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CEFR OfTEIHH.LD 7 70 —F OHEN R EI L=~/ F—F =L WO ETH L, 1—

P—/ F—F =DM LT, HFTEX VL EHFIEFORE T, HkE -

FRICEBLL T Ao TE Twv
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BFEOMM & &

BIZERIZH) PHE N BT, RERD B VIR D

SREMERNZ RS 2 2 L TE NN TH bo (THIHLOT 7O —FTiE, £9 Liza—W

—/ T —F—& L COEEN LS HEEIHIEREORMAS,
ZTCWh [TEHLOT 77U —F TREINTVWLDIX, [7
T, FLTCL—H—/F—F—ThbI LDPLHFETIZ,
CHEET BHTHRED

JEY % & b SR EN

[#—7— K] CEFR. {78007 Fa—F, 2—%F—/F—F—,

BT

1 (FUC&IC

-1 v SFFRERDYAFK L TV % CEFR (The Com-
mon European Framework of Reference for Languages)
PHADOSFHEUFT OB R ITA T4 ¥Rt o
B OOH B HAMDLHIZ, HATYH CEFR
2ZZ L L CHARBE OSIB e SNAEKS
T, HAGBHERE CTOHE O MWL IO/ E
DIzDIZBRTHIEPRDLENT VS,

CEFR 121%, @S L X)L (common reference
levels) ! &\ 3 SEERE) SR O R & AT B UL
®»7 71a—7 (action-oriented approach) &) 2O
DEHH Y. —#IiE, EICHIFEIEH SN Tn5,
BN B ERICH DL HEII) LiFshTw
Vb TEZVD, T AR A TR
L EDHABEHB LBV TR LMLV, HiHIE
HE MWD L HHT, BT IHHE AW & B
LB FEEOWM AL L HIHTH 5, CEFR B
BENLZEEZHELTWD, FEEVFEANICE

ﬁ

/J »
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=7
=R

BT H00KERD EHE
RO 12K E CIEKFE L 2w
HWROD B EHA 7§ A
BERHEDDLAF—LATH 5D,

SREER, BIEEO

S A SF 4H

PEE B - FESELRNAE B 2DITIE, BEE
BRELRTFNEE SR, ARTIE. BEOTE
LT 7u—FIJEH L, 2O TH BARN B -
FEEORMOMIKICE DL E RSN L S —¥—
/F—F— (DFETIE. =¥ —/F—F— L)
EVIHHRMIZEH LT, BIff SN T2 5iE0AHR)
TS BERRNED XD b 00k
357,

2 1TEIHFOO
+—

2-1 CEFRICH W 31T8HLO7TO—-F
BHEZHENTWS 3 — 0y GRS OMEHIC
1% Council of Europe (2001) & Council of Europe (2020)
Wb, ZD2O% % % CEFR (2001) & CEFR (2020)
LIERZ &129 %, CEFR (2020) i “companion volume”
L OFEDFEIEICANSNTBEY . HAGE TR
& B \VITHIE & FENTW 228, FEEMIIT0E
& WTwn72is 9, Zo CEFR (2020) © 4 » bu
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This update to the CEFR, .., updates and extends the
CEFR, ... With this new, user—friendly version, the
Council of Europe responds to the many comments
that the 2001 edition was a very complex document
that many language professionals found difficult to
access. The key aspects of the CEFR vision are therefore

explained in Chapter 2, ... (CEFR, 2020, p.21)

P&, CEFR (2001) (EHMETHHFTE H2nIZ
SR R R E 5 22O THE b2 ) RN —
VarEMyLnwy ek, FLT EHLETHO
TICCEFROE Y 3 »OHMl 2 lFIZDOWTHE2
BETHEOTm b, E5oT0wh,

2-2 A—HY—/F—F—EWVWSRELEBITHE
CERFBOHSME

CEFR (2020) »4fk, RUH2%% /5 L. CEFR
AHRIE T A ATE LD 7 70— F BT B EE AN
ERBERICOWTOFER AT IE, FREEHE2
O pp.2T-32 TEMMIZH L >N Tw b, CEFR
(2020) H2HEOEIHENEEA L2 A, BRI %
B - FEOIRW ORI L T2 0O EATH %
MELTHEHSIN, F—1F 2—FF—/F—F—
DO TH %
2—H—/F—F—oBLrid, CEFR (2020) 2
HEO2 1OBFIMTUTO L) ICHN S,

CEFR TR EFHL—¥—/7—F—% [H&an
HAE | ELTHRRLTWE T, [HAEaE] &
VI DR, A& AR D B EMF T L TR
OMETEREEZRIHETL2HE V)T ETT, L
Tohio T TOHLVEFIZE, FHHECIDH
L FHAOHEN ZRET L L W) BT
— AR & BEZOM ST CTEBEI T T AL LT
FAEE B Z DR S T ET, (TR
)

The CEFR presents the language user/learner as

%{%

a “social agent”, acting in the social world and ex-
erting agency in the learning process. This implies
a real paradigm shift in both course planning and

teaching by promoting learner engagement and au-

tonomy. (CEFR, 2020, p.27)

Z O—ffiiZ, CEFR (2001) #2% [$¥RHISNAT
71 —F (approach adopted) | ®2.1 [{TEH.LDT
71 —F (action-oriented approach) | TATEH.[rD
77U =FICOWTER LM DONT 7T T %,
I—HW—/TF—F—LWIHHEELRY) ANTbRD
RILMLHELEZb DOER NS,

Z LT, CEFR (2001) TidZ 9 L7zBRBLISHE T,
ED L) BREFROTHEALRLUTOL) b DI
AL LTHAMATELEDOLNTWS, €L T,
CEFR (2020) Tldp.32TENDZD T EFIH ST
Wh7zh, ZO—HIE IO N2 ERN R D O
LRTWBILEDI PR B, TOHRT LRI
— =/ FT—F =L VIHBRICHEZEHE L T 5,
UTTIE, BXTIZIC > TWbDEBEICHE-
T3XLIZHIFTHERL T %,

BT EFEOFER > T Ed, TA
LEBOATHEIE. AL TEIT SN A LR
S>TWwET, ZLTHKIZ, 20X IX7A%E
TIHHUAEF. AL LT 2L THAEWERE
LT, — ezl ce)biyaia=r—
YarEnme RGO SE R ERESE
T NE, SlEEICHEFT L7202, S5
FREMHTOIESEILLROTT, ZLTEFE
SEaflfohTRDZEMLET. LT &
FEENICIE, SEREE CEM T AN & E T #AT
TR ELRERDNLA N T TV — %
BsEoo, FEOHEOT —<IZHEL 2T 2
AMRMERL72) 2 o720) T 555721
PHEVWET, ChHDITEIZE=4—35 2 LT,
S OLHEF IR E ML LD kT 5
EL72D§5ZEATEEY, (CEFR, 2001, p.9
CEFR, 2020, p.32. HEHH, THUIER)

(FH#EFRDESC) Language use, embracing language

learning, comprises the actions performed by persons
who as individuals and as social agents develop a
range of competences, both general and in particular

communicative language competences.

A—H—/F—F -l I RETE O HET L)
—OOEER L, FEliFHE & ST oSk
HTHbo
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TEHLOT 7u—F1d, SHOFELEHED
ITEIEANE NOHTITbIE E VI NEDBH 5 L
BT HILEZTATHET, 2% ), FHOM
FETHEM % SO LEAN % S OBHEEHNT %
LW T & TY, (CEFR, 2020, p.30. ZHF

(JEL3X) It also implies recognising the social nature

of language learning and language use, namely the

interaction between the social and the individual in

the process of learning.

JE L D “the social nature of language learning and
language use” DFBIT I, HIRT 2 721F TIIERD D
POHVOT, DX [Fio¥H L 50T
fEIZANE ANDBETITON L E VI WEN D L] LR
LTWwWb, ZNike< “namely .." T, EE K
AT [2E8 OBAR THEE I 2 ER 50 & A 7 565073
MEAEHT 2wy 2] il 7z,

CO20DHBREELZIOL LRI AT
% %% CEFR (2020) Tld, SHHOHRIZOVT
CNUEOBMIE R e KRELEETIE, Shbofl
HZBRLEBAT LT fTEhLo7 7a—Fibw
THEGLRE LTSN ZeifFshTwd
SAOEM - FEORREW L PII LTV E 20,

3 TFEHRLOF7IO—FICBTBRI—H—/
FT—F—EVSIHREEHHT

Bl — W —d, M TESHEHICEHETL L
Ev, SEEHEIICERT L L &8 T, Hitzo
BREENIEH TS THF] 250 d. [HEm] v
IDIEFEIN) L THD, TLT, —FHFEL.
DI —HPREEZITM- T, ENE@EYNIEML
KBLTUBET D EW) B, K2 B oMY
WLIZ &Ko T, LRI kT - BIEZHR L., %4
ZZOWRF - BIEOBHEF L 2D, Fii1—¥—
A AWAETE (social agent) & H.AEWHDIZZ D
IHRZLTHB, 2Fh, FikL—H—=taW
HFHEEV) DT, HEEZE IOV HLLDH -
T\ £ 2 CTHEBWNTEMMNZATEEE % % & T4,
WhITHEITHEE L CTREHICHR S £ 9 B4 TIEZR L,
B b T e ANE LTHEEDLZ L7t
BICE & RN LR D TH 5,

CEFR 2342/ L TW A S5k - B ERICB W

Th, SR b2 AR ERZWICIE R TR, &
LA, Hi7- e S0 eizhgilo1r—F—L
OFfilh % 8 L CTHI - 72872 7 S b OME 23Uk %2
EWELEEZ, ZRLODIFERMICHAHATLERE L
THTWwWE, ZNTZE, LER,ICHSHLE %R
HMEFRE LB T, EHICREEZ BT T HEIENT
BLM 2R L 204 7Y v Faedike b,

SEICHGE L =B RLCoMAR WEFEEHY T
3. ZITHMY b EINDFFFITHICBIT 5 FHEN
FRPTEIHEIET L2 ENTETCNDL, £H) L7z
BanEEH TIE, MEEETH L EHL -T2
FHRREE V) FEWERZM L L Lers, Th
L EDLEROD L WRSE - BlEORK, 2% D
HROD L AHERPHEANGERE L THERE L Tw5
—DDHDTHHEREREES D T Losuala N
TTETWV5,

COLED [BERODLHEN] L5 DI,
Jacoby and Ochs 753L# 4% (co-construction) T ML L
Twa [BR, MR 2% v A, 174, &8 74
TYTA T A HEHE, Hig, A T7Ae¥— 1§
B oML ERO S BB L5 (Ja-
coby and Ochs, 1995, p.171)c Z LT, ZOHO® [JE
K| OEERIDLICED STEWERE 2B Y,

29 LzEMbicBwCiz, SiENER O EKRR
Z O OEFEIFEO BER R SO S
2\, LA, Jacoby and Ochs 235 9 X 9 % EIED
HDHBERORKRPBIEADD HBF L L TEEL—
F—IZBW TR SRS NS 2 EEH S5,
ZZICHBEND DI, BDEINTWEERZ TS
A7 D—RELEBFOERDD % IMKE - BIIEORK
e HEICHER LARR L, S —F—MELsZ
DBHEFI o TnDLEWV) FiEL—F—=HITB
JABEEETH D, €9 LEBIEREIL, HRT
FIRELTE) & EHENER Ava=FKr71,
1967, p.299) &7 5%, 7272L, 9 L72dboid. &
CITEL DS, BHERFRILTLIZENEZHEL TS
DIFTIEZR W,

3-3 BHEBRRELSENER
BIEBREZ T30 ) & LTH =

AL B IV LB LTAHA I ).
RbEINbFEFHEEFA 70— LT, BERD

S & P



HHHERTEFA ZIIEY Lo S e
VF B BRI R HRAADSS E SIS BIERE L 25,
ZhAs, WEEEH, MHFEL L) LAbolitf: LS
HLTWAETHLT, HELREFLBHE LTV
EIRUHHKRSE - BETH D, MM IEATHT
&, 9 LAEW®ROD 5L 7 AT SE
Z—HF—RFIZBVTHEAZ 4 ) LIFEH SN
Ty FRICZORECTERENER DG & LAEAEE
NTbEINDL, ZORRD, FAMEDA ¥ b A —
Yay ON7F v, 2002, P, 2022b) ko TH
FELTHNDEHETH L. BETLHVHICH DY
BEZRTAHUBIDHILAIHTITITE D &, BB
THHEAIIE. FROD B EF A 7 SR D R
HCSHENERPATELBHNLOTH Y, ZE
TAHUBIH DAL, F2EFTOHRE - HFED
BERZERE LT 2L SN SHENEREZ W
AIAL LI ICRDERD B 5 WA 7 R AR
MR SN 5,

BRI —Y =T 2 EROD BT AL 7%
AR, ATORHEDOY M) I ATHD, TDO
MY 7 &, EROD LEENEFM & LTEFA
7 HOHBIL L oo T ER 2 S B AT,
ZLT, TN AM R EHINE, Thd §
L= =B L EEBEFOMETH S,

L2L, BB LoBIIBWTIL, €OEH
ERDERGTLUIE LIETEEAE L 2D TH 5o
3-4 —H—/F—F—IlbFBERITEL
AL
EEAHELOFEIIBVTY, (R SiEE
HTBBORASTHIEHICHEF TE TR T,
XFEFRFENERNEIBBORAEERTE TV,
L ALEOFHENERIEEL TV TBBUASHE
WENCHEFT LN TETVLRN, 2F ) Sif
Z—HF =72 H TV LKW TIE, TDOT—H =13,
THHIHERETE TR WSRENER CRERDFER
FH) REEL TR WSENER CRAIOER R
B) %, Mo SiHENER IR L CHRFTE T
BTG HEOMRAE TR T 22 e TE %, £L
Ty Z9 LzIREIE 2 i < MR ¥ (Long,
1996a; 1996b) %) & ¥ & b (Lond, et al., 1988, Long
and Robinson, 1998) % &2 > T LIXLIEME S
b0 TNH, HiliT—F—ORWTH %,

) LR T~/ F—F =13, HFFTX

il

B L
L

s

o

TV 5 Sl EIEFHOMRKE T, HRF O/ & KR
WCHBKL TV 2 SN EKRY £ v A b EICaH
SN T, KREAO SRR RO F ik %
WA 52 LATE D, fTBITLOT 70—
Tl €9 L7ca—¥—/F—F—L LTOFiEG
BEFORND, SFHEEHT L7200 KE %5
LEZTCVBDTHD, 29 Lica—¥—/F—F—
DIRMIB O ENDHER T 2 TR, EFHERED
TP I ALIERI LD TELESHY,

4 1—Y—/F7—F—ELTDEBNER -FE

F_ERREOY NIV AEEREDNBE -

BUEHEEOS M) 7 ACB VTR, SR
MHEPHFFCTE TR I L, DF ) SIEEBHEFO
X MY IAPBBLRARE SN TWE Z DRI
BHDUIFEH b —HT EELMENL, R -
BlEOHE EKRIZEML TV AERETE TS E
FNERRY) F v A PRSI AENLTETRE
b VI RANOFFHENENDPERTE LI LETH
bo DED. BWROD L EWA 7 WM R K% R
LoD, BEETETWLSHWERRPY F v A b
% E LT LI TREARD 5 VIR DOFFEIE
2S5 2 LB EHRNER 2 EIEICE L7200
FERGFMEL LD, TTEELINTVLE Y F v A

M e U EHMER LB R E S
ERIZWITNDHEROD 5 EH A 7 ik e o
A OO, FAEIEERA . b FE O AR R FE R
BEEZ R L72), W REEE VI E T LD
TENLTHbD, T9 L72IRWZ EAFFEIHENIHE
FLAPLOFHFE BRI THRRIZTS2DT
%o

BOEHREEOI MY A, Y4 TV F -0
LSS ED I (zone of proximal development, 7 1
T F—,2001; 2005) ExtH LT, NG S
Bt (proximal language engagement) DIK{L, &
LV EHE SO RIIEISED I (zone of proxi-
mal second language development, 41, 2015; 2020a;
2020b) EWEEILTHI LA TER7ZA9,

ZLT, BOFETHRWVA, Z9 LB ES
PTG ENOE S 2 BB T AUERI IS Z O S EE N E H A
BTEZDIT TRV, TN SGEESH % &
BICREBL, ThEAERSL I LT, St
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SNBRBEOP T ESELRERD 2V IERAND
B RN HFETICE ENDTH 5,
MR 72 SREREIIE S & 2 0 B iR D <
SHEOBG - IEIIOVTHII P LBRIFZE V%
ToE lHADEREETRTHDH45LTL S
L LTHELNTVEINAEDZO TATEZ > T
N5 TVBLIRL TS BRI 22 &
VEIET, ) LRBEZEFEICTLILNTEN
. SH DR VERER R A b s SO T ) Bk
TEZSHMEROMBAY A TE T, SEIFE
N5 EHIEHEOEG - BENSEITT L, LI T
EThHbH, TO—HITIZ, BEZOLOOEKREH
RCTEDLIEWXCRELT [4h5] LWwIHIFVEE
L TWwbs

4-2 1—Y—/F—F—(CLBF-LEBENEE
B FREOIEIX. WK R FEICHE L TOR
22H, SR LEMOERRTCWAMME LD, T
WML B LGSR L 3o, Sl & il
OHIGEDPHE SN T, TOBELHAERTHEL
Ok EET 5 BBETHE (Aa=FKrF 1,
1967, W= — &Ny 7=, 1977, &M, 1999, V) —
F, 2000)o P T, FERSCHZHIE R &2 M0 4 12415
THIZOT 2B\ TIE LV, FSihORIHE
D THL—W—/ F—F—L L TORKLT &F
ICHAERS Z LIS H7 R SHEOEN - 7
. B-SREOREORNE THE AICHML TWw
%o

22720, BEBOSHEOSEER T ESHEOSHE
ANO [BEROFER] & LTHATE 2T E2F
EOBHIE - SHEOREOLELIIRE L R L D,
[EHROER] 3/ b s 56 JHcding
WCHIZAT DN DG E 0 H 5. MAICBIFSELS
HOBHTIEE) Lz [EROER] ITKAFAT 55
SHIREDPZH B AN ATHHLOT T a—F TRES
NTW201%, [EROER] ITKE IIMRAEL 2w
T, ZLC2—H%—/5—F—TH b L LHE
B EROD 5T A 7 WM LY &
ERVOFAEIHEF T LR TEROBE - FE
DL ETH b,

4-3 TEIHROOT7F7O—FICHTBEEEBDHIC
elvy;il
TEHHLO7 70 —F Tk [ElzHERHER
BEOHBTHRAEZHB TR ZND L7200 HEE
(vehicle) & WA | (CEFR, 2020, p.27) £ 5720,
(R LT) SHEICOVWTHEROTIERL, Z0
Sk Mo 2 & 2% 5] (CEFR, 2020, p.30) & R4l
L7z LTwb, LAL, THZEFEELEDLD
WZHIZOT 20089 RO W T Ok L CEFR
(2001) 2% CEFR (2020) Zd Z\v,
THFLOT Tu—F CTHESNTWLSiEO Y
WO HFO—2>DMEIE, BIEKTH L) %,
[EIROFER] ICKE QKA LR WT, BROD S
EWA 7 R IE S % 18 & 255 SIS
EHTZRNTH L, €9 LR TR, IEREZR
Z HNIZERENERIEZEOBRHEICE ML S L, Bk
DHBHEFA 7 WRMBAED EIZH) > [Zi]
ELTHRR2ICHEARE LTk s (W, 2013;
2015)c Wz 12, [HEHROER] 3 TH LI,
BOMIER B - BEEWIT L ERICIE S S %\,
—J7C RN S EREEIHEF LT BRI,
AGEANT T 5 TV B R AT IO W T#EY) 2
TEASE-Z N, ZNEI) ANCTEFEGE) % ety
BEVIMEL, OB - BEORE LRI E
7571259 (W, 2013; 2015), &9 L7=&k%, ¥
RA M) — -7 70 —F %2 L T\ 5% Scarcella and
Oxford I¥ [#BEEHEOFLPOBEBEED = — X%
Wi L 721212, 7 RA M) —#iliid 2 DRIk LT
R OER % HE L5 2 % | (Scarcella and Oxford
1992, p.35, EHRN) LHPLTWE, TZIEH
[FHEPoOEEHEo=—X] ik, 2—¥F—/ 55—
F— 2B THEBIY CTHE— 19 7 B3 A 7 19 7 M8
ML ENTE SICEBENERIEFAMEIS &L
TWARETH S, 2 LT, @YREPLIZ. ZD
IO RRHICH L LUHEETHL LW~/ F—F—
DI S ZHITHF D iR o T L HAR RO FHE
BHRL WL BARARERTTICE TIID S
NEHEWEHTLEFNLEF A 7OE—-2 %
BT 2L THL, 29 LR EZ R TEGE)
MR BT LD . SREOBG - FEOREE L
WenbEr9, 29 L-2HI3gIE [38 0
THRW RO LBANLZ S OPMENEHT 2]
(2-2 COEFHFE L SHATHOLAMEE DT HO
HBPH) Ly LBET L, oF ), BToOM



I THE— 72 B A 7 19 e KA AN 2 b D
ThY., EMIHEEHT 2SN REFA 2
DE—=AL V) BFRTHEN L LDOTH)., Lok
) e EBE TN 2 b D E4E&W 7% b O HAEH
THEDTH b,

IO BERLZZH, T L7 —BERRT 5
I THHEOEHENERNZBGTEZ 2D TERV,
TN R SRR B E IR LT, 2o 0k
LZORBE BEIKAERD ZLICE-TZ 2,
SFEIELEHENEROBE - BREPSEIFIN
% &9 ICFHFEEATIICHEITT 2D TH %,

5 LIV

A SFEEINCHERT 5 & &1F, EBIZE. 2o
BHEBFIIBWCHEZ 2% CHAM R D O L%
LOOMHEMHIEZ 5 Tnb, ZDL) L%
Linell 1%, F&&6 2B 2 IRV AT 4 (situated
interaction) &, fHBI ORI ZEWZ 720biF) v — A
ELTHARAZBLTEZ STV LRGN FE
(situation—transcending practices) & DHHZx\72 & 3iH
LTw54 (Linell, 2009, p.52)

Ana=FRr71id, BHEOTRHIEHLLHL
& EAERIE. BRNEEO —DDME R — AT
HHES-TWE (Ava=XKrF 41,1969, p.139),
ZhUE, WIMICE ) & SO EHIZERED
1Th &) B S WTHAE T 2 JIRRR° € DMLBLTId 72
Vv LA —MoOFEEA (HZ, 2003) THH., @
ZACZF NI B R o CTH T L EB) L T 5
#0 ) B TEITEEDL V) 2 THDH, CEFR
DOIFFHFLOT 7Tu—F Tk, ZO X ) ITHGE LT
BTELEHL—F—, ZLTHEEHEL——%2F
WTBIEE2HOILTVEDTHbD,

E

1) AWTIE, BERLTIEEBEZDLD, LTI
IHBLTIDX ) IO HELZRT,

2) VEIT (2022¢) CIEBBRFMW BN S S REGENC
BUI2EHLEVIFEKICOVWTHRE L, SHMHIC
BIFAEEOWMNHITOWTERE L, T2, WL
(2023) CTIREMAMZRBEHIAZOFIICAIL T, 22
THNEZ LIZOBBICOWTER L. AL,
Z9 L ROERICMESIT SN,

3) T2IEY MR VWsSiENE] tvwoolk. 5
FEIGE OB AR O B REN R SRR & iR

HEDOX v v T &R LISGETT 2 SHGHEE ) o
F7o. TIITE D TR ENE IR IR T 2 B
ThAZHELT M mlTw»b,

4) BRIZTOWTIE, FEBTIE, SHENERE &1
FM. B, Fo@s, Thlitoghoga szl
EZHML TV LT RTOEFEENLD, AT,
Wik, 79 LSRN 2 BRI iz v,

5) Afacix, [ESSi] LvwrS%e, NENE
b —ODFHE] LV ERTHEHL TS,

SEXW

N—=H— P.L&NVy <>, T.(1977) [HEDHEN
B — AL SRR L L AR ER T I AL
Berger, P. L. and Luckmann, T. (1966) The Social Con-
struction of Reality: Treatise in the Sociology of Knowl-
edge. New York: Anchor Books.

INAW -7 F Y (1980) [Ei7F e boitsim —
SV AL EHOTEE — ] ACREEE Hrig
Ein

INAN - NTF Y (1988) [Zrid M 7FA
M OB AR = BB AER AL

INAN - NTF 2 (2002) [EEDRPDFHRELFO
LHhDOEE — HEFNFFOMEIZLET] N
TFEHMmAM] INAN - NTF U IR
ANFREREIR 2 0 S ERE

EHFEES (1999) [[FA] L3 — S &ide ik
D& AR

Anva=Kr74,M(1967) [HAEOBES 1] N
b1 AN N = o N N e

Anvua=Rr74,M(1969) [¥—==21] HrHNFHE
B AT EHE

EIDE— (2013) MR SREEHEICBIT 27 F VIR
Mo— BIEHHEFOMELE LT <ALBIKR

PEIETE— (2015) [fafsidl & 85 St 085 L #8F
— BEWBBIBITALNTT YT T u—F]
<A LBHM

PEIG— (2020a) [#TKICO HAGEHCE OB & A
LY — B EAEE S L IBNEE LT T a—
F] <A LB

PEIDE— (2020b) [5 “SFHHEED2ODN I LIFFE —
NI - FESBEE 0 B F AR R % SR R
R

PIEE— (2022a) [Anva=KrF 4 OSFEHDOT Y
YA — Ava=RKrr4EF—FRA -V
NGB AR R

PEITE— (2022b) [xFah oo 5L &k Gh B O —
(GO LPOEELFOLPOERE] TBITH1 ¥
M= 3 v B (2022a) PR

WIEE— (2022¢) [SREDOTNTT 2 AAAE & FElR & Tk
POHEBRET L — HELooH 2 EIMMEICIER L
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T I3 bt & BAA2S) 452675 pp.31-39

PHIDE— (2023) [ S LIXEREE D LIE —
F I 74 7RG L REOSHRBN R T > v
YV | (%3 bitss LRSS 5527 %5 pp.69-77

HD#3E (2003) [A:=& o NS — FEEk &3]
AL

Y —F,E S.(2000) [77*—% > AD.0HE — &
RELHEL A OE] MIHE SR 154 RIEAEAE i
fL. Reed, E. S. (1996) Encountering the World: Toward
an Ecological Psychology. Oxford: Oxford University
Press.

V¥ a—)v, F (1916/1972) [—fSHaesk] Ak
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Perceiving Second Language Acquisition as Fostering Linguistic Factors

— Language Acquisition and Development as a Language User/learner —
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Seeing the learner as language user/learner is the core perspective of the action-oriented approach in the CEFR.
The user/learner is supposed to be able to experience unmastered or unknown linguistic factors surrounded by
other linguistic factors that are functioning and contribute to the construction and acknowledgment of events and
reality within the context of ongoing language activities. The action-oriented approach considers such proximal
engagement in language activities by a user/learner to be the matrix for language acquisition. The action-oriented
approach proposes a scheme for facilitating language acquisition and development through engaging in such

language activities on meaningful mosaic-like composites, without heavily relying on 'annotations of meaning'

and without detaching from being a user/learner.



