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A Literature Review and Future Research Directions on the Learning of English
Modal Verbs in Academic English by Japanese Learners

KAJIYAMA Tatsuya ™'

AWFGEIE, HARARFEZDNRIZ, PMEEICB T 2EMEBHOFRN L 5L, MEZRET S &
DI, SHOMRHELIRET LD TH L. FFEOEWEF LS, LR - BRI - BREENEMES 25
FERPHETH S EBAONT WS, FEIZ, T0ERLIBEE, EMEN D72 D HFE (English for
Academic Purposes : EAP) ~OB.LSEE D, MR LHTIE, FOMADIEE S ML) S I2HE T
LT NS, BET L5 TRAEITONDL LIl o72. LA L, EiROTERER - ZRE - FHE
WIBE S 721 T <, WIROBLEAS, FRBRBERFELEOWELR EL I b7 570, Wigto % Wi
522 eDHELL, SHOMABENLZIT W, 23T, KUSETIE, FMEFEICBT 5 EBE)E 5
BB 2 AT ORIE 21T, SR OMIEDO W B2 MET3 5.

F—T—F B, ERAWA, FEE TN, EERENIE, B RR

This study summarizes previous studies on learning modal verbs among Japanese university
students in academic English and proposes potential future research directions. English modal verbs
pose significant challenges to learners because of their complex form, meaning, and function.
Research on these verbs has increased, particularly since the 1970s, along with the growing
popularity of English for academic purposes (EAP) because the accurate use of the modal verbs leads
to the appropriateness of academic English writing. However, due to their complexity, studies on
modal verbs have been fragmented, often focusing on learning environments or methods, making it
difficult to identify clear directions for future studies. This study reviews existing research on
learning modal verbs in academic English and identifies potential future research directions.

Keywords : modal auxiliary verbs, learner study, learner corpus study, learning method research,
concept-based learning

1. 3C®IC %, EFERRRERR A I L o TRELPETH L2 L 2T
RIS, IS, HRARFPEZAGZRE LS TOMEL
ARFFETIE, PRI B CHEBF BB 07 H A ZARRE L, SR OMEOWRENEZ ¥R 5. BBhEhE] I,
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ZOILHEN - BRI - BN LS 26, FHEIN
FLITHRBATHL KT, Wigzt#IFLEIHALLT,
R, FWHMN D20 03 (English for Academic
Purposes : EAP) CIZHEELHH L SN Twb. LaL,
Z DB S RO A BB AR LMz &

BOWMFEREP PRI, 22T, KIS, BHARARY
At G & L7z A SR B0 2 BB Eh R 2 B9 B F g
ZAREE L, BIZEDZEAZER T A2 LT, SROMZEN
DD E§ 5.

2. EREIFEFEORMICEY 2 KITHR

2.1 FRERY - BRRYEM S

ZITR, Y, ERREBREAERKICE T, EEE
DFENE L WH B %KX, Celce-Murcia and
Larsen-Freeman (1999) 12X % &, {EBEhGE 23528 5%
ROEELRRBADIDOTH HHEEICIL, EI#FHOFD
TEREIHBEME S 23817 5 5. Celce-Murcia and Larsen-
Freeman (1999) % Quirk et al. (1985) 12X 5% &, &
DADDIEMFE D D 5 (F13, EMRBRD Z2R7).

. SAMHEESLBEEITIE 2 EDORELL %
(e.g., *mays, *maying).

2. AEED “to” 2 LT, —HEEFHI HBRETED (eg.,
I can swim.).

3. —RENE LE S T, BRI LS EERN 2 %
FTLIIBRS 2.

4. Phrasal Modal £ b LI DH S (e.g., can
—be able to).

T/, BEWEHFEOFEREZEL  LTWAERIZ, EK
DEFEDIFTONL. EREEIE, LILIE mEo
HIEORE 2H£ 3B E LTHFDPNSL (Coates, 1983;
Declerck, 2011; Huddleston, 1984). Palmer (2001) I
X% &, EIEE OEMIL, 48N 7% B (propositional
modality) & FRIREE (event modality) 1254 X
NA. FIFEICE, RN 7% &K (epistemic modality)
ARG 7 R (evidential modality) 3% 0, BEIC
X, F|HMNZL K (deontic modality) & JIEhIY 70 BER
(dynamic modality) %% 5. ZNZENOHFNIRD LB
D CTHbH. (1) &, Coates (1983, p. 41) 205, (2) &
(3) 1%, Palmer (2001, p.10) 225®D5TH 5.
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(1) I must have a temperature. (FZakAY 7 FIK)
(2) John must come in now. (FEHHY %K)
(3) John can speak French. (JJEjY 7 EHK)

(1) &, THIE, BHDHBITENR V] Ew) HED
PRI B TREMEIC DO W THRRT WA, (2) 1F, [V =
VX, HRICALZITFIEWIT R W] v, FEEICEH
ton®ZBEELRST. £/ Q) & [Yarik 77
VARERETILNTES] LY, EFEOLE
THBRTWS. “Must”™5, (1) & (2) OEKRTHDLI
TWwa X912, Enzhodp#hit, Fidoo s, #
BOBWEARTIENTEXDL, IhHnZ Ly, 8%
HEEIZSETVWRERDIDTHSLEEZONS,

RS, HEIEMTLIMT A LD, HRAKREED
VFEMEEOBERICIIRE Y RO ND. 2ol B
RO FMEDS, FEBIL o THEEAVBKETH 2 M0
12 7%5Tn5,

122w

22 WEEMRHMS (HedgeXRH)

oI, EHEEIE, AR ICH T S hedge KBl &
LCOMIED AT 5. Hedge &\ 9 S5, 7041
LakoffICX o THIOTE RS N7ZEEZ LN, KD X
NIRRT WD,

For me, some of the most interesting questions
are raised by the study of words whose meaning
implicitly involves fuzziness — words whose job is
to make things fuzzier or less fuzzy. I will refer
to such words as ‘hedge’. (Lakoff, 1973, p. 471)

FROFIHD X512, hedge KIAS, BRI 2R
BThsrZlid, did»o@obhTn.

OB IINEH L7202, FEHmICBIT 5 T E S
3 % )7l (politeness strategy) TH-o7z. &LL< D, 70
EACLLREIX, Brown and Levinson (1987) @ X912, T
HRILEMT (face) BT AN EAIRD, BB
FIE TR SN, TEHIRHMFETFLFmITAIIO%

Y, BB E OSBRI A -5 L5 0o 7
S5, 70425 80FANTTTIE, 4 F Y AR

T AU & o TR O RFITR T B E BN
L, ®SFAEOFMN 2GR EHEE IO L) [HEE
BTEAL SR, KR E LT, PIEEER RO LIEND —
HF 572 (e.g., Hyland & Hamp-Lyons, 2002; Jordan,
2002). ZOZALOHTEAPNOBLHE-72L LD



HARANKEEZ WG & L7 A il B 1 B B BE] o 4

(2, EMERRIC BT, EERRHO 1D HWiE z #tl )
5FBLTHY, Hyland and Milton (1997, p. 183) 2%,
“critical to successful academic writing” & #E-XTW2 %
LT, HEBFEBEDPEMIRE T A SRS, REEERB
DIDOTHDB L) BEPILE o7, TOBKREB D E
YRBHNE, MEEWREMEZIRT & T, WigEAtHE - T
WA T, HETFIIHSORTE2FAILENTES
PO TH5DH. ZOBEKIZETEBO1D7%, BB
Thb.

COXHIBRBERNPSD, ZOEDS, EREEFET
hedge HIIHT HWFIEDEANATONL L H %> T
&7:. HedgeRBIOKRTHER S A, HOLDFTRZWE
LGWEBITAICESD, SAFICKmREmoRhz
H225ZENTEL. B0tz s e, RFEZHELT
BLZLET, FLFLLAEHEEFIE, BHOFENFH
HEoTWhEaEd, HAOMTA2FAIENTES
(Clemen, 1997; Myers, 1989). Z ® XiE % 51T % B
DS, DO HW D72 D HEE (English for Specific
Purposes : ESP) S EAPCTEETH LI b,
hedge ZBLOMAIZET 2 A THOND L H Ik -7
(e.g., Channell, 1990; Dubois, 1987; Grabe & Kaplan,
1997).

CDXHIZ, WEHEOEDEENILX, ToORALER, #
REDMIT, TOMHPEMTEIEIC DL Ehn, 3K
MPEEICE o THEPNERZESHHE LSS, &5
12, hedge BN FAMBEFHRIZE > TEHETH L LD
# Y, Hyland and Milton (1997) I2fAFE SN 5 X9,
hedge LB BN EY R (2 B3 5 78 AR -8 %L
PEANATONDE LI o TE. LIALANS, K
RO X, MROURDBLILII DI E0b, 5%
DOIFSEREP A Z IS VOPBIRTH 5. R, HAAN
KR T RRE LIP3t & BB EE o =3 I3 %
WrgeiL, TR THICHLNIIEI T RN, 22
TRELETIE, HARANRZEOZMETR BT 20
EIOFHRRNETHONITTH X HWE LT, HAE
ANRFEAZT R L L2253 5 2 8T, 4%
ZEDMREMEIZ O W TR T 5.

3. BRAXRZEIC BT B EBEFAEADKERE

3.1 ZBEI—- /NP

Z 2 TIE, HARANKRPZEOPMIEE BT 5 L5 E
O T 2HREZWHSHICT 572012, HRAKS
ARG L LR E T — AR BT 5. 8 E
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BT B HFFEOFSE & 41 OWFTEIE

I —/8 A%E1E, McEnery et al. (2019) 28849 % &
I, FPBFOFEREHEDL L THRERAETLETH 5.
ZOMEIE, TI=NATHH) 7T—F1E, FERBEOERED
Sl ZRO7Z2bDOTHY), TOWREREDOT =57
5, EEMIZFEZT OSSN OMIN 2 8% - HEETE
LN ThD.

=T, $RTOMEZD =N AZ [Tz H
ELTWDbIFTldawv. 21X, Howarth (1998)
PHEWT 2 L9118, I—AF—5 23T, ¥HEO
FEWE FICBIRT ALY Lk v, %
O, FHBI—NRALL->TRONL T 513,
FTHEOSHEHHO—HIZL 23 X9, Howarth ik
RTWb L)L, #REDLHGER (mental lexicon)
&, BRI EER SN T — 2 X0 b HITHIR
THhbHLEEZOLNLINHTHD. F/z, T—I8AWRT
M b N HERREAAEAD LT LHIAHTIE AW
EHRILTEBY, e b6IE, FEEREED FEE D HE
THRDOATHH T 2 FHEBZ RO TVE DT TIE RN
MPHThbD.

#2Z, Howarth 444 2% mid—HH 550 d Lk
W, L2*L, Gablasova et al. (2019, p.7) A%, “corpus-
based findings have provided important evidence for
our understanding of the language learning process”
LRRTWA XIS, §TIE, T—/ 3R89, #RE
DFEMMIEZONITHEITHMTH S Z LI
DHENTWS (eg., Abe, 2019). B, Howarth®d X 9
AWM (62 Bl LR LML TE) Tho
T, HEWFIZEE R, RHEIZIE, BHEE O
PEY LR, BoNT— I REHNOEREES
EWVI) ETIIZED S R\, E5121E, Romer (2004, p.
186)
about what to include in teaching materials and what
not.”E EXT B X )T, FEHIEELRT 2D OHH K
R EENN RGNS S I LI HETE RV, 20X
IRBERPS, FEEI—INA Tl 5 72 HRAEIT
b Tw b (eg., Khojasteh et al., 2017; McEnery &
Kifle, 2002).

HARAKRFZEAZSFLRLE L2W%ED 1212, Min and
Lee (2012) #ZF 5N 5. Min and Leeld, HAAK
A EHEINR PG L L, HIE R E R R RE LS
DWVWTHYIA Y ETHEm SNy =TT =5 &7
BHEIA—ISAL LTERLE. T2, ZlRa—12LL
C, the International Corpus of English Great Britain
(ICE-GB) ZMil L7:. NEHEHILX, HHLLEMEZE

A% “they [frequencies] can help with decisions



F 3 BB © “must”, “should”,
got to”, “need to” T, MR EIR & FEHIWY
BRSO, et o7, TORER, PHEERGEE

“must”“should” £ ) $ “have to”% % { i L T\ 7z
—F7T, HEAN- - #HEANKFEE, “haveto” L D b
“must”®“should”’% L VL MFH LTz F72, Bk
FEE L HRT, HARAN - BEIAKRPZEDIZHIE, Th
5 OB E 2 RFEN 2 BERTE AL TWzZ £29R
SNz, ZOHEZZII T, Min and Leel, #HEW M
I ThRHEAFIIBWT, WHORFEEE, L&
BB E AN AR LETH DL T L RRIEL
TWwa, 72720, BEEaEE 0B FEMER & LRI
FoTBY, HAEANRFELHEANKRFADEN]
ﬂi%%éiubfu\t;w

BIAH - HA - 4 (2015) &, I— 82 % HW7-HH
BN OBEN S, HANKRPFEDT A TIv I 74
TA Y TIBITLREER LT H 7D, IR
it L HARAKRFAEDORFEL v £ 4 2 IR L7z, HFER
FEEiE D7 — %13, the International Corpus Network
of Asian Learners of English ICNALE) > Sl & i,
HARAND T =51, HARANRFAEZMRIZICNALE &
MLyt Py 7 ZHOTHEIESR. B
i QoI —NAZHKL, a—/SAMTHEL HE
WL LHEE) 20T 5L, HRAKEAL, BEEES
LR T, “can” X “should” @ B 25 & \v» — /5 T,
“would” R “could” DB A 7% <, HARANKZFEIZ
B 22 £ EZHEF L LTS WREEDIVRIE S L7z,

Nakayama (2020) OWF7Ed, HARNKFEZ LR
LR BMREE LTREITRNETHSH. ZOMNET
1, EFHEOFEXFREIIBT 2 LEMBFOMAIZONT
EIZI—U\ﬁ%EJ:lunuﬁ%@%i&f}?ﬁﬁﬂi@%ﬂ%ﬂ#
Ty ML, AEB3MEEOa— RAZHK L. £
DORER, BARNKFEAIL, BEERSEEOFE L HXT,
“can” & “must” %% {MEH L, “will” & “would” D H
ﬁﬁfﬁbi/}‘&b\l Ehbhoiz.

BEA (2020) 1E, “must” & “have to”DfEHIZOWT,
Lﬁv«w@B$A%M¢E%&ﬂmﬁ%®ﬁm%w@
L7z, HERAFBEa2— 12, K¥E2a0e L
RNVOPFBEFRHED Ty ¥ 4 RHRBDEREN ST — 5 %
#8072, the Longman Learners’ Corpus (LLC) ®9 5,
HAANDT—% 2 LR L7z — T, BEfaie o —
N LTI, ARz ROy 7a— 82 LGHL
EE E=EAVEE YoV BV IoPY: - kbl 10y
ENENOT— N A %R LU7RE, HARANZEBH I

“have to”, “have

“got ton

ZDown

12

BV T*must” & Y b “have to” DT ) 2% <
uo)#ﬁr%ﬁ i lnnnﬁ%@nl‘g

ES P
EHLTWAZ ED bR,
LEZELHEML TV, F/2, BERESHTT6E, HE
NFBEIL, “must”iZOWTIE, Rk ER X )RR
WERZZ MR LTB Y, BEEEEES & BB L 728
Aoz, LaL, LTI, HARANSY
HiL, TRTRFENZERTHEHLTBY, @EikER
TIRHVTW R W RSP TR o7z T2, BEEE
BOYE, “have to” OMIFEMEKIL, FFLFHICEL
RONZHEHMTHL. INLO5HHPS, BARIE HAE
NFBRFOFMPGM TOREGEOE S FRIL, Hilaha o
FLSRLHML WA H L LHHL TS

F72, AR (2022) 1F, BV NV HARANEESH
HOFMLIEHRIZ BT S “should”DEHIZ DWW T,
e I — /XA LW L7 FEERRE I — 3RS,
WPFEIH L Lz a— 32 L, — B EGERL T — %
ZEDITA=Z2EHE L BB LS, “should”
O, WINORGEEREI—/S2 L) b 250 E%
<, Hﬂ—‘/\rﬂqﬁﬁ‘ “should”’i’%zfﬁﬁ LTwaZ e
S22z, , BEARIL, “should”d I
DWW TR /\JI‘E‘%ﬁ‘U‘ TORER, BEAELETD
BIT, F#HWRERZZIRBEWERE LTHEDRTS
D, B LERCTHEDbDNZFIER SN2
Coates (1983) 12X % &, “should”id, Rk ER X
DRFEHERTHOONS Z ENL 02w, HARAFEY
HH, BB EREZ (AR L2Z LEMEz 2V XD
2% LaLl, FBNEROFHPMIEAERON
miro Tz, HARNFEEZ, ZOHEOFEPITL
AEHEATORNWT L 2R th\éf)‘%bh&w

& 512, Shirato and Stapleton (2007) % Nakayama
(2021) TWd, RFEEEZGEHRADSFHLEHEO T —
AL, HESEOYE LRI, HIEE oM
TER R RO HE L S 2482 TV A REMEAVR
Shi:. HEEEELFHLSERIRLTERWIILA, H
ARANREFHENZ, JEFEEB B3 O 7 FIRIZ O W T,
LR FEIHEA TV LS, B2 EIRICE L T
FEAEEEANEATEZOIREETD S, LI
“must” X “should” % & CI&, i EE%T%)*E(J?E’J&E
BROMEH DT ) H% { (Coates, 1983), HAAKZEADS
BRI % BIRZ AT 5 2 L IEREDS W X 9 12
Bbihz (72721, Biber et al. (2002) I,
RAEHTITIE, AR 2 ERO T A EED S 4R L
TBY, HHBHOEVIERET 2LENH D). F72,
Nakayama (2020, 2021) D725, HARANKZEAIC

“have to”

“must”i,
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BUF L ¢could” DM HBHBEAMER LS, ZBrD, THARK
HEBTEH AL TWAZ LS NICENRT VS —
JiC, Biberetal. (2002) \2&%&, FBELSHELEEE
Eribe-eRTRLE, “could”ld, 4FHICE L H
BRUTOLERHFATHY), oTRIY, WEEEOR
WRTHDND Z EAL . NS DFEFEa— S A%
Do, HARNKFEO RN FIR S 8 28 o S
BN Ebh Y, EEE O BEROFE )
HIEVEATHZ VDO TIIEVIEEZZ LN,

3.2 Hedge XM ICHT 2 F[ERE

Hedge ZBli%, FAWIEFHIZH VT, HEFLHEATFOD
SABERE RSS20, /2, HFEFLLUL, H
HOMF2F 572D BELREITH L. TDl2D, B
g R H O hedge RBLO M EREIZ DO W THFFED
TN T&7 (e.g., Clyne, 1991; Hyland, 1996; Salager-
Meyer, 1994).

Db, FEEDhedge ZH BT 5 BRI 72
WFge & LC, Hyland and Milton (1997) »ZiFoHi 5.
Hyland and Milton &, YEFE#HE Y51 T hedge KILAT
SO TR W & 2 MEE L, JREREEE &4t
E7EE L CoO¥GE (English as a Foreign Language :
EFL) %% 5B EDMA§ % hedge KBL & B L 7.
MRFE, WSS L HEBAREEEETHY, £
NEFNOFEXZFEI—-INZAEWE L. 72, Hyland
and Milton 3, FEHHELZTOOEREIIHEL, HHE)
72T T QEIFIRIEA G 2 LD AR E Lz, 2D
DI =85 hedge KB & H L, B E1T 7% o 724k
R, hedgeZHl & LT, FEFELIFBAFEE L
WA x b L MHEHLTHED, hedgeRBUIBIT 5%
DO EEESLD THL Ik 572, E 512, hedge
KIHOMTHLEFADOMSIIHREDENDYH L LD,
hedge £H %520 D B (“Certainty”, “Probability”,
“Possibility”, “Usuality”, “Approximation”) {27348 L,
ENEFNOEREHE D, EOREOMS 2 AT
T EDEGH L. ZOfRE, BHEEEEEL, “Certainty”
& “Probability” % [{] U & 9 ZHETH-> TV EDIZH L
T, HEAFEE L, “Certainty”%, MEICZMHHL
TWBIENbhol 51T, BHRENPLENFBIZON
T, “Certainty” DHEHZ TBY, FEAFHH,
HRDBNRBZIFATHE) S S0 IThole. £
O IZDWT, Hyland and Milton &, & - 725%
AR FEH LW AL EHEHML TS, HFEA
FEHHAONELEE TS L, MEZ#IT2EIUL 0L
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FREIN LaL, FEBAFEEE, LRSS X
Db, FRZMDLEBZHMHLTEY, 1o0FERKEL
TIE, FBAFEEE, EELZFSAB/RIIBVWT, &
PHEHEN L EZAZIFOCTHRETH L LHZL LN TV L] HE
PemL.

EHIC, LRRoFEEHFTI - RZ2A0MREZT T,
Hyland (2000) 1%, Schmidt (1990) @ & -5 % fid 3
(noticing hypothesis) O BlE 25, FHFis NFH &5,
RS, CoORE, XEHDhedge KJUTIEL  XDUF
LI L. WRHER, KR ERLEENET
bHRFVEEE IEET, AT, BWREY 2 S &
A2y a—, HREESEM SN, RS 22713,
True or False 2T, #5800 words ® X # % 3L (2 %
DIEHEZM ) RETH 5. Hyland!x, hedge £ %,
R A O bhedgeR Il L, NI ICEREZHD 5
booster KHUZ /ML, IS 27 OLEIZIE, 250
hedge 3l & 10 D booster K ML AAA T £ ¥
Ya—TIlE CoRE #HEHENLE} D hedge
booster RIITEH DO T LB TEL 2D 72DI,
B #Z 38551 (think-aloud protocols) 12#2oWT, [ &
DI LTEORFICES72] pamiazz. HHHE
T, 9, HEE S A7 OLFHN S, hedge - booster
FHE2EOEHEOFERTZIEATKES L L. 2L
T INLOMITYHEOFEENEORED ARG

» o«

(“completely certain”, “fairly sure”,
don’t know”) % Ffo THRRTW2B 0%, HEEHID
R CHBr 27z, COEMMBEICXY, HERE D,
hedge ZHUZIZHADOT T, TOERBAVPEKTABOES
WERIELSRTE 20089 03 ir Shiz.

HEET A b EREBRTRLEOR RN, WL, &
RTHI24% 12 & LA, LFH D hedge * booster 2B 12
KO ERTETW Lol T bIAIT,
booster ZBLD i A%, FHRADVRD T 2B G- 7-.
MZ T, VFEAEOHEEE L IFEALDOHBE»LH LN
MREET S E, EULMMIHRTE, FEEN
INHORBIIOVTOFRICEHE ZEW TV AW
PSRz Sz,

B FE ORGSR A S,

been aware of the semantic value of these items, the

uncertain”, “I

“while respondents may have

actual pragmatic import of the devices in academic
writing may have been less clear.” (Hyland, 2000, p.
187) EMBRTWAH X IHIZ, #EFIL, hedge RIOE
R BHS 52 L3 TETYH, TORMMMmIEIRERICET
FEEEL o TRV S EPEH I &



51, LEEA S 1D hedge ZHLICH LTI, “they
[students] ascribed a greater degree of conviction to
the meaning of the device than it is typically intended
to carry.” (Hyland, 2000, p. 188-189) & #%£ L CTw5%
£91Z, HBRHIX, hedge RBDARKT HEOKLA W
I L EOISRRT 2T E .

FROWIZED X 9512, EFLAEEFHIL, BEE2md 7
NEgD720 T HRBUIONWT, FEPEA TR WITEE
PEARE SN LA L, Hyland (2000) % Hyland
and Milton (1997) DOHF%EIX, FEHEAZ WL E L7
ETHY, HFEINEREFEI B L5252 L2 ERE
ThHE, HRANFEHEOERZHZ H720121%, HEA
FRFIT L THRROMEITHONERETH 5.

IO X)) HEEN2S, Takimoto (2015) &, HAA
RKFAEZNLE LT LILOWNIE E UL A %2172 -
72, HRNRGAE EYGEPERRHEOT Yy £ 4 a— XA %
2 L, hedge &I & booster RILDOE 12 DWW T LK
L7 #AICHEMLZI— /%21 the Nagoya
Interlanguage Corpus of English (NICE) T, ¥iE%
FERHARANKRFELRFEREND, Tyl 77— 5 %24
D72bDThH%H. HedgeFBle LT, HRAKRFAER,
“might”% % {fH L T
W2 OWHR LT, BEEEEHE I,
“could”, “should”, “can”% KL MHHLTHY,
ME DT, HHINEDERISENPR SN £
7z, booster KHLIZDOWTIE, &5 56 b “will”% i d MM
BAZHIH L TW72ahs, 1000 5k d 72 ) o I HE % 1
By bE, HARANKRFARZ, 3.98HTHLDITH LT,
BEEEEE R L, 42 L THB Y, RRE KA SN
T/, Mo (e.g., BAFHREIF) dMMA T, hedge
Bl & booster KBIOMMBIEZ L L72& 2 A, HEAAN
KA, hedge I X 1 booster KL% % { flio Tw
72023 LT, FHEERGE X, booster I &L 1) hedge &
Bae4fFH LT/ 2% ), Hyland and Milton
(1997) LIk, HARARPAZ, BEEEH LD D X
D WrE ) B2 5 2N H D, EBBEE IO W
T, BEEEEIEES AL TR b o
7. HARANRFHEOBGETH 5 HARGEAS, MW 5RH
EHOGFHRTHAHICHMED LT, FFETIIMEN 228
ZIFLEINNICH H 2 L I2D W, Takimotold, HAA
KA D hedge KBLOFE M a3 E & 50 1B L T
T BTk % 4R L 7.

& 512, Takimotold, LD I —/SAGH OMEEE %
T, AREEHW T A b (acceptability judgment test)

“would”*“could”, “may”,

“would” X “may”,

14

EHEMEEZHWT, HEAANEFHHED, “Certainty”,
“Probability”, “Possibility”® 320D FHDEE % & D
REMBTE T E22#ELZ. ZOTFAMTE,
WYESRR SN, HBREE, ZoXEPIWLIL
hedge - booster IR DWW T, LEIHILZE, BIEL,
VEPRRINL, ZO0FFICLTBL E) KRS
6 NDORERE# b HBkO 7 A b 247w, IEOMIRE L
2. FOfE HAANKFEAIE, “Probability” &
“Possibility” IZ DWW T AL MET, FLELSENT
Mo THY, Hyland (2000) DWFFE L FEEIZ, booster
FHDITZH DS, LY IEHEICHEZ TW LI REMEAVR S 7.

S o J L, Hyland (20000 % Hyland and
Milton (1997) EHEBIL74RTHY, HAANKRFER,
hedge ZHZE LK BB TE TR WIREENEH V. F
7z, Takimotold, HAAKFA:H hedge HHZIEL 72
PRI TV RVWERO 1D, HEFEMSOSE % 5T

TWwh KETHHERL L), SHHEGmOLI2DE R
HELT, SO ER, Kk, K5 28E

DY > TWwb EEZ LN, Takimotold, hedge
FHE V) BRI REO 122 E L B#TE TV A
WERIE, FEBFEOINEFEE ST R LT
BWIZ EIZHDHERBLTWAS, FIZ, hedge BHAFE
TEER S, WMEA5 77— A2HBH) & OHEHICH
boTWhHERMLTEY, Takimotold, ZOWE A ¥
7 7 — & hedge ZBIDE TR S OBMHREZ, HARAKY
TR TE TV RWIREEEZ R LTV A,

P E®D X912, hedge HIUTH L Tid, HARAZEE
1%, booster ZIL &S HIICH B, ZDIMITDONWT,
Takimoto 25#5#5 L 72 & 9 12, AMEFEOE & % 2 588
ERERMBEFATERZ2D LNV, E51(2,
Hyland and Milton 2384 L 72 & 912, 3EiEEE A
R L R 2 BB AT 52 Lo T, il
HENTVREEEBEMICL ZOERNDBH L 0d L
INHOZEEERII, HETIE, BEWEE D%
BIZB LT, MR IERE O &% ¥ R H L o%)
FICET AP fTDI TS, KEITIX, ZhHicl
BRI B AT A BEBIL, BERERD .

Z\,

4. EBNENFEIOFBIREICET 5 E£ITHIR

ERED X HIZ, HARARZEAEZ, FMEHFICBCT,
FIZ, ERBYEDE 058 2R R 7 RERR O T\ N &

She —

WA TWAIEDRbhol, TOZLEHFRIC, HB_F
8135 (Second Language Acquisition : SLA) <B4
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HOFIZBWT, KRFEDOFFHERCZE L7 EOst
DHED LN TV 5.

9, FEHREIIOWT, MNEEEFEHICBVWTERER
Z L1, Krashen (1985) 2%&fi3 5 L9512, FHEN
TaA YTy MIfiha 2 e THY, HRANEBED
X BEFLFHZICE - T, FBREBLITZT 5
A7y bRYE DS, Nozawa (2014) HSHEHT
55912, EFLFEZICE ST, P L2554~
Ty ML, FEBIRELREL525LF20N05.
COXO BRI, BTHIRTIE, PREEWH TF
BHEDVPMN DR DL WHFHHZ TS, EFLFEH AL
ZFBA4 Ty FOHRERA TS,

WIS, FEBEIIOWTIE, 4, BASHETOMAEY
JISH L7 SRERBIOMEIIAEH LB EH ST
W5 (e.g., Lantolf et al., 2021). HAEFEFICB VT,
SREMEHPESTRICE D 5 LI SN TV 50 &k
2, Lantolf et al.iX, F#HIZBWTS, BHMAEWL S
D EFEOBESTERIC K & g B2 5.2 5 2 L &R
LTwb. 512, Swain (2006) &, SiEFHEEE
R AOIREEM L, “languaging”t W9, BEN
SHErBLTCEREShBZE, HHVIZFOTO LRI
DWTHEIERZRD TV 5.

CNOOMFEAAEL T 5L A1, FEHEAVREET
Fro oM & 2 NEREOBRIIHSR S5 2 LIZH D, B
EEMEREOBEBRIZ OV TIE, WL 2DRDEFT IR
RIEBXNTWw5 (e.g, Dong et al., 2005; 4 J, 1993;
Matsuki et al., 2020). £k4 Z%EF V&L THET 2
Z Eid, SEEEEBLZ A EBICE, FEEPEE TR -
TRAGR ENEREOBM S L DR VO E 2 RD L T LS HE
ThbEVn)ZETHL. EWFED, MPWEEZ
FBIZLTWEZEND, RRlo L) %, BHMEHEFD
MARPHSERZ BEL 75558, EBEFESHEIC
L THAEDR S WEFZ 5. 20X RHmNYE R
5, NEFERHOME (eg, MEAF T 7= IID¥
AF3Iv 7 A) IEHLAEFEHEIZOWTHIRIED S
nNTwnb,

Db Z s, EBEEIERICEHL TE, #BED
Z oA Ty VRNEREOME L FE T 5 HEORR)
Pe7Ze EWTOWTREITON TS, FFIZ, HARAKRY:
HICBIT 2 BEMEFEPEOBREEZZ L L, KA %
R FVIRD THh L L TEEFEDAL Ty P RO
BED, FRBRICED L) B e G250 %2R 2
EVEETHL. KETIE, 3, HERARFEISHE
EGATWLTHL)BEMERERII LA 7y MY
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LR MBIL, TR, KRR ZFEHEOLD
LT, BEea i LB LRI OV TRITH
R BED.

41 BERAKRZEDGZT B4 Ty MOEERE

BIEITHMARIz L H I, EE, T— XA % V720598
IR TETBY, ¥BRBAEI—NAZTTHL, BMIT
WMolzol2, HBR#ET—NAZHEL, FHEIMND
ATy bW LE) ETHMEP TR TS
(e.g., Kennedy, 1987; McEnery & Wilson, 1996). I—/%
A& T2 EM G TbIND LI I2% - 72 RIS,
B ENIFELHBIL > TEER, Ty FDO1DTH
HIENFTOHNS (Nozawa, 2014). HEIE» S HE
DAYTy MeiET 5L T, FREFEHETEOR
BEOA Ty b2 Twbh e LIdNsT L TE
5. LD, HEEa-SATHEL, FI00E5N
HBEIIE R TERTDH Y (Stockton, 2020), FHEHTFik
EHWBEZET, FHEDOA Ty M eHETAHIEDLT
&% (e.g, Kajiyama, 2024; Oktavianti & Fajria, 2021).

M BT, Mukundan and Khojasteh (2011)
%° Khojasteh and Reinders (2013) #%, ~L —3 7T
b T L EFEBFEZNG L LT, HEHEMEHEO
R & BHEE % BEERTH O — S A L K LT 5. Rémer
(2004) &, FA v NI EFERFEH I — S A% %,
Oktavianti and Fajria (2021) &, 1 ¥ F A& ¥ 7 Cffi
DRTVRIEFHRHELZHRE L THEZT 2o TW
5. TSI TIT O TV L WGBSR T — S AT
Wbl L e LTI, BERETHEDI TV S BB
ORENE, LFLLIEESEEOMME TR L BwvEwn
I ETHDH., TOERIZONVT, HFFEEMERT 51
2, HEBREOHBWELENS 2SN TWD LI NS
B, BEEEEEOMM LRG58 0 0, BRFOEIENR
(authenticity) 25HZ&bh 3D TEZ VLR SHh
TWh.

COLOBEFENLL, HRTHEDI T S FEFREHFHE
ZoWThH, EPHFEOHONFRESIN TS, I
2, HARAKRFENZFCEA Ty bl 572
DITIE, PARREEFRHBRE, H50niE, KPS
THOWOLNLEFLEMD? S, LX) R Ty M &
BTV ERETLILENH L1259, UF, b
DEM % 530 L7 BATIRE 2 BB L, B AR AR Z
FTWBEALIA YTy MZOWTEET 5.

Kajiyama (2022) <Tl¥, HATHEbIL TS EHEE
BT HEDEFEOBENRESIN TV 272t %



21, HAROH AR OE R 2D < Eofh i a — %
ARVER L, &% L KLEBEHEOHEE % 578 L Tw
b, MEFFEICE, 7V - FUMEE A VI T A Y
DFF AN I ESH VB, EOFR, FAER O
BEIR PR 2R RS e b i K, IR\ T 3R A AT W )
BEROLN ZoZ &, 24EEITBWT, EhEE s
AR ESNIE LD, 1 7y MifbaR S 2 &
T, 2FEETOEYBFHOES Z Ko 72 iELsH 5.
— 5T, EBBEHOMEEEZ, “can”dkd L, Kw
T, “Will?22FHICE o7z, TD2OoDIEH %M
L CEiD > 28I, “can”id, “Can you ~"?d X 9 7,
RFSCE LTOMEASEASINTEY, “will”d, Kk
ERITMEFHE LTHZONTWAEZ LS, HXIC
BB Z 720D EEZ LN,

512, Kajiyama (2024) Tix, — LR EG T
TNV OEME T = NNANOHFHEZ 58T, HAR
DEF AR RBE R BT 2 BB E O A # % 55
FLTW, Zomf%eTid, ERomss FEkc, Hokt
HI—SABREL, TCOEWE O R Z L L
7z, ZOt%, BEWSHEEITV, BB O KBRS, Z
NENEDOREOHE THAIN TV L2 E e L7
ZORER, “can” & “could” |2 BWTIX, JIBHAY 7 IR
PR ELfEbNTBY, “will”R“would”, “may”,
“might” T, M ZERI R DL b T
F 72, “should” & “must”Ti&, HRIFM % EKRAFLFE
HBERIVZIEDNIL TV 20X 51, HADOIRRE
FRETIE, HHSNLEDBFEORENR->THD,
EoI, EWEFEOEKD 2ERD I B, 1 DDOERH
b TWA I EDHLDPII R 5T,

Wizd, I—=N2OFHEFH TRV, HE - K
M (2015) % Nozawa (2014) 1, HARANFEHEZ
§ 5 SCEHH R EFL HBORHE 2 3 802, BB o4k
WESHTLTWA, MHEE - BHIE, BREIESCHAAN
RFETH-TH, LEPHFAOMBENET > THELT,
ZOIOOURE LT, HEENTOEM D, HEBB)E
DM ITTEIZ OV THEICHRICHH L Tnd 2 L 2%
FTWwb. Nozawald, FHEIZHIT 2 TEHEIIOBIN
o, 2OOEFLEM Z 5 LCTH Y, EE)EZHwv
TARERILDOM RGOV 7% S 2/ L T 5.

Dbk X9z, HARANMTOHEM TIE, EBEEFEIZS
WTA 7y NEPIDRWZIT TR, FOHBED R
THY, HHINLZERIZHMWMY 3D Z Z EH LN

Eh7z. ThonZ i}, HFELEOEEZRLTWSD
bLhzw, LaL, #HE - JEE (2015) biEHT 5 &
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I, FEERETIO L) REINICH 2 EH s &,
HEEDA Y5 I CTEAE T 21bH1L (fossilization) 2%
HELDWREMENDH S, FFIC, TOLH) HME D LITH
Bafedszizo, HARANKRFAZL, EYEEO#LER
RN ERO IR ZILZ TV LD TIE R WESH
. TORIZOWT, BEMTHEMEZEDLI L ET 5.

42 FBERE

FRFEFTOL ) A BREESCHEBTREDTERE L 2T
T, LOMENLFEEOMBEIEREIN TV S,

Takimoto (2009) OWFFETIE, FELEOWIRMESS, &k
AR O F BB 2 5 2 RIS OWTHA L
Tw5. Takimoto (2009) X, K&=4 % %L TOEIC D
REAS500 1A 5 700 8 F TOHARNEBF H 2GS, W]
A RBHEEBELEINIA YTy PRE
(structured input tasks with explicit information : SP)
EEIR DAL Z 2 7 (problem-solving tasks : PS), B
R RFHEMED B INA Ty FRE
(structured input tasks without explicit information :
SD #Z %M L7232 DRI R T, A (control
group) =& bEZADOORENT, FHEMEZ LKL TV
b, R ELEHEHEEIL “I wonder if T could:-+” %2
“Could I & WVio7e, KO THEIIZHDLERIL L,
Huf 7T A MEHBT AN, BETAMO3MIZHIZ-T,
TAMEFERLZ, MREL TR, ¥FxML7z3o0h
ETTEHIEN LS NI=2, listening test DIEUE T A
T, SPIE, PSRSIE D bFEHEREIFifw L aho

S ZEAURENT. TOERIZOWT, Takimoto X,
HAROFHRUADOE S ZFIT T 5. SPIE, BHRYIHH
2HE) 720, FEFIHOSFHBNE R T 2 L) 2
Mole—hT, PSRSIE, WRWZGBMH» o727z
DT, FEEHETSHAMNZ IR T2 L8R D 5 72,
HoT, SHOFEIZOVTIE, X HEVILIEEDRD Hh
7o%EH2OW, XD ERMEELE (working memory)
) WEDDH 5 listening test IZBWTRIEDH 72 &

B LTV 5.

S BT, Takimoto (2020) Ti&, HARANFHZZ K
R, e x ¥ 77— (eg., Lakoff & Johnson, 1980)
ZEBETLIED, MHEBOTEIZFEHTHI LI
RN THLE0E) DEHfEL L. MEXT 77—
Lid, BRI E VT, X IRN RS E R
TAHSBIEHDOZ L THAH. HlZIX, “can” & “could”
DOEFARBLZ LB 5 &, BEOH VL) TEKIHE
H72eEz o Twad, T, @R & FEERER (o
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FOBAE) L ORI ZE DS, OB 7 B & A A
WML, X0BEBENLERBCOL 26 THS. 9D,
Wi & v ) BRI TH RGP HWT, RBOTHS
EV) X VHIREBMEERILTVLDOTH 5.
Takimoto (2020) T, Takimoto (2009) & AT,
HAR ANDS, JEFE o 814K 3 (biclausal request
form) X ) HEIEKFAL (monoclausal request form)
EMATAEMICHE L EHRIS, ZOMEXY
77— FEHT LI LD, BHERKESLOFE IR
EIWRRARTVL., BHEHEFNT 70 —F 2L 7z
# (cognitive linguistic approach group : CL) & #B41
B PN T T 0 —F &S % h o 728 (non-cognitive
linguistic approach group : NL), &} I # (control
group) 27T, FHRMEELK L CLTIE, %
BAY T 7 — O L RERIESE) (problem solving
activities) 2V 34, NLTIX, U A MDD gL
FREREMIGEE M S Nz REETER T A b
(discourse completion test) & ZAREHIWMT A FD 2D
DT AMPITDRIN, ELLDT A MIBNTY,
CLIZ, NLRHE LI VMR TH sz LR SN
COFERZZIT T, Takimotold, &A% 7 7—%H
W72, MEEEBUCE S 2 B IR TH 5 W HE
PR L7z

SHIZ, BRAISFE TRV, EE#EEEE IO
WORBIZE &g & LT Tyler (2008, 2012) % Tyler
et al. (2010) O—HOWIELIHITHNL. IS OW%E
T, TRDOTIHD X HIZ, (EROHM R L FEF LT
(&, BB E OB R BIROE R FETE 2N L
ZMWEL LT, PEESCTIETHELREXHFELT IR
FH I, Sweetser (1990) X° Talmy (1988) A
W3 2l05 4+ 3y 7 A (force dynamics) & B A
Y 77— %) ANTAGREOHIMEZEEL TW» 5.

native speakers of English have intuitions
about the subtle differences in meaning among
the modals as they occur in a particular speech
act, however, precise definitions of the modals
which would clarify these differences in
meaning have been largely lacking in ELT
textbooks and pedagogical grammars. (Tyler et
al., 2010, p. 32)

NOFTALF Iy 7 AL, SHBRBICBILMaN%
HOFHDOZ LW, Waxy 77 —Li%, BAARZ
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FREHCT, IVIMBENLEFELRERIL LD LT
MW SFEEHOZILEFTH. NS OBRMYRIGE)
Z, FEFEBIWRNICIRET 5 2 LT, {EROKEET
BT EHIENTE P o7z, BEHHFOHEKE =
TE5LEN5,

% Z T, Tyler et al. (2010) ¥, F—u v {55k
Wz W
Reference for Languages : CEFR) B2 L X)L D ik
BHEZWEE L LTHRD, Zheth%, JUAEEAICHE
DL AT )M (cognitive treatment group) &,
BEE O SFETAICEH LB %17 ) B (speech act
treatment group), % % 17 b % W BEE (control
group) D325, FNENOFHERREZME L7
MHE 2O, K2R OERIERM IS 260, %H
DRI THAT A b EFHRT A M2 TR o7 M
i, HA T AN EFEET A PORERL, TA PEZ
B2 LT TIRFEBEMAN W LR

RBAMFFEFIHESCE K
BEAT) B LTy, | Must” DEEEE
I3, K1 k) e O
BzMWT, oy AF
Iy 7 AZPPRIGIZFEHE
3¥72 K1iE, “must”
OBIERLTEDY (Tyler
et al,, 2010, p. 37), OB MEALHIZ S H1C
SFLThHETiTs28T, LAHOFEL HEITAETE
BIIZL 20 NE % 5 R Z2 v Tw b, RIS, #
BEZ, BEAY 77 =220 Callsh, M1ok)
LR EBEDS, MRS A Y 77— X ) BIRDSILR &
NHZLEFH L TOXY 77 —WIERICE T,
LB E O BEIRAS, JTEY - BRI 7 R SRRk 7
BIRANCHIET A 2 L2 H L7

—HT, SEATAICERLZEERT)ICH LT
&, Bz, “should”lZ2W Tk, B8 % £TSHEAT
HThDHEVIRL, BILESHIERNL, HEHBE &
ETNHEBTE L EHTH/IIOVTER T 2o 7.

FHI T A P EFHET A ML, AT OTHR S,
TD) LMIET 4 7= WY Ahbh/. 7 A FTIH,
BLNEFECO R S, BB A B 83220
X% o T B 2RO TITh /2, #ERE L, 22
FIT U2 5o 72 1R B B 2 4 D O PR A 6 FA 72

2007 V=T OHBELET 572012,
al. (2010) 1%, F:4r#k%#1 (analysis of covariance :
ANCOVA) #17o7:. Z V=7 &My EKeE L, H

# (Common European Framework of

Tyler et



BT A NOEBEERERE L. 72, EBEiosh
PARERICHBET LI L E2EE LT, HHi7T A MO HE

AR E L7z, FeT A b OFEFEAFIEE, RaE
IO CEE 24T ) BES 233 KT, SATAICHAH

LB AT WD 2.6 7257, 7= T DN E
WAEAR SN (F (1,53 =7.31, p =000, 5= .125),
Bonferroni D ffi iIE % L 725X (p =.05) &, WL
R OFI T DOWTOTA6MICINE S T EAIREN
72, ZOMEHER LD, Tyler et al. (2010) 1%, F2H1
BHFIEDCFEREZTHIMDIZH A, FilfTHICER
L72FB AT HOML D S, FERDSD 5 LR L 72,
Dk X5z, &, EEEoOFEEICOWT, M
BT OB Z ) ANTEELE OIS S Wik
HTWa. Lal, MMEOMHERBTHLZLELH D,
RREIN TR WVINES S (AET 5. KEITIE, 4F
TOHEmE IR RY %035, EPEEFHOFHICH LTS
BOWIEDOTMREMEIC DOV TELET 5.

|

5. B L FROMEDTAEM

ZZFET, EMHFEAOMRICOWT, EWNSOZED
WNEBEBIL 25%5, HARAKRFAICBRT 2058120
W RIT-oT& 72, LA L, EWNICBT 238G
DOWFFEL, FRETHEEERAT, KO L) RHEIFES
nNTnas,

T3, A (2020, 2022) % Nakayama (2020), Fif
AH - HAR A (2015) e S, HARANKA,
WETHTFI VI IAT 4 ¥ TIEBICB T, SBE)E
DAL A LTV B IR D 5 2 EAVRIE S 7.
FEIZ, BhENE OB R IR ERIC oW T, 13
EAEHHTE TV RVWERBPW LN IR o7, Th
X, REFEENENT TR TERLAL VT Y bOFER
GWEIIBIETERWAES ). FRIC, i CETIE,
LB OMEAATLEOBEY) S ITHEAET 5720, 5H%D
AT, fbafbe A 7y FoBE» S, HARAKEE
HOFEEETHET LUEND DD TIERNIES ) D,

WIS, HEE T =S5O VT DRATIIZE D 5 &
AbNBZTEE LT, HRAKZEAL, EBhEEoFH
IR IZ TWDDOTIRRWESL ) H. TOHAD]
DU, ATy bOERNFET SRS, Kajiyama (2022,
2024) &, HADLEGFHHFE T, ThZhoEBE)E
PROBERD I L, 1OOBIRPEFWITED AT T
WHrZErHL 2L ME- JEHH (2015 %
Nozawa (2014) OFAH 5 S, FEIBYE O FLH 2 HIH1
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DY EIPEHINTBY, FIZ, HARANRFAAER, &
Fh BB E 0 8 20 R FRRKI R A3 & B EE AR
Rt H 5. LirL, BfEgToLIsr, IhboH
Mad LIl 2 LIHARANRFAEOBFREEZEH L7
I P 7%, SHROMEPHGFING.

F72, HRARFHEAND X )RR IREL S W) T
T, Biddnwds, BASHFOEEZIOH L7273 H
DS NIRO TS, AT, REEZNZEL
7z Takimoto (2020) % Tyler et al. (2010) Z/REIZE
LAEATIIZE L LCHUY RAF724%, WFIEFicow s
DORMH DD EEZD.

7, LEEOWIETIEX, Swain ® languaging @ f#fl &
o, BN EEONHETELAMEELEEL TS
VD o572 F 2 B, FEDIZ, Takimoto (2020) T,
B8 77— W81, KELOTHEI LW
BEOBRBIOOFHIZHRNTH L Z LIITREINTWY
7z. L L, Takimotold, ZOHAMILIIBNT, [4
H, can L Y mayDIIHH, LV TELRERMESZSHD
Nl Ewvolz, XY EEWICSEMSOEMICHE S G
WBERL o7k IcBbNs. T, HaExsy
T7=RHNDTAFIv I AL Vo EilOMET ¥R
N, FEREOHNERECHT AME e EEIE L
INETREETELRVDTIEIBRWES D . Tyler et
al. (2010) OW%Ed, HW R HMIEITH->oTELT,
SRIE, FHEOMEHWERT RE DI T 272012,
HMOWEZRAL, L OEMZENIsLEE 25
7259,

72, WTNOBETY, FEREH D 2R & v
CLLMETHL. MaRrAy T 7 —RNIDTAFI vy
A2l vio 2HMREE, WFEOFHED, IR
THEFEOB &L LT TE Z2h &) MR TH
5. FEBE, Tyler et al. (2010) DOHFZETIx, a7 A
FEFBRT A POEIIKREL Bhole. HRARFAEIZ
LoT, BUMEBFOEZZNMALT 2720121, &h
CBVOEFRIFMBULEI R 2 D), BEREI NS L
BNHBIZHD.

FRoZ & EBE LT, HEBMIZE D FEiE S b L
NhHbHEEZEZDLNSL. Tyler et al. DT TIE, £H I
TTHNZHEBIZ2HMBTH D, Takimoto DHFSETIL,
1M OER % 4T b7z o TEIES Wiz, S5HROME
TIE, XD BV 2 2200 722285 R 2 REET 5 2T
HBHDTRRNIESL D H

SHIT, BATHREDO VT NRIIBWTYH, ko7
THALET V=T L BASH T2 L2 HETHEA



HARANKSAEZ NG & L7222 512 B0 2 BB E 028 B3 A IFFE A4S & 41 OFJEE

TN —=TE, WINLBEIEROFE LKL 558
BEAA LTV LHNSNG, 2070, #ifziml
T, koOFHFEEH 27NV —=TI28 5TIE, #ilek
THHADTGE SN o 720 REMED D 5 — 5T, RIF S
I LB B2 7 v —=71%, Hilzidzs
722 ET, XDEMANLRBENSFHRT A MY T
CENTEREEZZONG. ZOWE, BASHEFEIG
M L7220 EBRICRN TH o 720D, o5 WITHE
2, T A MEERIHWA R L 2 MRS izl &
WHEL O ERBDLZ L 3WEETHS. ZOME
ZIRPET B 72001, B 2L, R0l B & VR L
MR BB THRICEDSE L2 EMGET 5 X9 %
FEBREAT) S EBENBEDOTIZRVWIES ) 0.

Pbo X512, EphsmosBimoidd, FEEH
EREH B, FH B o AT T& 2.
LAaL, FdL72X912, $XTOMMHIS 22 12% -
7ebF TR, LA, EOMHIEICHL LEE L
LDOTIRRWVES ) . FREINFEIIHUTZ &
1, HARANKRZEAEIZE 5T, X 0 RDRN 2 3B 8
NTELEEERMET L7200 TR, KFWIKIEK, SE
R OHEHOPICT A LICHMTE 2720, 4
BEOLRLMENIFFI NG,
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