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Decolonizing Language and Translanguaging Pedagogies: The Why and How
GARCIA Ofelia
The Graduate Center, City University of New York

Thank you very, very much for this wonderful invitation.

I wish I could do this in Japanese, but I can’t.

But I’m among friends, I heard before that Aki(e) Tomozawa may be out here somewhere, and maybe
Naomi Kano and all my Japanese friends. And it’s wonderful to be here, and I want to really thank Professor
Ikumi Ozawa for this invitation, and all of the Japanese Society for Mother Tongue, Heritage Language and
Bilingual Education. I know all of you have worked very hard, but no one has worked as hard as Professor
Aiko Sano, and I want to make sure that I recognize her work and her labor. It has been a labor of love. I
think that she knows the Translanguaging Classroom book much better than I do. She questioned every
single choice of words that I made, and actually made the second edition stronger because of her revisions
and her incredible, incredible sense of scholarship and generosity. So, I really thank her for being here. And
I also thank the interpreters. We couldn’t do this without you. So, thank you. I know what a difficult work it
is to do this type of thing.

.. I’m going to try to share my slides, and
Decolonizing Language and gomne Y Y

Translanguaging Pedagogies: The hopefully, we will be able to understand each other.
Why and How It’s always very difficult when we work cross-
Ofelia Garcia culturally, because there are so many things that I
The Graduate Center, City University of New York
Ofelia.garciaotheguy@gmail.com don’t understand about Japan, and there are
ThaJapansseSnc\etyllor Mother Tongue, Heritage Language, and . N
Blingual Education (MHE) probably so many things that you don’t understand

August 15, 2025

about the U.S. As a matter of fact, I, who have lived
in the United States for 64 years still feel I do not know the United States, and it is changing quickly. So, I'm
sorry that many of my examples will be from my context, and I think that the best I can do is to ask you to
think of what might be relevant for the Japanese context and what is not relevant, and then you should forget

about some of the things that I say.

So, what I want to do with you today is think about multilingualism from different perspectives,
different from the ones that we have often looked at. I want to start with my own life, because I think
sometimes that explains a lot of how we feel, how we think, how we work. So my life first, and then in

terms of trying to understand what is translanguaging, I know that many of you have read the
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Translanguaging Classroom in translation, and have
Decolonizi Ltili li . .
m SERIIHEHIUNE R0 worked with the translation, so I know a lot of you

know more than I know, but for those of you who
* My life
don’t, I thought that it would be important to start
* What is translanguaging?

* Starting with two students & translanguaging practices Wlth looking at two students and IOOkil’lg at the

*What is translanguaging pedagogy? . . .
+ Re-viewing one student & her teacher translanguaging practices, because I think that

contextualizes everything for us. And then, the last
thing I want to do is think a little bit about what is
translanguaging pedagogy when we re-view that is, view students again with a different lens. So we will re-
view one student and what the teacher does and says. The teacher is an enlightened teacher, because she has

been part of the Japanese Society that you all are part of, and therefore she knows a little bit.

) So let me tell you a little bit about my own
Language: A personal balancing act

Not fitting background, and let me tell you a little bit about

+ From Spanish * Into English
« Spanish at home « English in school ’ 1 1 ] ’
* Insufficient English (school) « Insufficient Spanish (college) hOW I ve led my hfe alWayS thlnklng that I don t ﬁt
* “Spanish” literature 1 * Non-"Spanish” literature . .
* Teaching in English _Li * No Spanish in teaching I was born in Cuba, on an island. I came to New
+ Sociology of language

* Native \ * Non-native

" Diossia " Monogtossi York City when I was 11 years old. I didn’t really

* Language maintenance * Shift

+ Basic Interpersonal * Cognitive Academic Language
Communication Skills (BICS) Proficiency (CALPS)

speak English, so I went from Spanish in the home

at all times into English. And as I’ve said before, |
remember the first words I understood in English, because I had a very good friend, who was bilingual, and
I was waiting for her after class. And I heard her tell the teacher “Don’t worry about her. She’s just a stupid
Cuban girl.” and she was referring to me! At that time, I had enough English to understand what she had
said, and I thought, “Okay, speaking a language and being smart have nothing to do with each other.” And I
was not stupid like she said. I just didn’t speak English at the time.

So, anyway that was an alienating experience, but once that I overcame very quickly, I learned
English quickly. I was the oldest of four children. My siblings, one of them, born in New York City, started
speaking English very quickly. I was told that I spoke Spanish at home, and English in school, but the reality
was a lot more complex than that. Because at home more than just Spanish was spoken. My parents certainly
spoke Spanish, but among the four of us, English was usually the language of choice. Not always, and we
made different choices, depending on what we were doing. But I would say that among the four of us
English was the language that we spoke at home. Even though again, there was a lot of Spanish with my
parents, sometimes television, community, neighbors, etc. And even in school, I must say that I made best
friends with the very, very few Spanish speakers who were in my school at that time. Ah, so it wasn’t just

English in school. It wasn’t exclusive. One or the other.

[Interruption due to troubles related to interpretation]
So, I was talking about my life and the fact that I always felt that linguistically I didn’t fit. For those

of you who did not hear, I was born in Cuba, and I came to New York City with my parents when I was 11
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years old, a long, long time ago. And it was thought that I spoke just Spanish at home and English in school,
but the reality was a lot more complex than that, because I was one of four, I was the oldest of four children.
I had a brother who was born in New York City, another one that came when he was a year old, so there was
a lot of English at home all the time, at the same time there was a lot of Spanish at home. So, what I want to
make sure that you understand is that people talk about home language as being something other than the
dominant language, but usually in immigrant communities, refugee communities, the complexity, linguistic
complexity at home is a lot more dynamic. Because we are attending to the message, that is, the message
that we want to communicate, and we don’t have to sometimes make an effort to select one language or the
other.

So, this is an example of not fitting because the idea that there was one language spoken at home, and
one language spoken in school, didn’t fit my reality. I went to school, and in school at that time there was
streaming, that is, you know, students were placed in classes depending on results in a standardized test. And
of course I didn’t do well in the standardized test in English, because I had had little experience with the
language. So, in school I was considered a remedial student. It was in the slow class that [ was put in, and I
must say that it was a teacher of mine who actually thought after the second year in that classroom, she
thought that there was a lot more than I had that was not being explored in that classroom, and she really
advocated for me to go to a different class, and that is when I found out, and I understood that sometimes the
same subject has the same name but what they’re doing with students is different. In my English class I was

» <«

reading novels, but the discussion was just about “Who were the characters?” “What were they doing?”
“Where were they?” and a lot of grammatical exercises. Whereas when I went to the more advanced class,

the students were still reading the same novels, but they were being asked “How do you think they’re

» « » «

behaving?” “What would you do if you were that character?” “What other choices could have been made?”
So, the type of thinking that was being developed was very different from the type of thinking that was
being developed in my slow class.

Then I went to college, and then, of course, the problem was that they also felt that I had insufficient
Spanish, so insufficient English, and insufficient Spanish. Because I then took a course in Spanish, and the
teacher, always, when I spoke, used to say “You don’t say that,” and I always used to say, “How could you
tell me ‘You don’t say that’ when my mother says it all the time?” Right? But again, it was the idea that my
mother’s variety of Spanish was different from that of the teacher. And also, my mother was working with
language in life as she raised four children. She wasn’t just teaching a literature class. So, a lot of issues
around the teacher thinking that my Spanish was insufficient.

Then, I went on to study in graduate school Spanish literature, and I did this, again because I needed
to learn a little bit about myself. At that time, there were no relations between Cuba and the United States, as
there are not 65 years afterwards. They’re still not there. But I started wanting to really understand myself
through literature. But I realized as I studied that the Spanish literature that I was being taught was literature
from Spain, not literature from Latin America, and certainly not the literature that was being produced and

written by Latinos in the United States, so the literature that I was being fed had nothing to do with my life.

Then I went on to be a teacher. And it’s amazing that even back then I was given a group of students
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that were all Puerto Rican and Spanish speaking, but I was told to teach in English only. And of course that
didn’t make any sense, because they didn’t speak English. I spoke Spanish, and yet I was told that there was
to be no Spanish in teaching. And I must say I was fortunate that there was a very enlightened principal/head
teacher then. And I said to him, “Look, this doesn’t make sense.” And he said to me, “Well, what are you
going to do?” 1 said, “Well, I'm going to teach them bilingually.” And he said to me, “What does that
mean?” I said, “T have no idea, but I'm going to try it out,” and I think the rest of my life has been about
thinking about what to do when you are in that situation with students that do not speak the language of the
classroom, and yet, you have to make sense for them, so that they understand.
I went on to get a doctorate, and I went on to study with the best mentor that there could be, Joshua
Fishman, who was a pioneer in sociology of language and sociolinguistics, and to whom I owe everything.

But I want to say that the concepts that I was taught then also didn’t fit. You know I was always trying to

balance them with my own reality, because the books say that there are native speakers and non-native
speakers, but I didn’t know where to place myself, right. Chronologically, I knew which was my first
language, because I knew that I had learned Spanish first. But it was not the language that I used most. It
was not the language that I identified with alone. It might have been the language that other people identified
me with, but the whole concept of what was a first language and what was a second language didn’t work
for me. And the whole concept of who was a native speaker and who was a non-native speaker, didn’t work
for me because I didn’t fall into either category, neither in English nor in Spanish. I was also taught the
concept of Diglossia, the idea, of course, that stable bilingualism only exists if you separate the languages, if
you have what is called functional compartmentalization, if you keep them separate. That is the only way to
be stable, stably bilingual. And yet I knew that in my own home, in my own experience, the development of
bilingualism and actually, the sustaining of bilingualism happened not through separation, but through being

able to use everything at the same time simultaneously. So, the concept of language maintenance versus just
language shift also didn’t fit me, because I thought it was a lot more complex than that, because it depends

on the experiences you have. It depends on where you are situated at the moment. I always talked about
language shift with coming and goings, because it comes and goes. And I am much more comfortable with
the idea of language sustainability, the idea that it’s ecological. It depends on the context in which you are,
the identity which you’re feeling at the moment, and that is a way of sustaining language practices rather
than thinking of keeping them separate. And I was also taught that there was Basic Interpersonal
Communication Skills and Cognitive Academic Language Proficiency, and that didn’t work for me either,
because I knew that in my Basic Interpersonal Communication Skills there was a lot of Cognitive Academic

Language, and I couldn’t quite distinguish between the two of them. So, this is about my life, and it tells you
something about the way that I think now, and I think those of us who have had these experiences know that

our experiences are valid, and our experiences have to count also in scholarship.
I want to also discuss the interruptions of these ideas, because sometimes we think that these concepts

that are taught to us, and these realities that are imposed on us are real. And then there are ways in which
you say, wait, wait, wait, wait! Wait! This isn’t real. It’s a lot more complex than that. And so, I think always
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of the experiences that I’ve had, and then the readings that I’ve had, because I think that those things go
hand in hand; they have to be considered together. And I want to acknowledge the ideas taught to me by
Patricia Carini and Cecelia Traugh; the idea of descriptive processes, of being able to observe things
carefully — things in motion as they move around, or people in motion, as they move around in different
interactions, and describe them, observe them, and describe them with language that is adequate. And that
was a skill that I gained. That, I think, has helped me, to look at situations and say, “No, this is not what the
books tell me, there’s something here that is phenomenologically different,” and I want to be able to

describe this.

And I think that happened to me with

INTERRUPTIONS
translanguaging when I was sitting next to a fourth

CRITICAL EXPERIENCES ~ CRITICAL READINGS
P. Carini & C. Traugh - e grader, one time in a dual language bilingual
Dﬁscnptl\/e E’mcessesj and c_oionfzaf]‘on (1_99yé) & Latin .
P fgiﬂg?ﬂ%g?’,ﬂen American decolonial scholars classroom, where they were separating the

though Spanish runs S. Makoni & A. Pennycook - . . .

thmfgh n'iy heart, Bicouse e ndEo Rl B languages strictly, that is, they were doing one day

English rules my veins” SRELegES 200

- One system &s0 many others... in one language, and one day in the other language,

and sometimes even one week in one language, and

one week in the other language. I don’t know why, I sat next to him for a long time for many, many days,
and one day he said to me, “Even though Spanish runs through my heart, English rules my veins.” And I
thought, then, “Okay, what we’re doing here doesn’t make any sense, because what we’re doing is we are
separating, of course, the heart from the veins. The circulation isn’t happening. And what he is saying is that
he has one system, one network of blood that needs to be connected and needs to flow, and we continuously
stop that flow.” So, what is it that we have to do? So, those are the two experiences I wanted to share with
you.

But I also came across what I think are critical readings. They were readings that changed the way
that I perceived things, or readings that allowed me to see that what I was thinking, and what I was
observing was not completely crazy. Right? And I want to mention, of course, Walter Mignolo and the rest
of the decolonial Latin American scholars who taught me that the colonial production had had enormous
consequences for people who were different, and that this has to be acknowledged, and that language also,
and literacy and education had a colonial legacy, a colonial legacy of saying “No, we are the ones that speak
correctly. We are the ones of the superior race. We are the ones that deserve an education, and the rest of you
who are here who are the autochthonous people of the Americas, who are the indigenous, who’ve been here
forever, you do not speak, you only have a jargon. You have a race that is lazy, and will not do any work.
And you do not deserve an education.” So that’s a colonial legacy that I started seeing clearly that I had not
seen before. And then I have to mention Makoni and Pennycook’s book Disinventing languages. Again,
because I think that was a watershed moment for me in the ways that I was thinking.

So, having gone through my life and gone through the ways that my thinking was disrupted through
experiences and readings, I want to talk now about how to observe students in motion, and I want to
emphasize this “in motion,” because we have a tendency to observe, or even paint things statically, and the

idea is how we observe, as people change, as circumstances change, as the context changes, as the
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interlocutors change, what happens as you interact.

Reconstituting language And I want to talk first of Paco, who was 6
Observing closely at students in motion
as they DO language years old. And then of Julia, who is 10 years old. So

let me tell you first a little bit about Paco.
Paco:  6yearsold

"
Julia: Ten years old
w ?
(Garcia, 2020; 2023)
Paco was born in the United States. His
Paco - 6 years old
mother is a US-born Latina, that is, she’s second
*Bom U.S. generation. Her mother was born in Cuba, but she
*Mama: US born Latina; papa U.S. born white, Spa
HS herself was born in the US. The father, Paco’s father
* Spanish-speaking babysitter
+Family - bilingual practices is a US-born white man, an Anglo man who learned
*School - English monolingual classroom . . . s
some Spanish in high school. So that’s the house.

Now they do have a Spanish speaking babysitter
from Ecuador, because the mother wanted to make sure that there was some Spanish spoken in the home
because her husband didn’t speak Spanish. And the family has incredible bilingual practices and what
happens there? Well, they adjust their language practices to whoever is in the interaction, depending upon
the people who come into the interaction, and the people who leave the interaction. They adjust.

But in school they’re in English monolingual classrooms. Paco is in an English monolingual

classroom in this case. So, he has not had literacy education in Spanish.

So, he goes to first grade, and in the United

Paco 15t grade journal

States teachers often ask students to write journal
entries. His script, as you see, is atrocious. Ah, but
he does have ideas, and he likes to express himself.
And this is the journal entry that he wrote when he

came back from Christmas vacation, from the winter

holidays, and the teacher asked them to write about

what they did during the holidays, and what you see here, if I can describe it to you is a building in New
York City, a building with a Christmas tree that is sort of upside down, but it works, and a little person with
two older people. Right? So that’s what he draws first, right? And then he writes the following, and I’'m
going to read it to you. It says “Me at noche buena for a sleepover at abuela and abuelos house.” T hope you

understand.

So, of course, what happens then is his first-grade teacher has lots of questions about him now. I have

to tell you that this first-grade teacher had been in a teacher education course on bilingualism. So, it’s not
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that she didn’t know anything about bilingualism.
Paco’s first grade teacher’s questions
She had adopted those concepts that I talked about

T T i e G e before. So, she wants to know, she’s curious, she’s
*First language? Second? Heritage?
*Why Spanish words?

+Confused? Mixing? Code-switching? Paco? Now, is he an English learner? Is he a native

confused. She says, “Okay, now, what’s wrong with

Teacher education course!!!! speaker? What is his first language? What is his
*Needs remediation. Limited

second language? Which is his heritage, language?

Why is he using Spanish words? Is he confused? Is he mixing?” And she has learned this idea of code-
switching. “Why is he code-switching?” So, these are questions that she has, based on the entry that Paco
has written. And of course, the conclusion that she comes to is “Well, Paco needs some remediation. He has

limited English proficiency.”

But I want you to look closely at the entry
Listening and Seeing Paco DO Language/LanguagING
again, at the journal again, and I want you to see. |
At 6 yrs.old Paco knows what teacher
does not.

Different worlds/cultural & linguistic

want you to listen, and see Paco doing language, that

practices is, languaging. In other words, try to get away from
*Noche Buena IS NOT Christmas
Eve that concept of language that has been imbued in us
*Abuelo/abuela IS NOT
grandpa/grandma as something that is just given to us. And think of

what he himself does with his language. What is
interesting about this is that at six years old, Paco really knows what the teacher does not know. He knows
that there are different worlds and different cultural and linguistic practices, and that to express these
different worlds he has to use these different practices. For example, for Paco, Noche Buena is not Christmas
Eve. He knows the word “Christmas Eve,” but remember that Paco’s father was an Anglo, and Paco’s
grandmother and grandfather on his father’s side are Anglos. They have Christmas Eve celebrations that are
very different from what Paco does when they are Christmas Eve celebrations, at his abuelo’s and abuela’s,
than at his grandmother’s and grandfather’s. This family is of Italian background, the father’s family. And
one of the traditions that Italian Americans have is that they eat seven fishes on Christmas Eve. So, for Paco,
Christmas Eve is a sit-down dinner with seven fishes, which is very different from what he does in his
Abuelo’s and Abuela’s house, which is not Christmas Eve, but to him is Noche Buena. Because for him on
Noche Buena you drink and you eat and you dance, and you listen to music, and maybe you go to mass. But
it’s a very different experience from Christmas Eve. And, of course, Abuelo and Abuela is not Grandpa and
Grandma. That is what his father’s parents are to him, but to him that is not who he is indexing.

So, it is not that Paco doesn’t know these words, it is that what he is trying to communicate is very
different, and he needs these words to express himself, not to leave himself behind. Because if he said it all
in English, he would be leaving experiences behind that means something to him. So, what’s important is to
see Paco’s language repertoire, the whole repertoire, not just language as named in school, but the whole
language repertoire. It includes words, of course, and includes sounds. It even includes visuals, because in

first grade we’re fortunate enough that teachers still ask the children to draw, right? But it certainly includes
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all his senses, all his history, all that he’s feeling.
This is all there, right in his writing. Paco’s

==z

repertoire is not made up of just a first language and

a second language and a heritage language or just
the linguistic. But he is full of many multimodalities.

Paco’s language repertoire

* Paco’s full language repertoire includes words,
sounds, visuals, senses, the affective, sensorial, his

He draws, right? He expresses himself in this New

history.
home, heritage or just "the linguistic”
multimodalities, sensing body, emotions & feelings.
* He is not mixing, or code-switching. Paco doing
language with CREATIVITY and CRITICALITY not to

York City building with a sensing body, with his
emotions and his feeling. And he’s certainly not mixing or code switching, that’s not what he’s doing. What

* Paco’s repertoire IS NOT made up of a first, second,

leave himself behind
he’s doing is selecting items carefully, creatively, critically to express himself, and to make sure that he

doesn’t leave himself behind, because that’s what’s important. So, what am I saying here? What I’'m making

you understand is that there is a difference between language as given to us in school and society, and
language, as done by people as constructed by people. And when bilinguals do language, they’re always

using their whole repertoire, even when, for example, you’re hearing me now with sounds of English,
there’s a lot of Spanish in me that I draw from, otherwise I wouldn’t be able to speak, or for myself, right?

So, that’s what’s important.
: @ I want to emphasize that a bilingual classroom
A bilingual classroom IS NOT ALWAYS SUFFICIENT: is not always sufficient. Because Paco, when he’s in
third grade, the family is fortunate enough that they
move to a new neighborhood where there is a
bilingual school. And then Paco goes to a bilingual
classroom, and he has two teachers. He has an

A
&
3d grade
Spanish
La Sra. Medina:

English
English teacher, Miss Stewart. But Miss Stewart

Ms. Stewart :
Deficient Deficient
Problem is Spanish  Problemis English
Use of L1 NOT ENOUGH (L wei & Garcia, 2020)

PROBLEM IS THE TRADITIONAL VIEW OF LANGUAGE

always sees him as deficient, and she always says “The problem is his Spanish,” because again, she’s

always comparing him to an English monolingual child, and this child cannot be English monolingual,

because his life and his experiences are not monolingual, and in order to express himself he cannot just use

English. But the Spanish language teacher is not any better. They have complete language separation in the

school. La Sefora Medina is a good person, but she was born in Colombia, raised in Colombia, studied in

Colombia, became a teacher in Colombia. And then came to the United States, where they needed her as a
bilingual teacher. But she has no experience with bilingualism. She doesn’t understand what it is to have a
bilingual life. She’s had a Spanish language life in a monolingual Spanish language country. So, she also
thinks that Paco is deficient. She also says, then, that his problem is his English. Look at what’s happening
now. The English teacher says the problem is the Spanish. The Spanish teacher says the problem is his
English. So, what I want to emphasize here is that the use of a first language in education is not enough. A

bilingual program is not enough if the teachers do not understand translanguaging, and those of you who

have read the Translanguaging Classroom know that we made an effort to make sure that there was a
bilingual teacher and English as a second language teacher and a mainstream English language teacher,

because what we’re trying to make sure everybody understands is that translanguaging works in all kinds of
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educational context, not just in bilingual classrooms. So, the problem is not simply that there is no bilingual
education. The problem is that even in bilingual education programs, there continues to be a traditional view

of language that leaves behind, that obscures the fact that bilinguals do language with their entire repertoire.

So, then let me give you the example of the

Julia - 10 years old .. . ..
second student. This is Julia. Julia is 10 years old.

¢ Garifuna - Puerto Cortés, Honduras

* Grandmother She has a Garifuna background. The Garifuna are
*School . . .

SAWERdS people of native American African roots that came
* February 2020

\ from the Caribbean, and were pushed to the coast, in
« Entered ESL program as Eng Learner l

this case to Honduras. So, she comes from Honduras.

She’s a black child and she’s had an idyllic

childhood with just her grandmother. Her mother came to the United States to work when Julia was a baby,
so she has been raised by her grandmother, but she has been raised here by her grandmother in a place that’s
idyllic by the sea. Her grandmother fished, and they went fishing every day. She was in a very good school
because she was in a private school, because her mother used to send remittances back home so that she
could go to a good school. The school was all in Spanish. Julia is bilingual. She speaks Garifuna, which is
the indigenous language, and also Spanish, which is the national language. She has gotten all types of
awards because she declaims poetry, and I don’t know about Japan, but in Latin America, there’s a long
tradition of poetry declamation, that is, children memorize poetry, poems, and then they declaim them. They
recite them artistically, and Julia has gotten all types of awards for declaiming poetry. Now this poetry is
usually classical Spanish language poetry, but she also uses a lot of Garifuna in the poetry that she herself
composes that she puts alongside the Spanish classical poetry. And, oh! I also have to mention that she’s an
expert in Punta music, which is very traditional Garifuna music. She plays the drums, and she also writes
lyrics for the music that she composes for the Punta music.

Now, in February, 2021, the grandmother saw

ESL Lesson 1: “as + adjective + as” an opening to send her to the United States to be

Teacher: “as pretty as you” reunited with her mother. It was President Biden

“tan bonita como”, Margarita by Ruben Dario . .
who made it possible, so she actually crossed the

“tan bonita, Margarita, tan bonit tG” . .
e border with another family that the grandmother sent

o~

» her with. And she came to New York City, and she
--“Something about a Rubén”

Teacher ignores the crying entered an English as a second language program as

an English language learner. She was tested; she was
told she was an English language learner. She was put in this ESL program all for newcomers, and all in
English. The teacher is not a very inspiring teacher. And she believes in just teaching traditional grammar.
So, this is one day in which she is teaching the construction of “as plus an adjective plus as,” the
comparatives. And she is going, you know, she’s asking the students, and she’s going “as big as you,” “as
tall as you,” “as smart as you.” And she comes upon “as pretty as you.” And the minute she says “as pretty

as you,” Julia has this remembrance, this memory of a poem that she has recited many, many times. It’s a
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wonderful children’s poem called “Margarita” the name of a girl. But one of the lines that is repeated in

poem by a Nicaraguan poet, Rubén Dario, who was a major figure in Latin American literature, and has this
“Margarita” is “tan bonita, Margarita, tan bonita como t0.” “So pretty, Margarita, as pretty as you.” And so,

she remembers immediately when the teacher says, “as pretty as you,” she remembers immediately the
poem “Margarita,” but she not only remembers the poem, she remembers a grandmother reciting the poem.

And she even remembers her grandmother caressing her cheek as she said, “Tan bonita como ti, as pretty as
you,” right? So, she has this feeling of her grandmother, and she starts just crying and crying and crying in

Of course, the teacher doesn’t know what’s

going on. The kids don’t know what’s going on, and
they try to help her, but they can’t. And there’s

the classroom.
finally another girl in the class who speaks Spanish,

BEYOND traditional sense of language:

Listening & seeing Julia languaging
and so the teacher asks the other girl to ask Julia

+Julia knows what her teacher and others do not

what is wrong, and Julia tells her. But of course, this

know
+Julia draws on her full repertoire of language,
experiencies, feelings, to connect to her full self.

other student has had no experience with poetry,

«

*Language is much more than “the linguistic.” It is
as

embodied, a “sentipensar” in a sensing body
with affective meaning.
classical poetry, Rubén Dario or Nicaraguan poetry. She doesn’t know what she’s talking about, so the
translation she does for the teacher is “Well, something about a Rubén.” Rubén is a name, a Spanish name,

Spanish language, name. And she says “Something about a Rubén,” of course, at which point, everybody

just ignores the crying. The teacher ignores her completely. And just keeps on going with the “as tall as,”
fat as,” etc. So, what I want us to consider is to again listen, and to see Julia languaging, doing her language.

And what’s important to remember is that even though Julia does not know how to do comparatives in
English, she knows what her teacher and other peers in the classroom do not know. She knows a lot about

Spanish language poetry. She knows that the poem “Margarita” the others do not know, and what she’s
doing to make sense of “As pretty as” is not simply the construction, she is drawing on her full repertoire, of

the language, of her experiences, of her feelings, of her grandmother, to connect to what is being said. In

other words, it’s not the structure of the language that she’s listening to. She’s listening to the message that
is being given, and it’s important, then, for all of us to remember that language is much more than just the

linguistic. Language is embodied. Language is something we feel. The Latin American decolonial scholars
called it Sentipensar, which means having a sensing body with affective meaning, which is important, it is

just as important as the logical meaning that we think classrooms and schools transmit.

So, what are Paco and Julia doing then? Well, what they’re doing is they’re just engaging in

translanguaging. What are they doing? They’re assembling, they’re orchestrating this network of signs,
features — some that are linguistic, some that are not. But these are based on their lived ethnographies, on
their lives, on their histories, on their emotions, on their funds of knowledge, of their bodies, of their senses.

Of all the relevant objects that they have around them, which allow them to make sense. And they’re

bringing all this together, which is what we do when we speak and when we listen, right? We’re bringing all
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What are Paco & Julia doing?

DOING Language, engaging in TRANSLANGUAGING by
assembling (Pennycook, 2004), a network of & B
linguistic/semiotic features (lived ethnographies, histories, E
emotions, funds of knowledge, bodies, senses, relevant
objects) into own unitary repertoire

All speakers do this

s
=

@]

L 4

-

AND HOW ABOUT BILINGUALS?

BILINGUALS AND OTHER
RACIALIZED/MINORITIZED L%
SPEAKERS @

Also assemble their linguistic/semiotic features %

and practices, but ’
their features (bodily & linguistic) and ways of

cany

assembling them (without separation) are NOT
CONSIDERED VALID & the speakers are not
considered WORTHY of their own sensorial
experiences or language practices.

Translanguaging refers to...

The everyday language practices An approach to teaching
that leverages students’ full
linguistic repertoire for
learning

and ways of communicating
among all speakers

3 strands of Translanguaging Pedagogy
(Garcia, Johnson & Seltzer, 2017; Seltzer, Johnson &
Garcia, 2™ ed.)

1. STANCE
2. SHIFTS

FIVR
3. DESIGN bl el

of these experiences together to make sense into this
unitary repertoire. Now, what is important to
remember is that all speakers do this, right? Japanese
monolinguals do this also. You bring together all

your experiences, all your resources.

But what is it about bilinguals that makes it so
difficult? Well, what’s important to remember is that
bilinguals and other racialized minoritized speakers
do exactly the same thing as monolinguals, but their
features, both linguistic and bodily also sometimes,
and the ways of assembling them, sometimes
without separation, are not considered valid. And so,
the speakers themselves are not considered worthy
of their own sensorial experiences, or their language,

practices.

So, it is important to remember that
translanguaging refers to, on the one hand, the
everyday language practices, and the ways of
communicating among all speakers, and, on the
other hand, an approach to teaching that leverages
the students’ full linguistic repertoire for learning,
and that is what the translation by Professor Aiko
Sano has done, and what I am grateful to her for

bringing to all of you in this translation.

In the book, we talk about three strands of a
translanguaging pedagogy; The stance, the shifts and
the design. Let me then take each of those separately,

so we can get through them.

So, on the stance. I want all the teachers to understand that language is not simply a box with

boundaries, but it’s something that people do. It’s a dynamic network that people assemble, always in

relationship with each other. So, it changes, depending on who you’re speaking to, and it is in

complementarity with others, that is, if you are missing a piece, then I provide that piece, right? It’s always

a relationship of communication. I say human and not because sometimes it’s technology or a book, or a

resource, or a painting, or an image, or a sound that helps us with this network, right? A dynamic network.
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1. THE TRANSLANGUAGING STANCE But it’s something that is assembled, put together,
SBH® o

« LANGUAGE not box, but _-?‘*%x,:’ ; i ’
iz e e L i ey done in the moment, as we interact. Now, that’s
within each person in Mﬂﬁm’ﬂ‘l . . .
relationship & complementary important to remember. It is not a box. The bilingual
with others (human & not)

BLLINGUALS: fiot doubis: part does not mean simply “double.” It means, I’ve
Adapt to communicative
terrain in semiotic 5 ’ 5 :
assemblages called it, I’ve used the image of the all-terrain

* LANGUAGE TEACHING not * vehicle at times. The idea that what we’re doing is,
adding a separate box but
extending own repertoire

we are adjusting to the ridges and craters of
communication, depending on who’s in the communicative act. The third thing is to understand, it’s
important for all of us to remember, that language teaching is not simply about adding just a separate box,
but really extending the repertoire of students. I give you the image of a thread of pearls. Why? Because I
think that’s what happens when you teach another language, or when you teach students in a language that
is different from their own language practices, that is, you’re adding pearls to that thread. But there are still
other pearls that are there, and that students have to be able to use in some way. So, the pearls, the thread of
pearls, is a better image, because it’s an image that tells us that you roll out some pearls depending on who
you’re speaking to, and you roll out others, but they’re always there, whether you see them or not. They’re

always there, and that’s a better image to think of.

= ﬁ The translanguaging shifts, I think, are easy to

2. Translanguaging Shifts

understand and difficult for teachers to carry through.

Because what it means is that we have to be able to

« Following students’ translanguaging allow the students to follow, and the teachers have to
corriente to cultivate student agency
+ Becominga co-learner follow the students’ Corriente, their current when

‘ “ ('~ you teach. You know that sometimes you’re teaching

all the way here [pointing somewhere else], and they’re there, and they’re everywhere, right? And what you

this [pointing in one direction], and the students are

have to do is you have to follow that Corriente. I know that we have curricula and pacing calendars and
things that are, we’re told, that we must do. But if we don’t make space for those shifts, if we don’t make
space for the students’ agency to act with their current, to be active, we miss the point, because they cannot
make any sense of what the lesson is. So, in a way, teachers have to become co-learners. You have to
become interested in what the students bring, which is different from what you have, and sometimes what

the curriculum expects you to do. And then think of how to adjust to that.

3.The Translanguaging Design And then there is the translanguaging design.
« Classroom organization: Meaningful collaborative
groupings You have to make space, you have to figure out how

—t—=_Instruction:

s Thethree T's (Espana & Herrera, 2020). Texts with . N .
meaningful topics & students engaging with those texts to make Space for translanguaglng within whatever
using their full repertoire of resources (linguistic &
multimodal), that is, translanguaging. N . . . . .
Students engaging with multilingual research projects classroom you’re teaching, within whatever policy is
that include family & community practices.

= Use of technology and other material, bodily & .
| . multimodal resources for meaning-making ) being followed, beyond whatever model or type of
| | = Assessment: “Responsive adaptations” (Ascenzi- r

! _' Mareno, 2018)

program that you’re teaching in. So, the classroom
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organization is important. You have to be able to have groupings that are meaningful, and where there’s true
collaboration. And then I think it’s important to think of during instruction of what to do. Carla Espana and
Luz Herrera talk about the three Ts, and I think the three Ts are important, and I’m just going to give them to
you here. They talk about “text” , bringing text with meaningful topics. And then, of course, having “topics”
that are important to the students, and then having text that relate to those topics, and then, of course,
making sure that there are spaces for “translanguaging” as you discuss those topics. Also making sure that
you’re including the family and community practices. And also making sure that you’re including
technology and other resource material, all the material that is important for meaning making, which is
much more than the textbook that you’re using. And then I think the other part of translanguaging design is
assessment. [’'m so happy that I think a group of you there are working on assessment, translanguaging

assessment, designed for translanguaging, so that assessment is fair and just.

So, the translanguaging pedagogy is not just
A translanguaging pedagogy

NOT just cross-linguistic strategies for simple “transfer” P
NOT strategies to stop flows and fitin.

cross-linguistic strategies for simple transfer. It’s not

just strategies to stop flows and fit in, it’s the

BUT
Onoming Lp ot INSTRUCTIONALTRANSLANGUAGING SPACES contrary, right? It’s opening up these spaces without

WITHOUT sep g named or st
To scaffold
To deepen understandings
To assess what students know
To transform subjectivities of inferiority

separating the named languages, or modalities for

different reasons. You have to be able to understand

initselfis

strategically why it is that you are opening up a
space, a translanguaging space. I give you four reasons, which I think are the ones that I always keep in my
mind when I see a classroom. Is a teacher opening a translanguaging space to scaffold instruction because
the students will not understand unless you have a translanguaging space for that student? Is it to deepen
understandings? Is it to assess what students know sometimes without a translanguaging space? You do not
know whether the students, whether the problem or the issue with the student is that they do not know the
language per se, or they don’t know the content that they’re dealing with. So, sometimes to know exactly
what it is that students know, you have to be able to open up a translanguaging space, and I think most
important is to transform subjectivities of inferiority, which I think are so prevalent among minoritized
bilinguals who are told all the time “You don’t speak correctly,” “You don’t have language,” “You are
stupid because you don’t have language,” and therefore they have developed all these feelings of inferiority,
and so, in order to transform those subjectivities of inferiority, you sometimes in the classroom have to open
up a space for translanguaging to show those students that they’re not inferior, and to show the rest of the
students that these students have something to offer, sometimes much more than what they know, and even
what the teacher knows. So, what I want to impress upon you is that I want you to understand that the
translanguaging pedagogy is not simply strategies. Strategies are important, and I’'m so glad that many of
you are developing some strategies. But you first have to have the stance. You first have to understand what
it is, and you first have to deeply believe that the practices that bilingual students bring into classrooms,
bilingual minoritized students bring into classrooms, is in itself pedagogical because we learn when we can

be ourselves, not when we are always told we cannot be ourselves, we have to be something else.
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I want to ask Aiko now whether it’s 9 am. At least in New York City, and I was told to stop. There was

another little section, but we can leave it, for after the break, or we can do it now.

Aiko Sano: 2> &, BREA, E9TLED, IV LETRITITHERLTEITLEIN?

Ofelia:

Okay, all right, we don’t have that much more to go, and it’s also a little bit of a repetition. But from another
angle, I think you’re going to be fine. So, one of the things that I’m always very concerned about when I
speak, of course, is what I told you in the beginning that places are so different and cultures are so different,
right? And so, what may be possible in my context may not be possible in yours, and we have to
continuously adapt, because even what was possible in my context a year ago is no longer possible today.
So, continuous adaptation. And that’s why the translanguaging space is important, because it’s a dynamic

space, that shifts depending on the context and the history.

So, I wanted to bring this back to Japan, and I

Tran—12 years old & her teaCher wanted to introduce you to Tran. Tran was born in

*Born Vietnam- 4 years ago to Japan

*Home: Translanguaging & transliteracy
practices (guéc ng, romaiji, kanji, hiragana, katakana)

Vietnam and she came to Japan four years ago. Now
at home, like I told you in my own home, there’s a
*School: Akie-Sensei lot of translanguaging going on again, because she’s

one of many children, and they have been in Japan

for four years, and children adapt, and therefore they
speak Vietnamese with the parents sometimes, or they speak a lot of Japanese among themselves. So, a lot
of translanguaging going on, but which is Tran’s literacy practice? They have not gone to school in
Vietnamese, but they know a lot of the Latin script because the mother has taught them, and they also have
been taught in school kanji, hiragana, katakana, so that sometimes in writing Vietnamese they use all of
these scripts to render Vietnamese, and that is always interesting. I see it in my context all the time, because
they have not had access to literacy being developed in their language. But still the language is so alive that

children are great linguists. They just use everything they have to speak and write.

Akie Sensei’s main questions about Tran Now, at school they have a teacher who has

& how she goes about it actually been part of your group, the Japanese

* What are the meaning-making resources that Tran uses when

she’s in school, but not during formal instruction? (in recess, in . .
the hallway, during lunch time?, when she’s with friends SOClety for Mother Tongue, Herltage Language, and
socializing?)
* How does Tran use these resources in her sense-making? 1+ : : :
* Observes Tran carefully, deseribes her In MOTION & through HER OWN Blhngual Educatlon’ and she has been in Aiko

INTERACTIONS
. gf‘umd raciolinguistic perspectives that view her as a Vietnamese “gaijin’
M

Sano’s group, so that she’s learned a lot about

+ How can | open a translanguaging space for Tran and others in translanguaging. And she iS careful and Caring about

my classroom?

what’s happening to Tran. So, one of the things that
is important for all of us to consider is, “What does she question?” “What are the inquiries that she has

about Tran?” And because she’s so influenced by translanguaging, she doesn’t ask “How does Tran speak
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Japanese?” “How does Tran write Japanese?” That’s not what she’s interested in. She’s interested in
observing Tran in action. Remember, I told you that that is the main thing: How you observe and describe,
and to see what are the meaning-making resources that she uses. When she’s in school, but not during
formal instruction, that is, when she’s in recess time or in the hallway or during lunchtime, and when she’s
here with her friends, socializing, how does she use language? Right? Not “How does she use Japanese?”

» «

but “How does she use language?” “What resources does she bring together?” “How does she assemble
them to make meaning?” And then, of course, “How does she use these resources in her sense-making?”
Now to do that, she has to have this stance that you have to observe students carefully, and describe them in
motion, and I want to emphasize “in motion” again because things change so quickly and because
translanguaging is situational, it depends on the relationship with others. So, you have to be able to do it in
motion, as she has interactions with different people. And the other thing that is important is to see her
beyond the racial linguistic perspectives that view her as a Vietnamese who is a foreigner, right? So, this is
part of the stance. This is part of the stance that the teacher has developed, therefore, she observes, but she
observes her in motion, and trying not to think of her as a foreigner, but trying to see her as she interacts, as
she uses language. And then, of course, once she understands how she’s using her meaning-making
resources, how can she open up a translanguaging space for Tran and for others in her classroom? Because
it’s important to remember that translanguaging is not just important for the bilingual minoritized child, it’s
important for all of society, because if we learn to listen with a different perspective with a different ear, with
an ear, that’s just, it’s fair. And see and listen to people as they language, and not as people who have to
language in one language. Right? I think you get a lot more. So, what are the principles that she uses in this

translanguaging design, how does she open up these translanguaging spaces?

Akie-Sensei principles of So, one of the things the teacher does is she
Translanguaging design
(Opening up translanguaging spaces) selects generative topics and mentor text. She knows
* Selects generglive topics and mentor texts (ex: being . . .
labeled a “gaijin” $+-A) THE WAY WE that being Vietnamese in Japan means that often you

¢ Encourages reading of Japanese written texts with all DO IT IN JAPAN
resources, material, technological, etc., that is, with SR S fef
translanguaging

¢ Collaborative groupings

are labelled as a foreigner. So, she knows that this is

* Develops assessments that focus on what Tran ean do with an important tOpiC for her. She knows that Tran is
language, rather than just what she can do IN Japanese, A

language.

being bullied by some of her friends, being made fun

of, etc., so, she looks for mentor texts. Now, I don’t
know enough about Japanese literature to know that you have such texts, but I know in the United States we

1]

often have this textbook which is titled “The Way We Do it in Japan,” and that talks about Japanese
traditions, but also talks about excluding foreigners in the classroom, and considers “How do you deal with
it?” so, it opens up a conversation space. That is, that feels safe. But it’s also important for the students.
Right? So that’s one thing that is important. And then, of course, she encourages that Tran reads this
Japanese text, but reads it with all of her resources, with all her own translanguaging so that she can make
deep sense of these texts. I always say that when I don’t understand an academic article, which is many

times, I always have a group of students, a group of people who I meet with, and I say “Let’s discuss this

together,” because unless you discuss collaboratively things that are difficult, you can’t really understand
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them. So, this is part of what she does in the classroom. She allows Tran to sit with students who speak

Japanese only, and she allows Tran to ask them questions, and for them to ask Tran questions, because again,

they have a lot to learn from Tran also. And this happens, of course, in these collaborative groupings. And

then most important is she develops assessments that focus on what Tran can do with language, rather than
just what she can do in Japanese, in a language, right? And I think, again, this is an important distinction: the
idea that language can be just seen as structures in a language or language can be seen as what you do with

language. Are you a good communicator? Can you tell a joke? Do people enjoy listening to you? Do you
make sense when you speak? Can you use all your resources when you language? All of these are part of

language, right? But we usually don’t focus on that at all, so, the assessments that this teacher tries to design,
make room for Tran’s ability to use language, for example, to find the main idea in a text that she reads, or
to develop an idea in writing. All of these are important concepts of language which do not rely just on

students, what you’re always going to get is that they’re deficient in some measure of language. So, you
How do they enter text?” “Do they read

linguistic features, which will always put bilingual minoritized students in a disadvantage. So, you have to
don’t want to make those comparisons. You want to make a comparison on, “Can they use language

think of that, right? If you’re only assessing bilingual students in comparison to monolingual Japanese

creatively?” “Do they have ideas that they can then write about?
a text and make sense of the text in a way that that makes sense?” So, that is part of what the assessments
So, just to sum up then, and this is a heavy

are about. I’'m looking forward to finding out, what it is that you’re developing.
slide, so I'll take it carefully. Just to sum up some of

Translanguaging transforms understandings about
language/literacy, bilingualism & education
what I’ve been saying. So, one of the things I’ve
been saying is that translanguaging disrupts the
colonial logic of language. What do I mean by the
colonial logic of language? The colonial logic of
language is the logic of language that language is

TRANSLANGUAGING disrupts the colonial logic of language &
bilingualism (i.e., language as system of linguistic structures)
Students do not do language/literacy with/in A language;
they engage in language/literacy acts with a meaning-making

network of resources
Bilingual students do not engage in language/literacy with
O different languages, but ane meaning-making repertoire.

TWi
ATRANSLANGUAGING PEDAGOGY disrupts the colonial design
of education (i.e., to educate the most powerful first)
I
f

Teachers give minoritized bilinguals equal and just .
opportunities to act with their full repertoire of meaning-making
resources without comparing their language use to that o

simply a system of linguistic structures, and again, you have to think back to the Encounter, and you know

monolinguals

I’m thinking of it as a Latin American, I think of the encounter of Columbus, and all the conquerors with the

Native Americans, the Indigenous people of the Americas, as they met. And one of the things that they right

away said was, “These people do not have language, they are not human, and therefore are of a different

race, and therefore, we don’t have to worry about them. We can do without them.” And language had an

important role in in this system of colonization. We have to remember that language has always had an

important role in colonizing and in nation building, and so translanguaging disrupts this a little bit, because
we want to make sure that we understand that students do not do language with or in “a” language. We
engage in literacy acts with a meaning-making network of resources. What does that mean? When I read, or
when you read, you do not just read in Japanese, even if the text is all in Japanese. You read with all your

resources, because once a bilingual individual enters a text, that is, engages with a text, reads a text, she or
he does so not just in the language of the text, but in their own language, right? So, we do literacy with these
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meaning making network of resources, not just with “a” language. And bilingual students certainly do not
do it with two different languages, but with one meaning-making repertoire. The text may be in English. The
text may be in Japanese. The text may be in Spanish, but a bilingual student, when they address the text,
when they enter the text, when they make sense of the text, when they read the text, does so with all of their
repertoire, not just the language of the text. So, that’s important to remember.

A translanguaging pedagogy also disrupts the colonial design of education. That is, again, the idea
that that education was for the most powerful, first in the case that I was describing of the Encounter
between Columbus and the colonizers, with the Indigenous Americans. Certainly, the idea that education
was for the white Europeans, and not for the Indigenous in the Americas. So, and we have to remember that
education has always had both a liberating function and a repressive function. Right? And it’s our duty as
educators to understand how to negotiate both of them. So, one of the things that then has to happen is to
make sure that we give minoritized bilinguals equal and just opportunities to act with their full repertoire
because, without comparing their language use to that of monolinguals. If you think about it, monolinguals,
Japanese monolinguals, when they read, when they write, they’re using all of their repertoire, mostly all of
their repertoire. Maybe some is being excluded, but most of it. But what you’re doing with bilingual students
is you’re telling them that they have to now be in this classroom, and use only half or less than half of their
repertoire. The other part doesn’t count; the other part should not be addressed. The other part should not be
brought in. And so, what you’re doing is you are engaged in the most unjust version of education, a version
of education that says, for monolingual students, “You can act with your full repertoire,” and to bilingual
students, “No, no, you can only act with less than half of your repertoire.” So, again, the idea that when
you’re engaging with translanguaging, you’re not only engaging with a way of educating or of thinking
about language. You’'re also engaging with trying to create a world that is more just, and that gives
everybody more opportunities.

And I thank you very much.

Aiko Sano: ¥ X A, +OIEEDKRBOMIZERAZ T v v FOFIZEsTWEEEELEL, 265
DI CHEEEIR U723 5 WA T 4B T /- & B E

Aiko Sano: So, we have a couple of questions in the chat. I will read it out for you, so you don’t have to
worry about. Okay? So, the first question is, “Thank you so much for your presentation. I read your book in
Japanese, and I felt encouraged to know that a teacher who is not a user of a student’s language can
contribute to leverage students’ resources. My question is, as a language teacher, how can we describe
longitudinal literacy development in view of translanguaging? Does teaching literacy formula like how to
write academic paper with introduction, body conclusion, system can be a type of colonizing themselves in

the majority colonizing or giving chance to demonstrate themselves in a majority language?”

Ofelia Garcia: Okay, all right, there’s a lot in that question. So, let me first deal with the easy parts, um, or

the not so easy parts. Language teachers are important, right? So, I want to make sure that when we talk
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about translanguaging, it’s not in opposition to foreign language teaching, second language teaching or

55
bilingual teaching. Right? It’s a way of thinking about how to do those things in ways that focus on the
students. Focus on what the speakers bring, rather than just on the language. So that’s what I want to say
first, and secondly, thank you for the thought, of what happens when you don’t speak the language of the
students, because what we have to realize is that it’s almost impossible these days to speak the languages of
the many students in the classrooms, right? So, I think what’s important again, is the stance, and that’s why
I always start with the stance because I think if you have a stance that what students bring is important,
you’re going to find ways of tapping that, and there are many ways of finding out how you can tap it.

Sometimes with peers, sometimes with families, sometimes with videos, sometimes with Google Translate.
I mean, I was telling Aiko earlier that I do Tai Chi with a group of Chinese women, and they’re all from

Shanghai, but they’re young and old ones, the old ones know Shanghainese, the young ones do not. Some
born in the US do not know Mandarin, but learned Shanghainese at home. And we’re constantly using
Google translate. So, I mean, you know, there are ways, if you want to make meaning together, there are
ways of making meaning, and we have the resources at hand. So, I wanted to say that.
In terms of literacy development, the academic papers are colonizing, I think that you are absolutely
right, but I think also we have to remember that you know parents and students want the best for their
children, and when you’re living in a society where there’s a language that is dominant, you want to make
sure that yes, you keep your own pearls, but you also want to extend to these new pearls, and to do it in
ways that are acceptable. So, literacy development through translanguaging is patient, I would say patient.
Patience is something we forget as language teachers. We want everything to happen immediately. | mean, it
takes, for example, writing, it takes different drafts to be able to develop literacy. But I have seen students

who come in with no English whatsoever who start writing because they have ideas. Of course, after all,
writing is about putting down ideas, not about being mechanical in your writing. And they have ideas so

they can create stories in their own languages. So, I’ve seen teachers say, “Okay, you can do it in whatever,

Farsi, for example. But you have to either find someone in the classroom who can translate, who can tell me
what is about, or you have to write a sentence or the first paragraph in English so I understand it?” And

students often do that through Google translate. And then they write the rest of the of the essay in whatever,
Farsi in this case, but then the second draft has a little bit more English, and the third draft has a little bit
more English, etc., until you get to the point where you might do the academic paper in English. I want to

recommend Danling Fu’s work' on translanguaging and writing. Danling Fu is a scholar, and has been
working in Florida, but she’s done a lot of work in Chinatown in New York City. And this is something that

she has developed well, so that’s important. Academic writing, as you know, is getting, I think, worse and
worse. I mean, I had this experience just recently of being asked for an OASIS summary’, which asked me

WD DMTE L FEROBE LA+ 52 L&
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to write a summary. I did the summary, and then they said, “No, but you’re not following the guidelines” ,
=N

Fu, D., Hadjioannou, X., & Zhou, X. (2019). Translanguaging for emergent bilinguals: Inclusive teaching in the

1
linguistically diverse classroom. Teachers College Press.
2 Open Accessible Summaries in Language Studies : OASIS |
& UTHFENAE 2 1 _X—C8 ) L, IBEClAAT LT\ 5, https://www.oasis-database.org/about/
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which were so restrictive that I couldn’t even write what I wanted to write. So yeah, we have to push back.
And I gave them a very hard time. We have to push back, and at the same time we have to remember that,
for example, for many of you who are scholars who need international publications, you’re going to have to
conform to some ways of writing which is important, but again, you do that collaboratively. You do that a
little bit at a time. You do that by putting down your ideas, whichever way it is, and then constraining them
to the models rather than thinking of literacy development as something that has to be done in one step. I

think it has stages. And again, if you do it in relationship with others, I think that works.

Thank you.

Aiko Sano: Hi, thank you very much for the elaborated answer to that question. Okay? So, the next question

I will read it in Japanese.

Aiko Sano: EE/ABHEH VKL H ZENE L, 7T AL—ATRI VAT L —Dr 72 AL
TOKHAITOVTOEIMTY, vV U 74 BBOMEL LOTI S SHEDR— LT V%
FEDHREDO BB, BIRITAA VFEL SRR — AT 2 =V X, PR, ~ R A, WG,
O ANV E R AT DA H BT, FRET OB BN E O 5 D L b 0 T
TL k572 BUED ARIZEEORILS £ RONETOTT KA1 ZE VLRI BENTT,

Aiko Sano: Her question was that there are situations where there is only one home language used in a
classroom or there are several home languages like Spanish, Chinese, Vietnamese etc., are there any
differences in the use of instructional strategies, or are there things teachers should be aware? If you could

give us some advice on that.

Ofelia Garcia: Thank you. I mean, that’s a very useful question, because it’s true that classrooms are
different, right? And yes, in the cases where there’s one home language, then, for example, a bilingual
education program works very well, and where there are several home languages, a bilingual education
classroom does not work as well, right? So, I think that there are differences. But even if, when there is just
instruction, let’s say in Japanese, and you have one other home language, Vietnamese, let’s say, or Chinese,
or whatever, the idea, of course, is that then you can find a teacher, maybe, who speaks Chinese, and then
that makes it easier to open up translanguaging spaces, because the meaning-making by the teacher is easier.
It makes it more difficult when the teacher does not, of course share any linguistic repertoire with the
students. The reality in many classrooms here in the United States certainly is that there is now enormous
linguistic heterogeneity even in classrooms where, when you look, you say, well, they’re all Latinos, they’re
all Spanish speaking. They’re not. They’re bringing in many of the Indigenous languages of the Americas,
that we never even took care to listen to. They’re there. So, it’s much more diverse than what we think,
culturally and linguistically.

But when there are several languages in the classroom, there is the added advantage, I think, that you
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can also focus on getting students, all the students, to have an awareness of language diversity, that is
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difficult to achieve otherwise. So, there are dangers in both settings. I think that in the bilingual setting, the
big danger is that you see people as speaking one language and one variety, and being homogeneous when
there’s a lot of heterogeneity. For example, in the dual language bilingual classrooms in the United States,
often you say, “Well, there are Spanish speakers or Chinese speakers, and English speakers,” but the English
speakers are never just English monolinguals. They are speakers of many, many languages. So, it’s much
more complex than that, and one of the dangers of bilingual classrooms is not recognizing the differences,

the linguistic and cultural differences that exist by focusing just on two. Right? So, that’s it that I wanted to

say.
On the several languages of the classroom, I think that the most important thing is how do you get the
students to share the meaning so that it doesn’t stay with the students. And again, I think that there are ways
of doing that I've seen in in some schools where the teachers say to the students, “All right, you work in
whatever language you want, but, again you have to make it meaningful to me, and you have to make it

meaningful to me through summaries, through a thesis statement, through a peer who translates for me. How

do you do that?”
example, groups of students who have many African languages, but they have the colonial language in

common. [’m talking about West Africa, so, it’s French, basically. So, all of a sudden, those students are
working through French, but bringing in their own languages and showing the other African students about

I usually think that in classroom, where there are several languages, there are ways of having
their differences, their cultural, linguistic differences, and thus being able to tell the others about them. Same

collaborative groups that are generative, that are important for them, even, you know, I’m thinking of, for

with Chinese, right? Having students who work through, who are Mandarin speakers or Shanghainese

speakers, or Cantonese speakers, and who sometimes have a traditional or simplified script work with each
other. They learn a lot from each other by doing it that way. So, there’s a beauty to the heterogeneous

classroom that sometimes it’s lost in the bilingual classroom.

Aiko Sano: Thank you very much.
ZNTIIRIZ, b ko LFHEROE) Bz B Lo BnEd,
Aiko Sano: There are quite a few interesting, very different kind of questions as well. So let me just skip on
“Thank you very much for your highly interesting presentation. The title of your talk today was

to the next one.
“decolonizing,” but I noticed that this term appeared very little in your slides. Instead, you use the phrase
disrupt, or colonial, etc. So, I’d therefore like to confirm my understanding of today’s talk in relation to your

use of this term. From your talk I understood that you were addressing two aspects of decolonization, one

being decolonization from the structures and systems of language, and the other from the wide, privileged
educational system. From what I have seen in your previous work, I had also thought that your argument

places emphasis on raising awareness of and liberating people from the oppression embedded in social and

political systems. Does this dimension also form part of what you discussed today?”
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Ofelia Garcia: That’s an interesting question, and I don’t know why I skipped the awareness of social and
political systems, except, maybe, that we have been so oppressed in the United States lately that to not
address it is liberating for me, anyway, because it’s so obvious now that people don’t even have to mention
it in order to feel it. But thank you, I think that’s a very important reminder for me that I’m not only talking
about linguistic and educational systems, or even dominance of white, privileged people, but also our social
and political systems that are oppressive. And you’re right, that awareness is needed, and that’s where the
history comes in, I think. Also, the critical awareness of teachers, of how language has been used and how
all of this, all the system has been set up. When I speak to teachers especially, I want to make sure that I give
them something to work with, and I give them something to disrupt in their own lives, and sometimes some
of us can disrupt social and political systems, but many of us are not working at those levels, right? So, I
guess | emphasize today more the other part, rather than the social and political system that you so well

made me aware of. So, thank you for raising that awareness in me.

Aiko Sano: Thank you very much.

Aiko Sano: Ah! Question from Naomi Kano Sensei.

Dear Ofelia, thank you so much for another wonderful talk today. It was truly inspiring and encouraging. In
the US, English is overwhelmingly dominant, and I think your work is such a powerful source of support for
students from immigrant families, as well as the teachers who work with them. Here in Japan the situation is
a bit different. Japanese has a long set of the norm for language education. We can’t ignore the strong
influence of English as global language. Given this dynamic, I believe translanguaging can offer meaningful
learning experiences not only for minority learners but also for majority learners in Japan. I’d love to hear
any advice you might have for Japanese language teachers who wish to bring translanguaging into our

mainstream education.

Ofelia Garcia: Okay, I don’t know what I can add, but it’s great hearing from Naomi. I’'m glad you’re there,
Naomi. So, I think that you know one of my books with Kate Menken called “Teachers as policymakers” °,
and I really believe that. Yes, even if Japanese has long set the norms for language education, it may be a
tighter system than what we face in English in the United States, in the past, at least. I think that teachers
have ways of opening up spaces, because the truth is, as you know, Naomi, that teachers have been doing it
at all times, I mean good teachers. For good teachers, the most important thing is to get the message across
to educate. That’s what education is about, making-meaning, and good teachers find ways of doing that, no
matter what. So, I have a lot of faith, that if we see the world differently, if we see the possibilities
differently, teachers have it in their toolbox to be able to open up spaces, to stretch the spaces a little bit even
though I understand that educational norms have to be followed, because otherwise some of you will lose

your jobs. I think the idea that English is a global language, that is important, I think that it is something that

3 Menken, K., & Garcia, O. (2010). Negotiating language policies in schools. Educators as Policymakers. Routledge.
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we’re facing. We’re facing it all over the world, and it’s true that it’s mostly the elite in the world who speak
English, and we have not done a good job of spreading English in public schools among the poor, all over
the world. So, I see translanguaging also as a way of doing that, of having an English language education
that is more just, and that can attract more speakers, because again, they’re not being faced with this
inferiority complex that that foreign speakers are often given. So, that’s what I can say about the teaching of
English. I think translanguaging is a good tool to teach English in a way that does not just go back to the
colonial structures, to the political systems of the U.S. and the U.K., but that are shared among people. That

it is a conduit for poetry, for imaging, for music. Music is a good source, of videos, movies. Um, you know,
the way that we look at Korean now cannot be looked at without thinking of Korean Pop, or looking at all

the many, many Korean series that are being watched on Netflix, so, I think that there’s something that can
be said about the spread of English in ways other than what we have been doing traditionally in language

Thank you.
How can translanguaging theory help us to understand how multilingual repertoires evolve into a stable

education.
Aiko Sano: Thank you so much for such an interesting presentation. I have a few questions. Number one.
multicultural linguistic identity, rather than just describing fluid language use. That’s one question, and I

think I’ll just pause here for you to answer.
Ofelia Garcia: Well, so you know, it’s interesting to talk about a stable multilingual identity. I think that
identity is also fluid, right? Because in a world that is so changeable and so complex, we’re always adapting

our identity, adapting it to the different contexts. It’s like my all-terrain vehicle, right? As we adapt our
linguistic practices, as we adapt the multimodal resources that we have to bring in to communicate and

engage in communicative acts, sometimes our multilingual identities also shift, and yet I'm glad you’re

talking about stable, because I think that what’s important is to recognize the fact that this fluidity is stable.
In other words, you know, it’s not that you are now, all of a sudden, sometimes Japanese and sometimes

American, for example, or for me, sometimes US, and sometimes Cuban. It is that our identity is uh, much
more complex than that. It’s an identity that we again assemble, that we put together. There is a Cuban
anthropologist a long time ago that coined the term transculturacion [transculturation]which to me is
important, because in a lot, in a lot of ways, when I heard translanguaging in Wales for the first time, I had

been invited by Colin Baker and met Cen Williams, who was a teacher who coined the term
“Translanguaging,” immediately, what was called to my mind was transculturation, right? Americans were
talking about acculturation, acculturation to US Society, the American Anthropologist, Malinowski, etc. And

Fernando Ortiz talked about transculturation in the sense that, for example, Cuban society is an amalgam
synthesis of African cultures and indigenous native cultures and European cultures, and that they have come

together to form this new stable identity, that is what I think characterizes Cuban music, Cuban dance, etc.

So that is stable. But the way in which we perform our identities changes. Sometimes I can do Salsa, and
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sometimes I can do rock, and sometimes I can do Bad Bunny®, and depends on where you are and who

you’re with. How you perform your identity. So that’s flexible.

Aiko Sano: Thank you. And in relation to that, her second question was, what indicators or methods would
you recommend for capturing identity formation in the repertoire-centric way? Especially among youth,

whose practices span multiple modes and codes.

Ofelia Garcia: Well, I think that we can’t ignore technology uh, we can’t ignore what is happening in the
world. And in a way you’re more adept and in a better position to answer that question than I am, because
I’'m of an old world. Um, but I recognize the affordances that technology bring us, and the idea that we can
do this today with you all in Japan and me in New York City, is proof of that. A proof of how, how it is that
that we can use the resources that we have at hand. We have a new weapon, the new technology, Al that is
consuming many of us, and we have to understand how to use it productively, generatively. I think it’s
helpful, and I think it’s dangerous. So, both things at the same time, right? So, how do you use it in a
classroom? How do you allow the students to use it? How do you yourself, as a teacher, make your life
easier by using it without ignoring the many differences that Al does not capture. Al captures, facts,
captures, logic, but it doesn’t capture images, poetry, music; what really nurtures our souls. And so, we have
to be able to continue to nurture students with that poetry, with those images, with those visions that are
outside of our immediate reality, at the same time that they learn to use technology in a way that’s going to

be useful for the future.

Aiko Sano: Thank you very much. That last part in relation to Al actually relates very much to what you
talked about: the Sentipensar, if I pronounce it correctly, and that leaves us a remark on what we need to
keep thinking in the 21st century education.

Ofelia Garcia: Yeah.

Aiko Sano: Thank you very much. Thank you, Ofelia, for such a wonderful talk, and a wonderful

opportunity for us to connect to you.
Ofelia Garcia: But [ do want to say that [ want to thank you, Professor Aiko Sano, for all your incredible
work, and for making sure that this work gets out to all my Japanese colleagues. So, thank you so much for

all of your work.

Aiko Sano: Thank you so much.

4 Bad Bunny: 7'V b U i DT v 3—, AL LEEOT v 7O NRAE MBI L STl FEE LT
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PITNT, H—T A NTOMETI ZA3TNRSINTNE Lz, bHAARMUTRFEORBRNEE A
Elpinol-DT, BWEREZHEEHEATLE, TO720 [HENME 24 FE (remedial student)
ERZEN TP D SADT T A (slowclass) ] ICANDNE LI, LirL, ZFHICA-TZI A,
HOIAEN [ZOFIFEERESN T RWIRH D] EB %, B0y 72BN 5 LD Ic@E )
T NFeDTT, EZTHRIFRSEE L, RUARETH, NAREREY LW) Z i, fliE s
T AT ETRA TS BGAMITED) [TZ2 LDy TEZI2WD] WS ERIIENY T
L7, WHEHELE<HVE LT, THLEDZ TATIE, RIU/NLZHRATSH S OITENZOWT
ESYRES M TEGREG ARG E DT 50 M EARBIURTEIZIZA S ) LW HEMNE
NELT, DEVEFEENIEBNREESTZDOTT,

REFZAT &L BEFASRL VEERED RN E WS 2 LlZh D E Lz, 2F0, FEEL AR, A
NA BB AT LN D T L TY, A VEEOREA IS 1O TR FAFET 2N lE T2
IBREWHIZLARW] EEVWE LT, BT RIS 29 ZE5TVADIC, ¥H LT [EH5I1EED
RN RATCEZDLD?) LEVELE, O TLLEI ?2ThH, ROAS VEEITIAEDRET A,
VEELIFRRDIA TDEDE STV ZEROTE, EBICEXIE FHINADOFE L EF TR
DOHEEOHFTEEZME > TWeDThHo> T, WFORELZHAZ TWZDITTIEH Y A, TITH
O, BEA 2B EIIFAD AL L EEE ARG TE E AR LTz T,

ZDH, RFFETAR VP EFSZ IRV E LT, BOBEHIZOWTHMY e Eo7onn
TY, HUhf, Fa—NET AV DTTEZRH Y FHEATLE, 65F->THRVWATTIT L,
WERIZHY £H A, Th, FIIXFEBE L TAGEZIHE L2720 TT, LLIADNzDTT
B, ZZTHAOBNTWDLDIIARL L OFETHY , FT T AV ADOLFTIEHY FHATL,
FLTRT AV NFLTT 4 —/ OLFTIEDHY FHATLE, EnbZEZTRIZEZ BN IF
LWV DL, BHDANAELIZEL B Y B3R o200 T,

ZO%, FNFBEIIC/2 Y F LIz, SRERUZ G2 bNz0lE, 27 /L Y aiH TR, U5E
FETAEMET LI, BOWTLES X5 ARZ L TTN, ZNTH, [HEEEETTHA RSV b
DTY, THFTESBEREZRLERATL, BT HITHEFELFT SR, FAT AL VEEERET,
EWVIHDIT, TT, TNTHRETANNS VEELML > TIEIWNT RV, LEDNDTY, 30, Hfig
DBHHIBENNE LTz, FAL TZiudsnlvnyg EEVELE, 728% [Lebl o352 &
MEEL, BT IV TV THRET) EEVELE, [ZUIEIWH Z 22 LR
F LA, BT 15020 A, TR TAHET) LERXE L, £LTHEXE, ZOROFDOA
BT T ol BEOSHELHEERVVERLEHIZE SR TEKDO®H 2 FOEEIT 500, &9 34U
WONEETED LI RDDONPEBZFTHZ L7202 BWET,

EEFRICGEZ L CTRIIZZC, YVavaTl « 7oy va~vy it aenE Lz, 206501
DIKEmDA LB —T LI, SlOHERT. RSETFOREONA F =7 T, HRIITEH LrdH Y £
Hh, TNTH, LTI THEAEEES. BOOBREIIIEDRINST2OTT, RITRFESE L IR
Fhaha D EMFNIVTONE L2, FATE S E EH BITALEMMT T WD FEAT LT,
KR CE TN FATZDIT A VEET LN, TR LM ) SFETIE A<, BAASHE
DTATYT 4T 4R ME—DFETLH Y THATLE, A1 VREIE, AT E AA V3R
g & LTRTWENS LLVERAR, FH Sk H_SEL WV OMEZObONFIIITL o<V 2



SEDIMERMEES SRS O E R € DERIE T

T T A T1—UF [BIRAAETF BF]
RIS TeDTY, FEPREEREE CIENDIEREETEE ), &V O KRB RITITY TEEY EHATL,
FIFHGEETH AS VEECTHREEGE CHIFREEGE ThRVWINLTY, £io, (¥4 7nuv T &
WOEEBFEOE Lz, THLOMEY 2, Sz mliL., HRENIZKST5Z LIk > TORLE
ELTAA N TN REPRNET D, EVWIBZFHTTT, DFEV, SWHENTTES 2 &R LZEMIC
NAYVIHNTHDILODRIFIZLE NI DI TT, L LEHFOFEDRRTIZ, "V HY X
LOFEEL, T LTEDORKTT L, SibamBidT 2 2L T3, L LARKHIT~NTEM S Z &
RS THD > TWE LT, TG [558RFF (language maintenance) | & [S3E4C% (language
shift) ] OXIEE D, FMIEFERITITY TUIEV FEAT L, SHEORDILS o LHEHET, B
REDEEZEINTODRIUCE > TEDLDLSTY, FAUTFFELZFCONT, WWob (TEORY
> (coming and goings) | & L TR TC&EE L7z, SillIfTo720 RV THHDENLTY, &L
ARAT TEFEOFHEATRENE (language sustainability) | £ W) BZXHOEFN L - W & ET, SimldE
RO THY XD L EDYRREDEZIE L TNDTA T T 4T 4L > TEASNET,
SRETTRD LWV XD (2D L) REEERLFHR YD 2 ENEEROTY, £/ BICS (%
KEFFANAI 2= =33 UFE7]) & CALP (BRFFESFEE) 1 LW OB bED Y £ LR,
L LENBRATIE D) F<ETTEY FHATLT, BICS DFIZHE L D CALP 3% < HEiL T
b T, ZZETHRDNEIET 52 LT, ARNRBEZTND Z EITOWTOMBIT /e 585y
TY, TLT, 20RO fiRZE LIE N2 HIIAZR, BT bORBIIAZITHY . FHoPTHEH
BPENDNESTELHEMLTD EBVET,

Rl ST, ZHLBZXHO THE 2O THER
EEIEE EEREHY LEWEREWET, tnwodnd, FABITk~
E%Lﬁf%%;:ﬂ g%mﬁ%%wﬁﬁﬁt B2 NSRRI U b BE A 2 0% £
J L= — iy N > N
CTEARRARRELS SRRARERAROTTITA)  THE) LEOBATLED L BHENDETT,
COESBURTA ;g;;%:%g.%%ﬂ???;%?%zk Ll 2212F ThrobfFoT, ZHUTARY
econstituting)l o N - N
(20 L2V, bo bHMERE EROKBREAGH Y £
ZOfI=<T A

T TIRLRTN-SE, AOREBRE ZNET
FATELBDERFMIIT TERAET, RERDL, ZOSEDEFFERVE->TNLHOTHY, I
RTCEZOLNHREHDENLTY, ELTHIEL, /ShY 2T - U —= (Patricia Carini) &Y
7« ha— (Cecelia Traugh) 7H#EZ Hivlz [FLakAY~7 2 A (descriptive processes) | &9 & 2
FIZOWTRHZIRAR TR E 2N EBNE T, Ziud, WFREEEECBIET 228, LT D b0
FEBVTWAEEBRTDI L. A2 E2Z0HEXOP T, SEIEARMAMEROF THO TV DT
ABET L. T LTENZHEYRERECRRT 52 & T, RIZDAF L EZHITOTE LI,
ZLTEND, HORWZRT [ZUBES, RIZENTH 28D TIERY, I ZITEIBLR PRI R
ROMPRDD] EXDE, ENEZEETERIAL LD LT MR- TDIZ e BNET,
ZOXDRRT, RN T RT AT 7= 7] LW ERGITHE T LTIV E L
7o 5L E, ZHSFE (dual language) NA Y U HNVHED 7 7 AT, FIT4FEDF DT DRI
JESTWE LTz, 207 7 AIEEERE\CHHEST 234 U A ANVHEET, HDHHIE—HDOEFET
&@E@%ﬁ*ﬁ@é%ﬁ\%Km*ﬁﬁzklgﬁéﬂwﬁszibtotitiﬂiﬁﬁ%
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ZOHEFEDBIZRVHES>TNE L, ZLTHLHA, TOFNRIIE 27D TT, EOLBRIZI
ANRA VEERFTALTCNDITFNE, FEOMEZ E L TWDDIFRGET, ) &, TEfWTEs72o
TY, [ZHUTEWDRZR, 2805, A bHILOBE MEZ 3T TLE>TWNDHDEND, FEERL
TVDRN, ERE S TVDDIE, KDV AT MIOE DL NS Z &7, ERRDNR D | fith
RIFIUER SN WS T LT, ERERIEBIXIED TWDHDRE) b TiE, RIebidz 3 &7
DTLEIMDy TN IA Loz ZoDORRER T,

SIBIT, BDBEZ 2 RESEATEEZERCOHEWE LT, HDOWIE, BRBEZZVBIEL
72D LTV Z ED, IRLTHERR DO TRV ER I E TN EZE > TH I TL XD,
72l o Th, Walter Mignolo 0% DD T 7 27 AV 1 OFERHI TR FEH D Z &L 2P 70T
T WL, MERHMTEROEMN LD NI RE R E L G2 TERI 2B TINELL, £
LT, B, V7 73—, HBRICOHERMERDO LT =Ko TVD Z LB SETINEL
7o TXUTHIZITZ DV HEZFHTT, IELWEREE T OB, e HITENTZAFETH Y |
BEZZTHIMET D, SRICTZHEERIL, E00D 2 22V, SEARTZT. 28T, @3,
BEEZZIDIMELRN] WS ERLTY, 29 LIMERMEREELZ, FIFENETRA T
IR TeD TN, WHITIFE-ET D ERADEIITRY E LT, SHIT, Makoni & Pennycook ?
[Disinventing Languages] &9 ARIZHfili T2 b iud7e v A, ZHIEFRIZE ST, BHO
EBEZFORKEEIRD L) R A 52 2R TT,

ST, Z2ETHEIDOANEZRYIEY , BBRRHEICL > THRDOBEZXLINED LIRSS
NTEIZOPBFELLE L, Z200IE [#hEOF COAEDBIZ] IZONVTEELIEW EBnET,
ZZTCHEAFALTZVOIX TEE O T (in motion) | &V RTT, B-bidWFELiFL LD L
TEIELEY, FESNTZHOE LTHIWEY LG TY, L LEEROIT, ABNETDHEX,
WINET D& &, IWRPEDD & &, FLHTFNEDD L&, HAEHORTREZ 500 %
BT LT,

F 7. 6 D Paco IZ DWW T, KIZI0mE D
SeaDEHERK . - .
D e L R ATy Julia _IZOWTEEL £, TILE T Paco (ITDOWT
(DO l“anguage)
DEG>URE DU L £,
W= N &
i 5 Paco (37 A U B THEENE LI, FEELILT A
(Garcia, 2020; 2023) ’ u U ﬁiih@?% /r _»j—wc\ b\b@élﬁiﬁ’fﬁ
T9, BHFOMBIEF = — A F TN,
BEFIET AV AEENTT, Paco DRFILT
/N 68% a AYBEENOEANT VFBRT, BRTLLA
TFAUNEEN X VFERZNTERE T, 2 Paco DFEJE
-Mama: 7 XU ENDTF1—F;Papa: 7 X1 e -SRI :
h%”%{we}\ 1/\“43%?&%3%%3%—%&1 Z BRECT, BT, FEIITZZ T RAVHE DA
« ARAVEBEBEDAE —y 5 — N LFEEE DR =y =N E T, BEELAS,
RV RER . ;
R HEOT /I UAHINBER FIEDOH THHRRE AL VEENMEDID K H 1T
L7ZWEEZTWENHTYT, EWnoddh, KiT




EEOBMBRIEEN SRS — I IR E SR L DEIE S5

HWSP #24—UP[BRA4F BF]
ANRA VREEFESIROMNLTY, ZOFETIE, FEFICHBEEN, AU UV OSFEERENMTOI
TWET, MR- TNDENEND L HENRFEICBIMLTVDENT L > TEREOEN T2 L
Twé@T¢D%ﬁKAOT<5A\éﬁﬂ%%h5AKioT\é%@ﬁwﬁ%i%’ﬁszé
DTT, LinL, FARTITEFEDOHD 7 T ATili> TUWVET, Paco [FHFEDE /U » HVHEIC
TWET, 2FED, A VETOI T 7 —HHFIFZ T TOERA,

IC, Paco lE 1 AT/ £, 1 HFAEICRD
Lo T AU B TITEEAELEIZ Y v — T L ED
L2 ENELHY E£F, Paco DLFE, T
DEDNZIRIPENT ZWTTN, HZHLT55
ZIZLomHy, BoERETLZLE2E LD
AETY, ZhiE, ARBR (7 ) 2~ 2 KKR) D
b LIZEN Yy — T, NS AL DR
(il % Lizha) 1220 TEL LHICEbZb DT, finh THWa DIk, =a—3—7 0T,
JYASAV N =RHDETHR, brokInhIEDL) C%ﬁziﬁ"ﬁ\ EFrEHWVDWEKLETT L
R, TLThSZ2NE, ZOBRNIZ ZADRANRND D300 £F L1422 Paco 1TET ZDigz
N2DTT, ZDHLET, WOEHITEEE L, BT EI,

Me at noche buena for a sleepover at abuela and abuelos house.| 73720 (2720 £3D,

INO—1FEEDIEX

T, 2OV vy —F &R VEADOHENT

AT FBIEDEER Paco IV T < OEEfI% &b T, Z 0

gt SoNcuECl BETE, AV H Y R LAOHE a— AR E L

o7 ‘g N7
;ﬁf}%ﬁéﬁiﬁg?j RZAYFEDS P TEY, MHHMLRWDITTIEHY A, oL
HERAT—2 | 11 | Ay FIFERDGE LT L5 &&= ClzsA T
S AFA T3 ONEEHY , [RERN

- WE LTz, ZO72, M3 72y, B L7-
o R e e g, o L .

WEBEWoo FmFFICELb LE L, L TZ

IEZET, PacolTE D LHooTeDNL 6 2 FGEFEERONL S ? BEEFEERONL L 2D
F— SR 2 5 SRR 2 £ o BAMEOMIKSFERD ? I AL LEEEE S TV D O 2 1REL
LTWDD2REETNDHD? | H&iTa— AL vy F U ZIZONTHFEATWNDDT IPaco 13E 9
LCa—RAAL v F 7L TNEONLEH?] EbBFxET, Paco DENZHDE LTI DIEAIT
ZARBUCIE S DT, & U TR &2 M L7zl 2 9 T L7z, [Paco (ZITAHE AL,
PITIEREREAI DR Y TRV | &y

L, b9 —EZORREOFTREZ LS ATELWERWEYT, b9 —FI AT EEY, B
BELTHNTIZEEY, £L T, Pacod 3% L T2 (doing language) |, DF YV [T 57—
D7 LTOVDHKRFEZRTIZLVWOTY, FEEWVI D%, FbIZE52 bNEERNRED L
LTEZXDRIMPOENSTZABENTATLSESWN, £ LT, HEHENEEELFE > Tilaz L TNDH00
CHEALTAHEL X ), FBREOOIX, 65D Paco 23, FITHEINII HRNE 722 & & LMo
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S TWNDEWVIRTY, T, BRL5MRRH Y,
DERVTRS B2 3UUHY - SEROREED B D 2 & & H- T
Ty memsBnce S 59 2L zheoRRsRERRT 1
DIZIE, R 5EFEFEEE ORISR0
ZEHHEELTWDHOTT, BIZIE, Paco lZE o
C Noche Buena [% Christmas Eve TiZH 0 4
Ao B81EHBHAA “Christmas Eve” &9 SHEZ
HMoTWET, LarLl, BWHLTLZS W, Paco DRBULT > 7R THY | KTOHXRLT
LI RTT, RFOHEARREDZ THLS Christmas Eve & . Abuelo (142) & Abuela (‘i) DOZF
TR HDEIE, Paco lZE > TESTLEI bDRDTT, KEDFEEIFA X VT HROHH T, A
HZUTRT AV INDIGHED—2IZ, 7 VAT A« A 72 [TEFEOLENE (Seven Fishes) | % £
RHEWVIHEORHY £, DF VY, Paco |l & 5T Christmas Eve &%, CRHAOMEHLZ RS,
JESTOREDZ LT, THUIES Abuelo & Abuela DFE TR T2 H D LT E 72 < EWET,
= H 5% Christmas Eve Tl%72 <. {12 & - TiZ Noche Buena 72 T, Paco |Z & - T Noche
Buena &3, BRAZD B2 Wio72 b EHEEZENZY L LTHRHZIEI T2 9258
D TH-> T, Christmas Eve & (3F 7= < BAR5ER72D T, 2L THHAA, Abuelo X°> Abuela
IZ Grandpa <°> Grandma & [Z[F] U Cix& Y £+ A, Grandpa <° Grandma &\ 9 DI ST DAL
DT ETTR, Paco NZZTHLRLTWADIE, £9 LEEALDLTIERVWOTY,

EOMR LM SFENRE

*Noche Buenalg&2'JRVY A
TTIERL

+Abuelo/abuela [FHULE»
A BIEBEPATIFELY

DED | Paco NINDLDIFEDOHFEL MLV E VI DI TIEH Y FHA, HOHEDZ L %25
BT Paco MINDHDFHEEMIL LTNDHEND) ZEARDTY, FETs->CLEXIEX. BHY
eSO TERKOHLIBRREEEEVICTHZ LITRDNETT, EERDIL, Paco DEFEREDO L
W= ) —Z B THET 5L T, FRTEBEMHIND bDOEIT TR, FHLAA— N —0%
FBERDLZEBKRIRDTT, A F7AMbdHY ET, —HFAETITELERATLIREH L HIZFN
FT LA, ETHLENWIETYT, ZIITIFEOTXTORKIRE, O ZNETORER, £ L THEIMEL
TWDTRTOZEREFENTVET, £ LEbOTRTOREDIELOHICH HDTH, Paco D
L= U =3, BR5H 5. B 5. WKEL VS TEKREIT TTE TV DI DT TIEH Y £
Hh, SBRERIETTLHY FHA, HIZDOYATEL VT 4 ZFFoTODHDTT, BbH
WTWETEIR?ZLTC=a—a—7 OEYOTICNDESEEZHI 2 & T, BOOHRIER,
g, KFEFHARBLL LD TY, £L T, BEWRLS, I73 0 7R0a—RAS v F 77 EL
TWEHA, 9 TR, WITEEELS . ARG HHICT A 7T 228N, AoHSZEE
EVIZLRNE L TWD, ZINEHEELRDOTT, b, FEHEL LI, WHIFABKER LW
DT, FIRHRCE>TEAOND [53E] &, AXICERIIEEINERSND [53E) L0b
WEIITEVDR S D LN ZETT, LTSV HNVDANLART =D 735 L &10E, W
WZHSDO L= M) —2Kk& o TWET, b xiE, S SABROFEEZIGEDHE & LTHWTW
72ELThH, RROFUFZ L DAL VEERHY . ZNEBRLRBLEHEL TNDHOTT, £9 TR
JAUE, FUTEET 2 ENTERNTL L 9, T IAEEARDTT,



SEDOBMBRMIEES SIS —2 2 ¥ EH: ¥ DEBYE 7%
FWZTF A T4—UF [BRALEF EF]

1& CIZTHEALIZVWDIEL, S Y ANV DOEET
(L : i ; .
AU BTN S DI T, HIUTHIZRALR, LI DIFTHRN LN 2
EE RRAVE &Y, Paco lX3EAED L&, FLWHIKIZE] -
as—_z';?-z'j—l-(ﬁ%ﬂ)ﬁi) :Jf;a_a AT A= (ERRDFEE) WLELERAFZIREL LIS Y U H VDR
< T
Ao i Mo DTF, % LT Paco 1334 U v H#
L1EFES I TEFHS Liwe & Garcia, 2020) F|IZH O Z LT ZADEAICHESNE LT,
IFEBICHT 3RAELD B
YEEEOHEIFI A - AF 2TV — b (Miss Stewart)
T9, LL, A+« AF 2T — MIHIZ Paco
NADEELN—HI— % IRBLTWAAESE (deficient) | & L TR TV
« ODEEL N — ) — 20 (FBEE, &, SHEER. . - 5=5pC [ RHEE T4
RIREYEE.00, BHEYEED, BOBEH OFTUNS T ALTRob oo E o 0T TR
< NAOLIS—RI—SE— S5, BoSE, RESHE. K AN, LFET A RANY iz, A
B THRENTL SO TIRRL, BICTSEN RS PANA LRETT) Lo BERDRITRID, K
DTERVN—DERDBBEEESVILFES )T BYEE )Y HALDOFE L EHE L TWEMND
-N:ufgtx;gg;&gguq:gz«wfy?;ru
BNTERL, WTEFEYICLRNESICS 5 N U H LT
UTAF 1 ID DI F A HCS ST ST EL TN TFo Ll Paco B3REET /) A AN TH S
TRHY EFHA, 2RO NE ERERITE /

VATl BOERBIT 27DICITRGE2 T TIEA TS LTT, Ll A1 VEEOH
Rl b R K <SHiE L T2 DI TlEd D FH A, 2O TILSFEA ERIHEEL TE-> ThET,
t=g9—7 « A5 (7 (La Sefiora Medina) IZTEWATIZH D 30, fiian v 7 chFh,
anyET7CTEDL, a7 TEW, a7 CHANCRY £ L, 2L TZEDR, AV UH
NVHRIE LCREE S, T AV DITKRZOTY, L UEZBEHIZIE AL Y e LTORERN
HOFET, NV TN ELTAEEZDLZENEDE S 72T L. CTOERTA, HITE /Y
TINDARA LGB DETARA VBRI CAER L TE D TY, b4k Paco & [RELT
W) ERZRLET, 2L THES MBIEOIGEZ] LEWET, MAEE TWEINRTIES
VN, EEDSEIT TRIBIZANRA VEETZ) EE WV AN B4 TRIEITSGEETS) L5V E T,
ZZTHFALIZVOIL, HEORTE—SiELME D Z L2 TIEHaTIERVWE WS Z & TT, Hhl
ST AT =T T EBRLTWRITIE, AV U HNVEE T v 7T 5 Tho>Th 14Tl
& EH A, [Translanguaging Classroom] ZFEENT- LT/ U EBNET R, Rz bliIAROH
TEXMC, AU U HVHER, % SiEE LCONE (ESL) O, % L ik OWEHE O#
FIOTRTERRICHEM L E Lic, SEDOESAIT, NTURT U=V T3, U U HVEET
FTRL, HOLWDIHBEOARTHEET D L) Z &2 0o U Lo b T, EEITHICA
AV UHNVEENRNZ ETIERL, "MV HVEEOT 0 7T LOF TS 2 H, KKE LTEHR
MR EREBL S L TV D LWV 2 & T, ZOFFEBUI N U VDAL BREGDL/3— ) —
EREES CEEEHEZITo T E VI FEEFRZ RS LTLEIDTY,

TiE, ZABOAEEOHIEZHFNMLEL L D, ZH5IE Julia T, Julia % 10 5% T, Garifuna (7Y
7F) ROFTT, BV T FEE, TAVWEERET 7V HRON— % b DAL T, ) 7
HAOBEIL., RAERICH RO RIS —— Z D5EIEAR Y2 7 2——JB0nR L A% T,
Julia (IR Y27 AHET, BAOTELT, fllfL ATETHRELHZTFEBRMRAZBI LT
TFE Lz, BB lia DR BERADEZIIT A Y BIBHEI T2, BIEHLLAILETHA
FL7, BEHHOALEDL LTWESINIBEOZIZDO L THELWGT, BiXbboAldifst L
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TEY., “ANFEEO X DI IcEMN T
TUVWE LTz, Julia TR PRI - TR, £
RS L TN, BWERICEY Z &0

JaU7—10m%
HAUTF* =RV 2SR-FIIVs Tl
TA

<BlEBEPA e
i TEFE L, FRITTRTAXAS VEET L,
-?ozoza Julia 1Z XA U U LT, R{ERSHETDH D

< BEERSE VL CESLT O S AICENM ~
Garifuna &, [HFETH D AN, VEEEGELE T,

ba BRI OBMHET LS OEEZFCVET, A
KTHEE 5 vbi ) EHAMR, TFLT AU BT, T8 bRERIEE L CHEHT ERNE< 5V
FF, R EHIICHIFT 50 TR, Julia b2 5 LEMHTEL DREZ I E L, L,
B2 A A L RBORTT A, M 75T < 35 CIE Garifuna 7B B % < b, EIIIAR A~
VEEDOFELMABDETCWET, £/, M &1T Punta T (IBHERY7: Garifuna 738 ICHERFS LU
AR, FTLEHIEL, HIEO Punta TEOHKGHEX £,

ST, 2021 FE2 A, BIZSBL A Julia 27T

*TPIVHROANZ EINT T4 VHEBOT S 7k EDMORMZEBEICHE
DAL DEERR

ESL ORHIDIEE “as + adjective + as” AYT~EY | BRI MaE /o0 E
gszElfe:lr:absoﬁir‘[eattc?’o";‘nsos"’r?gijben Dario® Margarfta L7z, AT UBREOBINT THREIZZR D | BldD

“tan bonita, Margarita, tan bonita como tu”
FEREFRICERAEX E L, =2—3—7THIC
—T&k<OMBRNFERIDI &)

AT 1P DRER F% L. Julia |3 ESL GREEFZEE) 7077 4

K TR, | CAELE LT, TR M ER, SEEEEL L

é%ﬁ?ﬂ);?rl 13\1';4: ‘tgﬂ f;;:;{?ifa. ‘ﬂ:;fafga(ff.‘a, tan foni?a como f[]y” /: 7\/{/}7;’{/—‘5.

TSl £ s hEs LB b s s e R Tans,|  CBERESHL, TATHLL T A U Mk AR
JOESL 7r 77 M AnbhE L, £Z2T

TTNTRHEFETHR ONDHAET LIz, BENIFHIESEZ 525 L o84 7Tl ahi7z

SHEHEDORHHAE U TWE Lz, 0 H, #ililE lTas + AR + as] OSGHkAEHx TOE LTz, las
big as you| [as tall as you] lassmartas you] &AEFEICESHOE TV E & Tas pretty as you) (275 L
MO E LTz, DS Tas pretty as you| & Fo7-WB#fH], Julia OFIZHLFLEN L AHAN AV E LT, £
AU DM E S IR L CE 72 DRIE T LI, =W 7 77 OFFALX - Z U A4 (Rubén Dario)
DFTT, WIETT T AV D LFEOHERERANDT, FEBMITOELNVG (AT —X
(Margarita) | Z&FHWTWET, ZOFFOHITIIME GV IREND —HiAdH Y £7, [tan bonita,
Margarita, tan bonita como ti] (& THHOWN, </ T Y —% ETHhbWn, BELXZD L HID)
EWH —HiIRBH Y £T, D Tas pretty as youl &5 o7cBRHE, Julia (FZOFFEBENHL, 51
BEHHLLANREOFEMT L T2 &, BIEHH LA A OB 72235 Ttan bonita como
th, BEXDO LDV EE-7Z EEFTHRNHLE Uiz, RO L BN —KUC L0
20, Va2 U TIEFEECMNERDE L, EBILELRL RSO TT,
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