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Comparisons between children’sindoor and outdoor play
Toshiya HIROSE, Toshihiko HINOBAYASHI, and Tetsuhiro MINAMI

Children play indoors and outdoors, with the characteristics of these situations
differing spatially and socially. There has been limited research into play behaviors
under outdoor situations. This study examined the influences of indoor and outdoor
situations on various aspects of children's play. Play behaviors of eighteen 3-year-old
and twenty 5-year-old children were observed in both situations in an urban preschool in
Japan. Various characteristics of play were examined based on cognitive play categories,
social play categories, and types of objects used. Interrelationships between these
aspects were also examined. In indoor situations, children frequently engaged in
conversations with others and performed dramatic/rule plays with toys. In outdoor
situations, children frequently performed exploration/manipulation of materials, functional
play, and locomotion. Conversation among children triggered play in indoor situations,
whereas object manipulation triggered play in outdoor situations. Classrooms where
children feel friendly seem to promote communication, while large spaces and materials
with flexibility and novelty seem to promote physical play and parallel exploration

outdoors. Indoor- and outdoor-play may influence the development of children differently.



