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AIa=hAF4T S5 -Y - F4—Fr e BEABREBFTORE

TAVh- WY KREFBEHAPRE Y & —
EnX—

I. B

AI2=AF4T S5 =Y F4—F % (comunicative language teaching, LA
FCLTLMY) LRYEDEIBNEBEEH LB ER, 2hldaIazr—>s
VIR ERBT IIEBEE CTHEIL WIATRIZFLALOMREZEOHTCRBO—B %R
5, LHL, ThENDOBH TR, SEXILHRENSE I RERE BT, 2ORE,
CLTOEAKIRVL EDICEAICL < RoTVS, ZhETIfFbhTWACLTIcHT
DEEXERBRERHLTHBL, CLTOREKRDIRL L —DTRAEZEIELIZ
BAZITHD, Tlk. ZOEKIZORDD, Fhidp=Z2H30nEmEODBR DD, EE
. CLTREBLERBBE2AET 2 2BEO/IEBBFENESOMEURTHD LEX
EHEAN, TOEERELIKBAZZLDYTE, £, BAVEBERBECDESTH>TEE
RITHMULZERICIRVIEY ., SBOBHE2BLIZLANTEZOTRRVALELS,

I. CLToOHROLNE

l. aZazh5F47-avEFU2R
CLTR&LPNEFBBRFORERZZORKL LT, LI TONERBRBFCERLER
BOATBANLREL2E-EZ L @BV ERY, FhETONEBEHFTR. Lo
—HrelTRIAI2a=r—YaVENaERTLRBE 2TV T, ZEREOLZARE
FHEDEELWXERBTIERNERRT I2ETTHo=, 1I9NERICR->TEEEE
BREBEWREN, XN (32VWEEBERT) EUCRERII 2= r—>a vy 3
CRBLRVZE2ERLRCDE, D&, RBOBREBRTERII2=r—Yavew
BICT28BNERIBELLTCII 2= AT4 T - aVvEF X (communicative compe-
tence) L WO ARMEEL. TORBICODVWTHLHILYDEENTEDDHSB, CLTR
ZREIRIAI2ZATA4T - AVEF VY AOBRBENEBEEOBFEL LTWS AT,
FNETONEERE L —MEET, '

19654EIC iR & h72 “Aspects of the Theory of Syntax” TChomskyid, AMDEREIC
MbaESIcBL TEERT ( competence ) L EFEA ( performance ) ZREHIL k&,
Chomskylc k 2 &, BRERE/I& 1L “the speaker-hearer’s knowledge of his language” ©.
EEEA L IE “the actual use of language in concrete situations” T#Hd (.1, 24
IC UHymes (1971) 1%, EFRERICEEFBOLESMNLER B EThINRETHB LR
L. Tgef) & TEA oXFIEEC NSEWLREE) ( underlying competence ) &
rEg=oEA) (actual performance) ONBLINETHIL LELTh2)y BEULEDN
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HOBENLEBEADOEIEChonskyd W BFERNEFICL LEZb0TRERL ., EF
DOFEREICET 230 ETLRITHERSL2VEERL .o BOEY>aIazh5F14 T
- AVEFVAOABTERLECH, CHUEII2=ATF4T - AVET VY AORBIKC
BIh 2 e B E = BIERBRNBAICFDNED 5, Canale and Swain(1980)
CEV—DDFRAICE 2 E, EDICHRVTREEENECanale(1983)IC & U, bhbhizk
BOAED TSV ABEE CHOAEFT LA ESOERL LEaIahAT4 T
cAVETFVAORBEERMB LN TES, BBl iCCanaledARLEDIVETF VY ADA
BOHABEETHRORRETCHVWIREDLDERTRT B0,

2. AIa=k-—-vavERE

CLTIEBLTHI—D2HBELTVWDLERDNDRIZ, EROBEFLOEEBRICHIL
T332 —YaVOBAM OEREB TH 5, Richards and Rodgers(1986:71)ixC
LTOEREE:2IIa=br—>aryWEESE (communicative view of language) &MEUF,
Mo Oz EEIT T 5, ZHicBreen and Candlin(1980), Widdowson(1983), Savignon
(198) L AEWT 2 E/IIa—r—> a VOB EENLEEEMAZ L, UTnL>
BADORBERS,

1. Language is a system for the expression of meaning.

2. The primary function of language is for interaction and communication.

3. The structure of language reflects its functional and communicative
uses.

4., The primary units of language are not merely its grammatical and
structural features, but categories of functional and communlcatlve
meaning as exemp11f1ed in discourse.

5. Communication is a contlnuous process of expression, interpretation
and negotiation of meaning,

COEOLEEEDY, II2=AF4 T - aVvEFUYAOBHRLFERE. CLTOHYFH
DOEBLEBOTWVWS,

. CLToOZoon#h

IS, CLTRERLERBRZLFT 2 2EEONEBRHFEFEH OMEEKTIL L
ALBNE, £ 02 EROEFE L 3D,

—RCEETTA VOEHIOEFE2HETIEDICRAREL Z00FENMTbhd, —
Dl BEERS DV RERANEEZHSOEFPFIEOL BRI ERENBOHROR
BEOBRAS LYZLABBDICT DL WI HET (cf. Scriven:1967) \ WE—DI,
HEHEEHET 2/ ETHS. CLTONEBRFEFES 0> (B43, L
ALAVUES) FEICLIVITONTVWBLRZZLATES,

TRH5, —ORFENBTOLEIT T b ETERFH (VINR) 2RELTEEE
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Do—XRXBPEOTHERRIC L VAR U ERNERBRTB I LICE VBT ERBLES &
WITESETH D, ZRTRCLTOFOZDEd>RENEIYTFY N - PTU—FLIFE
ARZLict s, ZoRICITEBEE-Ba7 7o —F (Functional-Notional Approach) R #I#H
ORHENOED DIEBEEIEETHh, T, SEERISNA-FFL UPa—-2 -
FHAL Y OWRPEERD Cofihohicgdzhd, WE—D I, FAFEORFICLYEE
HEAPBELTIEHZ2IMT 2L 0 ACEREZBVWEEEETH 5., BEOFHL L
ERIBIZOMhOFTRBLELRZZLNTES, XOayT Yy M7 TO—FIcH
LTZhZ2AVY R - 770 —FLRAZLICT S,

v. avsyb-r7Sa—F

1. & ® :

AVFVN PO —-FOHRBELR 2D, F—0 v I3&H# (Council of Europe)
D=y k- HLPy b PAFAL (unit-credit system) OB TH D 1o 2D R
FLOMREFIaIYFUN - PTO—FO=S00MBELETELTVS,

B, AYATLOBMAETIE, ZHEENLOLOIRBETLDOLIO>REWEELRT S
DHEVINAVEROHERERLLEZLTHE, WDPBI-—XPHOEAXSTH S,

E_oRiE, BROIDICHEEFOEARA T, ERONEBECEAFRERIILT
SONAEERT R L EET, FEENERLEVERBLEY T EK (WilkinsldZh
% notion LIRAE) BHLICVINARERLEZLTHS, COEXFOERELL >
2Dy YATLOBRBICEE s TRIEEhEVIIKinsOEBHREETH D, COBEBE
1924EICERE =D, BICHBEhEWilkins(19T8)ICE VR LXIZFOREZABZ Z N
TES, COBMTEVikinsiIBEROAT IV - UTER - XEHhTFTY — (seman-
tico-grammatical categories) & {GEEEREDH T TV — (categories of communicative
function) %IBH L TWEDN, HICHilkinsDEXLH%2H LICHEREIhE—RETEZEDED
OBRBEZHLUANRIVELTOAVYa—IV R« LAV (Threshold Level) TikEh S B A

(notion) X UEEE (function) kb h, ZZICHAR-BES S NANHEL =,

BE=o&ik, ChidBE—ORCEERET I LEN, 2=y M-I LTy k- 225
LBARRICIE, —BENDEDDOIEEHKE (Language for General Purpose, LAFL
GPEWY) LEHEANOEDHDIEBEHE (Language for Specific Purposes, LT L
SPLEET, ) LWOEAFVPRICHTBHENATWEZLTHD, AVATLTIRETE
% 3£@#% (common core) EFATHEY, TOWAFFHEZOEMPHEICEDLY &2 <FER
THZLICRD, HERO—FTCLS PORNIRITIOhEZLEEIE TR,

2=y MUy N VAFLEBO—FT, U—=F4 ), VA=V SEOMDE
EREOIBEESLELSPEEICERBLDDH 2k, LAL, 2OBED, YWidY
FOSFPHBRICHEOEREHOL - M) -0 Y H U LRRICEFOERVELI L
TWEEVWIRT, PRYZIZLCEIaVFY M 770 —FoRMCEDEZ LA TE
D)o
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2. B R

CDEIRETCHELEIVTFY M - 770 —-FREEELMICHRBEEFT O LW
Mg L2y, 2OHBICHEShELGPOEREOELALRAL Y g—IVR - LA
JVICHELL TYEBLZhE, —F. L S PO TIE, Munbyd “ Communicative Syllabus
Design” (Munby:1978) AL SNA « FHAL Y ONA TIVHLRER LR Y, FOFHEICE
TNWT (BEIWEEFAESEICLT) EFTC2EELLSPOEMPTOITS LOBR
Hfrbhi=,

AVFYN PO —-FEaAIahr—2a OBEAILDOYSNAOBERNMOEE
2, TORIITFREBE LR LICIET, BRNICEEFTOTFA V2% £ OFHERICIX
BB, IEBBEIRE—HED (02ABEZADBRWRE ICRoTW
5REAn—oRzzichrLBbh3,

8. avsvhk - 7ru—FoikMk

avFryh - 77u—-FoERRI, BAIAFEFEEOIIa=r—Yay - =—X
KRETDEOCBET D LICL Y ZPENLRET SO ar—YavNEHK
DIFSHEDIENWDILZALHD., ThWA, ZOEELERIE. EROTEREOBX
AOEYHENESLEEFEFCN LT, £HESRREL 2 VERLEY T3 BHRICHIS
LE THiILWEESHEEE 2BHET 0B THEAE (1. LAL, HEFEICH
LTRIBANZEFIZRBELTHRY, IVF Y - P70 —FOHEMEEKEICDO W TIE,
Van Ek and Alexander(1980), Alexander(1981), Morrow(1981), Littlewood(1981)% T
CHBRTHBD, FOHAFTEOEEZE LD URTLRLTVWBILEDRDDIIE
Finocchiaro and Brumfit(1983) T % .11y, B2 ICE LA RLEBREOHOhO—RE
BNt as,

ST, ZORBPEFOMOXERE Rhidbh 2L Hic, BECEROSEFERHICEKEL
BASEEARESH S HENRBMEATVS kWA, YTV - PIO—FOiEH
BREEEE (BHOBAIIBENLIBLI- - X470 —) OBEBICEREZENT
NWBELND HTRROBUE L BEANREZERZRVWER2ZLANTES, LAL, KEiTH
LCOAVY R 770—FOEBOERFBIICAD ZFLIIEZTLZANBRANICE
22, CHPDADOLTCLTORBOFTIR, aVF Vb - 77u—FOEHEDN B
B TR EINWIIEBEHOFEE2EDB LN TCELRIEEDH, IVFV M-
P7O0—FOHRICEY TCLTBHLW] AVY R P70 —FOEXEOEBPH RNV IA
I ETHEAAFELICLTROOE, ZLUTEFDI LANEEBETOHED 0dhHRE
ZHDRVWRE] okELRERLROTNWS,

V. XYy R.-770—-F

AV R+ P70 —FRERFEOEFICLIVEEENDELTHRERIMMT LW
DRICEBRZBVWENEFRTESTEITH D, V'—L, U= TV Sy TIZAAY
Yary®yIab—-Yay, Falz Vb -U—y, gk, RATHLOV—-F4 VT
VDAZV T OEMEZORNOFTEIIEHRLVEBRIBTH D (v13.-10. THDOH
BAMOERL 2> T W5 EE %Richards and Rodgers(1986:72)I3R D& D ICEHEL TH
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1. Communication Principle
Activities that involve real communication promote learning.

2. Task Principle
Activities in which language is used for carrying out meaningful
tasks promote learning.

3. Meaningfulness Principle
Language that is meaningful to the learner supports the learning
process.

A—=FT4Z - UVHIETH S LHABBFTOEEETH S D LERDEAE TIIX
BERERSZVWVEEBRER s EWIRBEOEKRL N2 LTI EFEAOKEV ET
RHOEEHEEHEL2BATEE, BifictHREEIVF VN - 770 —-FTh, BALLEES
HAED-oELIEWA, BEEEFHEHEZHALIDOLLTVBIAT, FhUFTOERE L AT
FRFEICRANLRER IR, REOEETHOP VY OBRME —DOXE RKFEN
B—YE LU THETD LW Fd, PURYORHYEOEBREZ2BETLHIE, ®
RYEBEEZ2HEAS LW HEEFREOBRICERE IR, ZFhd0HFNHFEICHL, X
VY R 770—FOFLOERGTBIIBEANLERFEERICT S, T4abb, AVyY
R-770—-FOEBRABRIEFEERL2EALIOLTE2HOTREL, BRIz
r—=>avETbEs LI Y ERFEHOBEBR2IRLLOILTE2HIDRDTH S,

ERALRERERIYTFY N 770 —-FOEBERFL T EEEHE2EA DD
HEDTHIID, YUREFERDIEL & (correctness) ®#HLEHEALMEI X (appro-
priateness) ARHPB I B, ThicHL, AVY R 770 —FCREFOEH ICERET
PHEBEEZIMTEDOT, EHEE (accuracy) LS (fluency) 2 DEDICNS VAT
B3, AIazh—-Yarv - AMNSTFI-DOEAR2LOBERESZEIHETEH, Lo
ZTCLTBLW BRABHEND v16)0 COEIRBROFECHL THARY B
WHorkdCBbhs,

VI. $LHL45EOBRE

UEDBERICEY, BEEERAXDPRATELEZLICELTOV L DHDANHED M h
3,

1. #8E0aIa=lhr—Yay - o—X%28N, Thzd L ICBELBSOBALD
FLWS SRR ERELE, |

2. 10&ORERANBORBELRELTOOhEN, F0HESEE L TEFOHERICH
LEBEEEBRLEREGTEIRRIAENDZTUYBRHZLT, 20oRDVICHEARTD
BELULRBICHEESAEEBEIET 22005 L WEBRTBY, 2o FEL L
THEHLLBVICHAILDLLT, MEXh2HEARS - E.
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8. —AT, EHATORELRTHLT, FLWERFBRETEEATIVED SO,
—BICH LU WER AL TCLTOHE®EE) LLTRVWCHTRPELE,

ChETOBRTRCLTORBE TEZRTERICEL DI, HDATHABRE
DHTHOIEFRPERCHBAL D oD, RicE#shEERAIEABRT OO
Ia=hF47 - L—TAVMCHEIEBTREZLBDNS, HEABHBELEERTO
HFoRWEBIT2LThiE, HABKE TR, FEENABCHML 2EDICIChAIC
REOHFEHSISBELRY, 2OHMELFRICHICOTEDORIERFREEAL Y BpiL
L EBREVWVDYWS TEEE ) Thokd, LML BERENBVERBVELE,
FOEYD, ZBEHEFELCLTHAEL FEELBELTWRVLEWIRERD S, ik,
BICHABEBT ICHEDL THWEREOHF TEEHEOERICHEVWERKEZ S > THEHHEHD
BB D oD, II2=AF4T - L—TAY FOBBRELZTFEEML RIZ
EeHLERVWERBDNS,

ZDLDBRRT, R2BSBAERIAED, UTCREEZ VW OIBRSE, (=E
Ly UTOEBICIARTHERLTVWACLTCHET 2 0R T2 T TBY., HAE
CHERICOVWTRREDDTIREW, )

1. OSNAEEE2EEEDIIar—Yay - =o—XOREISHEDBDIZL W
AN, FIULELET, AUICKHER-— X252 TVWIEFEOBEEEBRVT, ¥HEOD
HNEFESID TBELFER) LW ZLE2ERBLESINAMEY R T I ZLAEETH
%, TOHTRERONE. XEHOFEHEPEARLIVNELBERFEHhINETH S,
2. ZHhRYURDZLED, EHREEE2THEDICIRED LTHLEREHEZEDRITH
Evln, 25422t EBBHOYELIEREE2 T2-DICBADZILTHSE L
WHZLIERD, DFY, BEBEEFHOBELL U TEBES 2T 2EEBE2H OIS L
EnwH b B3EADNLRVWDTHS., LAL, EXSEEFE2ILESSABR
RiIThiERs 2w, LERTIDLITTREY, 22, LicbEHLELDIC, CLTO
HFTIRZOIKEROZ LA TCLTH UV, EFE BRSO O W CBRELIC
ShTEERVHIDT, ZOEEHOEHTR-EY LR BRL, SEFHISHEEH
ELUTERICSHEDOUWEREKICE Y EEICHESE, BERBEL LTHALL FhiC
SAEHLUWFETIMUBECHMET IO ICLBThERSR Y, LnwDHZ L zkHEL
ENDOTH5, | 4

3. B4, EOSMTHMLELD CHEFEICHL TRAIARYVEENDLDOT, EFFE
HOEBEFEL LTLEDOE D RFENBTHREND, £, oA HLLTE
D& DR FENBYTHRODE, ChETOMERERXEBEEREZEIATHEOED
TRETI2HDENH D, LU, ERFHOBRFEICDODWTR, BN EREL
FUKRBEIINEBEFEE2EALSDOET, AIah547 - aVEFVADERIC
FELBIHTEREHLBEC A L2 RHICHRBREhDZ LAHIFE LD,
4, EBRBHOEELBEORERZ LDEIIENGYALTIAIashTF4 T - avlE
FUABRBMELTVL D, COXEPBRBTLELICEARBEL ONEN2HRICHIE
T LW ETRYUD, Lo shRiELR SR,
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5. A azhF47 - AVEFYVAQHICAIITFI—BALE VW L OFNVNEIITD
NTHWBER, ZOARNSTFY—BAIDIAI2a=AT4T - aVETF Y ALENDESER
My kEVWLEbhd, YA RS TFY-BAToLEBENZE I II = -3
VEDTIREWDEDBERTRAOHATHEDN, LA H o LEEBRIC, rFsL e
BEEBAEZRARBICENTIRI LVWIINDIKEAEREZEIFELW, F25T0IE, FL v
EREE2EE LTI a- T4 T - avEF U AR RELHET L ATE
BLVWIEBAFBHTLB U, 20EHIRFATOHEREDIRELIDENWIBELH
T3, ZOEIBAMSTFI-HAHCEBL LEREOHRL SEHH/FELD,

Richards and Rodgers(1986:83)® “Now that the initial wave of enthusiasm has
passed, ——" WD ZLIFRREDCLTORREZEICTHAICKEAL TS,

e
*1 Chomsky(1965). pp.3-15% 8, Chomsky(1965) D& 1 ELEZBEL T, SHEEHEE
EERAORDMICH EBEREOHBRERICET IBROE/OYREEZDICE
EEACALTUOL IS CRRICEUVERIBHEATHS,
*2 HAEBETLI<EDbN D THAFOEARE) L) Z L ITRHECHSFEZLT
CELRATNWBEEDITH S,
*3 Hymesd):(})‘#iﬁbi\ “ There are rules of use without which the rules of
grammar would be useless” L WO BDBEICTHAICEH O TWVS,
*4 Brumfit and Johnson(1979) iCHymes(1971) ®#BA H 5., FEICIE. CL T OB
RznTHRXPCLTREAOS X T E2RAEZBN UERXVEDM & CHBZLTS
Y, CLTOXRE2M5 LTEELXMRTH S,
*¥5 AZamhF4 7 aVvEFVACHETZEENLEBRZANB=HICIE, Canale(1983)
Dftiic, Munby (1978) D& 1 E (pp.6-27) . Savignon(1983) M 1 E (pp.1-52) B ¥ %S
B, BoEDdH D TldBrown(1987) DEE10E (pp. 198-217) BB LW, F, —HFTaVE
FYAENRTA—I VALV ZOZHEEKICBAL TH, Canale(1983), Breen and
Cand1in(1980), Widdowson(1982, 1983). Z YL AHEKEWEREEHMLTWVB, FhB D
BAOBEIR, aVETYARER, EBOaIar—-YaryRABICTAEBERLA
B, RN aIar—YaVBEORTECICEET DMEER 2 ML, 2hic
HUTZ ORMBICEEDFSBELOBRERRLUEVEBELEY L TEBOTEI 2 £RT 5
TUtAWBRBEAODOWACA T OO TEBVWALNWDIEDTHD, TOLIR
BEJ1%Canaleldskill &, Breen and Candlinidability¥., % L TWiddowsonidcapacity&
FhENEATHD,
*6 CanaleHHDH DI, Canale(1983). pp.22-25iCdh 3,
*¥7 2=y b - JUPV b - DAFLOBBICEL TR, I—0yRLEOLKEOHESH
Pergamon Press®BHHREh T3,
*§ ZOBOLSPRHML RS, S XL HWFHELHEL THEL2HEBEL LTIML L
SLWIHANDOEREZRE, IVF UM - 770-FO—2L I L YRMTHE S A
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VY R 770 —-FOEBDHICA>TWo L RBRETHSB. LSPICBL TR,
Robinson(1980), Widdowson(1978, 1979, 1983), Grellet(1981), Ur(1984). Trimble
(1985). Dubin, Eskey and Grabe(1986). Hutchinson and Waters(1987)% % 2/,

¥ ZOHEY OEFIL, Yalden(1983). Dubin and Olshtain(1986). Yalden(1987).
Hutchinson and Waters(1987). Nunan(1988), Nunan(1989)& DS NZR - FHFAL UV H B
BI—=2 - THA VHERO—EOEFONBEOERELLE DTV LLSHERTED,
*10 Zhd, ERELADHATHEL WD BATREBNLZBRABRICER L=,

11 avF Y b - 77a—FOEHEICD W T, Van Bk and Alexander (1980) D pp. 246
-251, Johnson and Morrow(1981) ®pp. 16-19% Upp. 59-77. Littlewood(1981) D pp.1-64,
Finocchiaro and Brumfit(1983) ®pp. 90-112% B8,

¥12 O—JV - VA KR 2EBOPOPH S, —DRI—FT142 - U NIVEORRICHT
bhEFT470—-JORPVNY 2FFEBICEBRICHL EE D LI B ToO—IV - TU A
Ty WE—DRO—NV - A-RiCIVHEE, BE, aIa=r->aryoRBREEEEL
LB THTOASFLOO—I - FUATHD, SZKEFI U=V T 1 38E%:
fBLTW3,

*13 Oxford University Press. Cambridge University Press. Longman# iRttt %
BoBHEE, £B, VY- - Ty ISFHEehTnWd, HABERERRTE. LA
HADHBEEATWS HABRHERERS VU -X GRE, To—--Frfe>dIab—ra
i, TFavzy b - U—y1 PHEBEHLTWS, ) AL OSEEDHUAELNDH S,
*14 ZCOBROFICTPR, AIa=FA—-5U 5=V -5—=V7, ¥4 L b Yz
4. Yz A MRF 4 PEOEFNLRERELHDALCRITIRY, ThBRBCLTE
FBIRAYE

*1b HABHE CEORBRBER L ZHICHILTI2XBEBLCLTOHRTEDLIOIBS LB
RUZOEFKLBAL LI RLDOTHI LV OIBRIH P, 20ROV TRERE
<R hZFhERS BN, BEEOEATE, COZFBRIEBHRZ2EVHET HECS
WTHRANLZBEOEBEVW IS 2 LBbhd,

¥16 TIEL&) ., N#gs) ., TEREZ) ., B cBULTE, 3BE-Bo98)on
BIMESH,

SEHR

Alexander, L. (1981) “Teaching adult beginners.” In Johnson,K. and Morrow,K.
(1981:16-17)

Breen, M.P. and Candlin, C.N. (1980) “The essentials of communicative
curriculum in language teaching.” Applied Linguistics 1-2:89-112,

Brown, H.D. (1987) “Principles of Language Learning and Teaching.” Englewood
Cliffs: Prentice-Hall.

Brumfit, C.J. and Johnson, K. (eds.) (1979) “The Communicative Approach to
Language Teaching.” Longman.

Canale, M. 1983. “From communicative competence to language pedagogy.” In
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-Richards, J.C. and Schmidt, R.W. (1983) “Language and Communication,”
Longnman,

Canale, M. and Swain, M. (1980) “Theoretical bases of communicative approaches
to second language teaching and testing.,” Applied Liguistics 1-1:1-47.

Chomsky, N. (1965) “Aspects of the Theory of Syntax.” Cambridge, Mass. :

The M.I.T. Press.

Dubin, F., Eskey, D.E. and Grabe, W. (1986) “Teaching Second Language Reading
for Academic Purposes.” Reading, Mass.: Addison-Wesley.

Dubin, F. and Olshtain, E. (1986) “Course Design.” Cambridge: Cambridge
University Press.
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Hymes, D. (1971) “On communicative competence.” In Pride,J.B. and Holmes, J.
(eds.)(1972) “Sociolinguistics.” Penguin. Also in Brumfit,C.J. and
Johnson, K. (eds. ) (1979)

Johnson, K. and Morrow, K. (eds.) (1981) “Communication in the Classroom,”
Longman.

Littlewood, W. (1981) “Communicative Language Teaching --- An Introduction.”
Cambridge: Cambridge University Press.

Morrow, K. (1981) “Teaching the ‘general’ student.” In Johnson,K. and Morrow,K.
(1981:52-66)

Munby, J. (1978) “Communicative Syllabus Design.” Cambridge: Cambridge
University Press.

HAHEE, EOoX— (1988) THMNEEHTFICH T2 HEERICET 2HBNELR )

TRy 11 7AW REZEESHAHRE LY 52— 81-99

Nunan, D. (1988) “The Learner-Centered Curriculum, ” Cambridge: Cambridge
University Press.

Nunan, D. (1989) “Designing Tasks for the Communicative Classroom.” Cambridge:
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Monograph Series on Curriculum Evaluation, No., 1.
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A Possible Lesson Qutline
Level: Beginning—Secondary School
Function: Making a suggetion

1.Presentation of a brief dialog or several mini-dialogs, preceded by a
motivation ( relating the dialog situation(s) to the learners’ probable
community experiences ) and a discussion of the function and
situation --- people, roles, setting, topic, and the informality or
formality of the language which the function and situation demand. ( At
beginning levels, where all the learners understand the same native
language, the motivation can well be given in their native tongue. )

2.0ral practice of each utterance of the dialog segment to be presented
that day ( entire class repetition, half-class, groups, individuals )
generally preceded by your model. If mini-dialogs are used, engage in
similar practice.

3.Questions and answers based on the dialog topic(s) and situation itself.
( Inverted, wh, or or questions. )

4 .Questions and answers related to the students’ personal experiences
but centered around the dialog theme.

5.8tudy of one of the basic communicative expressions in the dialog or
one of the structures which exemplifies the function. You will wish to
give several additional examples of the communicative use of the
expression or structure with familiar vocabulary in unambiguous
utterances or mini-dialogs ( using pictures, simple, real objects, or
dramatization ) to clarify the meaning of the expression or structure.
As Dell Hymes has said, “There are rules of use without which the
rules of grammar would be useless” ( Hymes 1971 ). He was refferring to
such aspects of communication as attitudes of the speaker, their
purpose in speaking, the frequency with which an expression is used,
its feasibility, and its appropiateness in the situation.

6 .Learner discovery of generalization or rules underlying the functional
expression or structure. This should include at least four points: its
oral and written form ( the elements of which it is composed, e.g.,

“How about + verb + 1ing ?” ;its position in the utterance; its
formality or informality in the utterance; and in the case of a structure
its grammatical function and meaning. ( It is helpful to put two
model examples on the chalkboard and to underline the important
features, using arrows to referents where feasible. )
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10.
11.

.Oral recognition, interpretative activities (two to five depending on

the learning level, the language knowledge of the students, and related
factors. )

.Oral production activities ——— proceeding from guided to freer

communication activities,

.Copying of the dialog or mini-dialog or modules if they are not in the

class text.

Sampling of the written homework assignment, if given.

Evaluation of learning ( oral only ), e.g., “How would you ask your
friend to . And how would you ask me to LT

( Finocchiaro and Brumfit 1983: 107-8 )
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