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(R FEBREEZR L - ¥ - HRHE S0t s LRkl %155 (2011)

B RS m &SRB E ATl & ORSE
— F—ZFSUPERRORBESHT —

g
KIFETIE, A—A S TOIELE (554) ARz,

i %% * - Ehssan Sakaee - K& flik**

=
=1

BRI & HE ORBUI T B WA

MEFETEOMELRE, LN ZOBRLHEROFFEIFAE (1094) EHBELZ, A=A T
TOEBRIHADEEL YD, BEEMENIEC, REOETHRL S o7z, BB 55HEIC
ER oz, A=A M5 ) TOEER, FTHESRENOBRSBWETHERLE VS, HER

2B 5 BRSO REFM S FITEREICRIET

HEOER, FHEEEIBT AT LE

ZBFOEVERELTEY, SRIIZOEIIOVTRET 2LEEH 5,

[#—7—F] HEZMH,

1 BUBIC

FEEBIZBIT 2HWO IR TIE, FHEENE
RETZERE LT HCICEET 255 (beliefs)
2L HOHFAE R (selfregulatory processes) O
HEEEPUF A S M SN Twvw 2 (Schunk &
Zimmerman, 1994 %2 &), —H T, EREOFEHIRR
R ROBRILFILATRER G 2. BT
REREIZEDC b oo, EEOITEIETE < 5
HHZ LIE. ZOBAIIBT D5 EORBEIINT
BEFHMIC & D IKET S L 0D % (Niemivirta,
2002) .

EREREO T EOR LN RHERO 1 2 THLH
I (goal theory, L ¥ a2 — I3 #1l1, 2003; LK,
2003) k. BHE - EFEO L OHEERAME S, F#E
REOMOZE TOERBREEZWALIZL L) &
T2L0TH), TNETEHELOAMENIER S
Twa (LR, 2004 . BEEROERIZIG. HE
2R A AR LM T 2 BE0 LS 2T
BRERICEDTC TR SN AERSFET L, F7-.
HERZRMIZ, BAPRKZ RS 584 2H8HIZ

REEREMR, BT 7AMARE, SFHAER

B 38R

PEL, BROTHEZFHTL00L LTHET %,
Ll ShOIREROEETE 2 RET HER &
LTRATSHTHY, HEVERL T2 REZ
DY DOREDEEDRTIZHA T 5 FFMAITERE 12
LNVEETHSL I LEPEH SN T% (Niemivirta,
2002) .

Z ZTARIETIZ, BTN T 5 —faEhisk o)
MR (BARER) A5, FERE O B CRLESHE (B
R, BORAB, 7 MR, GHRIER) L HE
BT B LT RELRE T 5. BARIZIE, 4 —
ANZYTOMEETHRIZ, BT ER L RE
AREETRC BT 5l OB ELRET L, 215
DFER % HAROHSEIZR SN L ER & ik 5,

2 2FICHU3 3RO IIOLX

2-1 — RGBS RIS

EREHEO TSI B VT, FEMED RO
5 ER B (achievement goal) D&% EL) A
n7- HEHEGOM S5 Dweck (1975) 12X - TH
BN TUk, EREEE. ¥BEE (50X

PRIRAFEBEEL R » 5 — EE#E KBRS ARBERER  Bi#

,717



mastery goal) & FITHE®D 2 2O HAMEIZTES
NBEIHIhole FHHIE (learning goal) (3.
Mok a L ¥F A0SR BEE L, Al
DB TELDPEIDEV)EREIIEDTERK
BAROLHETHD, ZOHEZ. BhEHER
PHHET 2LV EE FE~NOTI v P AR,
BHOHEME., FEEEOMEOEMR, HFHLE
KEDFERNFEBHEOFEH 2 L BEET 5, —7.
HITH®E (performance goal) (&, HC ORI H
CAfifE (self-worth) # @ o702, Iy ET ¥
AN F LV R I &, TV ET VAN
OIFF L WEI2#IT 22 2 BELT 5, 2
DX BEFENTSAERL BELIDDLLT
EBIERER, NPV ENIL > THDTS
CENBOEENEFEHT A EEZTVE, BREL
T, FEHAKIIKRKO TV HELX ERT H7:0DF
B2 X7\ (Ames, 1992; Dweck, 1990; Pintrich
& De Groot, 1990; Tanaka & Yamauchi, 2000) .

HIEHRICET 2R ER/INLH, EITHE
DEREB~OZEP B LT Ehr2722
5. BEMER L HREREE O UTHER MG S
BHEREEOBAILI 2 END LI 2% o 72 (Elliot
& Church, 1997). FEREIE D I TR & [[]8
B OFERPRITHIM) ARLh, BOOHRES &
BRL. RYT A 7RFMEaBR LD L3 5878
3t B (performance-approach goal) &. H%®
HRESPHLPIZZLIEREH. ATT 4T %
AT &9 & T 5 FTE#ER (performance-
avoidance goal) 2 S 7, FITHEHE
. FHEZLERICEDNZFE oA LH
Y5O0 LT, FATE BRI EISH R
BrutAzE LI EpmpmgasnTws (Elliot &
McGregor, 1999; JGiE , 2010),

—H. BARTIE, Bh-REEmICES S TS
DT R L, BAPEE ERET H72DIEHT 5
MO E IO X FTEEL SET L EHA
% % (Hayamizu, Ito, & Yoshizaki, 1989; Tanaka
& Yamauchi, 2000), Bif7% & O#ExTEIEFHME 2B
BHTHNL BELREBEE L, #F D2 5 DKEE
e ORI ICE S H THNLERBBEL

BEFIL 72, s 200 BEEMIZIZHBEBFRA
HHLO0, RFEEEDOAIPENFE TG & EaE
TR EBEET S,

2-2 HEREICNY 5 ACEEFM

FERGHICHET 2L OBERIZEANL TS
Mr7s. ARBFZETId, REIZN T 2 8K, SRELH
2B AECHNE. TA ME, BEMERDOH
HIZEH L7

|\ A BBE (interest) (X, FEFOMEA
AUELBE & 2 REII BT A WIRNER O ZE L %
J 5, BRIZ, B0EMO BEEMOEE R 2T,
REOFEE - EHE\PET S (Niemivirta, 1999;
Skaalvik, 1997; H - LA, 2000), BERIZSE @A
RRIZRY T4 T BERIZTT OO, REHERKLE
BERTEOMICEERII RV LD FoEHS
T % (Niemivirta, 1999) .

2EERICBWTHTH K (self-efficacy) #°
RIZTHEL $/EETH S, Bandura (1986) O
EFRIZE D E, HOHNEI, FEDORRD 51
FEORBEIH L TLEE ENDITHOEITHE
T AHCEHMECH D, MAOHTHIEIZ, &
FOFTICESCHFTH . FHILEFERIIR
W BN DBET OFHEIZHERES B B A OFZHIAY -
BIER - B O T ER L RHET 5. BCHNED
BRI, BEEIVICEE L, PRy % R T EIR
L, EICERBEREL, RO 7 1 7RI HEER L.
EVERERT . MBI, HOANEOERGERE
F. ZFEICEZE L, BhEET, AT 1 RS
i L, FITOEERET S, A L AZRERYT
AN A 5 (Bandura, 1993; Bandura & Schunk,
1981; Schunk, 1984 7% &), F 7. HUMIEKIEIHE
EEm O BAEEMOZE L ST, BERTIIN LT
EEMIIEET LI LIRENTWS
(Niemivirta, 1999; Pajres & Miller, 1995)

FREE AT A HER & ORI, FE L REE
TRIBETLERNTHLOIIMHLT, TAMEE
BEEMEROHNEIFELHETL2BAERTS
bo T A MA%E (test anxiety) DREERIE, FFMIR
MIZBWT, BEERTEELTAAT 1 7l



BLETE 5 &) PRFVEVER, AT 7 1 7%

ERBL TWwW3 (Dweck & Elliott, 1983), —fi%
FIZ T A P ARRIZIEEEE (emotionality) & LEC
(worry) D 2 DDEENH S L ST 5 (Morris,
Davis, & Hutchings, 1981), 5BV IEFHfIRILIZ B
W ADHEERY A LHEMEIS (B2, LiEEoig
M) ~OFRDE R RBL, OEITET R KR D
RBREINIDZIE, ALEBELILEEDEHTH
FOa T v AREIIHT A LR KL Tw
Bo T HE, BATELEHEOEM R E BT
BLE—BLTHETS (Elliot & McGregor, 1999;
Middleton & Midgley, 1997 7 &),

B IERFEIR (physical symptom) &, &1L 7 -
N4 FEy v E Y (Jones & Berglas, 1978) @
MalEUL., BCHENREREEZRIZL TV A,
BERWEROFR 21X, HOZRGEIZBIT 5 KM
NDEVIRELTHRIZLL, BOHFINT AT T 1
T T A= Ny 72 B\RTHILAREERD,
HELYRETL2HX0H 5L, $72. FERIPERD
F2Ad, R ZO b O F ALY 5 L L Tf
A45ZEQWETHL, LMo T, FEEBH
PHELZHFTLZ L, FEAOREIIINT S
AT A TR EWEH A #T B 2 L O S A
REL e 720, NIBHBMBREREZFRZ L L) &9
BRELVT N TAF Xy ETINEFHEOTS
nNoLEz oMb, MWEDL DKL KD 5 EHE
L, FERR L BET ZEEPHCIEEIT, HE
BERAFR Z H 115 (Niemivirta, 1999; Tanaka &
Yamauchi, 2000) .

2-3 FFROEH
RIFFETIE, A=A T T ORFEEEFRIZ,
A BB E R8I0 T 2 B OB E AR
CEREFBATICRIITEEBIIODVWTHRHTAZI L
FLREME L, BITMRIZEDSVT, — R 2B
BEOUTUE S E ORI T A EHlIC B L.
HRNICREZRTICOEET L EE2LNL, BF
B, EREm o BEEEIIR D 7 1 75 REE
Mo FHEIKE & 2 b, BEHREEO BAEREIZA T T 4

ThHBEFMOTHARE 25 EIRESN S, T2,
HEII T A EEEE BURRIE, BCOZETE
R T4 7TIZHE L, REICHEBRWIZES T 595
7 A kAR BEAERIE, HEOFTIZHT 5 %
W74 7 MERCTEN2RENELEET L L
RE S5,

X LIZAMFE TR, A—AMFY TOEELHR
DEFFIZBIT A ER T T 5, — &Iz, BEE
EHISE L &L D IZET 500, HMADOFTIHIK
MIEFETH I e HBR—BLTWwA, T/,
FBWEBOT IO 2B 5 HEEWORBEEEX
HEHERHY T, 2oN—F NV THDH I EPTHFS
NTwb, —HT, HROEFIF—AIFTYTO
HEL BT, FHEIHANARS ZEESY
L0O0OFETH L LOERMN? L (Purdie, Hattie,
& Douglas, 1996). BADEFED FASZFTHIEL &
[ B EFDPEWEEZ bR b, £2T, KBFET
BINLDZ L RRIT A7, A=A T )T
DHFFEIIBITLFBFEEROTERN HADEGE
DREWET S, BBHAOTFT—-5IZHL T
Tanaka (2007) DRz HW72,

3 &

31 EMELFHZ

BME A=A LTV TORIFRD IFEA2 S
T ANTEET A ERESS % (BF 324, KT 23%)
PARFEIZSIML 726

FHE 2HEOPREELTHE L2, 1 DI3&ER
DHEEREAHETALDOTH) ., b)) 1DI34F
EORBIINTLEFEOECHEFMEEZ TS S
bDOTHo7z. EFIZINL ORENFFERE L
AR CTH LI L afnz. BEEMMEIZET 2504E
EAEA L, AENTXTOHBIZHE L2 L
AHERE L. BRAERDN L 7z WICRELEA L.
NEZHAL., FIBEICEET S LR, &
NREONEZHEEL /22 L RHERL, R8I
% HCEEFMREIZRIE TS L) IZKDz. £D
%, EFEITERICEEICIHEAN, REORER
B3 305 TH Y., EFIREOBRECIET S



TA = KNy 7 E—YRT ol

32 RE

Niemivirta (1999) < Tanaka (2007) T f£
ENAEMKEFECLOERMHL, 3 XTHEH
7 B (11 totally disagree” ~ 7 T totally
agree”) TEFESI N7z,

3-2-1 BEEAMRE

BESMRETIE, T BEE,. & BE. &17
BAEBE. ZITHEEED4SDDY 4 7O HERE
mMAEEE L7z, FHEEIX EENPECORESE
WE -k gy EFy A0EBICESRHTT
Wb xlE L Twb (“An important goal for
me in my studies is to learn as much as possible.”
»EU5EHE), REBEFIL BVFEENR (K
B *ELTCHTBHEOBVENERTILEH
L3 5REEZMEL (' feel especially good if 1
do well in tests or exams.” * & ¢ 5HHE). &HIT
BEHEZ MELORBRIBYWTHFHIOS
WEENERT L HELTARELHEL T
% (“An important goal for me in school is to do
better than other students.” %* & 53HH). #F17
F#EEL. BOBHOBNICHTE2ATT 47
ZEHfioREE BEE THREELETEL T3 ("It
is important to me that I don't look stupid in the
eyes of other students.” #&{5IHH),

3-2-2 [/EBREICHYT 3 BCEHEFMRE
PREIZH D MG RNZEE L - H O T, 3R
B2 R T % B BE ("The next task seems really
interesting.” &t 31E)., FEIIHTs8CR
738 (°T am sure I can do most of the next task.”
rEUA4HEB). 7 A PA%E (T feel nervous
about how I will succeed in the next task.” %
EG4EHE). HHEEIR T feel a bit ill and
it surely will affect my performance in the next
task.” &€ 31HE) L V) 4 OORERHIE L7,

324 BE

A L7238 BRELBEROMHEIROMET
HH. (2E4) 32 =6 D L) REHINZOWT, FI1E
KDALY B LI, BESNILFE + - x =2
BERZAMETH-7, FEROBITIE, (a) EI
YT FHEFE?. (b) 3IIHTEFAEFIE?
DL HEMAROEIH . TOHE. (a) D
BEIXTHD, DORZFEI-TH)., L7do>T
AERIE Qx4 -2=6%E%5, FLLAME
T 15 MtE sz,

4 #HR

41 F—XbPSUTOEFEERREL BRSO
BER O
4-1-1 REBK

HEEMIIOWTENLZN a REEFEB L4
R, FEBE 8. B BEEL 82, FITH LB
MR79. BITRIFEEEN M TH), INLORE
BT 2NMESHICHBEIEIZ2WEEZ N, H
ERBIINTAHCHEEFMREICBIT 2 ERE
D o FREUE. BERAS 77, BERIIEAS 76, T A B
NEDT6, HEHERHM» 8 THH., Zhbdh+
TRV &I L7,

400 BEEMOFHHEL LB L7248, T
ICEERENRA LN (F=4049 (p<001)). W& B
EXRLEL (M=62). DWTHFEHETHY (M
=54). FITHHRE BB L FTE# RO/l KD
KA -7 (M=50,51),

EREIIBIT 2B LOVHELREL-&ER, B
CHNBEIIBNTOAREELEZN DD (£=320).
TFLVEFOFHEDNIL) BB -7 (BFM
=529, W M=434), $7:7 5 AMOFEHE% It
BL7HER, 7TAMRLIIBWTOAREELZEZN
HO (t=241). 75 AA LN L7 5 X BOFYHE
DIEIDE ol (FF5RA A M=259, 75 AB M
=356). t EDKERIL, Table 1 - 218 L7z, H
BEREEIIBYT, Bl - 7 7 ABICHERE
BRONEholzlzd, KEFFETIE, §XTOTF—
YEMELTOMETAI L LT,



Table 1. BEROFHEOZEDORE (HRE)

CE2 2T
M (SD) M (SD) t(df)
| EAaE 5.55(0.95) 5.08(0.97) 1.76(52)
2 mkigBE 6.16(0.82)  6.16(0.67) 01(53)
3 ETIEEBE 5.09%1.10)  4.95(1.07) 46(52)
4 FFTEEBEE 502128 507(1.25 15(53)
5 B 4.17(1.54)  3.41(1.70) 1.74(53)
6 HOeohhEk 5.29(1.05) 4.34(1.12) 3.20(53) ™"
7 FRRERER 3.07(1.49)  3.15(1.63) A7(51
8 B 2.70(1.40) 2450121 69(53)
9 JEEETT 11.192.91) 11.22(2.97) 04(53)
=y <01
Table 2. SROFHEOEDRE (HEE)
Class A Class B
M (8D) M (SD) t (Jdf)
| RAE 5.27(0.92)  5.44(1.04) .66(52)
2 giisge 6.11(0.90)  6.20(0.60) A43(53)
3 OEITIERBE 498(1.00)  5.10(1.17) A44(52)
4 FITERBE 5.101.15)  4.99(1.36) 32(53)
5 Bk 3900157 3.80(1.72) 23(53)
6 HEMHE 4.69(1.09)  5.10(1.22) 1.29(53)
7T FRAERR 2.59(1.19)  3.56(1.68) 241517
8 B4R 2.46(1.20)  2.73(1.43) 76(51)
9 EREEXIT 11.18(2.69) 11213.1%) 04(53)
*p< 03

4-1-2 REROHERBEE
FREMOMBEREEZ RS L7 (Table 3),

O BEEROBOMBEIX 50 G5B TH o 7285 1
HE L BEEEIBWTOLTI EEWMHEERSH -
770

PREIZR T BEE D D B, BREAOBERIL, FH
BIE, BT#HOHE, ETE#ERLOMIZ. £
ZZECHDBIFEBELAEE NS o 72 (£
N r=39, 31, 31 38)o 7 X b ALILHEIT Il
HELDHMBEN AR LN (r=29), REFITIC
LTI, B THEE HAE & B TR H R L OIS
BaAh bz (r=28, 26),

Table 3.8 REEDFHIE,

HOMEIE, BIRE OBICAEEZMHEEsA LR
72 (r=45). $£72. 7 A MAZE FHRER L O
(BB S B A S I (r=62) . FREEATIX.
ARENOHR E O NIREBHELR L (r=27,
30) o

4-2 FEEROTEROARLER

4-2-1 SEHEDRARIEB
AAREA—APFTYTIIBITBEREOFIGE

L 7245 R % Table 31278 L7z, t IREDHE.

4 o0 BRI & REXRT (R &, HERLD D

F—ANTTOEEDIIINEHMERRL (¢
=518, 14.16, 9.85, 6.35, 2.90). HARKEERIZEB VT
DIH, BRODEFLO A=A+ 7LD bEw
FHEER L (=964),

4-2-2 HHBAFRH OB RIEE

AREF—ZAF0) 7TORREBMOMBHREY
LB 5 & (Table 3). BEEZMEHTUHNELD
FOMEBIIMEIZ BV CHEBEL L Twiz, #
BRIZOWTIE, FEBEUMZ, A=A 77
BV TOARZTELBELFITRIMAE L O
m*%&ﬁ@ﬁ&%h#<ﬁm:mo%xhﬁ

IZBWTIE, BI7EHT BAE R 1T [0 8 H AR LAt
L;Eﬁvu&maﬁtwﬁz%m%ﬁ%o#(ﬁ
30), FREFTIZIBVTE., BRTIIFERERRK
BEHELOMIZAEEZMBZ RS (r=20, .20).
F—A DT T TIEEITHREBAE L ZRTRLEBE
EOMIZEELRMEER L (r=28, 26), 7 A b
& BERMERE OB OMEIZ oW T, +—2

FEmE. B HEFREK

M(SD) zero-ordered correlations

A—-R+SUT BAE t (df) 1 2 3 4 5 6 7 g 9
| =B EE 5.35(0.98) 4.47(1.03) 5.18(161) "™ 27716 .10 217 277 08 -01 207
2 B EE 6.15(0.76) 4.58(1.26)14.16(162) ™ 71" 5477 4977 16 09 307 06 .20°
3 BEITERBAE 5.04(1.08) 3.26(1.07) 9.85(161) ™" 5177 517 4377 08 267 220 200 .09
4 FFTEREHE 5.04(1.26) 3.83(1.08) 6.35(162) ™ .49 50" .54 09 -02 3477 .03 A5
5 BEE 3.85(1.63) 3.89(1.65) 0.15(162) 397 04 317 317 427718 297 227
6 Aeshhrk 4.90(1.17) 3.04(1.15) 9.66(162) 387 25 24 -.01 457 -.10 05 257
7FRRARZE  3.39(1.55) 3.10(1.53) 1.12(161) .08 10 23 290 07 -22 07 -09
8 B&4uufElk  3.04(1.15) 4.90(1.17) 9.64(162) ™ -03  -04 13 .06 10 -18 .62 -.16

90 MEEHEIT 11.20(2.91)9.90(2.58) 2.90(162) * .06

14 28" 260 277 307 13 10

Note HHBFMEBICBL TRMBENSELZAFA, ETEA -5 7ORRERT

<03, Frp< 01 **5 <001



FSYTIZBWTOARBISWHEESAL N
(r=.62)o

5 #E

Ko ERBHMEZ, (1) A=A FF U TOHE
BT A ERBEEMIEEOREIIN T 5 AT

RFTRERIIRITTEELRFE T L. (2) HE
LA —A T T OEEEXRIZ, TNHDEHE)

BWOTERTREBET AL THo72,

F—ZAbSUTOEEENRE L -BEER
& RRREASE SRR & DREE
BEEMOP CHREBEOREIRD &P 272
HERRICET A Cid, LIZLIE. MFEAETR
L2EAE FGEEE FESWERSH LD,
SEDHEL IO THIE R ME 2 5 O FFHNI S
NHTHNLEMHEL %5 I LAHER S L (HH,
2002). A — A I TIZBWTHEKOEAEDDH
BEEZOND, FRII. EFEEZ TV HHFEIE
A (9FE) TR, BHOZEEEHIIBVTOLRE
DEME L HEIE EEAP S TONLEID D
D, TP RICKBLENI-EEZ LN 5,
BRHORBIIBWTIE, HEHNRIZBLTOA
BIFET LB EEER L2, T, BREDR
HFEWRETh- I LIRAT A EE R LN,
— IS, KFE VBT ) PHFECBTAHT
WHEDE L, RIFFRLENLDOMRE—HETH D
DTHo72s

FANREDHR Y I AMIIEND 572, FREV
AEMOPTEET LRI, 7 I ABED L ) %
FENBENT L OO TIERIZKRE CRBEL,
BT B EA BT A4, HETIIa Y ET
YARBHZELANHTONL D, EfEOT X b
ReeidEm < A EEHH S5 (Ames, 1992; =K - 1L
lﬁzmmomm%f%\20@751@ﬁmwa
EEOIGEWD S o 7 EENEZ 6N A,

5-1

52 FEHRSTEEAOLER
5-2-1 BEREOFHEOEICOVT

Purdie et al. (1996) (X, +—A 51 7 & KB
LTHARDEFEDIE ) 25%T BE 2 EM S 5 MEH0
DN & FIERHL TV A, RIFETIE, 3
TOREEMIIBWT, HRXIDA—-AFT)TD
HFEOIEI PEHEEERLZ A-AFUT
DERFIZ, L) BEZEFHKECH Y, BEEM
AT % & @IS L EE LN, FEfOZ &
A% Purdie et al. (1996) THiEWHINTV5%, +—
A MTYTOEEDITH N, HEXEVRETH -
PR, REOFITHERD DADOERL D b &b o
mEEZONL, LL. —HT. HETHMKH
HErERLHE, HICHCORDVESIZEL T
flid ANEOEE. BMLETHAPKS LI LR
DIFT A S8 s T Y (Chen, Lee, & Stevenson,
1995), ERIMFAEDOBERD ) A R 5o

B G2 D\ CRIENLD R AR S 472 b
O, FFEOFREICKT 5 HTHEEEIZ OV T,
WER I R D07, EHELDOEIIBWTH AR
Z— A9 7 AN R EERI AR L. AREDTPIIBIES
WFNEEEILWEEZLNE, 72, KR T
EM LBy, BENETH D MO ES
AENTWDELDTHDL I Eh 0, FEL I
flil. HrHEOREIIZDOWTO A AL OIRE
WCELTIE, MEOEFEIZESASN ol E
Zbhb,

5-2-2 REBOHEBFREICOWT
HAZHm &R A ERIZE L Tid, 23
HEZ: oEDANZ, A -2 5 ) TOEREILE
TIEEATHHE HAE & %47 R HAE & BR & O fH
JE@ﬁLﬁw&%ﬂtﬁ\E%K@iﬁ\¢mvmi
Ao otz, HF - 1thA (20000 % Tanaka &
Yamauchi (2001) 3. HAROD/NEETIE, NER
TR L, BT BRI R Y 71 T
BE . FITEEEEEAT T 4 TICEET LN
HAERELIZ LB TIDE ) RBNIETADL
N BIeZIEHLTBY, PEELZNREL
TWAAREDHERIZI NS & —3T 5, FTRIE
HiE: BRIZEOMEE L RT O — I TH 505,
F—ZA LT TOEFEIZBWTETEEEE L #®



BEDBIIRY T 4 THRBEENARLNI2DIE, Kb
RTHVIRESZOREEN 1 2EEZ LML, K
AT GREESEENETH ) PFIEEIL -
TENI LG EIGCRE TR Rho /2720, H
HORNFMEELTIOTIERVEV ) EED
HIWTAS, FAT R BEO R VAR T L RE~OBHIK
Rzl EZONS,

HEZMEF A PRLIZEL TE, HHORESEE
M2 H A M T T 5B THE BES R TREH
ELET 5 EPEANDOIRIZB W THERHS
LT\ 5 (Tanaka, Takehara, & Yamauchi, 2006) .
BEEHBILIVEFIERZETTVE0TH
D, BROEFEIZBVTOART A MRE EOEED
HolzZl &hb, BROFERERNT A FRRBED
REAEEHT A2E0H ) EREEEZ THVEGE
AERTLTLy vy —RBELTWALEEERZLN
o T, HERDEFETIE, WEHEIZ, ¥HH
LR, ERCSVERERTEEET LI LA
RENTWASZ &2 5 (Tanaka et al, 2006) . BG#E
HiE2EmT 2 A EVEREE. 7AMLE
BLahbd, BVlEOESrBIELTEAL.
BVRITRER A R T AERARNEEZ LN D,
EBEIZ, BROEFTIE, ¥EABELETHELR
BETOBIZRY T4 7T EERALN S,

—J. A=A FFY T T, REEEEMATE
FAMNRREEEL, TRRZ0F T HMEIERE
LCHRZ BN LMEADE . FHT 4 7 el %
WV B LTSRS TR, BT SR
RIRIZBOWTAL L, VT - NV TF 1 F vy
Y SRR TEIN S Hbh b LRSS,

F 7. MENZ BT HEER & REET OREC
ERELLN, BARTIH, 8 HERCHKEBZEA
BVLEITEAE X, HEHRIIBITAINE TORE
E—HTH, ZHITHLT, A=A FFY T TIEE
FTHET B R R AT I8 HAEA E VB T L B L 72
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FEEE

I like the most tasks that I can learn new things
from.

Learning something new in school feels especially
good.

I study to learn new things.

To acquire new knowledge is an important goal

for me in school.

5% =F: ]

Getting good grades is an important goal for me.

My goal is to succeed in school.

I feel especially good if I do well in tests or
exams.

An important goal for me is to do well in my
studies.

It is important to me that I get good grades.

FITELRE

It is important to me that others think I 2 m able
and competent.

An important goal for me in school is to do better
than other students.

I feel good if I manage to demonstrate other
people that I 2 m competent.

It is important to me that other students think Iz
m a good and able student.

I feel I have attained my goal if I get better
results or grades than many other students.

EITELE B AR

I try to avoid situations in which I may appear
dumb or incompetent.

It is important to me that I don 2 t fail in front of
other students.

I try to avoid situations in which I may fail or
make mistakes.

I try to avoid failures in school in all possible
ways.

It is important to me that I don 1t look stupid in
the eyes of other students.

BREICHT HHEK (* (IdEEH)

The next task seems really interesting.

The next task seems extremely dull.”

The next task does not interest me at all.*

FHEICHT SN (* IZVREE)

T will most certainly succeed in the next task.

I think I will not do very well in the next task.*

I am sure I can do most of the next task.

I believe T will do well in the next task.



TR MRR

The possibility of a failure in the next task makes
me feel anxious.

I feel nervous about how I will succeed in the
next task.

This task and the whole situations make me feel
anxious.

I am already worried about how I will do in the
next task.

S HRIAERK

I do not feel well right now and it sure might
influence the level of my performance.

I have a headache and it will probably affect my
performance.

1 feel a bit ill and it surely will affect my

performance in the next task.
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