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This research study is an attempt at designing, developing, implementing, and assessing the quality of a
blended course of English for general academic purposes targeting undergraduate Japanese students at
Osaka University. The study has been conducted in several iterative stages as explicated below

Following Michael Allen’s Basic Successive Approximation Model (SAM1), the researcher began with
carrying out a thorough language needs analysis study to investigate the needs and difficulties of
Japanese students as far as learning English at university classes and using it for communicative
purposes was concerned. To this end, questionnaire data were collected from 278 Japanese undergraduate
students enrolled at Osaka University. In order to further clarify the language needs and difficulties
of Japanese learners, twelve instructors teaching Practical English courses were also interviewed. The
findings of this stage indicate that students and instructors invariably underline the importance of
improving learners’ listening and speaking abilities alongside other skills in academia and at workplace
so as to help promote the ultimate goal of internationalization and to nurture 21st Century global
citizens.

Continuing with the next stage, the researcher designed and developed a blended course of English for
general academic purposes to replace the old course of “Practical English (e—learning)”. Among the
major differences of the old versus the new course are the use of a placement test, provision of content
at three different levels of proficiency, integration of four language skills, inclusion of free
speaking and writing tasks, focus on global themes, addition of a group project, and utilization of open
educational resources resulting in the course being free of charge for students. The new course, titled
Osaka University Global English Online (OUGEO), was hosted on the university learning management system,
Blackboard Learn, locally known as CLE (Collaboration and Learning Environment). The entire course
content, including syllabus and guidelines, weekly study materials, exercises, and assignments, were
uploaded on CLE by March 2017.

Osaka University Global English Online was subsequently implemented in the spring semester of 2017-2018
with 86 undergraduate students mainly from the Faculties of Law, Letters, and Economics. Similar to
other face-to—face courses, OUGEO was also expanded over fifteen weeks, with the exception of having
only five face—to—face classes. The remaining ten weeks were run online, during which the students were
required to access the designated learning materials for each week on the learning management system and
submit the related assignments. Regarding the face—to—face classes, the first session was allocated to
orientation and getting the students familiar with the course, how to access the content, and where to
submit their assignments as well as informing them of ways to contact the instructor and teaching
assistants when need arose. The last session was also spent on giving the final exam, which was created
on the learning management system and scored automatically. The second face—to—face class, however, was
dedicated to training the students in doing poster presentations and overlaying videos on their posters
using an augmented reality (AR) application called BlippAR

As a group term project, the students created posters on global themes and presented them during two
face—to—face classes, with seven groups as presenters and seven others as listeners each time. This
poster presentation carousel task required the listener groups to move from one poster station to the
next in a circular fashion and to use the BlippAR app to view the AR content created by their
classmates. The purpose of this user experience study was to analyze students’ views toward the use of
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BlippAR in language classes and its usefulness. The students’ responses to a user experience
questionnaire indicated that the majority of the respondents found BlippAR an engaging tool for language
learning, which made learning more interesting, yet many believed that the app per se did not contribute
to improving their English skills

In attempt to evaluate the course both internally and externally, two types of quality assessment were
administered. First, the students enrolled in the course were asked to fill out an evaluation
questionnaire toward the end of the semester, in which they reflected their opinions on the usefulness
and pace of the course, quality of teaching, availability of support, and ease of navigation among
others. They were also given an opportunity to share any qualitative comments they had through an open—
ended question. Overall, most of the students agreed that the course helped them improve all their
skills, in particular oral/aural skills, and that they were in general content with it and felt that the
course met their language needs to a great extent. Nevertheless, there was a consensus regarding the
existence of some technical difficulties, for instance in submitting speaking assignments online

With regard to external evaluation of the blended course, it was assessed using the Quality Matters
Higher Education Course Design Rubric (Fifth Edition) both by the researcher first and later by a peer
reviewer affiliated with Quality Matters. Some revisions were made during the self-review prior to
getting the course peer reviewed. The first round of peer review yielded a score of 70 out of 99
resulting in failure to meet the Quality Matters standards of course design. Nonetheless, the course
currently meets all the standards of the Higher Education Course Design Rubric upon amendment with a new
score of 99/99. The researcher believes that there is still room for improving the course by rerunning
it with several groups of students, getting it further refined and fine—tuned to the needs of Japanese
learners as well as by solving the technical problems which occasionally occurred during the
implementation phase

The current study bears significant implications for online/blended course designers and developers. It
explicates examples of best practice and demonstrates potential pitfalls threatening the smooth flow of
online language teaching and learning. It also has important implications for faculty development and
strongly advocates the need to train faculty to design, develop, and evaluate their courses following
mainstream standards while meeting students’ needs and preparing them for living in the globalizing
society of this century.
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AL e-Learningy A7 A E WALV T A U RE L MEREL MRS DY T L2 REREOB R S
EFTCOEBENEZELDEZLOTHY, HARARFLERTICHEBELHET D00 a—ARBICBNTT VA Vilfe
NHELNDIAE, R LAEREEZH O TERICEEE2FEM L THONIMAIZET 2 —#HOMEEZRY &9
TbDOTHD. AITEBNTL, RO DX D Aea— AR L FAMA, BRRE OEANLRT AT 4 7oL
BIZhebh, ERINTREEZOWTHERRNZRFTMBIZE A EITOILTNRNOITXH LT, A SCTILAH 72 B
IR DOFIEICHESVTHEBEO = — X217V, FRITHES W Te-LearningBVEZ BT L, KR4m0 E
BT Ly FREEZ FER L TOD AN TE 5. ARXOTAREEL LTIE, ROZHANRRBDLND.

BUTIE, 8E, BEHICH L TO=—XDHE1T\, 2EHENEHOEFE B GO LI &, EERho58 -
WFFEE WV IIRIL &, H2ITH T D ORBERNESRICEAS T L TEMRL TS 2 L, HFEABED YL, Y R=27
L, AE—F U T OBROERE LA MOBREL VERIFHMIL TWDH I LR EEH LM Lz, FRRC, 2EHE, i
FHicala=r—rarigiom b2EHLTEY, HABOEBLOFEH LD —HL T ER, ZhbNBIRTIX
FHICEBEEN TV RN EREEHALMNI L.

H2120%, REFESNEM od T, HIEBSE (Augmented Reality) Z WM 2B EH O NMER T 5L FE
Mg 52 &T, BREMNFEEICEDL S REBE 52 5 0% EIVEMKEZAWT, BB IUEMNICO LT
b, TOFER, MBLIRoTFEETIE, WMIEREZFM LS8 2 BT 2 B 2 R I S b 59, FREIC
T AEF LI ST AT EEZHOMNIL, ZO XD R OFERENEHI B AT Z & OFRRIEEZH S
T LTz,

31T1%, FEBE, BEEERELSGR L Liz=— AN ESWTEF SNz —A i LT, v—7 U v 7 &
W Rl A G L, E BRI A D L RIRRS, FEMICESWIERET VA L OWBEERL TWVWE. Zok

Y7 N—T 1V w7 & ize-Learning B eI AR TILBIA 72 <, KRENZBW TR S 3172, Quality Matters™
Higher Education Course Design Rubric (Fifth Edition) /=, Z DR, KX TOT VA o FIETRHEINE
BRI, —EEREON, DT RBEET, @HALEL—T ) v 7 AW A EL -85 2 LB 0
LRy, —HOTFYA UFREOEIMERTIENTE., INLEDO—EOMIEE, KR4 T4 L EBH O
FEIHMIICE L THEERMRAZ 52 A5bDT, TOFNHNERBIIREVWEEZOLNS.

INLOREE, TRENHEMENGHLGESC Ry TH 7 7 L RRESR TV, £, —HEOMEEZE LT
S DERENEANT-EMBER T e AL THRERMAZEDL ZENTE TN D,

PLED X 91T, Rimid4a#% S OICFfTEANED  HIFF s 57 L v Rl de-Learning %3 D% & R ICEE 2
RBEEZT ML LT, BHRAERBLUOSHHBTFOERRBIIFESTHLIANKEN. Lo T, KL (%
i) ORI E LTHHED H D b D LD 5.
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