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Abstract

Japanese educational institutions are increasingly eager to compete globally due to the declining
numbers of students and the fear of being left behind other nations academically, as well as
economically. * Consequently, the search for a balanced education that meets international
standards, while also representing Japanese values, continues. Marking the beginning of this
ongoing process, the Meiji period’s (1868-1912) intellectual and practical developments offer
numerous insights into contemporary issues.

In this light, Meiji Jogakko FHVEZ2E:4% (Meiji Women’s School) is a treasure trove—an
unexpected example of innovative ideas and experiments carried out in Meiji, the period that is
largely considered to have been a harsh environment for women’s education. Meiji Jogakkd was
ostensibly a Christian school, which would make its innovations even more unexpected, if we fail
to notice that it was mostly the young Japanese Protestant intelligentsia of samurai origins that ran
the school independently from religious denominations or other investors. The reasons behind, and
the specificities of, this unlikely project, created to mediate between the native and foreign learning
practices and carried out from 1885 to 1909, offers a window into the mid- to late Meiji educators’
and female students’ struggles to realize their versions of what the basis for the modern Japanese
system of education should be.

The layout of this dissertation builds on the binary of ideological and practical by exploring
the interpretations of the classical East Asian concept of bunbu 32, which marks writing by
people (instructors and students) involved with education at Meiji Jogakkd. The concept, openly
invoked in the school’s publications after 1890 but found prior as well, emphasizes “harmony” or
“completeness” in education, reached via striking a balance between “reading” / accumulating
knowledge (bun) and acting upon it / becoming its physical embodiment (bu). Interestingly, both
bun and bu were seen as lifestyle or life-long education, which is well-illustrated by each being
often followed with the character michi/do &, or “the way.”

The bunbu concept is still invoked in contemporary Japanese discourses today, following a
trajectory in the Japanese system of education since 2006 to include an emphasis on tradition,
moral education, and martial arts in order to revamp the academic standards set by the Fundamental
Law of Education in 1947. As the concept, aside from its political baggage, has been universal
enough to hold currency in Japanese educational discourses, it should not be surprising to find its
counterparts outside of its East-Asian cultural sphere. For instance, Rein Raud theorizes on the
text- and practice-centered models of cultural systems and meaning creation and calls “[t]he textual
and the practical [...] two sides of the same cultural coin.”® The emphasis on the bunbu principle
was used by Meiji Jogakkd in a similar vein to how Raud proposes his theory: the binary between
text (idea) and practice (action) defined the school’s goals within its own cultural system.* Such

! Brad Williams, Shoko Yoneyama, “Japan’s Education System: Problems and Prospects in the Post-Industrial Age,” In Japan in
Decline: Fact or Fiction?, ed. Purnendra Jain and Brad Williams (Folkestone, Kent: Global Oriental, 2011), 147-65.

2 Binary of bun and bu (or wen/mun and wu/mu in their Chinese and Korean counterparts) is considered to be “one of the oldest
and most pervasive concepts in East Asian thought.” (Oleg Benesch, ‘“National Consciousness and the Evolution of the
Civil/Martial Binary in East Asia,” Taiwan Journal of East Asian Studies 8, no. 1, issue 15 (2011): 130.

3 Rein Raud, Meaning in Action: Outline of an Integral Theory of Culture (Cambridge: Polity Press), 2016, 62. Raud uses the word
“text” in its broad meaning: “[a]ny fixed entity that emerges in the cultural process as a result of expression and is open to
interpretation is a text,” (ibid.).

4 Rein defines a cultural system in the following way: “A cultural system can [...] be evaluated along the axis of liberality. A rigid
system allows only appropriately tested and acceptable people to participate in each cultural practice, strictly in line with their
status; a liberal one makes most of its practices available for most people, at least at entry level, and lets them try to persuade each
other of the meaningfulness of what they do as well as they can.” (Ibid., 110.) In terms of educational practices, the Meiji period
can be argued to have been a liberal period in the beginning and then gradually less so due to standardization of practices.



usage of texts, practices, and their interconnection at Meiji Jogakkd helps us elucidate the models
of “culture” (and “education”) that were being negotiated during the period.

With this in mind, the dissertation emphasizes how the ideas co-evolved with activities at
the school. Thus, rather than focusing on the school’s motives (ideological basis) or evaluating its
achievements as successes or failures (end-results), it accentuates the dynamics between the
practical and theoretical issues the school dealt with while trying to maintain integrity in its
undertakings. Especially, it explores how Meiji Jogakko envisioned and implemented its tasks and
goals while striving to attract students, meet their needs and their families’ expectations, and adjust
to the changing political and social climate.

More specifically, on the macro level, it addresses the agenda promoted by the government
and how comprehensive (or not) it was during the timeframe; and covers the intellectual practices
and movements among men and women of letters in Japanese Christian circles, especially their
endeavors to promote leading examples in education, literature, and lifestyle to the Meiji society.
On the micro level, it analyses the writing of Iwamoto Yoshiharu EANEE (1863-1942), the
mastermind behind the majority of the school’s policies, to assess his education-related ideas and
activities. While [ use Iwamoto’s writing as a starting point, I also emphasize the revolving process
of negotiation that co-produced educational ideals and practices among Meiji Jogakko’s students,
staff, and other literati.

The sources used are publications, authored by the school’s staff and students (as
individuals collectively representing the institution), that were intended to justify Meiji Jogakko’s
education and prescribe its own models to the masses. These sources consist of mostly magazines,
textbooks or manuals, and biographical and creative writing. Some such writing has already been
discussed in previous literature. However, as research about Meiji Jogakko and its staff ranges
over several academic fields, | have (re)organized the findings. In addition, little-known primary
sources in Japanese language research are introduced, thus connecting the dots and clarifying the
overall tendencies at the school to an English-language readership.

The dissertation touches upon themes from various branches of history as it addresses
education, feminism, literature, religion, and martial arts. Nevertheless, it is foremost an effort in
intellectual history. Thus, borrowing from Quentin Skinner regarding the role of intellectual
historians, my goal is to “appreciate how far the values embodied in our present way of life, and
our present ways of thinking about those values, reflect a series of choices made at different times
between different possible worlds [to prevent a] hegemonic account of those values and how they
should be interpreted and understood.””®

The findings illustrate how Meiji Jogakkod devised a model of education for women that
pooled together various sources, irrespective of their origin, date of creation, or the intended gender
of readers; and how, thus, the school, a cultural institution bidding for recognition by symbolic
authorities®, was participating in the nation-wide movement to create the labels of “traditional”
and “modern” by selectively favoring some practices over others. Simultaneously, we see how all
school’s ideology and practice were susceptible to external factors that included the censorship
and criticism coming from various authorities, such as the students themselves.

5 Quentin Skinner, Liberty before Liberalism (Cambridge University Press, 1998): 116-17.
6T borrow the terms “cultural institutions” and “symbolic authorities” from Raud who uses them to describe the cultural systems
of meaning distribution (Meaning in Action).
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Notes

1. Japanese surnames precede the given names, following the order used in Japan. When the
official reading of a name could have not been ascertained, an estimate is provided followed by an
asterisk (*). When referring to the same person consecutively, surnames (rather than pen names)
are used for consistency reasons. For instance, Shimazaki Toson is referred to as Shimazaki.

2. Formatting and citation follow the rules of The Chicago Manual of Style (17™ ed.).

3. This is a purposefully bilingual attempt to provide an interpretation of Meiji period’s thought in
away that would be accessible to the readers of both English and Japanese. To this end, the original
Japanese script is provided in the footnotes when quoting or referencing from primary sources.

4. For the romanization of Japanese characters, Modified Hepburn system is employed, with the
reference to ALA-LC Japanese Romanization Table.

5. When available, original English titles of Japanese sources are cited. (Jogaku zasshi provides
English lists of contents (oftentimes announcements as well) from no. 32 (August 15, 1886) to no.
338 (February 18, 1893). Also, refer to Annex 2, 3. for the English list of contents of Wagato no
Jjoshi kyoiku.) The inconsistencies with current grammar and style are intentionally retained. When
translations are not found, approximations are provided and are identified as such.

6. Unless specified otherwise, necessary translations are made by the author of the dissertation
(with reference to previous research when possible).

7. The characters in Japanese (both kanji and kana) follow the form in which they were found in
the primary sources (e.g.: 20 E:4% rather than Z¢574%8; 2~ rather than 2 %, etc.) as faithfully as
it was practically feasible. In the main text, Japanese characters are provided the first time the
word/name appears, or when a distinction from other words is necessary in translations. This
principle is also generally used when introducing dates (historical, birth, etc.). The same rules
apply to tables, yet each table is treated independently from other text.

8. Some of the findings have been previously published in the author’s articles and the Master’s
thesis.’

7 Simona Lukminaité, “Women’s Education at Meiji Jogakkd and Martial Arts,” Asian Studies VI (XXII), issue 2, (2018): 173-88;
Simona Lukminaité, “Physical Education in the Meiji Education of Women,” KPR K=K FEBESTEAFZER 7 1 — 3L A RBFSE
7 T AH —iAE 1 (2018): 101-20; Simona Lukminaité, “Shaping the Modern Japanese Woman through Literature: lwamoto
Yoshiharu’s Suggestions,” Ennen ja nyt, November 18, 2016; Simona Lukminaité, “Developments in Female Education of Meiji
Japan: as Seen from Jogaku Zasshi’s Editorials by Iwamoto Yoshiharu,” Annals of Dimitrie Cantemir Christian University,
Linguistics, Literature and Methodology of Teaching X1V, no. 1 (2015): 9-21; and Simona Lukminaité, “Developments in Iwamoto
Yoshiharu’s (1863-1942) Ideology of Female Education with a Central Focus on Jogaku Zasshi Editorials” (Master’s thesis, in
Japanese, Osaka University, 2014).



1. Introduction
1.a. Background to This Study

Developments during the Meiji period (1868-1912) set the mold for modern Japanese national
education. That is primarily because of two drives that were, to a certain degree, fulfilled during
the period: one, to select models of management that could be applied nation-wide (that resulted
in the gradual appearance of “traditional” and “contemporary” labels) and, two, to define via
international negotiation a niche for Japan in the world (that set an ideological backdrop for the
national endeavors).

The first development was instigated by the centralization of the government (a process
that continued throughout the period) and the ensuing needs for standardization among the regions
and social classes of Japan. For Japan to emerge as a modern nation, the (“correct”) “national
mentality” was emphasized by the leading intellectuals and the government authorities. A nation-
wide discussion regarding various matters pertaining to national values and standards ensued,
creating the intellectual environment that was often fluid and flexible. Such palpable possibilities,
alongside the new opportunities for social mobility, drove the Japanese (overwhelmingly, but not
entirely, male) intelligentsia to “reinvent” itself and, subsequently, the nation. Among their topics,
an especially sensitive issue was that of the woman’s role in society and, subsequently, her
education.

Internationally, the “woman” was being redefined with emphasis being laid on her
capability to contribute to the national economy, especially via shaping the subsequent generations
both physically and intellectually.! She had to maintain her own health and knowledge to
successfully look after her family; to be able to do this, she was advised to rely on “scientific”
methods, the knowledge of which was, however, not always readily available. This was also true
in Japan, where intellectuals like Mori Arinori 74 #L (1847-89), who represented Japan abroad,
were quick to notice that the status of Japanese women was being scrutinized as representative of
Japan’s inability to keep up with the “modern” world.?

As it were, at the beginning of the Meiji period, there was no consensus in Japan on the
physical and intellectual standards women should be held up to. The standardization of moral goals
had been attempted prior to Meiji,® but the efforts had to be taken to a new level in the new era.
Consequently, women’s education (in all its aspects and outcomes) became the area of (theoretical
and, later, practical) innovation and heated, politicized debate—possibly bringing out one of the
most all-encompassing intellectual developments with respect to shaping the “nation” of Japan
during the period.

The second development, the quest for international recognition, was more complex than
seeking successful international political agreements and the pursuit of cultural recognition. It
brought novel aspects to the field of education by inspiring international ties on individual and

! In the nineteenth century West, an argument known as “the woman question” was explored in political, literary, and social thought.
It addressed both symbolic and practical understanding of sexual difference, especially the issues of modern female citizenship,
women’s rights, and civil duties. Refer to Lucy Delap, “The ‘Woman Question” and the Origins of Feminism,” in The Cambridge
History of Nineteenth-Century Political Thought, ed. Gareth Stedman Jones and Gregory Claeys (Cambridge: Cambridge
University Press, 2011), 319-48.

2 Refer to Meiroku zasshi, writing of Mori Arinori 4 L. (1847-89) and others who wrote on the topic of women.

3 We can see from the widespread support to some specific texts on moral education that the standardization of moral goals have
been attempted prior to Meiji. That is one of the reasons why it was harder to challenge the status quo of certain tenets underlining
women’s moral education. Refer to Noriko Sugano, “State Indoctrination of Filial Piety in Tokugawa Japan” in Women and
Confucian Cultures in Premodern China, Korea, and Japan, ed. Dorothy Ko, JaHyun Kim Haboush, Joan R. Piggott (California:
University of California Press, 2003) 170-89.



institutional levels. Female students went to study in the U.S. and Europe, while female teachers
were invited to Japan. Some came with their own agendas: for instance, missionary Mary Eddy
Kidder (1834-1910)* came to proselytize in 1870 and then took up teaching as open evangelization
was prohibited until 1873; while scientist Marie Charlotte Carmichael Stopes (1880-1958) came
for scientific research purposes in 1907, later fuelling interest in Japan and the way it was perceived
abroad with her writing, such as her A Journal From Japan (1910). On the other hand, in the later
years of Meiji, after the more distant areas of Japan had been somewhat assimilated into the
national educational effort,> Korea, Taiwan, China, Mongolia, and Thailand garnered the attention
of Japanese educators and they visited them for teaching or research purposes, while the number
of students at Japanese institutions from those areas also increased.® While we could say that
cultural exchange with East Asian countries and Japan took place throughout Japanese history, the
systems to cooperate for academic purposes were laid down in Meiji after the trade restrictions
were removed. These international connections, some lauded more than others, remain in the
collective memory of Japanese to this day and influence the way historical intellectual leaders,
exchange of staff and students, scholarship systems, and going to study abroad are perceived.

The issues that were recognized in Meiji have morphed, yet persevere, until today. On the
one hand, the Meiji women’s experiences have garnered much attention from the popular media
in the past few years, resulting in numerous novels and TV series, etc. where they are hailed as
pioneers.” On the other hand, the education of women, or, rather, the unequal treatment of women
in places of higher education, employment, and leadership, remains an internationally
controversial topic.®

1.a.1. The Role of Iwamoto Yoshiharu, Meiji Jogakko, and Jogaku Zasshisha
Iwamoto Yoshiharu, a teacher and a public intellectual, Meiji Jogakko, a women’s school, and
Jogaku Zasshisha, a publishing house, formed a set to promote women’s education. Such a
combination was a prerequisite for Iwamoto’s education for women to carve itself a niche in Meiji
society.

While numerous other individuals co-created the two public spaces, i.e., the school and the
publishing house, Iwamoto was the mastermind, who, despite various constraints, continuously
contributed original and valuable content as one of the leading Meiji-period women’s educators.
While it may appear odd to some how Iwamoto “gravitate[d] from the improvement of carrots and
eggplants toward the improvement of women”® or how Iwamoto forsook the world of education
to become a businessman'®, women’s education was his life’s work.

4 Kidder established a school in 1870 that grew into the first Christian women’s college in Japan, curent Ferris University.

5 Annette Skovsted Hansen, “Practicing Kokugo: Teachers in Hokkaido and Okinawa Classrooms, 1895-1904,” The Journal of
Japanese Studies 40, no. 2 (2014): 329-351.

6 Yamazaki Tomoko L& AAT-. Ajia josei koryishi: Meiji/Taishokihen 7 ¥ 7 4 223 5B —BATR - KIE IS . Tokyo:

Chikumashobd L EFE, 1995.

7 Examples include Yura Yayoi’s F B 7R Niijima Yae to isshin: Aizu ni saita yae no sakura /5 /\E & #EH SEIZHEN T

J\EEDO#Z (Tokyo: Bungeisha 3Z=4k, 2013) and Uematsu Midori’s #ifi#2 =+ 5L Ume to Suisen ¥ & 7kl (Tokya: PHP #FZEHT

Pieichipikenkytjo, 2020) and asadora (morning drama) Asa ga kita & = 23 %7- (2015-16), NHK Taiga drama Yae no sakura J\

HEOR (2013), and TV miniseries Ashio kara kita onna J& 27> 5 7= 4 (2014).

8 Japan is known to be low in the international evaluations of its efforts to maintain gender equality. For instance, according to

World Economic Forum, “Global Gender Gap Report 2020,” 31: “Japan’s gender gap is by far the largest among all advanced

economies and has widened over the past year. The country ranks 121st out of 153 countries on this year’s Global Gender Gap

Index, down 1 percentage point and 11 positions from 2018.”

9Rebecca L. Copeland, Lost Leaves: Women Writers of Meiji Japan (Honolulu: University of Hawai’i Press, 2000).

10 1sozaki Yoshiharu Bk 2516, “Mori no butai / Kashinduka no Meiji Jogakko—Iwamoto Yoshiharu, kohansei no saihyoka.” T#%]
DL - FRZF ORI FR—RARER 7% 14 O B3, Nippon Kosho Tsiishinsha H Al E5# {5 41 46 no. 4 (1981): 8-9.



Iwamoto, whose personal biases are introduced in 2.b., started, like many of his
contemporaries, by tapping into both the “classical” and the “Western” schools of thought.
Throughout his life, however, he expressed a broad interest in religion and analyzed not only
Christianity and Confucianism but also Shinto and Buddhism. He saw a use for all of them, yet
some were more suitable for certain purposes than others. Likewise, though agriculture was a part
of his study while at Tsuda Sen’s ¥l (1837-1908) Gakunosha Nogakko £t 24K
(1875-84) in 188084, it was never his sole focus. There, we already see lwamoto trying his hand
in journalism and covering social problems such as poverty and children’s education, as well as
literature in the Nogyo zasshi & 3E8EqE (1876-1920) run by Tsuda.

It is clear from his writing that Iwamoto intended to keep up with the new developments
from within and without Japan and that he was well-versed in classical texts. This resulted in a
somewhat eccentric choice of sources in his writing. He perused the sources he found the most
conducive to bridge the Japanese systems of knowledge with those that he perceived as
“international.” As such, his writing foreshadowed the eclecticism of Nitobe Inazo 77 /7 fii&
(1862-1933) and Okakura Kakuzo (i /8 % — 1863-1913), who wrote in the 1900s to the English-
reading audience “defending” the Japanese culture by borrowing from a wide variety of sources
and philosophies.

What may have motivated lwamoto was his understanding that education needed to be
“broad” and “universal,” as education was being reimagined to become suitable for girls from
varied backgrounds. Available media also naturally influenced the information Iwamoto was
exposed to, but he also researched and interviewed people with rich experience or in key positions,
and traveled for fieldwork or to collect feedback on his work. He seems to not have been a “purist”
in any way, inspecting sources available to him without differentiating between religious dogmas
or author’s affiliations, analytically advocating his own goals. Unlike other educators, such as
Tsuda Umeko 7 H T~ (1864—1929) whom we see carefully tailoring her message depending on
her audience,*! Iwamoto’s somewhat stubborn attitude to question dogmas and not curry favor
from institutions did not earn him many allies. This attitude also antagonized such groups as the
foreign missionaries, as well as other more one-philosophy or clear-goal-oriented institutions.?
He spoke for the rights of “minorities”: women, children, and other individuals neglected in the
legal frameworks and on the fringe of society, such as prostitutes and disaster victims. Needless to
say, not even among the groups with aligning goals was he universally popular due to being so
opinionated.*3

1 Tsuda did more than change her message between languages: “Tsuda’s strategic presentation of JEJ (the first name of Tsuda
University: Joshi Eigaku Juku)’s goals to her Bryn Mawr audience shows her careful navigation of the varying interests and
priorities of her American donors.” Febe Dalipe Pamonag, ““A Bryn Mawr School in the East’: Transpacific Initiatives for Japanese
Women’s Higher Education,” Pacific Historical Review 81, no. 4 (2012): 554.

12 1n an interview, lwamoto reflects on his issues getting along with missionaries. (Asuka B3 B &, “Musho zadan” HES R 1, no.
8 (1936): 11.) He was also openly critical of the government’s schools. Likewise, his fallout with Naruse Jinzo HE{ /i (1858—
1919) over the establishment of Japan Women’s University happened when Iwamoto was to take part but withdrew, displeased by
Naruse’s adjustment to the investors’ requests. (Mizuno Machiko 7K¥FE. 17, “Jogaku zasshi ni okeru joshi koto kyoikuron—
Meijiki joshi koto kyoikuron to Iwamoto Yoshiharu” [Ze#HEEE ) 123861 2 L@ EHE im—Ia L = E80E i & A
ER, Kyoikugaku kenkyi 206 FHF5E 49 no. 3 (1982): 291.)

13 Yasutake Rumi ZZ i £83%, “Women’s Freedom of Speech: Protestant Missionaries, the Woman’s Christian Temperance Union,
and Japanese Church Men and Women” (“Fujin no jiyii—senkyoshi to WCTU to Tokyo Fujin Kyofitkai” i NS5 D H H—E#
Fili & WCTU & Bt AKE A2, Bulletin of International Research Center for Japanese Studies 30 (2005): 133-48,

describes Iwamoto falling out with Tokyd Fujin Kyoftikai as the women chose to limit the male influence.



He seems to have perceived education for women as necessarily including the hands-on
aspect; to prepare to act, he argued, they had to have the right mindsets. In contrast to the majority
of education that was available at the time, which offered skills such as foreign languages and
dance or sewing and classical poetry after the elementary school basics now compulsory to all who
could afford to study, Iwamoto’s jogaku %¢“%, or research-based activism aimed to improve the
condition of women, encouraged the students to question their readings and general opinions and
to contribute to society by sharing their experience and expertise.

Regarding lwamoto leaving education to become a businessman in the last years of Meiji,
the turning point in his career seems to have been when he became a single father of three after his
wife, translator and author Iwamoto Kashi gAs 5% (1864-96), known as Wakamatsu Shizuko
s 1, passed away. Afterwards, since the same level of activity as during his prime years was
not feasible (his projects constantly lacked funds and official recognition), it is likely that, realizing
his precarious position, as well as his own hypocrisy in promoting the importance of parents’ role
in their children’s education and family life without being able to fully participate in his own, he
sought for a more stable occupation. Possibly seeking an excuse, lwamoto argued that commerce
was but another means to contribute to the nation.

Iwamoto’s position was precarious largely due to his choice to not fall in line with the
investors’ requests and the government’s restricting regulations—there were easier paths to take.
Yet, Iwamoto protected his vision until he retired from Meiji Jogakkd and Jogaku zasshi to leave
them to the younger generation, who eventually found it too hard to fill his shoes. Precisely because
the project was discontinued, however, it offers a snapshot of the period. Meanwhile, the fact that
Iwamoto could sustain it, even for only two decades, provides an insight into how the ideological
and cultural paradigms of the period functioned, and the realities educators and their enterprises
faced.

1.a.2. Reception of Iwamoto Post-WW2

In previous research, Iwamoto is largely seen in a positive light. At times, however, he is
considered a figure whose ideas became outdated and could no longer be put to practice.** As the
following chapters will illustrate, this does not seem to be the case: equivalents of Iwamoto’s ideas
are abundant even in the contemporary Japanese education system. It is in his feminist ideologies,
not practices, that some wish for him to have been more radical. However, as this dissertation
seeks to clarify, Iwamoto as an ideologist always came second to lwamoto as a pragmatist. He
knew from experience that lofty ideals were unfeasible. Some may consider Iwamoto a
traditionalist who sought to limit women’s roles because he spoke of the ryasai kenbo (good wife,
wise mother) ideal;*® yet such arguments overlook the fact that he negotiated the term to suit his
needs. Some scholars question whether Iwamoto was a nationalist, falling too much in line with
what the government or the imperialists promoted.*® It is clear that this was also not the case when
we see how actively he criticized what he found unjust in the government’s legislations in spite of

4 Inoue Teruko FH_LJ¥E1, “A Study on the ‘Jogaku zasshi’ (‘The Woman’s Magazine’): On the Concept ‘Jogaku’ of Zenji
Iwamoto (Jogaku shisé no keisei to tenkai: Jogaku Zasshisha no shisoshiteki kenkyi 12075 IBIROTRL & B8] Lo HEREAE D
AR BOAIFIE), Tokyo Daigaku shinbun kenkyijo kiye UK BIMF TR AT AL B 17 (1968): 51.

15Yoko Iwahori, “Jogaku Zasshi (The Women’s Magazine) and the Construction of the Ideal Wife in the Mid-Meiji Era.” in
Gender and Japanese History |1, ed. Wakita Haruko, Bouchy Anne, Ueno Chizuko (Osaka: Osaka University Press, 1999): 393-
95, writes how the work of two pioneers in the studies in the rydsai kenbo field Fukaya Masashi 4 B & (1990) and Nakajima
Kuni F17&# (1984) have entrenched the belief that the ideology was a phenomenon peculiar to Japan and that this ideology was
forced upon the women. From this perspective, lwamoto would be judged as a nationalistic figure limiting the choices of women.
16 E.g.: Inoue, “On the Concept ‘Jogaku’,” 58-60.



how little he could say against the imperial family as the director of a Christian women’s school
with no foreign backing. He has also been called a patriot protecting the samurai heritage,’ yet he
was selective in what he chose to “protect,” and his samurai heritage was just one of the tools in
his ideological toolbox. It is impossible to evaluate or understand Iwamoto, a multifaceted
individual, without assessing his writing ranging over various topics and years and clarifying the
practical realities he faced. Vice versa, a clearer picture of the period lwamoto was active in
becomes available when we analyze what he wished to change or preserve in his society and
culture and what he could, eventually, (not) do.

Most importantly, Iwamoto and his colleagues at Meiji Jogakkd illustrate the effort to shift
from ideology to practice in education. That is, he was the necessary link between Fukuzawa
Yukichi’s f& iR = (1834—-1901) generation of Meiroku zasshi’s B /S E5E (1873-74) ideologists
and Tsuda Umeko’s generation of professional educators. The connection between the three
individuals is clear'®: while initially inspired by Fukuzawa’s ideas regarding the education of
women, Iwamoto put them to the test, critically assessed them, and added his own insights; to
Tsuda Umeko he was an employer, a supporter, and a colleague. The major reason why the other
two are lauded while lwamoto is forgotten appears to be the fact that Meiji Jogakkd did not weather
the times and has not become a university still functioning today. However, it would be inaccurate
to claim that Iwamoto’s educational projects were discontinued because they were faulty. Rather,
they served their purpose successfully in that they aided this transition from male ideologists to
female educators.

Iwamoto, an authoritative figure among the Christian intelligentsia of Meiji, had during his
time contributed to various fields, leaving behind a considerable corpus of writings, many of which
were published under a pseudonym.*® As such, the literature mentioning Iwamoto’s work covers
several disciplines and there is an overall tendency to focus on a particular area and not approach
his writings holistically. When approached as a background figure, Iwamoto is treated in
connection to women or men that were working with him, especially as someone supporting
network-communities. There is a tendeny to focus on one of the following: Iwamoto’s involvement
with Bungakukai 3Z£: 520 or Women’s Christian Temperance Union,?! his influence on women
authors,?? general network-communities which lwamoto helped to maintain,? and his contribution

17 Fujii Yoshinori 3787, Iwamoto Yoshiharu: Seigi to ai ni ikite AR © 15§ & 2|24 & T(Tokyo: Asahi Shuppansha
g H iRtk 2005).

18 The relationship is identified in Aoyama Nao # [Li72 %, Meiji Jogakké no kenkyii BITH 22 4L DHFFE (Tokyo: Keid Tstishin B
JEi#15, 1970) and Febe Dalipe Pamonag, Promoting Japanese Womanhood: Visions of Women’s Education in Meiji Japan
(doctoral thesis, UMI, 2006), who, among others, speak of the three in tandem.

19 Among others, he is known to have used Inoue Jird F_E ¥R, reminiscent of his childhood name, or a poetic version—Tsukinoya
Shinobu H ™4 L ™ 5. For a comprehensive list of Iwamoto’s writing and pseudonyms refer to Noheji Kiyoe and Matsubara
Tomomi %750 HiTE T, FAJFAE S, Jogaku zasshi shosakuin Z 5 45EE6 52 5| (Tokyo: Keid Tsiishin BFSiE(E, 1970).

20 E.g.: Michael C. Brownstein, “Jogaku Zasshi and the Founding of Bungakukai,” Monumenta Nipponica 35, no. 3 (1980): 319-
36.

2L E.g.: Elizabeth D. Lublin, “The Woman’s Christian Temperance Union, Monogamy, and Defining ‘Modern’ for Women and
Japan,” in Christianity and the Modern Woman in East Asia, ed. Garrett L. Washington (Leiden; Boston: Brill, 2018).

22 E.g.: Hayano Kikue H.%7 = /AL, “Jogaku zasshi no kasatsu—Meiji shoki no joryii bungakusha to sono higosha Iwamoto
Yoshiharu” [ MEsE ] O — B8RRI O i SCFE & F OJER #AREIR, The Journal of Sagami Women'’s
University (Sagami Joshi Daigaku kiyo ¥4z 7 REEHOEE) 43 (1979): 47-52; and Nakayama Kiyomi H7[Lij# 35, “Jogakusei sakka
no tojo— Yabu no Uguisu,” Fujo no Kagami, Iwamoto Yoshiharu no shosetsu wo chiishin ni shite” % FEEFZ OB EG— [#0O
1 TRl | BEARFERO/NILE 0N U, Nagoya kindai bungaku kenkyit % 7 Ry SCFAFSE 16 (1998): 21-37.
23 E.g.: Fujita Yoshimi ji H 35 52, “Meiji Jogakko no sekai: Meiji Jogakkd to Jogaku Zasshi wo meguru ningen gunzé to sono shisé”
B FROMER: PG E R & TP 2o <5 ARBEE & 2o AR (Tokyo: Seieisha 7 #e4f, 1984), Mara
Patessio, Women and Public Life in Early Meiji Japan: The Development of the Feminist Movement (Ann Arbor, University of



in the development of Meiji journalism.?* When the main focus is on lwamoto, there is a tendency
to address a specific aspect of his ideology. The main topics raised are his understanding of family
and love,? promotion of Christian and Romantic literature, ?® social work,?’” women’s rights,
especially to receive higher education,?® and jogakuron %z as an ideology.?®

In addition to the works mentioned above, there is an emphasis on the need to reevaluate
Iwamoto as a person, somewhat biographically, as if to redeem him. Such research describes his
personal connections, reception, hardships, etc., as well as his understanding of love, family, and
morality, as we see especially in Fujii Yoshinori.2® Some have also placed Meiji Jogakko within a
larger political context, addressing the nationalistic nuances that impacted the late-Meiji-period
writing, as is visible in the work of Katano Masako and others.3!

While all of the research above provides valuable insights into Iwamoto’s thought and
activities, it tends to focus on Iwamoto’s ideas published in Jogaku zasshi. There are surprisingly
few works delving into his style of pedagogy. This is a problem as, first and foremost, lwamoto
was a practice-oriented educator and not an ideologist. While he discussed a wide-variety of topics,

Michigan, 2011), and Kischka-WellhduBer, Nadja. “Japanese Feminism’s Institutional Basis: Networks for a Social Movement:
Early Japanese Women’s Movement, Late 19th Century Japanese History, Christianity, Institutional and Social Networks,
Women’s Magazine Jogaku Zasshi, Women’s Association Tokyo Kirisutokyo Fujin Kyaofikai, Girls’ School Meiji Jogakko.”
Ryukoku University, Ryiigoku kiyo henshiikai FEAFL IS 29, vol. 1 (2007): 127-47.

24 E.g.: Isozaki Yoshiharu Bl 5515, “Publishing Activities by Zenji lwamoto: The Cradle of Nishikata-machi Culture” (Iwamoto
Yoshiharu no shuppan katsudo: Nishikata-machi bunka, yoran no chi wo megutte &R E1E O HRUEE—7G BT S0, $Z2#0
% b < - ), Journal of the Japan Society of Publishing Studies 6 (1975): 160-74; and Okada Akiko [if] FH % -, Jogaku zasshi
to oka: Kirisutokyé chishikijin to jogakusei no media kitkan Z05FHERE] LK b U 2 NEUNGRN & L BED AT 4 722
[ (Tokyo: Shinwasha #RE64L, 2013.

5 E.g.: Ishii Taeko A H-1-, “Iwamoto Yoshiharu no shosetsu—sono danjokan / ren’aikan / kekkonkan no hensen ni kangaeru
koto” AR EVE D /Nl — & O B4l - RERL - FEISEOLEICE 2 5 Z L, Child Development and Juvenile Culture F &
A R # 3 5 (1994): 110-131.

% E g.: Fujita Yoshimi f# 3532, “Notes on Meiji Jogakkd: Romanticism and Christianity of the Meiji Period” (Meiji Jogakko ni
kansuru oboegaki: Meijiki roman shugi to kirisutokyoto TR FRE) (BT 2R 2 Win#Hin~ o E8 L F Y R M),
The Journal of the Department of Literature, Rissho University (Risshé Daigaku Bungakubu ronsé SLIE K5 SCE0R#E) 71
(1981): 27-51 and 72 (1982): 25-47; and Kakegawa Noriko ##)I| 87, “Kirisutokyo bungaku toshite no Iwamoto Yoshiharu no
Jogaku shiso” %V A UL & LT ORAREIR DL BAE, Josei bunka kenkyitjo kiyo 2% STACAFZEATHIEE 24 (1999): 41-
55.

27 E.g.: Yamada Noboru [ I 5-, “Iwamoto Yoshiharu no jogakuron/haishéron no kosatsu” Fe/ARFEIR D12 F 5 « BEWER D %n—,
Nara Joshi Daigaku Bungakubu kenkyu nenpé 7% B 121 R FSCHHMF S 4R 35 (1991): 49-65; and Fujii Yoshinori & 3%
“lwamoto Yoshiharu to Watagarasegawa no higeki” & A< # {5 & 1 B W) @ 46 8], Nagoya Gakuin Daigaku ronshu.
Shakaikagakuhen 4 7 BB K FaadE. thFHFH 41, no. 3 (2005): 258-45.

28 E.g.: Mizuno, “Jogaku zasshi ni okeru joshi kéto kyoikuron™; Kinoshita Hiromi K Tk (2 35, “Iwamoto no joshi kyéiku shiso—
Kindaiteki katei no séz6 to fujin no ningen-teki hattatsu” ARG O 207808 BT RINFFEDOAIE & 5 A O ARIFR -,
Kydikugaku kenkyii #0E FHF 42 52, no. 2 (1985): 153-62; and Nakajima Misaki 9 lE 7 & &, “lwamoto Yoshiharu no
Jjinken/jokenron no tenkai: Joshi kyoiku no zentei to shite” FEANENG D NME - LAERR OB L FHBwROAE & LT, Tokyo
Daigaku Kyéiku Gakubu Kiyo HRRKF-HE FHALE 31 (2001): 65-73.

2 E.g.: Inoue, “A Study on the ‘Jogaku zasshi’”; and Fujii Yoshinori %555, “lwamoto Yoshiharu to Jogaku zasshi—jogaku
shisé to sono tenkai” MEAREIG & TP MEsE ) — T4 B L2 DR, Nagoya Gakuin Daigaku ronshii. Jinbun-
shizenkagakuhen 44 7 & “ZFe K amse. ASC - BREHFR 24, no. 1 (1987): 35-60.

30 Fujii, Seigi to ai ni ikite, and Fujii Yoshinori %538 %. “The Yoshiharu Iwamoto who remains silent: admiration and contempt”
(Chinmoku suru Iwamoto Yoshiharu—Akogare to anadori {39~ % jgeAET5—#4L & 8 Y ), Nagoya Gakuin Daigaku ronshil.
Shakaikagakuhen 44 i B 57 Fe K Famde. L4 47, no. 1 (2010): 1-10.

81 Katano Masako Ji P EA% 7+, “Tenndsei kokka keiseika no kirisutokydsha no ichidanmen—Ilwamoto Yoshiharu no ningenkan wo
megutte” KEFIEZRERL T O X U R MFO—Wim—AEIE O NEBl % O < 5T, Nihonshi kenkyii H A SLAF5E 230
(1981): 1-22; and Tei Kentei ff¥%7T, “Iwamoto Yoshiharu’s View on the Education of Women” (Iwamoto Yoshiharu no koshi
kyoikuron: ‘teikoku’ to jjogaku' FEAREIE DI Ewm ¢ [WE) & 2% ), Kirisutokyo bungaku kenkyi % V) A R
2EAIFSE 29 (2012): 54-66.



his intended audience was, for the most part, educators and students. His writing, that is often
perceived as ideological, was often textbook-like, yet meant to suit the needs of the readers placed
in a variety of situations to allow their own interpretations. Thus, divorcing Iwamoto’s academic
practice from his statements provides a lopsided view of his writing.

A study that treats Iwamoto’s writing in relation to his practices at Meiji Jogakko is a
seminal contribution by Aoyama Nao?®? that offers hints on locating statistics and numerous details
regarding primary sources and the management of the school.3® Additional hints are provided by
Noheji Kiyoe,3* whose work focuses more on Jogaku zasshi than Meiji Jogakko; Inoue Teruko,3®
whose work addresses mostly literature and jogakuron in Iwamoto’s thought; and Fujita
Yoshimi,3® whose contributions concentrate on the individuals involved with the school and their
ideas. More recent scholarship by Fujii Yoshinori®’ brings out details of Iwamoto’s personal life
and reevaluates his ideas, while Okada Akiko3® elucidates how Jogaku zasshi was the place to
promote Westernization and modern womanhood. In addition, in 2006, Febe Dalipe Pamonag
contributed a Ph.D. thesis about women’s education, dedicating a chapter to Iwamoto’s ideas. Her
research is valuable as it is a careful treatment of especially English-language sources and as it
analyzes the complex topic of Iwamoto’s ideas regarding the education carried out by the
missionaries, arguing that Iwamoto’s qualms with them were not entirely valid.

1.b. Methodological Approach and Findings

The dissertation questions how the practical realities (public scrutiny, legislation, competition,
availability of personnel, texts, funds, and facilities) shaped the education of Meiji women; how
these practical realities influenced the official position (ideology) of the schools; and what that
tells us about separating educators from the context they practice in. In addition, it analyzes
primary sources written by both the staff and the students at Meiji Jogakkd to show how the
education that was carried out was shaped by a community with shared goals rather than built on
singular ideologies.

The case study of Meiji Jogakkd under the management of Iwamoto Yoshiharu shows that
students and teachers played an active role in directing the learning experiences at the school and
that the educational experiences varied depending on the available personnel, attending students,
and available facilities. In addition, the ideology espoused by the school was intertwined with the
practical realities the school faced while responding to the outside pressures of public scrutiny,
government legislations, and competition with other schools or educational theories. By defining
these “practical realities” and contextualizing Iwamoto’s choices, we can re-evaluate Meiji
Jogakkd’s discourse and practice and thus shed light on the difficulties the educators in Japan were
and still are experiencing when likewise facing their own realities, inherited and new.

32 Aoyama, Meiji Jogakko no kenkyii.

3 This dissertation is indebted to Aoyama’s work, yet our approaches differ in that her work introduces Meiji Jogakko from a
variety of perspectives yet does not delve into the issues the school faced when creating or realizing the curricula, or how it was
seen by teachers and students. Aoyama also does not explore the primary sources that we analyze or apply the same framework to
approach Iwamoto’s ideas.

34 Sometimes referred to as Nobe(i)ji in Western literature. Noheji Kiyoe BFi0#1357T., Josei kaiho shisé no genryi: Iwamoto
Yoshiharu to Jogaku zasshi 2z Mg B BAR DIRGE: AR E R & LR (Tokyo: Azekura Shobd 1% 8 7, 1984).

% Inoue, “A Study on the ‘Jogaku zasshi’.”

36 Fujita, “Meiji Jogakko no sekai.”

37 Fujii, Seigi to ai ni ikite.

38 Okada, Jogaku zasshi to oka.

3% Pamonag, Promoting Japanese Womanhood, 145-46.



To assess Iwamoto’s ideas, developed in various publications and under several
pseudonyms, | have organized them around the concepts of “two sides of one,” “the four pillars,”
and “the four pairs of extremes.” They help stress the importance Iwamoto and the school placed
on the incorporation of various approaches, both ideologically and practically.

First of all, the dissertation’s body is built around the concept of the “two sides of one,” as
represented by such phrases as bunbu itto L —i& or bunbu ryodo SCEKHIE, and analyzes the
two major categories of education promoted by the school: bun 3Z (chapter 5.) and bu & (chapter
4.). The phrase bunbu ryodo can, very loosely, be explained as stressing the need for physical as
well as intellectual cultivation; however, it carries additional layers of meaning that seem to define
the mentality necessary for learning and living. The concept, that has accrued philosophical,
possibly even religious nuances over time, was useful when speaking about the “essence” of
education at Meiji Jogakko. The phrase bunbu ryodo is important as it was the concept of choice
for strengthening the theoretical foothold of the school when its existence was threatened by the
growing nationalistic sentiment in the 1890s; but also due to Meiji being the time when the modern
sense of bunbu ryodo started to be negotiated, a process that led to its contemporary usage in
discussions on Japanese education.

Secondly, there are the “four pillars” that, according to Meiji Jogakkd’s publications,* it
was built on: Western science (yogaku 7¥=%) and Confucian/Sino-Japanese (kangaku %), native
Japanese (wagaku F1%%), and Christian (kirisutokyo & #X) ideas. Christianity served as the
moral aid that filled in the gaps deemed insufficiently covered by the other three. As the school’s
writing stressed such fourfold structure, all the elements are indispensable when assessing Meiji
Jogakkd. Thus, the overall tendency in the previous research to overemphasize Meiji Jogakkd’s
goals of becoming a “Christian” or “Westernizing” school fails to paint the whole picture of the
school’s intentions. The role that these four philosophies / branches of learning played at the school
will be analyzed throughout the dissertation rather than in individual sections, yet chapters 3. and
4. focus on the connection between (Western) science and Christianity, and chapter 5. discusses
the relationship between kangaku and wagaku.

Thirdly, the “four pairs of extremes” represent the issues that Iwamoto and the school had
to maneuver to fit into the public discourse on women’s education. The first pair was the education
of the body versus the education of the mind. The second was the understanding of the balance
between secular and religious education. The third was the need to balance Western and Japanese,
modern and traditional aspects of education. Finally, the fourth issue was the understanding of
what constituted “feminine” versus “masculine” education. Chapter 3. deals with the first three
“extremes” in detail, while the last one is discussed in the concluding sections of chapters 4. and
5.

The first pair, the education of the body and the education of the mind, was not seen as
separable by Iwamoto. This is one of the shaping factors in Meiji Jogakkd’s principles that differs
from the modern and contemporary Western understanding of the curricular divisions between
subjects. It appears that most, if not all, subjects at Meiji Jogakkd were seen as able to
simultaneously cultivate the mind, body, and spirit of the students, albeit at differing levels.

Regarding the secular and religious elements in education, Iwamoto seems to have drawn
a line between the experiences of teachers and students as individuals and the policies of the school
as an institution. While we do have similar models today when students and teachers are, to an
extent, free to profess their own varied beliefs while at religious and secular schools, during

40 Especially in the introduction of Wagato no joshi kyoiku, 1892.



Iwamoto’s time religious schools were mainly aiming at teaching religion. Thus, Iwamoto’s choice,
uncommon in the period and confusing to his contemporaries, made Meiji Jogakko an early
experiment to separate from this trend. It is plausible that the school intentionally aimed at being
different and innovative. Yet, it is also likely that such an ideological arrangement (providing
access to religious practices and teaching under the label of Christian “moral” education while
officially keeping the institution “secular” without open proselytizing) was reached out of sheer
practicality, in an attempt to differentiate Meiji Jogakko from missionary schools that were
criticized for their religious rigidity and unacceptance of Japanese culture.#* On the other hand,
when we see how Meiji Jogakko located itself among other schools, while it seems to have
collaborated with either of its Christian and secular counterparts, it was overwhelmingly the
Christian institutions that Meiji Jogakkd sought to work with.*?

Regarding the third pair, the need to balance Western and Japanese, or modern and
traditional aspects of education, it is clear that in Meiji Japan education was built by adjusting both
the old and the new models. That is, the ideas seen originally as either Western/foreign or Japanese
moved away from their initial connotations to meet the practical needs of the times. This resulted
in the establishment of what we may label as “native-traditional” practices (i.e., those that have
largely lost their applicability in everyday life, yet are deemed worthy of preserving due to their
cultural value and importance to the national identity) and “native-modern” practices (everyday
practices specific to the country, yet still easily recognizable internationally, more specifically: in
Western countries).

The final pair exemplifies how malleable the Meiji-period boundaries of “femininity”” and
“masculinity” were, and how the same action or behavior could be read differently depending on
the context it was placed in. For instance, Meiji was the time when pastimes that had historically
been perceived as masculine (such as the tea ceremony and, to a certain extent, music, painting,
and poetry), entered or strengthened their hold in the women’s “sphere.” Thus, in the process of
modernization, women became the bearers of “traditional” practices—a new category, as
described above—while men were increasingly associated with the “modern.” Iwamoto sought for
martial arts to develop in the same direction, but eventually failed to secure support. With time,
however, martial arts became a cultural export representing Japan, often by the hands of women,
too.

In Iwamoto’s writing, it appears that he was using elements of what was considered
“feminine,” such as sewing (though reimagined), to counteract the criticism aimed at the
“excessively masculine” curriculum at Meiji Jogakkd. Needless to say, in spite of Iwamoto’s
attempts, there was little room for influencing what was considered feminine or masculine in
society. Thus, such “balancing” of subjects was among the few means that would allow for the
recognition of new practices.

41 Gavin James Campbell’s work explores how missionaries in Japan had to negotiate the official versions of the teachings
established by their denominations and the “folk” who were concerned about their ancestors’ afterlife. Gavin James Campbell, “To
Make the World One in Christ Jesus”: Transpacific Protestantism in the Age of Empire” (presentation, Osaka University
International Seminar, Osaka, Japan, February 18, 2017).

42 While assessing the matters of religion in Meiji, we should note that lwamoto, as most of his contemporaries, have incorporated
Christianity into an already rich understanding of moral teachings. That is, in Meiji Japan, the dichotomy of “Christian or heathen”
did not really exist. Christianity was rather an element that, when beneficial, could be compounded with State and traditional Shinto,
Buddhism, Confucianism, and more, each in their own multitudes of expressions. We should also note that the term “religion” was
just coming into its modern usage in Japan, and was thus a fluid concept, enough so to allow for State Shinto to be presented as a
secular practice. Interestingly, the Japanese equivalent to the word religion (shikyo 52%) still does not seem to be understood the
same way in English and Japanese, which renders practicing Shinto, or even Buddhism, into a cultural and not a religious practice
in the eyes of many. Refer to the first chapter of lan Reader, Religion in Contemporary Japan (Honolulu: University of Hawai’i
Press, 1991).



In addition to the concepts above, | demonstrate that Iwamoto continuously asserted that
“true” education has to meet three requirements: be practical, be “harmonious,” and cultivate
autonomy.

Regarding practicality, to Iwamoto, education had to be adjustable to the circumstances
and aspirations of the students. He sought to provide his students with the opportunities for hands-
on learning, connecting the school practices to the outside world. He encouraged activities beyond
the school and put effort into securing jobs for the graduates. Extending the rule to other schools,
he called for the improvement of practices in government and missionary institutions that, he
believed, overemphasized education that was not practically applicable in graduates’ lives and
lacked emphasis on the broad cultivation of individuals. His position was that missionary and other
schools that provided professional skills or taught (in) English would bring the most benefit by
focusing on tertiary-level education, while the compulsory secondary-level education should
provide a balanced, or “harmonious,” comprehensive cultivation of analytical skills as a basis for
further in-depth study in subjects selected by the students themselves. His emphasis on flexibility,
search for high standards, and furthering the field of pedagogy by instructing it as a subject at Meiji
Jogakko and compiling pedagogical textbooks and manuals, stand out among other
contemporaneous educational agendas.

In Iwamoto’s thought, the need for harmony*? was pervasive on all levels: in family life at
home, in the general understanding of education, and in society at large. What he meant by this
was the “adjustment” in the power-balance between men and women. First of all, he is known for
having promoted the nuclear family model where the wife is equal to her husband and autonomous
in her “sphere”: the home. While this seems backward from the point of view of contemporary
feminist discourse, lwamoto was advocating ideas that he saw necessary to successfully facilitate
the change at that point in time, which corresponds to what Elaine Showalter calls “the feminine
phase” of the feminist movement.** Similar ideas to Iwamoto’s were also encountered in the
discourse of contemporaneous female educators, such as Shimoda Utako, who spoke for women’s
rights as they were the mothers and homemakers.* As we shall see, even such a position was
deemed too impractical and radical during the time.

While Twamoto saw the modern family as nuclear, calling it “home” (homu 7~ — 1), he
argued that the home was a place where a wife needed to be sufficiently educated to play a
significant role in ensuring the wellbeing of her own, her husband, and her children.*¢ lwamoto
criticized the system of education in Japan as lopsided due to having concentrated on boys and
men, and saw the available forms of education for girls and women as scarce and incomplete. To
Iwamoto, high-quality education for women was thus a means to bring “adjustment” not only into
the families but into the practices of education itself.

43 Okada, Jogaku zasshi to oka, 12; 184-85, has brought to attention lwamoto and Jogaku zasshi adhering to the “cliché of balance”
between the old customs and the modern innovations pooled from both Japanese and Western contexts, yet my emphasis on
harmony exceeds the traditional versus modern paradigm proposed by Okada.

44 Elaine Showalter, A Literature of Their Own: British Women Novelists from Bronte to Lessing (Princeton, N.J.: Princeton
University Press, 1977), 11.

4 Linda L. Johnson, “Meiji Women’s Educators as Public Intellectuals: Shimoda Utako and Tsuda Umeko,” U.S.-Japan Women's
Journal 44 (2013): 67-92.

46 For more on homu and woman’s role and responsibility in it, refer to Iwahori, “Construction of the Ideal Wife.” It must be noted
here that his students becoming housewives was not on Iwamoto’s priority list, however. He sought to normalize higher education
for women by creating a new image of a wife who had to graduate from at least secondary-level education to fit in the modernizing
society. The reality was that many students were married off before completing their studies and that was one of the biggest hurdles
for the school. We do not have clear statistics, but the issue is repeatedly raised in Jogaku zasshi. For instance, Wakamatsu Shizuko
describes it as a general trend in her “The Condition of Woman in Japan,” Jogaku zasshi 98 (February 25, 1888), written in English.
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Iwamoto also believed that the modernizing society needed more balance that could be
achieved through women’s participation in the arts, sciences, education, and workforce in general,
where they could contribute their opinions on various aspects often overlooked by men. The goal
was for the educated to create an environment that would be more women-friendly, where they
could influence the present and future generations as leaders and role models. Finally, the emphasis
on harmony/adjustment (and not a “revolution”—though he used this term, too) that we see in
Iwamoto’s writing also reads as a gradual plan of action. That is, he avoided causing too much
backlash in the society in which women had to function as recognized members. He illustrates this
tendency with his promotion of jogaku—the “research of women” that analyzed their condition and
needs; to lwamoto, change had to be based on facts rather than whims.

Iwamoto’s view of autonomy in education built on the principle that women cannot grow
as individuals when they lack the freedom to express themselves. To this end, Meiji Jogakko
encouraged the students to have critical opinions, learn how to defend their positions, and act
according to their own will. The aspect of autonomy was promoted on several levels at the school:
in daily activities (in dormitories and in physical education); in management (where the students
could contribute their opinions and participate in meetings); in professional training (where
students acquired skills and sought financial independence); and in journalism (which they could
access via publishing activities of Jogaku zasshi and other projects).

In addition to the above concepts that explain the running of the school, | propose three
premises about the education of the Meiji period and Iwamoto’s role in it.

The first is that the Meiji-period position of women was not “backward” and that the
women were not powerless but active agents in the processes of their education. As scholars have
shown in recent years, a number of women maintained their public opinions and functioning
network-communities and had access to liberating high-level educational experiences.*’ This was
possible because the modern system of education did not spring into existence in Meiji but rather
built upon the educational practices already in place before the “opening up” of Japan in the mid-
nineteenth century. Consequently, | treat Meiji female educators and students as opinionated and
independent agents in seeking to acquire education and then distribute it to others.

The second premise pertains to the perception of Westernization processes in Meiji. My
position is that schools like Meiji Jogakkd, or modern literati movements at large, were not “failed
attempts to imitate the West”; rather, the imported Western knowledge was supported by an
already existing scaffolding of ideological systems and was used to selectively replace the
constituents in the old formulas without completely overhauling them.# Thus, | treat Meiji
Jogakkd’s staff as independent and informed actors in assessing and applying or rejecting the
imported knowledge.

The third premise I build my argument upon is that Iwamoto was a “proto-feminist
figure who worked for the benefit of women’s education rather than against it. That is, I look at

9949

47 Refer to Amano Haruko, Nadja Kischka-WellhiuRer, Chieko Irie-Mulhern, Mara Patessio, Martha Tocco, and others. Martha C.
Tocco, “Norms and Texts for Women’s Education in Tokugawa Japan,” in Women and Confucian Cultures in Premodern China,
Korea, and Japan, ed. by Dorothy Ko et al (California: University of California Press, 2003), 193-218, for example, argues that
the Meiji education of women was built on the standards set in the Edo period and was not a modern invention.

48 As has been shown by Fujitani, Tocco, Paramore, and others. One significant difference between the Edo and Meiji eras, however,
is the perception of the leadership of the country and the idea that the masses could be educated to “supervise themselves” (become
autonomous) rather than be supervised, as described by Takashi Fujitani, Splendid Monarchy: Power and Pageantry in Modern
Japan (Berkeley: University of California Press, 1996).

49 Pamonag, Promoting Japanese Womanhood, describes Iwamoto as an early feminist and public reformer alongside Tsuda Umeko
and Fukuzawa Yukichi. To Pamonag, (ibid., 6) notions of the state, nation, gender and nationality “were all in a process of mutual
construction” during the Meiji period, and Iwamoto took an active part in assuring they were shaped to be beneficial for women.
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what he focused on rather than what he excluded. One of the reasons for such a “high appraisal”
of Iwamoto is that not only did his ideas fall in line with the statements of contemporaneous
advocates for women’s rights, but he also put them to practice, largely surpassing
contemporaneous educators in maturity and flexibility. For this reason, while most contentions
regarding lwamoto are centered on his understanding of the equality of sexes and women’s rights,
the dissertation mentions the issues yet does not dwell on them.*°

| intend to place my study in the context of recent discourses on martiality, religion,
literature, and history of ideas, in the hope to contribute new insights into a variety of previously
overlooked educational experiences of women.

1.c. Primary Sources That Will Be Analyzed

In the dissertation, the following primary resources will be analyzed. They were chosen as they
are all publications edited by Iwamoto and closely linked to Meiji Jogakk®o, yet this connection is
not sufficiently explored in research. These publications, crucial in Iwamoto’s plan to further
women’s education, are addressed in necessary detail throughout the text. For extra information
behind their goals, refer to Annex 2.

First of all, there is Jogaku zasshi’s predecessor Jogaku shinshi Zz=2#75E, or “the new
magazine on jogaku,” coedited by Iwamoto who had already been involved with the establishment
of Meiji Jogakko. The magazine introduced the term jogaku (explored in 2.b.1.) and ran from June
16, 1884 to September 19, 1885, reaching 27 issues.

Jogaku zasshi %22 4E5E, or The Woman’s Magazine (July 20, 1885 — February 15, 1904),
was [wamoto’s largest project from which all the others stemmed. He was the main driving force
behind the magazine which served as a way to attract attention to Meiji Jogakko and to spread the
learning materials to those who could not attend the school. The last known issue is no. 526.

Meiji Jogakkd’s treatise on its pedagogical methods Wagato no joshi kyoiku
B8 2 - 30E, or “our education for women” (March 31, 1892), was a collection of Iwamoto’s
writing that was deemed to represent the school the best. Majority of them had prior appeared in
Jogaku zasshi, yet not all.

Tsiishin jogaku kogiroku 1815 72 5% #58%, or “distance learning course on ‘jogaku’” ran
from April 15, 1887, to around 1892. Published in yearly cycles, the course provides details into
what was happening at the classrooms and how the materials were being updated year by year.

Finally, Jogakusei Zz£24, or The Girl-Student (May 21, 1890 — December 21, 1892),
aimed at publishing female students’ writing and strengthening their position, and promoting Meiji
Jogakkd’s education by showcasing the “results” of its education. Regarding the members in the
Jogakusei Alliance (the schools that agreed to contribute and purchase numbers each month), refer
to Table 32 located in Annex 2, section 5.

Apart from Iwamoto, who contributed “real-time” updates in Jogaku zasshi on his experiences at
Meiji Jogakko,>! the following people also shared their memories about the school: teachers

%0 Among other authors, Sekiguchi, Koyama, and Horiguchi provide research on the Meiji understanding of gender, while Inoue,
Mizuno, Kinoshita, and Nakajima delve into Iwamoto’s ideas on women’s and men’s spheres and rights. Okada looks at Jogaku
zasshi’s role in influencing the common understanding regarding femininity and womanhood beyond Meiji.

51 lwamoto also shared his experiences not only in his Meiji-period writing, but also in Asuka B3 B %, “Mushé zadan” HESFE %
1, no. 8 (1936): 10-19.
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Hoshino Tenchi® 2 % K %1 (1862—1950)%3 and Shimazaki Toson>* & IffEEAS (1872—1943)% and
students/staff Soma Kokko 0 FHMG L (1876-1955), > Nogami Yaeko 8 Hf EyRA:+-
(1885-1985),% and Hani Motoko® J{= % &+ (1873-1957).%1 Shimazaki’s and Nogami’s
writing is heavily fictionalized and thus | exclude it. Meanwhile, I treat the writing of Hoshino in
considerable detail and refer to the memoirs of Soma and Hani to provide insights into their
understanding of the practices at the school. In addition, I refer to the writings of Tsuda Umeko, 5?
as she was working with lwamoto throughout his pedagogical career, contributed to Jogaku zasshi,
and is said to have used Meiji Jogakko as an example when establishing her own school.%?

Other publications relevant to the analysis are works published or distributed by Jogaku
Zasshisha. As they represent the school’s understanding of subjects and provide insights into the
contents of the classes, they are treated in detail in section 5.b.1., where they are separated into
lists according to their topic following the charts made by the school. To see where Meiji Jogakko
stood alongside its peers, magazines for women published during the same time-frame are
consulted. Finally, to see how it advertised itself during the period, publications such as Tokyo
yiigaku annai B RFEEEZEN (a guide to studying at Tokyo) that were aimed at students browsing
for schools are referenced. They are especially useful for locating basic frequently-updated
information, such as the numbers of students and teachers.

In addition to the above, lwamoto contributed to several other magazines. He wrote for
Shogaku zasshi /ME2HEGE (1876?7-?), a magazine on the primary education of children, in 1884—
85; for Nogyo zasshi F3E4ERE (1876-1920), a magazine on agriculture, in 1881-86; for Nihon
shitkyo B A57%#% (1895-?), a magazine on religion, in 1895-97; for Shakai zasshi & e
(1897-?), a magazine on social problems in 1897; and for Taiyo X5 (1895-1928), a magazine
for youngsters that was arguably Jogaku zasshi’s competitor, in 1895-96.%* Delving into these
publications is outside the scope of this dissertation; nevertheless, as lwamoto retained his interest
in agriculture, waste management and environmentalism, religion, and children’s education

52 Given name: Hoshino Shinnosuke & %7312 B).

58 Hoshino Tenchi (2 B K, Mokuho shichijiinen B85t -4 (Tokyo: Seibunkan 52 3Z 4], 1938).

54 Given name: Shimazaki Haruki &5 £,

55 Shimazaki Toson 54T, Haru #, (Tokyo: Shinchd Bunko #7i#] SUJ#, 1950). Originally by Asahi Shinbunsha & H 7Rt
1908.

% Given name: Hoshi Ryd 2 .

57 A memoir: Soma Kokkd #0555 £, Mokui, Soma Kokké jiden BAFFH 5 5% B 45 (Tokyo: Heibonsha - FLtt, 1999). Originally
by Josei Jidaisha 4 FRF{ 4L, 1926.

58 Given name: Kodegawa Yae /N FJI[-7 =,

% Nogami Yaeko B #5347, Mori £ (Tokyo: Shinchdsha #i#il:, 1985). Nogami wrote at the end of her life, her contributions
being serialized in 1972-85; she passed away before completing Mori.

60 Given name: Matsuoka Moto #A[i] & &

61 Hani Motoko J{— % & ¥, Hansei wo kataru -4=% 35 % (Tokyo: Nihon Tosho Sentad HA[X|E ¥ > % —, 1997). Originally
by Fujin no Tomosha ## A 2 & 4%, 1928; and Hani Motoko 31~ %, & -, Hani Motoko chosaku-shii daijityonken: Zoku nayameru
tomo no tame ni P & FEVEE 5 1458 Fiehd 5 KD 7= 91T (Tokyo: Fujin no Tomosha % A 2 &%k, 1933). Some of
Hani’s writings are translated into English by Irie-Mulhern.

62 Tsuda Umeko, Tsuda Umeko monjo & FHfi: - 3C 2 / The Writings of Umeko Tsuda, ed. Yoshiko Furuki, Akiko Ueda, and Mary
E. Althaus, rev. ed. (Tokyo: Tsuda Juku Daigaku 8t [ 24 K %, 1984); and Tsuda Umeko, Furuki Yoshiko, The Attic Letters: Ume
Tsuda’s Correspondence to Her American Mother (Tokyo: Weatherhill, 1991).

63 Barbara Rose, Tsuda Umeko and Women’s Education in Japan (Yale University Press, 1992) 100. According to Rose, Meiji
Jogakkd’s tradition of a liberal education based on Christian ethics had a profound and lasting influence on Tsuda and she later
duplicated much of the school’s curriculum in her practices.

64 For the full list of known Iwamoto’s publications, refer to Noheji and Matsubara, Jogaku zasshi shosakuin, 142-48.
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throughout his career, such resources should be referred to when assessing long-term tendencies
in his thought.

1.d. Outline of the Dissertation

Chapter 1. reviews secondary literature focusing on Iwamoto Yoshiharu and Meiji Jogakko and
thus provides a perspective into the overall academic tendencies and the research gap. It also
introduces relevant primary sources and explains how they will be used, drawing attention to the
oft-overlooked publications. (For the circumstances behind their publication, and their current
availability, please refer to Annex 2.)

Chapter 2. further introduces lwamoto and provides relevant historical background to the
developments at Meiji Jogakkd and in Iwamoto’s policies, offering information on general
practices at the school before delving into details in the following chapters.

Section 2.a. provides the outline of historical events that created the basis on which
Iwamoto built his ideas. To illustrate Iwamoto’s original input and clarify the reasons behind his
choices when developing educational policies, it covers the major undercurrents in the history of
women’s education from the late Edo to Meiji. By analyzing the foundation Iwamoto built on, the
goal is to illustrate the fact that Iwamoto was a product of his time yet also an innovative educator.

Section 2.b. offers details on how lwamoto was raised and educated, the establishment of
his networks, and the evolution of the underlying concepts behind his ideas. It clarifies how
Iwamoto formed his views regarding his role as an educator by covering his own learning
experience. The subsections delve into the overarching tendencies and major developments in his
policies: 2.b.1. explores and clarifies jogaku and ryasai kenbo—two core concepts in Iwamoto’s
thought that are commonly treated in research, while 2.b.2. draws attention to the numerous
practical concerns that Iwamoto faced during his career.

While the previous section gives a summary of the developments in Iwamoto’s career and
his major ideas, this one covers changes in the school on the physical (2.c.1.), structural (2.c.2.),
and managerial (2.c.3.) planes, analyzing how they were interrelated and together affected the
materialization of Iwamoto’s ideas.

Chapter 3. analyzes what choices the school made when shaping its policies, in addition to
discussing when and why those choices had to be made, locating the school within
contemporaneous discourses. Amidst the modernizing Japanese system of education, of which
Meiji Jogakkd was unquestionably a part, there were numerous clashes in opinion and practice,
mostly regarding the boundaries between the dichotomous terms such as 1) body and mind, 2)
secular and religious, 3) Western and Japanese (or native and foreign), which also overlapped with
discourses on modern and traditional; and 4) feminine and masculine. The chapter explores the
first three while the issues of feminine versus masculine education are discussed in concluding
sections of chapters 4. and 5.

Section 3.a. introduces the common discourses on education in Japan and the West by
explaining why Iwamoto deemed it necessary to publish his response to Herbert Spencer’s ideas
on education in 1899, and clarifying the role Spencer’s ideas played in the formation of the modern
understanding of education in Japan. I compare Spencer’s and Iwamoto’s positions regarding the
education of body and mind, showing how spirituality/mindset was seen by Ilwamoto as the
overarching principle of all educational activities in Japan with the support of the bunbu concept.

Section 3.b. considers how religion and moral training were perceived during the period
the school was active. It is closely connected to the analysis in chapter 4., as it answers why the
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term bunbu ryodo (or bunbu itto) entered Iwamoto’s parlance and explains its connotations at Meiji
Jogakko.

Subsection 3.b.1. describes the complex stance Meiji Jogakkd maintained as a Protestant
enterprise run by Japanese national subjects and the common challenges educational institutions
with strong religious inclinations faced in Japan during the period. It addresses Meiji Joggakd’s
struggles when trying to balance secular and religious concepts.

Subsection 3.b.2. explores the relationship between traditional and modern aspects of
bunbu. It aims to: 1) call to attention the fact that there was a variety of stances in the understanding
of bunbu and to determine how they should be interpreted in this dissertation; 2) place ideas and
practices promoted by Meiji Jogakkd among those of other educators and intellectuals; 3)
introduce the historical context surrounding budo and bunbu in order to shed light onto how the
school interpreted and used the terms; and 4) provide an explanation of the government’s
regulations and other national undercurrents that affected the development of physical education.

Chapter 4. discusses the concept of bu as a signifier of the school’s understanding of
physical education that extended beyond physical cultivation. It breaks down the staff’s ideas and
ties them to practices, provides a timeline of their development, and addresses the students’
experiences.

Section 4.a. analyzes taiso and jorei in tandem—as ideas and in their implementation. It
aims to clarify in what context taiso and jorei appeared in Iwamoto’s thought; how and when they
were discussed; whether jorei was conceived by Iwamoto as a theoretical or a practical subject;
what relationship it had with other subjects; what weight each subject carried in the curriculum;
and finally, what benefits they were meant to bring to the students’ lives.

Section 4.b. addresses the relationship between budo and Christianity, budo’s position in
the curriculum, and its application in the education of modern Japanese women. The stance Meiji
Jogakko held on martial arts is explored via the writing of lwamoto (4.b.1.), who saw the need of
such a course at his school, and then Hoshino Tenchi (4.b.2.), the teacher who took it upon himself
to carry it out.

Chapter 5. follows up on ideas discussed in chapter 4. by addressing bun as the “other half”
of the educational standard promoted by Meiji Jogakkd. At the school, bun was defined as
revolving around issues and practices related to literary learning in its broad definition: reading,
writing, and analysis of texts. The chapter discusses what kind of literature was read/assigned at
the school; how it fit within the curriculum; how reading was promoted for extracurricular or
lifelong education; and what the purpose of literature was in the overall aspirations of lwamoto
and the school. Relevant background details are provided and parallels are drawn among individual
experiences to illustrate the developments in Iwamoto’s and his peers’ understanding of literature’s
role in education, and their subsequent writing and publishing activities.

Section 5.a. analyzes Iwamoto’s evolving understanding of the possible application of
literature in education, but also how his position reflects not only the changes in Meiji Jogakkdo but
also larger developments in the Meiji-period literary and educational circles. Subsection 5.a.1.
explores how lwamoto defined literature and its potential, in addition to how he tied it to education;
5.a.2. analyzes the usages of literature that lwamoto proposed and the arguments he chose to
defend women’s right to write; 5.a.3. addresses Iwamoto’s understanding of what could be learned
from or taught through literature, especially Western-style fiction; 5.a.4. focuses on Iwamoto’s
turn to seeing writing as social activism and from a Christian angle; while 5.a.5. discusses how
Iwamoto perceived literature as bun and what that implied for his general understanding and
practices of education.
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Section 5.b. explores the various applications of texts and writing/reading promoted by the
school. Its subsections address what the school considered as educational materials (5.b.1.),
introduces Iwamoto’s own compilation of such materials and the educational role he envisioned
for his fiction (5.b.2.), and considers what was expected of female authors adjunct to Meiji Jogakko
and Jogaku zasshi, as well as the fictional heroines of their works (5.b.3.).

Section 5.c. builds on the analysis above to provide insight into how Iwamoto’s ideas
materialized at the school and how they were received by the students Soma Kokkd and Hani
Motoko, introducing especially their thoughts on the curriculum and teachers.

While each of the chapters has concluding sections, chapter 6. brings all the threads
together. Section 6.a. concludes the analysis by addressing: the binary approach to education (as
expressed by the bunbu ryodao principle); the emphasis on the need for balance, applicability, and
autonomy in education; the dependence on four intellectual sources (Japanese, Confucian,
Christian, and scientific) in the curricular and extracurricular activities; and the issues the school
faced when trying to position itself in the larger context of Japanese education. 6.b. clarifies how
the dissertation fits in with previous scholarship and with broader issues such as Iwamoto’s place
in Japanese intellectual history. Finally, 6.c. provides reflections on the limitations of the study
and possible directions for future research.

The Annex includes Glossary of Frequently Used Terms and detailed information on
primary materials published by Meiji Jogakkd.

Bibliography, due to the large number of sources mentioned in the dissertation, lists only
the sources that have been quoted and separates them into primary and secondary.

1.e. Conclusions
As is seen in previous research, Iwamoto’s writing/publishing and teaching are often considered
as separate from one another. For instance, according to Michael C. Brownstein,

Jogaku zasshi was the product of an age dominated by two conflicting impulses in
Japanese society: the desire to be recognized by the West as a civilized nation and the
fear of losing essential Japanese characteristics in the process of achieving that
recognition through Westernization. Iwamoto’s original formulation of jogaku
expressed both impulses. But his attempts to preserve the progressive elements of his
program in the face of growing conservatism fragmented Jogaku zasshi into a cluster
of magazines, each representing an aspect of jogaku: the home-study course [Tsishin
jogaku kogiroku] (education), the “red covers” edition (“the home”), the “white covers”
edition (social reform), and Jogakusei (literature). The single thread holding these
fragments together was Iwamoto’s theory of literature, which was ultimately based on
his belief in the power of literature to transform the individual. The members of the
Bungakukai coterie surely believed in the same power, but chose to use it differently.
After Bungakukai separated from Jogaku zasshi, lwamoto reconstituted jogaku into a
concept that was far more stable because of the binding strength of its traditional
elements.®°

While insightful, Brownstein’s conclusions focus on Iwamoto’s ideology: his formulation of
jogaku and understanding of literature. I, however, rather than placing jogaku at the center of

85 Brownstein, “Bungakukai,” 335-36.
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Iwamoto’s activities, or literature as the “single thread” unifying his publishing projects, stress that
his ultimate drive was negotiating Meiji Jogakkd’s raison d’étre and the right to carry out the
education that lwamoto saw as high-quality. An educator pressed by practical needs, to support
this drive he formulated ideological tools and continuously modified them.

In this context, Jogaku Zasshisha’s publications, as extensions of Meiji Jogakkd, served as
supplementary materials for its students, vehicles to attract recognition and support for the school,
and a means to reach the female readership that could not attend the school. Thus, while
Brownstein believes that lwamoto had somewhat separated his educational aims from projects
other than Tsiishin jogaku kogiroku, it should be said instead that Iwamoto as a publisher did not
maintain a variety of goals but a variety of audiences. Jogakusei was aimed at girl students at
schools with a Christian inclination, as well as those who criticized them, from 1890 to 1892;
Tsiishin jogaku kogiroku at women who did not have the chance to join the modern school system
from 1887 to 1892; and Jogaku zasshi at the intelligentsia who wished to know about Meiji
Jogakko, read news concerning women, and join the ranks of informed intellectuals. From 1890
to 1893, when Jogaku zasshi was published in two versions, “red covers” were aimed at women
interested in women’s rights and achievements and learning to supervise modern households,
while “white covers” catered to professional individuals among which many were educators.
Finally, Wagato no joshi kyoiku (1892) summarized Meiji Jogakko’s theories and practises and
thus was aimed at those in the field of education, especially those who would be willing to
cooperate with Meiji Jogakkd. Each of these publications was an educational enterprise tied to
Meiji Jogakkd and aimed to implement the overarching idea(l)s of sustaining the school and
promoting its goals. In addition, the readers, even though affected by financial constraints, had the
choice to read any of the above. It would thus be ungrounded to claim that by branching off
Iwamoto was limiting what one group or other was encouraged to read and learn. That is, the aim
of this channeling of information seems to have been to strengthen Iwamoto’s agenda by appealing
to the readers’ needs rather than prescribing “appropriate contents” to groups.

Brownstein argues that the split of the Bungakukai group, essentially Meiji Jogakko’s staff
at first, from Jogaku Zasshisha in 1893 could have occurred due to the diverging expectations
towards literature of the two groups. However, based on writings by Iwamoto and Hoshino,
another explanation is more likely. Bungakukai, which made an important contribution to
promoting literature as an art and profession, seems to have been fully acceptable to Iwamoto.
While I agree with Brownstein’s position that literature was one of the underlying principles in
Iwamoto’s projects, I argue that it was a tool in Iwamoto’s toolbox used to spread information and
educate in a similar way to how literature is currently used in secondary school textbooks. During
the times when the understanding of high literature was shifting from “for education” to “for
entertainment,” Iwamoto acknowledged the entertainment factor in literature, but he also could
not forsake the education. Such a critical, and thus limiting, stance, in addition to the magazine’s
(chosen or enforced) “social responsibility,” i.e., to exhibit and promote proper conduct due to
being attached to a girls’ school, was likely a source of tension that triggered the split.

Finally, regarding what Brownstein notes as Iwamoto’s struggle to maintain novel elements in
Jogaku zasshi amongst the increasingly conservative tendencies, there were indeed new pressures
on the school and the magazine from around 1890.%6 However, the same pressure also spurred

8 As it was promoting itself as a private Christian school, Meiji Jogakkd was vulnerable to the government policies and levels of
social acceptance of both Christianity and Western-style women’s education. This was especially the case after the promulgation
of the Imperial Rescript on Education in 1890, which was followed by an increase in government’s control over private schools
and their extra-curricular activities.
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creativity. During this timeframe, Iwamoto sought out new venues that would allow him to channel
his ideas and avoid narrowing the scope of his publications.

While the majority of research has left out several key primary materials when assessing
Meiji Jogakkd’s policies and Iwamoto’s position as an educator, to scrutinize them holistically,
this dissertation addresses the identified research gap and elucidates Iwamoto’s and Meiji
Jogakkd’s example of coevolving ideology and practice.®” When analyzing Iwamoto’s ideas, I
refer to them as “ideology.” As, according to Terry Eagleton, “nobody has yet come up with a
single comprehensive definition of ideology acceptable to all concerned, since the term has been
made in its day to serve a whole variety of purposes, many of them useful but not all of them
mutually compatible,”®® | too use the term freely to refer to the corpus of ideas promoted by
Iwamoto throughout the years, encompassing variations that make up an unbroken continuum.

| argue that Jogaku Zashisha’s publications promoted the ideology of the school and were
shaped to advertise education at the school as a product, while simultaneously being devised as
textbooks, meant to educate women en masse. In the former sense, the publications had to present
an image that would be acceptable depending on the dynamics of the market(s) they circulated in.
In the latter sense, the publications developed their methodologies of instruction by building upon
the previous types of writing for women, that shall be introduced in 2.a.2.b., and by experimenting
with their connection to an active institution, Meiji Jogakkd. Such an understanding allows for the
reassessment of topics the publications raised and the style they used.

5"Following Raud: “All activities grounded in meaning, or cultural practices, also construct their participants while being
constructed by them in the process. (Raud, Meaning in Action, 6.)
6 Terry Eagleton, ldeology (London; New York: Longman, 1994), 20.
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2. Historical Setting: Continuity and Innovation

2.a. Historical Developments in Female Education

2.a.1. Pre-Meiji Customs

Meiji period discourses on women’s education built on already rooted practices and ideas. As we
do not have a census of literacy rates among girls and women prior to Meiji, the numbers are
contested.! Nevertheless, various stories of literate and active women who received education from
an early age before the modern schooling system was established have been recorded, and
researched. What we know is that, while some women were a part of the Tokugawa system of
educational institutions as students and teachers, becoming more visible in the later years of the
period, many were educated while “tucked away” at home. In either case, however, education for
girls and women came both from within and without their families. The experiences of girls and
women depended on their region, status, and the personal preferences of their family members.?
They were also susceptible to trends and the availability of teachers and texts. Nevertheless, there
were some publications and institutions that were accessible to the general population.

Moralizing literature is often mistakenly considered to have been the only type of literature
generally promoted to women in Japan before and during Meiji.> However, such understanding is
problematic. While didactic writing was a part of publications for women, it is important to 1) take
note of how such writing was used and 2) not disregard other types of writing available to the
female readership. Amano Haruko provides an enlightening study of women'’s literature available
before a new type of writing for and by women gained a foothold with the help of magazines such
as Jogaku zasshi. Her study on oraimono 13- 2k#)—well-spread rudimentary textbooks for reading
and writing used from Heian to Meiji (twelfth to nineteenth centuries)—shows how such
publications offer valuable insights into women’s education and daily lives.*

At first, oraimono dealt with letter writing, their contents becoming more varied with time.
Especially after the seventeenth century, when they were used as textbooks on a variety of topics
in private academies called terakoya or shijuku, oraimono played an important role in the
education of the masses. A teacher would compile oraimono for his or her student(s) to suit their
needs, yet they were also bought or written as presents, and passed on in families. Amano claims
that throughout the Edo period there were about seven thousand different types of raimono in
circulation, among which more than a thousand types were dedicated to women.®> However, it is
difficult to draw a line between oraimono for men and women. To give an example, Sekai fujo
orai MR fEsk (1873)° by Yamamoto Yosuke [LIA<5-BY (years unknown) dealt with
women’s customs in various countries (such as China, India, and Holland) and admonished the
women of Japan against following the same patterns of behavior. While the intended audience of
Sekai fujo orai seems to be women, the language used is rather complex and thus indicates that it
was most likely a general text for both male and female readerships. Thus, rather than claiming
that some texts were for men while others for women, it would be more accurate to say that some

! For some attempts at estimates, refer to Peter F. Kornicki, “Women, Education, and Literacy” in The Female as Subject: Reading

and Writing in Early Modern Japan, ed. Kornicki, P. F., Patessio, M., and Rowley, G. G. (Michigan: University of Michigan,

2010), Richard Rubinger, Popular Literacy in Early Japan, (Honolulu: University of Hawai’i Press, 2007) and Peter Francis

Kornicki, The Book in Japan: A Cultural History from the Beginnings to the Nineteenth Century (Leiden: Brill, 1998).

2 Refer to Kornicki and Rubinger in particular.

3 For instance, there is an overemphasis on the prevalence of such texts as Onna daigaku that shall be discussed below.

4 Amano Haruko KEFHE -, “Women’s Education in Edo Era” LD L FHEBFICOWT—E kWA 8@ L CHh D LMD
H & 15, Bungaku Kenkyiijo Nenpo SAGHFZEFTAESR 21 (2008): 3-20.

5 Ibid.

6 Available at http://www.nara-wu.ac.jp/aic/gdb/nwugdb/josei/j007/.
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texts were demanding a higher level of expertise in certain fields, or familiarity with specific types
of script.

If educated women thus read the same texts as men, the fact that women were deemed an
important part of the readership and had their own specialized publications points towards the fact
that women had the means and will to purchase such materials and to read them for both
entertainment and educational purposes.’ Ishikawa Matsutard’s study points out five categories
into which distinctively-female-readership oriented oraimono could be divided: kyokungata
BEA, shosokugata THE/R, shakaigata 137, chiikugata 157, and gohongata &AM,
Kyokungata concentrated on how girls and women should carry themselves in their daily lives,
morality (dotoku) and discipline (shitsuke). Shosokugata provided examples for correspondence.
Shakaigata introduced ways to socialize by getting familiar with customs, events, and hobbies.
Chiikugata offered information on geography and industry. Finally, gohongata combined several
or all of the above.® The existence and prevalence of such textbooks stand proof to the publishers’
inclination to spread knowledge in these fields, as well as gained profit by meeting a certain
demand, offering an insight into what was deemed necessary or suitable in the education of girls
and women—in addition to reflecting the interests of women themselves. It is thus not surprising
that Meiji writing preserved certain tendencies of the pre-Meiji publications.

From the above, the morality-centered kyokungata, or kyokunsho #5)II3E, were the most
widely distributed from seventeenth to the end of the eighteenth century.® The best-known
example of this type of literature would be Onna daigaku %z K22, Interestingly, rather than having
a single mind behind it, or even being a single book as it often seems to be referred to, it had been
revised and reinterpreted numerous times. At times, its moralistic message and purpose become
obscured. For instance, later versions included excerpts from classical literature, as well as “advice
on beauty, etiquette, and proper letter writing.” % As such, this type of publication “mixed
educational traditions from previous centuries with Tokugawa moral tracts, diffus[ing] the impact
on Neo-Confucian moralizing.”** Below is an outline of the “Onna daigaku series” as described
by Ishikawa,? yet the list is not conclusive.

First in the series was “Nydshi wo oshiyuru ho” 1 % 2P 5 1%, the fifth volume in
Kaibara Ekiken’s HJR#8#F (1630-1714) Wazoku doji kun Fn = -l (1710). Ekiken, an
influential scholar, was later mistakenly considered to have authored the following—and the most
well-known in the series—Onna daigaku takarabako Zc KZ:E 5 (1716). Kaibara’s “Nyoshi wo
oshiyuru ho” stresses the importance of teaching boys and girls equally in terms of materials
(kyozai Z884), methods (gakushitho 3E1%), the order of instruction (gakushii junjo FENAFF),
and the teaching attitude (gakushi taido “¥-EHHEFE). 1 Nevertheless, it was Onna daigaku
takarabako, unsigned and most likely written by a disciple of Kaibara’s,** that became a widely-
accessible popular publication reprinted numerous times.

7 Peter F. Kornicki, “Unsuitable Books for Women?: Genji Monogatari and Ise Monogatari in Late Seventeenth-Century Japan,”
Monumenta Nipponica 60, issue 2, Summer (2005): 182.

8 Ishikawa Matsutard £ )1 [#2 K BE, Nihon kyokasho taikei, oraimono-hen daijiigoken, joshi-yo H AR ERFR 1KMW 5 15
% 41 (Tokyo: Kodansha ###ktt, 1973).

9 Tocco, “Norms and Texts,” 215, note 22. Tocco (199) notes how since the end of the eighteenth-century academic texts surpassed
moral texts in both the variety and numbers published.

10 1hid., 200.

1 1bid, 200.

12 For details, refer to Ishikawa Matsutard 1 )11 #2 KEE, Onna daigaku shii, 2 K54, (Tokyo: Heibonsha - FLtt:, 1977).

13 Tocco, “Norms and Texts,” 200 and “Nyoshi wo oshiyuru ho.”

14 1bid., 199.
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Martha Tocco argues that the popularity of the text may be attributed more to its style (it
used both Chinese and Japanese characters and was thus deemed suitable for girls to learn writing
from), presentation (some versions carried elaborate illustrations and covers and the text came to
be used as a present or heirloom), and to being accredited to a famous author (Kaibara), rather than
to its content.®> While Onna daigaku takarabako is seen as advocating the total subordination of
women to men (fathers, husbands, and sons) and as the representative of a generally-accepted
position on women’s education during the Edo and Meiji periods, the approach to education
Kaibara held was that “[1]earning, for men and women, was the way to virtue and by extension the
way to stability of family and of the country as a whole.”*® In Meiji, as the discourses about the
unity of the nation and the policies for strengthening the country gained momentum, it was rather
this view of Kaibara that found proponents in numerous educators of the period, rather than the
limiting contents of Onna daigaku takarabako.

Due to its popularity, Onna daigaku takarabako was followed by various reinterpretations
about the knowledge and mindset necessary for women in their daily lives. To name a few: the
“newly-edited Onna daigaku for the women of Japan” '’ —Shinsen onna yamato daigaku
KB (1785) by Rakuhoku Shoshi #ALRE 118 the “compulsory reader for female
students”—Joko hitsudoku jokun 1% %3¢ 451 (1874) by Takada Giho 5 3% (1846-93); the
“recent Onna daigaku”—Kinsei onna daigaku T 7z K (1874) and the “enlightened Onna
daigaku”—Bunmeiron onna daigaku B2 K £ (1876) by Doi Koka /& 3 (1847-1918).
Even after the 80s, as Iwamoto was starting his career as a journalist and then an educator, the
“series” continued, withthe “new and expanded Onna daigaku”—Shinsenzoho onna daigaku
HrERAH A KE: (1880) by Hagiwara Otohiko #<JH .25 (1826-86); the “revised Onna
daigaku”Kaisei onna daigaku iz 2z K2 (1880) by Seki Ashio BH#E ;L the “newly-edited
Onna daigaku”—Shinsen onna daigaku #7454 K (1882) by Nishino Kokai 74 Hfi (1822—
98);?% and, finally, “review of Onna daigaku: the new Onna daigaku”—Onna daigaku hyéron:
Shin onna daigaku % KE:5F5q « #r4c K £ (1899) by Fukuzawa Yukichi. Clearly, Onna daigaku,
as well as the kyokunsho tradition was considered pertinent during Meiji, and remained a tangible
presence representing the writing and education for women. It was kept alive by several well-
known scholars, with reprints of their works made until the end of the Taisho period (1912-26).%

Iwamoto’s position was somewhat ambivalent, in that he criticized the contents of “Onna
daigaku” as limiting, and yet included Takada Giho’s Joko hitsudoku jokun (1874) in the list of
books that Jogaku Zasshisha distributed (for the full list refer to section 5.b.1.a.). lwamoto may
have chosen this particular text and not others because, while mixing in traditional advice on
morality, it also included practical advice for mothers based on new scientific knowledge and
described the changes in women’s condition within society. For instance, the very first teaching
advocates women’s right to receive education, which is indispensable if they are to become good
wives.?? It argues that women are not inferior to men, yet emphasizes the importance of women-

15 1bid, 200-01.

16 1bid., 201.

17 The word used for Japan here is yamato—a term with various implications. Here it defines the classical understanding of Japan
as racially unified and excluding Hokkaido and Okinawa.

18 |_ife years unknown. A version of the text is available online at http://www.lib.nara-wu.ac.jp/nwugdb/edo-j02/html/j064/.

19 Life years unknown. The text is available online at http://dl.ndl.go.jp/info:ndljp/pid/754893.

20 The text is available online at http://dl.ndl.go.jp/info:ndljp/pid/757374.

2L Ishikawa, Onna daigaku shii, 203.

21bid., 77: “HMEICE > THEAROHE L IT, EIZLEOVWTEDREKEZONIED L THD, TDTDITITFIK
THSALY
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specific responsibilities, in a similar vein to how Iwamoto himself advocated for women’s rights.
In addition, the illustrations depict new items and tools for women such as the sewing machine, or
women working in factories manning various modern machinery. The choice of the text was thus
in line with Iwamoto’s stance regarding gradual change, as he tended to use the guise of the old to
spread new ideas by reinterpreting the customs.

Despite their mixed messages, the existence of kyokunsho and oraimono underscores the
attention that was paid to women’s education. While they may have been devised as readers
instructing morality (appropriate conduct and mentality), reading, and writing, the content they
carried often offered more than that. Research such as Amano’s shows how girls and women of
various social ranks were able to access and share a wide array of learning materials that circulated
widely and used accessible language, especially from the late Edo period onward. In addition,
education was gradually evolving and women were increasingly writing textbooks for each other,
establishing schools and teaching, helping with family businesses, and traveling.?® Ideas such as
those permeating Kaibara Ekiken’s “Nyashi wo oshiyuru ho,” that women should be thoroughly
educated were likely reflecting the processes the author himself observed within society, while the
later Onna daigaku takarabako sought to control the increased visibility of women in the public
sphere by urging them to follow the artificial patriarchal principles.

2.a.2. Meiji Innovations

The Meiji period saw the gradual unification of Japan as a modern state. In this process, women’s
role in the modern nation was imbued with new importance. The unifying efforts entailed
centralization of the system of education which was then reconceptualized into a tool to mold “new”
citizens. Indeed, many point out that during the early years of Meiji, the education of women came
to be seen as symbolizing modernization itself.?* Consequently, establishing a standardized system
of education that included women was a topic broached upon by many intellectuals from the
beginning of the period, especially following the Gakusei =il (1872) that made elementary
education for both boys and girls compulsory.?

Gakusei established a two-tier elementary level of education: lower (kato shogaku
/N, for students aged six to nine, and higher (jot6 shogaku %5 /)v%), for students of ten
to thirteen (four years each), with some exceptions.?® With it, the following subjects became
compulsory at the lower elementary level: 1) spelling, reading, and writing on a board, 2)
calligraphy and study of the Chinese characters, 3) reading words, 4) reading conversations, 5)
textbook comprehension, 6) comprehension of ethics/morals, 7) letter writing comprehension and
practice on a writing board, 8) grammar comprehension, 9) arithmetic in Western style: the

23 Amano, “Women’s Education in Edo Era.”

24 E.g.: Copeland, Lost Leaves, 5: “Japanese believed the Western imperialists who claimed that the status of a nation’s woman
was the measure for its civilization.” Tomi Suzuki, “Gender and Formation of the Modern Literary Field in Japan: Women and the
Position of the Novel, 1880s-1930s,” in Performing “Nation”: Gender Politics in Literature, Theater, and the Visual Arts of China
and Japan, 1880-1940, ed. Doris Croissant, Catherine Vance Yeh, Joshua S. Mostow (Leiden/Boston: Brill, 2008), 147, note 5:
“The status of women was widely regarded as a marker of the ‘level of civilization’.” Sharon Sievers, Flowers in Salt: The
Beginnings of Feminist Consciousness in Modern Japan (Stanford: Stanford University Press, 1983), 10, calls this “one of the
favored patriarchal myths of the nineteenth century West.”

25 For the statistics, refer to the Tables section at the end of the thesis.

26 MEXT, Hakusho, “Gakusei” Z#fill (http://www.mext.go.jp/b_menu/hakusho/html/others/detail/1317943.htm): “ T &/ IR
I VI~ T EEINEATRI ) S T R D A VT A N A EEE = I U =T LR B X
JVEW; )3 B A7 And ibid., http://www.mext.go.jp/b_menu/hakusho/html/others/detail/1317586.htm.
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multiplication table, addition, subtraction, multiplication, division, 10) health?’, 11) earth science
(i.e., geology and astronomy), 12) physics, 13) physical education, and 14) choir (methods of
instruction still under development)?. An additional subject for girls-only elementary schools
were handicrafts.?® Higher elementary level built upon the previous subjects and included the
following as compulsory: outlines of 1) history, 2) geometry and cartography, 3 3) natural history,
and 4) chemistry. Gakusei noted that, if possible, the following four should be also made available:
one or two foreign languages, bookkeeping, drawing of topographical maps and plans,3! and
astronomy.*?

Boys had the option to proceed to the secondary level of education (chito kyoiku
HEEZUE). As per Gakusei, compulsory subjects at the secondary level were: 1) national language,
2) mathematics, 3) calligraphy, 4) earth science, 5) history, and 6) a foreign language.* Girls were
allowed to join if they had received the same primary education as boys. They were gradually
increasing in numbers until they peaked at 2748 in 1879. However, in 1879, the “second national
plan for education” 3 commenced with Kydikurei #{E 4>, which assigned girls their own
secondary schools, few in number.3> Some of the students continued studying with boys until the
end of the Meiji period, yet their numbers stayed below six hundred during 1908 to 1912.

According to Ishizuki Shizue, the education for girls during the years after the
promulgation of Gakusei was characterized by efforts to follow the example of the American
system of education that the leading politicians of the time had observed during their foreign visits.
One observation was that there was little difference between the male and female experiences at
schools.¢ Benjamin C. Duke agrees by calling this period (when the “first national plan” was in
practice from the promulgation of Gakusei until its corrections) the first phase of following the

21Y 5joho Fe A 1% —traditional understanding on the methods of “wellbeing.” For the development of the subject, refer to Nakagawa
Hitomi H7)1[[, “Reconsideration of Yojyoho, a Subject in Gakusei, in the 1872 School Ordinance: From the Viewpoint of Health
Education inherent in Homemaking Education” “=Hll2831F 5 [384E1k ] OFEL: FIEREE ICNIET D EBEE O R
7> 5, Journal of the Japan Association of Home Economics Education 36, no. 3 (1993): 71-77.

28 Matsuzono writes how the Ministry of Education was taking time in deciding the appropriate methods on instruction for the
music education, yet it has already been officially carried out from the opening of the first kindergarten in 1876. (Satomi Matsuzono
FARIFRZE, “A Basic Study on the History of Kindergarten Singing Education in the Meiji Era” BIVG#1 DO ShHERIZ 31T 2 "Bk #
HBIZBE9 2 FLpE RO ZE, Bulletin of Nakamura Gakuen University and Nakamura Gakuen University Junior College 47 (2015):
141-146.)

1) Teijidoku nami banjoshiiji §xF-welt i L85, 2) shiji jikei &1, 3) tangodoku HiFE#c, 4) kaiwadoku Z7Et, 5)
tokuhonkaii FEAARE,, 6) shishinkaii 165 {1, 7) shotokukaii nami banjoshiiji EREMREE AR _FE ), 8) bunpokaii SUERRE),
9) sanjutsu kukusiii kagenjojo tadashi yofii wo mochiiu SR U 4 AL ISR FR(AEE T F 7, 10) yoseiho 254:1%, 11) chigaku
=2, 12) rigaku B2, 13) taijutsu (597, 14) shoka tobun kore wo kaku "B 244y 2 7 /K 7 . For joji shogaku % f2/\*%: shugei
F=.

30 The meaning of keiga # [ and other words used to refer to drawing in Meiji are addressed in Kono Yasue [A] #7571, “The
Meaning of KEIGA (KEIKAKU?) Begins with the Publication of GAKUSEI: The Question is Whether or not It is True that KEIGA
is the Name of a Subject on Art Education?” (Gakusei seiki ni okeru keiga no imi: keiga wa bijutsu kyoiku no kyokamei ka? T3
i) peSr NI A E O BE: EEIIEMNEE OBFE4 0°?), Bijutsu kyoiku gaku: Bijutsuka kyoiku gakkaishi FEMTHE
7 EINRHEE aEE 20 (1999): 111-124.

31 |bid.: gagaku [,

32 1) Shigaku taii 51K, 2) kikagaku keiga taii #{r7 7% il X &, 3) hakubutsugaku taii 845 K&, 4) kagaku taii {bFK
). Also available: gaikokugogaku no ichini #MEREY: / — ., kiboho FLI&VE, gagaku %, tenkyigaku RKEKF.

3 1) Kokugogaku [ElFE%, 2) siagaku 3527, 3) shiji &5, 4) chigaku #1%#, 5) shigaku 5227, 6) gaikokugogaku 41 [E|#E2%.

34 Named so by Benjamin C. Duke, The History of Modern Japanese Education: Constructing the National School System, 1872—
1890 (New Brunswick: Rutgers University Press, 2009).

% Ishizuki Shizue 7 H ##7&, Kindai Nihon joseishi kogi T B AR ZcME S FEFE, (Tokyo: Sekai Shisosha 5t EARLE, 2007): 28-
29.

% Ibid.
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American model of education in Japan. To him, the “second national plan” is then the second phase
of following the American model in 1877-79 after revising the system with Kyoikurei. The third
stage he calls the “reverse course” (1880-85), when the Western models were reconsidered, while
the fourth (1886-89) is defined by the focus on the Prussian model of centralized education. He
argues that the third and fourth stages were shaped by the reaction against the previously applied
decentralized and science-centered Western model. lwamoto, who was active during the latter two
stages, was thus working in an environment that was generally critical of Western-style education.

There were several issues with Gakusei that prompted the issue of Kyaikurei. Firstly, it was
too ambitious and it took time for the plans to materialize. The government was struggling to
enforce the new system, mostly due to the lack of funds, qualified teachers, and support in the rural
areas. Thus, while Gakusei announced compulsory elementary education for all boys and girls, it
took until the 1900s for the majority of primary-school-age girls to start attending schools.3’
According to statistics, in 1873, out of about two million girls of (elementary to secondary) school
age, three hundred thousand, approximately 6%, were enrolled in educational institutions approved
by the government. In 1882, the number of girls at school reached eight hundred thousand, i.e.,
about one third (31%). In 1889, more than a million girls were in education, yet the ratio, 30%,
remained the same. However, within a decade there was a steep increase and in 1900 there were
more than two million girl students (71%) in education. In 1906, there were more than three million
female students, constituting 94% of the applicable age group. By the last year of Meiji (1912),
around 97% of girls were reported as enrolled.®

Secondly, the image of a modern schoolgirl, who received education together with boys,
was controversial; thus, the schooling model was changed into a more conservative one, especially
in terms of moral education. Between the promulgations of Gakusei and Kyaikurei, Duke
highlights the political struggle regarding moral education between such political figures as 1t
Hirobumi {F* /18 3¢ (1841-1909) and Tanaka Fujimaro FH 7~ —J#k /= (1845-1909) on one side,
and the Emperor Meiji (1852—-1912) and his teacher and adviser, the Confucian scholar Motoda
Nagazane JCHI7KZ* (1818-91) on the other. 3 The result was that after Kyodikurei the
standardization of girls’ education as separate from boys started in an organized manner and the
promotion of ryasai kenbo ideology in its limited sense commenced.°

While Meiji Jogakkd was running, some important developments took place in the national
policies. Shogakkorei /N4> of 1886 reiterated the need for four-year regular elementary
education (renamed jinjo shogakko =% /N74%) and added four-year higher elementary school
(renamed koto shogakko 1255/ N¥RE) education as compulsory, instructing the guardians to
ensure that their wards receive at least eight years of education until around fourteen years of age.**
After 1890, however, both levels could officially be made shorter.?

The legal definition of women-only secondary education appeared in 1891 with
Chiigakkorei chitkaisei A HUIE and was enforced with Koto jogakké  kitei

37 Nevertheless, the numbers compare favorably with other developed countries at the time.

8 MEXT, Hakusho, “Meiji rokunen iké kyoiku ruinen tokei” Bl 1 6 44 LI B #H HF B # # 7
(http://www.mext.go.jp/b_menu/hakusho/html/others/detail/1318190.htm): “ZF 1 &, “F#n R EEL J5 L Ot F R &4k

39 Duke, The History of Modern Japanese Education, 262-79.

40 Ishizuki, Kindai Nihon joseishi, 32-33.

4 MEXT, Hakusho, “Shogakkorei” (http://www.mext.go.jp/b_menu/hakusho/html/others/detail/1318011.htm): “A B8 N4F3 U +-
WA=V EET LT Flin b o R RNEAN LML ET 7 A E T/ bV ) BETVE S R

42 |bid., (http://www.mext.go.jp/b_menu/hakusho/html/others/detail/1318013.htm): “Jp i /NFHE J A& SEAE R~ = 4E DU 1H
N VB NI B SEERR N T S HE XU EE R R
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BV FAIRRE  (1895) and Koto jogakko rei RS ACFREAT (1899). 4 Following the
requirements described in Chigakkorei kaisei " 7425 iE of 1899, secondary schools taught
male students older than twelve for five to six years after completion of the higher-elementary
level, that is, until about seventeen years of age.** Meanwhile, k616 jogakko were of the same level
as previously legally undefined jogakkos: the students had to complete regular elementary
education prior to enrollment and, with Koto jogakko kitei, girls from ten to around sixteen®
became required by the government to be enrolled in secondary education. While this was a
positive development, an alternative reading is that, due to various missionary and independent
schools for women sprouting up, the government started exercising more control over the
education of women. Tertiary education was also developed after these regulations appeared, yet
not by the hands of the government: several women’s “universities” (daigakko R=X) were
established around 19004 that fell under the jurisdiction of Senmongakko rei BFH=2FE4>
promulgated in 1905.

Koto jogakko kitei indicated that koto jogakko were not on par with jinjo chiigakko
(attended by boys) in terms of graduation age (girls graduated younger)*’ and subjects. This trend
continued since Kyoikurei, which placed gradually more emphasis on the “education for running
a household.” For example, the compulsory subjects in Koto jogakko kitei that overlapped with
those for boys in regular secondary schools were 1) Japanese language (and kanbun: compulsory
for boys and optional for girls), 2) foreign language (English, German, or French), 3) history, 4)
geography, 5) mathematics, 6) calligraphy, 7) drawing, and 8) physical education. Special subjects
for boys were logic, a selection between a second foreign language or agriculture, natural history,
physics, chemistry, and choir. Meanwhile, girls had moral training, science, housework, sewing,
and music, and could additionally choose among pedagogy and handicrafts.*8

As can be seen from the tables below, the allocation of hours was also different. Boys’
curriculum is described in Table 1 and girls’ in Table 2.

8 “Koto jogakko rei defined koto jogakko™ on the same level as chiigakko, or secondary-level education for boys. Ibid., Kot
Jjogakké rei (http://www.mext.go.jp/b_menu/hakusho/html/others/detail/1318037.htm): “3F+5c BHELFR = AFEA /L2 |k
TRV E N TR L= U T @SN R ) R T AR ) ANVE XN MRS TR ANE Z s
Also, ibid., “Kot6 jogakk kitei no seitei” 155 L F RIRFR D H &
(http://www.mext.go.jp/b_menu/hakusho/html/others/detail/1317627.htm).

4 1bid., Hakusho, Chiigakkorei kaisei (http://www.mext.go.jp/b_menu/hakusho/html/others/detail/1318035.htm): “H1 5248/ (&3
FEIRANRIEE S A —EHELUAN HER T &2 2 S 715, and “PHR = AFEAL 2 b THAEANFEER+ZFL L=
TR INFREE AR ) BRR T AR ZNVE NN SRS F TR ANEZ N

4 |bid., Hakusho, “Kéto jogakko kitei” (http://www.mext.go.jp/b_menwhakusho/html/others/detail/1318033.htm): “ZF 5% /&
BLFRE NEEFIRAREE N A ETH F =K Y —EET A r= ST/

46 Several tertiary institutions for women appeared that considered themselves universities, yet were not on par with those
established for men in terms of curricula and recognition. They are Women’s Institute for English Studies (Joshi Eigaku Juku 7%
T ELER est. 1900; now Tsuda Juku Daigaku {8 FH #A K %—Tsuda University) by Tsuda Umeko ¥ H #7-(1864-1929), Tokyo
Women’s Medical School (Tokyd Joi Gakkd B Zc[E 5245, est. 1900, now Tokyd Joshi Igaku Daigaku B £c 1R K2 —
Tokyo Women’s Medical University) by Yoshioka Yayoi 7 [iflifi4 (1871-1959), and Japan Women’s University (Nihon Joshi
Daigakkd F A&+ K244, est. 1901, now Nihon Joshi Daigaku) by Naruse Jinzo fifi{ i (1858—1919).

47 1bid., Hakusho, “Két6 jogakké kitei no seitei” (http://www.mext.go.jp/b_menu/hakusho/html/others/detail/1317627 htm): “=3%
AR & I U TIERERIT—ER SR> TV D3, AEERO R TIE THAE LD T, ARSI —FREKL
o TN5D

48 1) Kokugo oyobi kanbun [E|3E & EE3Z, 2) gaikokugo S EIRE, 3) rekishi JE5L, 4) chiri #12E, 5) sigaku 377, 6) shigji & F, 7)
zuga [XIH], 8) taiso A4, Subjects just for boys: ronri 72, dainigaikokugo %5 "4+ EFE or nogyo 3, hakubutsu 1542, butsuri
W3, kagaku 1b57, shoka "ERK. Subjects just for girls: shiishin &5, rika BLE}, kaji FKF, saiho #%, ongaku & %5, Additional
choice for girls: kyoiku #(E and shugei F3=.
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Table 1: Government curriculum for jinjo chiigakko (1886)*°

kotd jogakko (1895)%°
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1 5 7 2 2 4 2 2 3 28
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year 1 3 5 4 1 1 4 2 2 5 28
Sth
1 2 5 3 2 3 3 3 1 5 28
year
Ave
rage 1 4 5.8 14 12 14 3.8 1.2 0.8 0.5 0.6 1.8 0.8 3.8 28
Table 2: Government curriculum for
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year
5th
1 4 4 1 1 2 2 1 5 2 2 2 2 29
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Glh
1 4 4 1 2 1 2 1 5 2 2 2 2 29
year
Ave
rage 1.3 4.3 3.3 1.0 1.0 2.3 1.7 0.3 5.0 2.0 2.0 2.0 2.7 29.0

49 MEXT, Hakusho, “Jinjo chiigakké no gakka oyobi sono katei” =5 A% / 5} K HARFE
(http://www.mext.go.jp/b_menu/hakusho/html/others/detail/1318030.htm).

%0 Ibid., Hakusho, “Kot6 jogakko kitei ni kansuru setsumei
http://www.mext.go.jp/b_menu/hakusho/html/others/detail/1318034.htm.

2 B AL
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Among the shared subjects, girls had more emphasis on Japanese language and calligraphy, yet
not on kanbun, and less on foreign languages, science, and physical education. Sewing took about
one sixth of the curriculum and drawing and music were emphasized.

Koto jogakko rei brought changes in both the contents and hours of the officially set
curriculum. While the emphasis on sewing lessened yet remained, housework was allocated more
hours. The age requirement was made to correspond to jinjo chiigakko and the students were
enrolled from around twelve to around sixteen.5!

Table 3: Revised government curriculum for kotd jogakkas (1901)%2

(3]
o)
g 5 2 g (=) <
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sl | & 5|58 E| &€ | g E|¢g| 5| =
) = < c = g & g & 2 2 S o
a 8 2 S | T8 | = 3 5 3 A = =
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= 3
1St
year 2 6 3 3 2 2 1 4 2 3 28
ond
year 2 6 3 3 2 2 1 4 2 3 28
3rd
year 2 5 3 2 2 2 1 2 4 2 3 28
4th
year 2 5 3 3 2 1 1 2 4 2 3 28

The gender bias is clearly visible as the more scientific subjects were neglected at the expense of
moral training, sewing, housework, and arts. Similar tendencies appeared in teacher training. In
Table 4, the regulations for normal schools clearly illustrate the differences arising due to the
students’ gender (identified by “m” for males and “f” for females): there was an emphasis on the
study of music for women and physical education for men. In the additional explanations it was
specified that agriculture, crafts, and heishiki taiso (military drills) were not for women, while
housework was.>?

Table 4: Government curriculum for normal schools (1886)%*
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51 1bid., Hakusho, “Kéto jogakké kitei no seitei”: “ 5+ D% & FARIZF i+ bl L CRES/NERE PR ETE L L
[..] EEFRIUE & O ZfEHE Lz

52 |bid., Hakusho, “Kat6 jogakko kitei shiko kisoku” 1855 & AL S AT R (1) -
http://mww.mext.go.jp/b_menu/hakusho/html/others/detail/1318041.htm.

%3 Ibid., Hakusho, “Meiji rokunen iké kyéiku ruinen tokei”: “f3¢, F T R AN B A= FENLAEE =R R

%4 Ibid., Hakusho, “Jinjo shihangakké no katei oyobi sono teido” =& M1/ R HAL L
(http://www.mext.go.jp/b_menu/hakusho/html/others/detail/1318074.htm)
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28 28

The above guidelines are important as they set the base requirements for elementary to professional
level education for Meiji schools. By contrasting them with Meiji Jogakkd’s curriculum (that will
be discussed in detail in 2.c.2.), we can see how the latter built upon the official instructions, yet
offered a richer, more varied selection of subjects.

The numbers of students attending koto jogakko shot up after 1900, possibly under the
influence of Koto jogakko rei. However, as the numbers of schools and teachers did not increase
as dramatically, the tendency was to have bigger, less personalized schools and lectures.

Regarding teaching as an occupation increasingly open to women, there had been women
teachers at the government-run elementary schools since 1873. However, their numbers were
smaller than those of their male counterparts, constituting barely 1% of the group in 1873 (311
teachers), going over a thousand in 1876, increasing to more than ten thousand in 1899 (13%), and
breaching forty thousand in 1910, while still constituting only 27% of all teachers at the
government-run elementary schools.® Female teacher numbers at middle schools and koto
Jjogakkos are unspecified. There were other professional options as well. From 1893, some girls
attended vocational schools (jitsugyo gakko FEFHEFF5), the maximum number of students during
the period reaching 530 in 1889. There, they received secondary-level education alongside
instruction in professional skills, such as agriculture or business.

Jogaku zasshi provides its own statistics, showing the interest in the situation and the
wish to draw attention to the (insufficient) presence of women at schools.

Table 5: The number of female teachers at schools in 1884, Jogaku zasshi 10.5

Type Elementary | Middle | Girls’ Teacher | University | Professional | Various | All
middle | training other
Government | 0 0 9 0 0 2 0 11
Public 2647 2 26 46 0 2 60 2783
Private 329 0 0 0 0 0 220 549
All 2976 2 35 46 0 4 280 3343
Per hundred | 3,64 0,2 120,55 | 7,63 0 0,35 17,69 3,87
male teachers
Table 6: The number of female teachers and students in 1881-84, Jogaku zasshi 46.5”
1881 1882 1883 1884

Female Teachers 3,112 3,343 4,446 5,010

Girl Students 750,630 931,178 1,032,391 1,025,994

Girls who completed the course | 18,417 26,928 36,915 ca. 46,735

%5 1bid., Hakusho, “Meiji rokunen iké kyéiku ruinen tokei” “%5 3 3¢ /NFRE”

% Based on “Zenkoku jokyoshi no kazu” 4=[E 22 2 Ff D%, Jogaku zasshi 10 (December 8, 1885). Is said to follow the census of
January 1884 (#ia+-L4E— H ).

57 Following translation by Patessio, Women and Public Life, 53. Based on information in Jogaku zasshi 46 (January 5, 1887).
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Overall number of schools for 30,887 30,662 31,792 ca. 31,362
boys and girls at all levels

The numbers in the two charts do not add up, indicating the lack of data at the time.

As the number of working women increased, since 1877, nurseries (yochien) were also
established®®. While the number of girls in the nurseries was smaller than that of boys, the
difference was not as tangible as in other levels of education. There was a steady increase: while
the girls in nurseries did not exceed a hundred until 1879, in 1886, they exceeded a thousand,
reaching over five thousand in 1892, ten thousand in 1899, and finally twenty thousand in 1911.
Nurseries themselves seem to have been an increasingly open place to find employment for women,
as such rapid growth in student numbers also brought about an increase in the need for nursery
workers, the majority of whom, called nursery “mothers” (hobo f&F}), must have been women.

The Meiji administration tailored its policies depending on the prevalent political agenda,
as women’s education was considered to be directly linked to both the Japanese image in the world
and the wellbeing and customs of subsequent generations. Simultaneously, relatively free from
government policies, private individuals and missionaries established women’s schools since the
early years of Meiji. As such schools gradually rose in numbers, it allowed public intellectuals and
opinion leaders to push forward and sustain the development of women’s education throughout
the period. However, around 1900, the system of government-run schools for girls gained a
stronger foothold and the government’s push for standardization became stricter. In 1899, Shiritsu
gakko rei FLNLFAE4T for private schools placed them under the strict surveillance of the
government % and regulations against any religious activities within schools were also
promulgated. ®© Kot6 jogakko rei in particular, and the specifications that followed in 1901,
affected such schools as Meiji Jogakkd by setting requirements for textbooks, teachers, their pay,
tuition fee, etc. as conditions for the school’s official accreditation.5! It became a challenge for
private academies like Meiji Jogakko to adjust to such precise requirements.

2.a.2.a. Advancement of Physical Education

As noted in the section above, one of the subjects introduced by Gakusei was fais.%? Taiso, or
calisthenics, was synchronized group stretching, often to the accompaniment of music. It came to
signify modern/Western physical education at the beginning of Meiji. However, it took decades
into the Meiji period to standardize or to spread raiso for girl students. Seen as too foreign, it was
not popular in the Japanese schools for girls and was practiced rather exclusively at missionary
institutions such as Ferris Jogakko 7 = U A& 2% (1870—present, as Ferris Jogakuin =7 = U A
7257 F5¢), which had both the funds and the knowhow.% However, as it was the type of physical

%8 MEXT, Hakusho, “Meiji rokunen iké kyoiku ruinen tokei”: “Daiichihyd, yochiensit” 5 1 3%, ShHEE k.

%9 Ibid., Hakusho, “Shiritsu gakkoé rei” (http://www.mext.go.jp/b_menu/hakusho/html/others/detail/1317973.htm).

80 Ibid., Hakusho, “Ippan no kyoiku wo shite shyitkyo ni tokui seshimuru no ken” —#% /) BE 7 T m#HI =F3iv v v )
4 (http:/Awvww.mext.go.jp/b_menu/hakusho/html/others/detail/1317974.htm).

81 1bid., Hakusho, “Kotd jogakkd kitei no seitei”: “m % L FRA 1T FARS L RIS, B, @ - BELk, [EEFR, A¥
TR, MRGRER. TR R | BRE. BEEK. W - BRE, REFICOWTEAREEZRE L, £
INBOBREICHEIL LW AT TEE L MRALa b T/A] & LT, EH Lo KL Iz L.

62 Other ways to call it was taijutsu, etc. Refer to Kakemizu Michiko /K& -, Nihon ni okeru joshi taiiku kydshishi kenkyii B 7%
BT D AR il SR AFFE (Tokyo: Ozorasha K Z24t, 2018).

, for a study of other words used to refer to physical education in Meiji.

83 Soma, Mokui, 31-32, described the situation when she was a student in 1892-93: “In Ferris Jogakk®d, the most advanced among
the missionary schools, the fourth floor was a big hall that was furnished with a piano. Both the teachers and the students wore
special loose sportswear, and, under the lead of the teacher, would exercise to the music and her ‘one, two, three.” Rather than faiso,
it appeared like dancing. Visitors from various women’s schools in Tokyo, among them those interested in medicine, came to
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education that was promoted by the government, it became popular with time. One of the reasons
was that it was pliable enough to have its definition expanded and interpreted depending on the
goals of the promoters.

The introduction of taiso helped the modern standard of a healthy body become widely
discussed. This brought back into focus the customary physical training. Consequently, the
boundaries of what girls could or should be instructed in were challenged and extended, and the
old practices were remade to meet the new standards.

The modern taisé and physical education influenced the perception of how manners (reigi
#Lf), which were seen as an important traditional discipline in and outside of the official curricula
of female education, should be taught. According to Sue Tomoko, reigi was imbued with taiso
practices and came to be practiced in a similar fashion—in groups and as a form of play. She
describes how Shogakko joreishiki daiichi /NFAR 2 ALZEE —, or “basic women’s etiquette for
elementary schools,” was the first to promote this idea. Shogakko joreishiki daiichi was written in
1881 by Ogasawara Kiyomu /N J5UJE %5 (1846-1913), a representative of the famous Ogasawara
school of etiquette. As it was published per the government’s recommendations and co-authored
by an official, it became the guide for girls’ educators throughout Japan.54

It is against this background that Iwamoto started researching methods to instruct physical
education. The overlap in the understanding of reigi and taiso influenced Iwamoto to support the
instruction in martial arts, which he saw as combining teaching manners with physical education.
His ideas came to fruition in around 1890s, when he discovered Hoshino Tenchi, who could teach
the physical education he envisioned.

2.a.2.b. Press as a Tool of Education

Iwamoto was an educator who was also an avid writer and editor. This section, by illustrating how
publications were perceived as a means to educate during the period, aims to provide a backdrop
to Iwamoto’s publishing activities, and what made them possible.

As we saw above, the government struggled to provide an adequate system of public post-
elementary level education for girls until the 1900s. During the time, missionaries and like-minded
Japanese intellectuals promoted women’s education and were the driving force behind the
movement to further it.%> One of the main tools to achieve this was through publishing. While the
missionaries used the Bible and other religious texts, such as collections of hymns, these often
were deemed too foreign (in both contents and language, even in translation) to be successfully
applied at Japanese schools. Instead, as Japan was modernizing and new information gained

observe the exercises.” Original: “ZDZAD I v 3 Y AT — )L TIIEEED 7 = ) 2SR B T KR — LV T,
ZIWRET B —BMADTTHY, REGERL X T X T LI HRRESREETET JIZabE T, 32 -7
aNFHEEED, U -V — A =R EWZLE L, LA EW I FRM T EWET, ERO%
LIS, FREFRBESHILIZE WS Lo TaPbEbEasflickonizl il

64 Sue Tomoko &% 7. A Study of “Shougaku-joreisiki” /]NF 2 +L =42 -2\ T, Journal of Toyama College 42, (2007) 1-10.

65 MEXT, Hakusho, “The Establishment of Middle Schools and Girls’ Schools”
(http://www.mext.go.jp/b_menu/hakusho/html/others/detail/1317240.htm): “Indeed the predominant stimulus in promoting
education for women in the early years of the Meiji era was the efforts of the Christian missionaries.” Copeland, Lost Leaves, 11-
12, marks how, after the ban on Christianity was lifted in 1873, the American missionaries that could previously only visit to study
Japanese or teach English were permitted to preach. The first Christian institution for girls, Ferris Jogakkd, was founded in
Yokohama even before the ban was lifted, in 1870. Similar institutions soon followed. “By 1890 there were forty-three Christian
boarding schools for girls, accommodating 3,083 students; fifty-six day schools with 3,426 students; and six schools for ‘Bible
Women’ with total enrollments of 126,” while in 1888 there were 150 missionary couples, 124 unmarried female missionaries, and
27 unmarried missionary men in Japan. “Native Japanese women were recruited to serve as ‘Bible Women,” as well, charged with
proselytizing among their own sex and kind.” Even though providing education and expressing critical views about the sexual
abuse of women, the missionary schools were soon criticized “for emphasizing subjects inappropriate to the Japanese womanhood.”
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currency, local printed media became the arena where Japanese literati competed and collaborated,
established wide networks of influence, and successfully drove intellectual disputes that could
evolve into national-scale debates.

Modern Japanese newspapers (shinbun) and magazines (zasshi) developed based on earlier
predecessors both from within the country (e.g.: Kawaraban ELiit (17" C. — Meiji period) and
Yanagidaru #1244 (1765-1838)) and from outside, such as news translated from Chinese (e.g.:
Tosen fisetsugaki JE i JEGH £ (1644-1724)) and Dutch (e.9.: Oranda fiisetsugaki Bl [ P& JRGH £
(1641-1857) and Kanban batabia shinbun B4/ % £ -7 i (1862)). Among the newspapers
published within Japan by foreigners, both in English and in Japanese, some served religious
purposes, but the majority dealt with the situation in the foreigner settlements within Japan, trade
issues, or were translations of the foreign press.

Around the Meiji Restoration, the country was in turmoil and there was a need to exchange
the most recent information. A few Japanese newspapers appeared, yet the new government
suppressed them in 1868 deeming them in favor of the shogunate.®® Nishida Taketoshi points out
that the following year the restrictions were revoked as the role that the press had to play in
opinion-leading and education was reconsidered. It became the task of the Ministry of Education,
Monbusho 3CE7 (established in 1871), to supervise the press. In 1875, foreigners lost their
exemption from laws regulating the press, and they could no longer legally be owners or editors
of newspapers or magazines. After domains were replaced by prefectures in 1872, but while there
was still resistance to the Meiji government and the new order, the government used the
newspapers to create a sense of unity by publishing for the whole nation.®’

Meiji newspapers as we know them derive from éshinbun K, which carried news
about politics, economics, etc. At the beginning of Meiji, though, another type was popular among
the masses, the koshinbun /)»#1f# that published literary pieces. As they were written in simple
language containing almost no Chinese characters and included poetry, koshinbun are considered
to have been aimed at women and children.8 Thus, they are likely predecessors to the women’s
magazines that appeared in the later years.

Magazines were attractive to educators for a variety of reasons. Firstly, more than
newspapers, magazines allowed opinion leaders to express their thoughts in lengthy passages and
to develop their ideas by having open discussions with the readers, who also contributed their
opinions. In addition, by offering specific information on various topics, magazines could build on
the already-established market of oraimono, while also boasting the advantage of delivering up-
to-date information like newspapers.

Newspapers developed editorial sections (shasetsu) for opinionated individuals’ ideas on
the political situation; they could be used to develop political ideologies not in line with those of
the government. Later, opinion leaders like Iwamoto would develop their ideas in the same
“editorial” fashion, yet under the strengthening strictures of the press regulations (shinbunshi jorei
HEHE S M), The organized system of censorship existed during the Edo period as well,® but in
Meiji it became easier to enforce with the centralization of the government. For instance,
Shinbunshi jorei of 1875 forbade unreasonable criticism of politics, public bashing, and

+ 1966).

57 Ibid.

% |bid.

69 James L. Huffman, Creating a Public: People and Press in Meiji Japan (Honolulu: University of Hawai’i Press, 1997), Ch. 1.
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preaching, ° while revisions in 1883 and 1887 excluded women, foreigners, and minors from
publishing, with the punishment of up to three years in prison. ”* The regulations became
increasingly binding, and the issues of politics and religion in education became increasingly
difficult to tackle after the 1890s due to developments such as the Imperial Rescript on Education.

According to Nishida, there were two main types of newspapers in the 1880s—those that
sided with the Freedom and People’s Rights Movement and the pro-government ones. The former
asked for the establishment of a Diet, political freedom, voting rights, and criticized the
government as autocratic. The latter, while admitting the need of the above elements, believed that
the change should take place gradually and was supportive of the government’s decisions.’? This
schism was also reflected in the magazines and publications about education for women—some
promoted Western ideas and rapid change while others took a more moderate approach.”

Against this backdrop, there gradually appeared a variety of magazines for and about
women. Some, while not dedicated to women only, referred to topics pertinent to women and
discussed fujin mondai # A @ —“the problem of women,””* or “the woman question”’>—an
international umbrella term for any topic that raised the issues of modern female citizenship,
women’s rights and civil duties.

It is generally agreed that the first widely distributed public discourse regarding the
situation of women in modern Japan was carried out by the Meiroku Zasshisha BH/SHEREAL in
1873-74. Meiroku zasshi was a magazine publishing critical essays about enlightenment and
modernization. Mori Arinori, Nishimura Shigeki VE4/ %4 (1828-1902), Fukuzawa Y ukichi,
Nakamura Masanao H#f 1E[H (1832-91)7¢ and numerous other prominent thinkers of the time
contributed articles related to their fields of expertise, aiming to enlighten the masses and inspire
national debates. All of the above-mentioned men were involved with women’s education as well.
Mori, who as a politician later made important, yet unpopular, contributions to the establishment
of the modern system of education, argued in Meiroku zasshi that the basis of a nation’s wealth
and strength lies in education, and the basis of education lies in women’s education; thus, the level
of women’s education affects the state of the nation.”” Meiroku zasshi was a particularly influential
magazine that inaugurated nation-wide discussions regarding the goals of women’s education and
the roles of women in society.

70 1bid, 76-77: The prior approval by the Home Ministry (Naimushd PN#%544) was required; ownership was limited to Japanese
citizens. Editors and printers were required to disclose their names at the end of each issue and after articles dealing with “foreign
or domestic politics, finance, the feelings of the nation, the aspect of the times, learning or religion, matters affecting the rights of
officials and people.” In addition, critically addressing the topics of judicial deliberations and laws, criminal proceedings,
unauthorized petitions to the government, etc., were prosecutable.

" 1bid., 141, 164.

8 According to Okada, “Jogaku zasshi to oka,” 184-85, Jogaku zasshi switched from the former to the latter type of attitude,
possibly due to the increased level of censorship and several penalties that it received for publishing inappropriate materials. While
openly critical of the government, lwamoto was reserved about becoming critical of the imperial family. To him, the imperial
family was a crucial part of the modernization/Westernization scheme, serving as a role model and as a symbol of balance between
the old and the new.

74 Refer to Yonemoto Marcia, The Problem of Women in Early Modern Japan (California: University of California Press, 2016).
5 The term used by Sandra M. Gilbert, Susan Gubar, The Madwoman in the Attic: The Woman Writer and the Nineteenth-Century
Literary Imagination, Yale University Press, 2000, and Rebecca Copeland, Lost Leaves, among others.

76 Nakamura was close to lwamoto, while Fukuzawa and Mori served as his initial role models.

7 Refer to “On Wives and Concubines,” a series of essays translated in William Reynolds Braisted, Meirokusha, Meiroku Zasshi:
Journal of the Japanese Enlightenment (Cambridge, Mass.: Harvard University Press, 1976). For details on Mori’s ideas refer to
Alistair Swale, The Political Thought of Mori Arinori: A Study of Meiji Conservatism (Oxfordshire, England; New York Routledge,
2013): 76-78.
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During the 1880s, the new generation built upon the debates started at Meiroku zasshi. This
generation consisted of men and, to a limited extent, women, who molded their arguments so as to
not come across as too radical—they were legally bound to leave politicized discussions in the
hands of those in official positions. They also tended to be inclined towards Christianity after
having been exposed to the work of their predecessors who studied abroad, or to missionaries at
Japanese and foreign educational institutions. What is significant about this group is that they had
a more hands-on approach to the issues of women’s education, while initially building their
ideological bases on their predecessors’ lofty ideals. Most were operating within the community-
network of Japanese Christian intelligentsia.

Iwamoto, a member of this network, participated in the establishment of several magazines
for women, such as 7okyo fujin kyofii zasshi F i N3 RS, founded in 1888 by Tokyd Fujin
Kyofukai ¥ 5l A G A 278, This periodical set temperance as one of its primary foci,” changing
its title several times and evolving into Fujin shinpo 7 AN#rk, which runs to the present.
Iwamoto’s name appears as an editor until at least no. 32,2 yet it could not be ascertained whether
his involvement ceased there. While he was a supporter rather than an actual editor, he contributed
by offering protection.®! Next, Fujin eiseikai zasshi® fm A7 4E 2456 (1888-1929) had its office
in Meiji Jogakko until no. 10 and named lwamoto the editor and publisher. In a similar fashion to
Tokyé fujin kyofiikai zasshi, the actual editors seem to have been Ogino Ginko 7K #7151~ (1851
1913) and Suzuki Masako $ A % X1 (years unknown).8® Ogino, the first female to be certified
as a doctor under the modern regulations,®* was also a teacher and doctor at the school. Among
promoters of the magazine were Katd Reiko /&S5 1~ (years unknown), Katd Hiroyuki JIRRSLZ
(1836-1916)’s wife. It appears that the men involved with Fujin eiseikai zasshi were a minority:
Iwamoto, Kato Hiroyuki, and two others.® It is thus clear that lwamoto extended his support to
like-minded individuals (especially to female editors) and their enterprises and helped to maintain
the intellectual network-community.

Below illustrates how the usage of the term “jogaku” (Iwamoto’s interpretation of which
is explained in 2.b.1.) spread in magazine titles during Meiji. The prevalence of the term shows
how Jogaku zasshi’s success inspired other enterprises to target the female readership and focus
on “fujin mondai,” yet at varying level of depth. At first, Hakubunkan #Z£ published Nihon no

78 Established in 1886 and known in English as Woman’s Christian Temperance Union (WCTU).

8 They sought to reform the ways of society, cultivate morals, prohibit drinking and smoking, and to promote women’s dignity.
Refer to Jogaku zasshi 44 (December 15, 1886), and Lublin, Reforming Japan.

80 Tokyo fujin kyofit zasshi F i N 56 JBHERS 32 (December 20, 1990).

81| ublin, Reforming Japan, 41: “As of 1888, regulations allowed women to publish magazines on topics related to learning and
the arts but prohibited all but native men twenty years of age and older from producing regularly printed media that dealt with
social and political issues. [Tokyo Fujin Kyofukai] executives had no intention of so restricting the content of Tokyo fujin kyofii
zasshi. They wanted to use the pages of the magazine to agitate for social change, but they also wanted to retain editorial control.
So they created an organizational structure for the magazine that abided by the letter of the law though not its spirit. On the back
page of the first issue, they credited two men, Iwamoto and special member Fukuhara Yishir, as editor, and publisher and printer,
respectively.”

82 By Shiritsu Dainihon Fujin Eiseikai FASZ K H A% Af#i2E <=, Ran from February 1888 to December 1926. lwamoto is also
listed among the five danshi sanseiin % 13 5% 5, on men guarantors, necessary for the publishing enterprise of women.

8 Tsunoda Satomi £ [ #2325, “Body Politics in Women’s Physical Education: Emphasis on the ‘Women’s Sanitary Association
Magazine™ TR BT B B IR~OEIR Im NEASHERED 34T % Hla 2, Spotsu shakai kenkyil A 7R — 7 fH23 515t
26, vol. 1 (2018): 76 and 82.

8 1bid, 82.

8 Nakai Fumiko " 25351~ and Sasaki Hidemi =% K 7532, “Meijiki Fujin Eiseikai Zasshi ni keisai sareta futsii-kangoho to
Meijiki joshi kyéiku no igi” BATR#IG AT AEMEGEIZIBH SN 7 B F L & IR 4+ #0E O & #, in Kangogaku
togokenkyii & H#EFHAMFIE 12, no. 2 (2011): 1-18.
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jogaku H A2 ZcE: or Japan’s jogaku (1887-89). Interestingly, the topics that were covered more
or less overlap with Jogaku zasshi’s, among them literature, signifying that Iwamoto’s rendering
of what jogaku entailed was preserved. This shows that Hakubunkan was likely intending to
compete with Jogaku zasshi. Hakubunkan was followed by Sekibunsha’s ##& 0% Jogaku soshi
LB HEEE, or The Ladies’ Journal of Education (1886-87); Jogaku kogi 7 2:5%%%, or lectures on
jogaku, by Dainihon Jogakukai X H A%z &2 (1895-1905)%; Jogaku shinpo #2514, or the
jogaku news, by Jogaku Shinposha % £ttt (1898-1901); and even one more Jogaku zasshi:
Jogaku zasshi himeyuri Zc 2 4E5E0E 15 A by Himeyurisha 4 /5 A4t (1899-1901). Finally, there
was Jogaku sekai 7zt 5t by Hakubunkan (1901-25), which continued to be published into
Taisho period and reached 350 issues.

While the above were similar to Jogaku zasshi in terms of contents and overall tone, there
were also magazines that, rather than following Iwamoto’s interpretation of jogaku, provided an
alternative one. For instance, after the shift in the government policies regarding the education of
women, which was especially visible after 1890, Jokan % (1891-1909) appeared and reached
71 issues. Published by Kokkdsha [ 5:1: that is known for its textbooks, Jokan was a somewhat
reactionary magazine, aimed at the higher echelons and intending to teach women in the traditional
system of values and propagating the ideal of rydsai kenbo in its narrow meaning.?” It had a
Confucian twist and was reminiscent of Onna daigaku. Among its contributors were numerous
prominent educators and literati.

The subsequent trends in publications for women were marked by a general magazine style
that used a less textbook-like approach, of which a well-known example would be Taiyo. In
addition, as tertiary-level education became gradually available for women within Japan since the
1900s, there appeared magazines aimed at university students’ needs, such as The English Student
(Eigaku shinpo F=E237, 1901-03), run by Tsuda Umeko’s Joshi Eigaku Juku %z 73 £ 54 88
These Meiji-period publishing efforts set the stage for the Taisho-period (1912-26) magazines,
such as the famous Seito (5 #%, 1911-16), a major literary magazine finally run by women only.8°

2.b. Becoming Iwamoto Yoshiharu, an Educator

On June 15, 1863, lwamoto was born as the second son in a samurai family of Inoue® in Tajima
province, nowadays the northern part of Hydgo Prefecture. As the family was experiencing
financial difficulties due to the changing social climate, in 1868 lwamoto moved to Inaba province,
currently Tottori Prefecture, where he was adopted by his matrilineal uncle lwamoto Noriharu/
Hanjifz A& i{5% (?7—1903), also known by his artistic pseudonym Kinjo Z3. Heirless Kinjo was

8 To give an example, Jogaku kogi were the record of Dainihon Jogakukai’s lectures; it was meant to be a way to learn at home
for women who could not enter schools. The subjects were Japanese history and geography, sewing, home hygiene (kaji eisei %
=1#74), music, Japanese language, kanbun, physics and chemistry (rikagaku B{L.%), arithmetic, essay writing, drawing, etiquette,
home economics (kaji keizai ZZ2#:1%), and calligraphy. The appendix included biographies (shiden 52/x), “florid expressions”
(shiso FHE), news (zappo HE), and nursery tales (otogi banashi fH1FE). Similarities with Jogaku zasshi’s contents are clear.
87 Various renderings of the rydsai kenbo ideal existed, Iwamoto contributing his own version that shall be discussed in 2.b.1.

8 Est. 1900, now known as Tsuda University or Tsuda Juku Daigaku #: FH 24 K, and initially run by Tsuda Umeko.

8 This selection is but a few titles from many more magazines that were aimed at the female readership. In addition, especially
around the 1890s, numerous literary and general interest magazines started to be published for youngsters in general.

9 Parents: Inoue Tohei F_E#% - and Ritsu £ (as per Fujii, Seigi to ai ni ikite, 8.) Ritsu passed away when lwamoto was ten years
old.

% Displaying the flexibility of the name reading in Meiji, Iwamoto would also be referred to as Zenji, another reading of the
characters for Yoshiharu—a name that he took up to resemble his foster father’s.
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a hanshi # - (retainer of the daimyé), a Confucian scholar, and a poet in the classical Chinese
tradition of kanshi 7%&%. Thus, he was seen as someone who could provide Iwamoto with an
education, allowing him to support himself financially in the future. Kinjo is known to have taught
Confucian studies (specifically, kogaku t%%)% in his private academy since 1881. As Ilwamoto
was expected to inherit Kinjo’s profession in the future, he was likely instructed by Kinjo
according to his inclinations; kogaku ideas do indeed surface in Iwamoto’s writing, especially in
relation to martial arts and physical education. However, with the upheaval in the class system in
Meiji, lwamoto could not follow in the footsteps of his stepfather; the lwamoto family lost its
samurai-rank and financial security, eventually deciding to send Iwamoto out to acquire a modern
education to make a living for himself.

In 1876, Iwamoto left for Tokyo to attend Nakamura Masanao’s®® Dojinsha® [A] A £k
(1873 — circa 1891), where he spent four years (1876—80) studying English and Chinese classics.
In 1880, he enrolled at Tsuda Sen’s Gakundsha Nogakko (1875-84)% for an additional four years
(1880—84). While there, he began contributing to the school’s agriculture-focused magazine titled
Nogyé zasshi. Through it, in 1880, he met his senior and future comrade Kondo Kenzo ¥TA%E —
(1855-86).% They started working together, Iwamoto following Kondd’s lead.®” They both
contributed to the Shogaku zasshi /NME2EGE (1882-85), a magazine about elementary-level
education, and edited Jogaku shinshi, the predecessor to Jogaku zasshi. Kondo, however, passed
away in 1886, soon after the establishment of Jogaku zasshi, leaving Iwamoto the head editor after
issue no. 24.

Both of Iwamoto’s teachers and role-models, Nakamura and Tsuda, not only believed in
the educational value of journalism but also supported the education of women. Nakamura, after
returning from studying in the U.S. (1870-82), was unhappy with the contrasting educational
realities and limited opportunities for women in Japan. He thus accepted girl students to Dojinsha.
As for Tsuda, he had sent his youngest daughter, Tsuda Umeko, with the lwakura expedition in
1871 to study in the U.S. and later contributed to the establishment of the elementary school for
girls that was the predecessor of Aoyama Gakuin & [LI“#f¢ (1874-present). Both teachers
maintained a long-term connection with lwamoto and contributed to Jogaku zasshi. This link
continued into the next generation and Tsuda Umeko, after she started teaching at Meiji Jogakkao,
became familiar with lwamoto and considered him a role model. He, in return, supported her

92 Known other representatives of the philosophy are Yamaga Sokd [LIFEF1T (1622-85), Itd Jinsai FHiE{Z7F (1627-1705), and
Ogyi Sorai 3K 417K (1666-1728).

9 Nakamura is known for having translated Samuel Smiles’ Self Help in 1868 (as Saigoku risshi hen 74 €37 %) and for being
one of the establishing figures of Meiroku zasshi B 7</5% in 1873. Educated in Shushi-gaku (Neo-Confucianism), he traveled to
the U.K. to study. Inspired by this experience, he got baptized in 1874. His understanding of Christianity as compatible with
Confucianism may have influenced Iwamoto’s thought.

9 In Western literature often referred to as Doninsha. It was a language-focused preparatory school for Tokyo Kaisei Gakkd B
B k4% (1868-77), which was later absorbed into Tokyo University. The main subjects were English taught by native speakers
(eigaku hensoku Z=2Z5HIJ), English taught by Japanese speakers (eigaku seisoku Z+221EHI), Chinese studies (kangaku %),
Japanese reading (tokuhon F¢4%) and grammar (bunten SCH), mathematics (siigaku £%%), history (rekishi Ji& 5) and geography
(chiri #1E). The school published a magazine Doninsha bungaku zasshi [f] N#1 3458, The school's publishing activities likely
served as an example for [Iwamoto’s later enterprises.

% Tsuda was known as an innovative scholar who was open to daring experiments. Education at the school focused on tackling
practical issues.

9 Iwamoto writes about Kondo in Jogaku zasshi 25 “Kondo Kenzo- kun no rireki” JITEEE =& OB and 214, “Jogaku zasshi
zenhenshitnin Kondd Kenzo-kun yonkaiki” 2z B2 ZEEEmifmiE A VT iEE =3 MU e .

97 Noheji, Josei kaiho shiso, 122.
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enterprises, such as the effort to establish a scholarship for women to study abroad, and her Eigaku
Juku.%

Nakamura and Tsuda collaborated with missionaries who came to lecture at their schools.
Possibly due to being in such an environment, in addition to seeing informal social gatherings of
Christian believers, lwamoto himself chose to officially enter the community. On April 29, 1883,
he was baptized by Kimura Kumaji AFFHE . (1845-1927), whom he then supported during the
establishment of Meiji Jogakkd. Iwamoto was close to the Kimura family, this being one of the
reasons behind him taking over the school soon after the headmistress, Kimura Toko (A #51-,
1848-86) passed away.*® He became the school’s vice-principal (kyoto (8H) in March 1887, and
then the official principal (kocho £ ) in 1892. He served until April 1904, when he left the post
in the hands of Kure Kumi ¥2/A 3& (years unknown), who had previously supervised the school’s
dormitory. He stayed on as vice-principal until 1906.

As mentioned above, lwamoto was educated in Confucian philosophy and Christian values.
However, he was also exposed to the modern theories that helped to shape his understanding of
education and its role in society. Throughout his education, Iwamoto is said to have been
influenced by the ideas on liberalism in addition to the social theories of John Stuart Mill (1806—
73) and Herbert Spencer (1820-1903) and educational theories of Jean-Jacques Rousseau’s (1712—
78) and Friedrich Wilhelm August Frobel (1782-1852).1% According to Fujita Yoshimi, lwamoto
was influenced by Nakamura Masanao’s 1871 translation of John Stuart Mill’s On Liberty (1859,
translated as Jiyii no riyi H HZ ¥ H) and Fukuzawa Yukichi’s Seiyo jijo VaiEF1% (1886-70)
based on his experiences abroad, as well as his Gakumon no susume [ 3 > & (1872-76),
which promoted the idea of education as a way to propel the individual in society. These works
were important in the enlightenment movement®! and represented the atmosphere of the times
when ordinary people believed that they had the duty, and power, to bring Japan to a new and
modern age. It was also the time when women started speaking of equal rights: Kusunose Kita
AW E 2 (1836-1920), the “public rights grandma” (minken obasan FHEIL % = A), had been
speaking of the “fujin mondai” since 1878, while Fukuda Hideko f& %7~ (1865-1927) urged
women to unite and change society together.

Such undercurrents were reflected in Iwamoto’s ideas, who wrote the following in Wagato
no joshi kyoiku.

Freedom in Education

[Genuine education takes place] when the students do not rely on the presence of a
teacher, are not oppressed by rules, feel like advancing independently, always enjoy
study, and their development takes place comfortably. This is when education can be
called supreme. Consequently, genuine education enhances the inner qualities, the

% Rose, Tsuda Umeko and Women’s Education, 96-7: lwamoto was a member of the scholarship committee, helped to publicize
the scholarship by publishing advertisements in the Jogaku zasshi, and lent the compounds of the Meiji Jogakkd as an administrative
office of the Committee. Rose (103), also mentions that Ume contributed to Jogaku zasshi on such topics as Hellen Keller, women
nurses, and the history of female education in the West, as well as source materials, often passing on to lwamoto the American
newspapers and magazines that Adeline Lanman sent her. Iwamoto, together with Nitobe Inazd were delivering weekly lectures at
Ume’s Eigaku Juku (Rose, 138).

9 Iwamoto writes about Kimura Toko in “Kimura Toko no suimin” A48 7-7k IR, Jogaku zasshi 3334 (published in 1886, July
25 and September 5 respectively), Kimura Toko shoden KATES1-/IMz (1887), and in “Toko nishitki” &1~ —J& =, Jogaku zasshi
123, July 18, 1888.

100 Kinoshita, “Joshi kyoiku shiso,” 7.

101 Fyjita, Meiji Jogakke no sekai, 249.
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pureness of the heart, and—referring to Frobel—brings out the human hiding
within.102

In general, Iwamoto’s understanding of education was that it had to be student-centered, aiming
to give girls a chance to form their own opinions and be outspoken. He reflected in 1936: “My
objective was a school that is not a place to create the talents of each student, but a place where
their unique characteristics can be discovered; thus, my policy was to improve their shortcomings,
but without harming their strong points.”0

Unlike other Japanese women’s educators that were most often preoccupied with the
education of the higher (former samurai and peer) classes, and unlike the missionaries who
arguably focused on the poor,'% Meiji Jogakkd welcomed girls of various backgrounds based
exclusively on their motivation to learn. Iwamoto writes about Meiji Jogakko:

All the students that gathered were brilliant. However, as it may be expected, few were
coming from well-off families. The students that entered the school were from the rural
areas—eager to learn, immensely zealous and ambitious—yet from families that did
not have enough funds to send them to school.1%

In treating Christian values as the basis for women’s moral education, Iwamoto was ideologically
close to the missionaries. At the same time, however, he was critical of missionary education, and,
in parallel to Christianity, developed educational policies based on Confucian thinking. Kiri
Paramore explains how that was possible.

“[The Edo-period] infrastructure of knowledge had [...] produced a cadre of thousands
of educated Japanese who would be the human conduit through which the onslaught
of Westernization and modernization after the1850s would be mediated. These people
did not identify themselves as Confucian, but they all shared a Confucian education
and thereby expressed themselves in a vocabulary reflecting that background.”1%

Iwamoto was thus a product of his time, yet also an original thinker and educator, interpreting the
concepts of old and new to suit his own agenda.

102 “Mfeiji Jogakko seito ni tsugu. Meshita no joshi kyoiku,” Wagaté no joshi kyéiku, 1-30. [EFR O E IOV T - 1 EEITHHN
DOoHHZEEFEHIEET, RANCHEONEDZ L2 LT, BOMB L TESHOLEDRLMICR Y | HIZE
EEELATRIRICEZT 200720 HERICEY TZZ EFRICET LSS5 &E i, MIZEOHB X AOMHEE M
LHELDHOREZEEE LD DT, 77— UBESHMAONRDE NEMIES L) FEMTHIENITH D
20,

103 Asuka, “Mushé zadan,” 11: “FLOJFEH & LTI, FRIIEAOTFREEIEY EF D Cidian, BEDOAMEELRN
L2, TNENOREEFREITLHE, LNSEBEATHY E L, RKEZETH, BFiTfIER0neo1ce
WSFHTHD E L2

104 Tsuda Umeko wrote: “the Normal School is not all it should be, I fear; it is in control of people that know nothing of education.
This is the only school for girls besides the missionary schools, which only poorer classes attend and to which no one of any rank
would send a daughter. (Tsuda, Attic Letters, 24; December 17, 1882, Tsuda Umeko to Mrs. Lanman). Tsuda is referring here to
to Toky®d Joshi Shihan Gakko H 5T 20+ Bl 2~ established in 1872. Another option was to join the Kazoku Jogakko 3 fif & 5%
% established 1885 for the descendants of the the feudal lords and court nobles.

105 Asuka, “Musho zadan,” 11: “B£ F A EEITENT-FIED TLZ, L L, RNIVEBRBRFEENOLKRIE TV T,
WG DIF70 ET, HEEAICAZ T2, LA L, RITBEFRICRDIZEDORBERT-/R, SO VWDOLEREDR E
W KD XD BRBGRE AL E ERFOTAFELTCEE LR

106 Kiri Paramore, Japanese Confucianism: A Cultural History (Cambridge: Cambridge University Press, 2016): 116-17.
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2.b.1. Iwamoto’s Interpretation of Ryosai Kenbo and Jogaku

The ryosai kenbo ideology, or the emphasis on behaving like “good wives, wise mothers,” is
believed to have appeared in Japan around the 1890s after being formulated by the government. 1%’
Such understanding, however, has been vigorously challenged. It has been noted that the notions
of state, nation, gender, and nationality “were all in a process of mutual construction” among state
and non-state actors during the Meiji period.1% In addition, Shizuko Koyama and others have
argued that ryasai kenbo ideas began with the influence from the West.1% Febe Dalipe Pamonag
supports this position by pointing out that in a way similar to “eighteenth- and nineteenth-century
American and French rhetoric of Republican motherhood,” some Japanese opinion leaders
believed that it was the woman’s duty to raise “good and active citizens.”'? Simultaneously, this
duty provided women with “a civic role and identity distinct from men, a role essential to the
state’s welfare,” and thus was appealing to the women themselves, who took part in turning the
ideal into reality.

Admittedly, apart from the grass-root-level movements that shaped the ideal, several
leading political figures stressed the importance of getting women ready to manage their homes.
Pamonag argues that Mori Arinori is a good, and early, example. His position was formed via his
conversations with foreign intellectuals and his experience of studying abroad. In addition, Inoue
Kowashi J- %% (1844-95) and Okuma Shigenobu KPR E(5 (1838-1922) furthered the ryésai
kenbo ideal as well when they, in 1886 and 1889 respectively, spoke about domestic happiness
and the importance of women becoming companions to their husbands.*? In the following years,
industrialization further propagated the ideal, while the wars with China and Russia intensified the
government’s interest in the rydsai kenbo rhetoric.t3

However, while the ideals of feminine values and women’s domestic duties came to be of
great importance to the Meiji state’s policies on women’s education,*# it is important to remember
that there was no monolithic conception of womanhood among the government’s ministries or

107 E.g., Horiguchi, Noriko J. Women Adrift: The Literature of Japan’s Imperial Body. Minneapolis: University of Minnesota Press,
2012, and Iwahori, “Construction of the Ideal Wife.” Pamonag, Promoting Japanese Womanhood, 6-7, points out that the previous
studies on ryosai kenbo concentrated on “the role of the state as the major, if not the sole, formulator and implementor of this
gender ideology,” marginalizing the dissonant voices of non-state actors.

108 pamonag, Promoting Japanese Womanhood, 6; also, Barbara Molony, “The Quest of Women’s rights in turn-of-the-century
Japan” in Barbara Molony and Cathleen Uno (eds.), Gendering Modern Japanese History (Cambridge, Mass.: Harvard University
Press, 2005), 463-92.

109 Shizuko Koyama, Ryosai Kenbo: The Educational Ideal of “Good Wife, Wise Mother” In Modern Japan (Leiden/Boston:
BRILL, 2013).

110 pamonag, Promoting Japanese Womanhood, 39.

11 Twahori, “Construction of the Ideal Wife,” 393, believes that the ideals regarding women’s role in society as reflected by the
ideology were shared by the women themselves. Patessio, Women and Public Life, 27, also writes that women used the ideology
to give themselves a platform to organize and participate in public activities.

112 pamonag, Promoting Japanese Womanhood, 41.

13 Tbid., 42, in support of Sharon H. Nolte and Sally Ann Hastings, “The Meiji State’s policy toward women, 1890-1910” in Gail
Lee Bernstein (ed.), Recreating Japanese women, 1600-1945 (California: University of California Press, 1991): 151-74.

114 Nolte and Hastings, “State’s policy toward women,” 152: “The two decades from 1890 to 1910 were particularly important ones
in the development of Japanese state policy regarding women. By 1890, the Japanese leaders behind the Meiji Restoration had
consolidated their power, and their political reforms had been institutionalized in the Meiji Constitution of 1889. An era of
experimentation [...] was over.” On the other hand, Pamonag, Promoting Japanese Womanhood, 20, claims that focusing on the
earlier time frame, the 1870s and 1880s, reveals to what extent the government advanced the idea of ideal womanhood and gender
in modern Japan and how these efforts were closely intertwined with state-building. | agree with Pamonag and believe that ryasai
kenbo ideology was not “complete” by 1890, but rather continued to be shaped by a variety of male and female voices, some of
which were visible in Jogaku zasshi.
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officials.'*® This lack of consensus over what rydsai kenbo implied was mirrored by non-state
reformers who articulated, developed, and utilized “their own notions of educated womanhood.” 116
Such tendencies are reflected in the discourses of the period, when school subjects such as sewing
held different meanings for the parties involved in the discussions about the goals of women’s
education.'” Let us trace the development of the rydsai kenbo ideal and then place lwamoto, a
non-state reformer himself, within the movement.

The term ryosai kenbo was not fixed and had been in use in several versions before it was
“appropriated and standardized” by the government in the 1890s. It was most likely created by
Nakamura Masanao, who popularized it via Meiroku zasshi'!® after having coined it in the 1870s
while serving as the principal of Tokyd Joshi Shihan Gakko.!® As mentioned before, both
Nakamura and the magazine influenced Iwamoto and his thought. However, Iwamoto’s
interpretation was original in that yasai kenbo to him had a dual meaning: literal and metaphorical.
He used it to describe both the women who wished to marry and supervise their households, and
the women who sought to become professionals and carry out their roles as “mothers to the nation”
or “mothers to the world.” Iwamoto displays such an understanding in the following excerpt from
Wagato no joshi kyoiku.

I do not educate women to prepare them for marriage. However, to help them get ready
to become mothers and wives, I believe it is important to develop their “inner qualities.”
I do not believe that mothers and wives must be limited to a household and a spouse—
depending on one’s inner qualities, one can become a mother and a wife, or a mother
to the whole nation. Queen Victoria is a mother to Britain, Ms. Willard is a wife to the
world, Hannah More is a mother to the poor, and Héloise is a beloved wife to a single
man.1%

Therefore, the curricula for women’s education, while covering all the various
fields that today’s women need to have a thorough understanding of, should build upon
the arts, professional training, and morals. Nevertheless, the ultimate goal of such
education should be not to become a wife in a household, but a true, “all-rounded”
woman. This way, there will appear not only the women who will be good wives and
wise mothers to their households, but those who will become mothers to millions.*?

115 pamonag, Promoting Japanese Womanhood, 20.

116 |bid., 5.

17 |bid., 21.

118 Issue 33 carried “Creating Good Mothers” by Nakamura Masanao, available in English in Braisted, Meiroku Zasshi.

119 patessio, Women and Public Life, 27-30, referring to Tokyo Women’s Normal School, est. in 1874, the first government-run
school for women and the predecessor to the currently-running Ochanomizu University.

120 Encyclopaedia Britannica describes the four women as following: Alexandrina Victoria (1819-1901), queen of the United
Kingdom of Great Britain and Ireland (1837-1901) and empress of India (1876-1901), the last of the house of Hanover and gave
her name to an era, the Victorian Age; Frances Elizabeth Caroline Willard (1839-98), an American educator, reformer, and founder
of the World Woman’s Christian Temperance Union (1883), of which Kyofukai was a Japanese branch; Hannah More (1745—
1833), English religious writer, best known as a writer of popular tracts and as an educator of the poor, a Bluestocking; Héloise
(1098-1164), wife of the theologian and philosopher Peter Abelard (1079-1142), with whom she was involved in one of the best-
known love tragedies of history.

121 “An Address to the ‘Meiji Gakko’ Pupils. The Present Educational System,” (Meiji jogakko seito ni tsugu, meshita no

Joshikyoikuho WREFRAFEIZE <. B FOLTHEIER), Wagato no joshi kyoiku, 10: “GIFI LT EHISFAD - DIZHE T,
HRNEBREZL LD Z AU THREARET DL EBA~Y | ML TREFLE—F - AORBEOLLRD Z L7
L. HAOF B LA, dild— AORELRY | did—BIW K TORERN L RS, ©7 MY 7K FI3E
ROBRY, U4 7= REHIIRTFOERY | A" FETIRERORZRY), =uf I~ AOBFERD, I, &1
BEOHE., SHOLFPHL LIEREMTOERZEDLOPIZH, FRHICEN ERE REHE EOBBEEZZ T L,
MUTZEZFILLHICATEYD LI —FOELDLI I L EOLENEE LT, BMLAREDL, B LZD&MkL 2
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The above quote shows how, to Iwamoto, arts (interpreted in a broad sense, as we shall see in ch.
5.), professional, and moral training were ways to cultivate women’s inner qualities, refinement of
which was to him a prerequisite of ryosai kenbo. In the same and other treatises lwamoto argues
for physical education as necessary for ryasai kenbo as well. 1t is important to note that to lwamoto
a thorough and balanced education was essential for all women—those who wished to marry and
to create families as well as those who wished to remain independent. Those who could, he argued,
should become financially independent and politically active.

In addition, Iwamoto’s writing emphasized the balance between “Western” and “traditional”
understandings of what constitutes ryosai kenbo. While the above quote may show him
concentrating on examples of foreign women, lwamoto saw Meiji Empress Shoken (1849-1914)
and historical figures such as Empress Jingti #HZ) & /5 (est. 169-269) as role models to Japanese
women, writing about them and including their images in Jogaku zasshi alongside foreign
groundbreakers. 122 However, he also stressed that: “What is important is to become a
contemporary ryasai kenbo. Thus, by imitating the Western ladies, or the esteemed women of the
previous eras, one cannot become the ryésai kenbo of today. The present Japanese women must
strive to become the rydsai kenbo necessary for current Japan.”*?® Again, the need for women to
acquire education that is relevant and applicable to their present circumstances is the main idea
supporting the statement.

Interestingly, while the names of strong and successful women were invoked to serve as role
models, there was no prescription on what kind of women students should aspire to become. Rather,
a variety of options seems to have been the key behind the selected examples, as it was with this
intention that Iwamoto listed up contemporary and historical role models such as Queen Victoria,
Frances Willard, Hannah More, and Héloise.

Iwamoto often invoked the ryosai kenbo ideal, a generally supported idiom, to criticize the
statements and policies of other, more limited versions of the understanding of women’s education.
It is likely that he intentionally used the term in order to redefine it in the common parlance. The
scholarship on ryosai kenbo proposes a division between “an ideal of the ‘civilization and
enlightenment’ phase of the early Meiji period” and “the ‘nationalistic,” ‘patriarchal,” ‘Confucian’
version at the turn of the twentieth century.”'?* Based on the above analysis, lwamoto falls within
the first group, but could also be said to belong in a third, distinct category, promoting ryasai kenbo
as a flexible ideal for practical reasons'?®, joined by women who also requested their rights to be
extended by appealing to the accepted ideal.

The other underlying principle in Iwamoto’s theories is “jogaku.” Even more than rydsai
kenbo, the term was appropriated to suit the meaning Iwamoto wished to attribute to it. Jogaku

52 LEDHEMEFE LN, RO ESFHORERRLLE G HARES MeBMERORBOREERTD
HHHKGELRY .

122 Refer to Lublin, Reforming Japan, especially chapter 6, “Imperial Loyalty and Patriotic Service Japan WCTU-Style” and
“Banknote Design as a Battlefield of Gender Politics and National Representation in Meiji Japan” by Melanie Trede in Performing
“Nation.”

123 «“T¢ the Presidents of the girls’ Schools and to the Parents of the female students,” (Kaku jogakké no koché. Narabini, (johen)
kaku jogakkései no fukei ni tsugemairasu. 2B OKE, Wiz, (LR SLEREDORIZEHEFR 57, ) Jogaku
zasshi 259 (April 4, 1891): “5 D HAD BEERI= 5 Z L2 KU & 72T, BB EHERHAOMLS Y &b, SOHAK
DREFRL2ZLRITT. EORARMADOML Y &b, SOARDRERRT-5 Z LRITT, 40 ARG AL,
SORFEERT- ST AEDH LW NET

124 Koyama, Ryosai Kenbo, 1.

125 Twahori, “Construction of the Ideal Wife,” also stresses the element of practicality in Iwamoto’s thought.
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was the umbrella term chosen by lwamoto to represent his activities and thus is more important
than ryasai kenbo to the understanding of his educational policies.

Iwamoto developed jogaku, which, according to his 1888 editorial, ® was an
interdisciplinary study of the wellbeing of women. He developed theories on socializing, as he
believed that men and women should be given a chance to get to know each other before marriage
—a marriage, which, he claimed, should be based on love and be constructive to both parties, who
ought to collaborate for each other’s benefit. His theories also covered home, which he saw as the
woman’s sphere, that is, where the wife was the responsible and deciding member of the pair, in
addition to being an educator of the children; vocations suitable for women, which, he claimed,
should be varied, using women’s unique characteristics to the maximum (teaching, writing,
painting, medicine, etc.), yet without ruining their health (as working in factories, etc., did to many
young women in Meiji). He also advocated for the improvement of conditions in daily life,
considering it beneficial for women to have scientific and medical knowledge to aid them in
looking after their families.

Overall, what jogaku meant to him could be summarized by his own words from 1888:
“[Jogaku] is an academic discipline that deals with the principles behind anything to do with
women: their heart and soul, history, rights, position, and the various matters regarding what is
necessary to them in the present.”*?” Since it was devised around the varied and changing needs of
women, it is thus more apt to call jogaku a type of research-based activism rather than an ideology,
as it is often perceived in previous literature. Iwamoto explains this as follows.

The duty of those who occupy themselves with jogaku is not to sit around producing
studies and ideologies as if they were philosophers. For the sake of women who are
often looked down upon and treated poorly, our duty is to always be the representatives,
the advocates, the teachers, the guides, the leaders, the stoppers, who sometimes
petition on their behalf, or who sometimes become the villains; that is, our duty is to
become their siblings, friends, their family, who only think of their benefit and
happiness. [...] For the sake of fulfilling this role, even receiving punishment or
suspension of publishing from those who are in power are not things that we should
shy away from.!2

Iwamoto was keen to collaborate with educated women, including them and their ideas into the
jogaku group. Iwamoto’s jogaku is thus an original rendering of social activism, underscoring the
element of “action” in his understanding of education. The topics that were addressed by the jogaku
“scholars” evolved with time, yet the underlying message of empowering women via high-quality
education was a constant.

The connection between the two principles of jogaku and ryosai kenbo in Iwamoto’s
understanding becomes clear from the following quote in 1889, where he displays his ideas on
higher education, also a part of his jogaku ideology.

126 «Jogaku (The Study of Women) Defined” (Jogaku no kai %2 i), Jogaku zasshi 111 (May 26, 1888).

27 Tbid.: “HOLHITAHT, HOBMEICIT, KON, A4 T, ROHOBRAICHNET HHELOME T,
N RSR 5 FLE OB IR A W50 2 BT O£

128 Ibid.: “mB2LOFFIL, TWEEOMPEL THREET S Z L1300 Tidzd, BESL, mlEIhed vt
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I[...] believe that men and women have different missions to fulfill in life.1?® However,
to a certain extent, some jobs must be performed together and on equal standing by
both men and women. Education to prepare them for this is the general higher
education, followed by professional training. To raise complete individuals, both men
and women must receive such higher education together. Only then, women will be
able to become the best wives and wisest mothers. 1%

That is, in Iwamoto’s thought, being a ryasai kenbo is placed among other professions that require
a thorough preparation prior to commencing “the job.” Whichever of them the women were to
choose, suitable forms of advanced education were necessary. The emphasis on receiving higher
education “together,” when women were not allowed into universities to study alongside men, is
characteristic of Iwamoto’s thought, and a plea for support from educated men as well as women
in furthering the education of women.

2.b.2. Developments in Iwamoto’s Ideas Regarding Women’s Education

Apart from the ideological and political nuances behind Iwamoto’s educational policies that were
briefly mentioned, Iwamoto also voiced numerous practical concerns. This section covers the
social dynamics that influenced Iwamoto’s ideas and practices.

First of all, the number of girls who were allowed to attend schools was limited and
depended on the mindset and economic situation of their families. The girls usually had to support
their families by looking after younger siblings and the household, often being married off at a
young age. Iwamoto had to maneuver the requirements and expectations of the students’ families
and to teach the girls useful and practical knowledge that would allow them to find work or a
liberally educated spouse. It was important to secure women’s livelihoods, who, without backing
from family, spouse, employer, or government (e.g., in the case of scholarship or license) would
have been left too vulnerable, as the laws did not permit them ownership rights.

Secondly, the school struggled for funds. Advertisements in Jogaku zasshi asking for
donations, students’ accounts of financial pressures at the school, and Iwamoto’s comments prove
this point. lIwamoto stated that he purposefully received no funds from the missions, government,
or any other mainstream sponsors to maintain the school outside of the influence of those whose
educational ideals he disapproved of.*3! Thus, the school survived by charging the girls tuition and
paying little to nothing to the teachers.*3? To find solutions to the situation, lwamoto came up with
a variety of ways to involve the students in the running of the school and in Jogaku Zasshisha’s
publishing activities. In Hani Motoko’s case, for example, when she studied at Meiji Jogakko in

129 [wamoto believed that women and men are different in nature and physically, and therefore the special needs or rights of women
should be considered. His argument was meant to serve as a shield against criticism and facilitate the gradual expansion of the
categories of work accessible to women. This is explored by Inoue (1968) as danjo ishitsu doto ron % 7¢ BVE [R5 in “On the
Concept “‘Jogaku’,” or by Kinoshita (1985), as danjo ishitsu/tokubetsu yakuwari bungys ron H4c B8 « R4 4y ¥ in
“Joshi kyoiku shiso.”

130 “What is meant by the Right principle. Mistakes in regard to the Woman’s Education,” Jogaku zasshi 157 (April 3, 1889). “&
NFLABEORBICARR/H 2 Z L 2iET L2 0M, RLE b DR ICEDIZITHLBE LV F—IZAE L0 [F
—OEPS L0 6T, IR L THEHET 222 R LICEBRLIAEAET L0, 2LV U EERLENENOHE
MBEZz5H, M b BELE LTERLEIUCH 2 NHT26 LA LA, EoicinitE %8 E =< Lo
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131 Asuka, “Mushd zadan,” 11.

132 S5ma, Mokui, 71.
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1891-92, arrangements were made to waive her tuition and dormitory fees in exchange for help at
Jogaku zasshi.'®?

Apart from the lack of students and funds, the school was affected by changing attitudes
towards Christian thought and practice. lwamoto himself, even though never renouncing his faith,
displayed a complex attitude towards the missionary schools. On the one hand, he was grateful, as
these schools were basically the only institutions that would provide high-quality education to girls.
On the other, however, as he developed his theories and clarified his standards on what kind of
education women in Japan required, he became more openly critical of the education carried out
therein. He stressed that education in the English language only, with no reference to Japanese
customs and skills necessary to survive in Japanese society, was detrimental to the students. These
comments may have also been motivated by the competition between Meiji Jogakkd and
missionary schools (that were mostly managed by foreigners), and the wish to stress that Meiji
Jogakkd was not to be lumped with missionary institutions during the times when the drawbacks
of their methods were under attack. While lwamoto chose teaching methods that built upon
Christianity, he left the matters of religion open to questioning. He also interpreted Christianity to
be in harmony with the imperial system and the traditional schools of thought in Japan and
implemented some of the more “traditionalist” governmental policies that he deemed compulsory
or useful. It is not surprising that, as he attempted to “harmonize” such conflicting elements, his
position was perceived as volatile and thus open to criticism from a variety of parties. Overall,
however, Iwamoto’s writing leaves the impression that he was a creative rather than an
opportunistic educator who was adjusting himself to the demands of society, even if the
understanding of those demands was limited by his subjective perspective.

As was briefly mentioned in 2.a.2.b., among the factors that made lwamoto scale down his
theories and goals was censorship. Due to the heightened sensitivity to any political remarks after
the end of the Freedom and People’s Rights Movement, teachers, women, army men, as well as
underage or low-income individuals, had no access to the political world, and, consequently, no
right to comment on it. lIwamoto was prosecuted at least two times for publishing articles that were
deemed to be against the endeavors of the nation. Both times, the impact on him was great. After
being reproved because of his editorial “Adultery of the Nation” (May 21, 1887) that criticized
lavish parties at Rokumeikan FEREfiE (a Western-style event hall (1883—1940)) and the fact that
the government officials attended them,*** he abandoned the direct call for women to unite and
inspire changes together. Instead, he chose to concentrate his efforts on influencing society through
an increased emphasis on comparatively passive and gradual methods. When he was reproved the
second time in 1900, after the publication of several texts drawing attention to the mineral pollution
incident caused by the government’s war effort in Watagarasegawa % ELiif)1],1% he started
withdrawing from his public activities and Jogaku zasshi was no longer published with the same
regularity. At the same time, while there seems to be no evidence of his teaching methods receiving
any official criticism, the fact that only the graduates from his school who were specialists in very
practical fields (such as stenography and accounting) received licenses to practice can be

133 Chieko Irie-Mulhern, “Hani Motoko: The Journalist-Educator,” in Heroic with Grace: Legendary Women of Japan: Legendary
Women of Japan, ed. Chieko Irie-Mulhern (London/New York: Routledge, 2015): 248.

134 « A dultery of the Nation” (Kan ’in no kiiki &% 0 Z244), Jogaku zasshi 65 (May 21, 1887). To Iwamoto, making Japanese women
imitate the Westerners by dressing them up, taking them to parties, or making them mingle with foreign men was not what was
necessary for the elevation of women’s status. Jogaku zasshi was prohibited from publishing until July 1, no. 66 coming out on
July 9.

185 “Kodoku bungaku” $%7% U2, published in Jogaku zasshi 508 (March 2, 1900), was deemed as violating Shinbunshi jorei.
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considered a way of control in itself.3 It must also be mentioned here that the “censorship” did
not only come from above but also from other opinion leaders, as well as the public. The change
in public discourse, i.e., the common ground and the lexicon used, in addition to public criticism
by opinion leaders and various competitors’ publications, influenced the way Iwamoto expressed
himself in order to be understood and accepted within the developing cultural and social contexts.
Due to the above reasons, it would thus be shortsighted to believe that Iwamoto could act or express
himself without a considerable amount of effort to fit within the “appropriate” discussions
regarding women’s position in society and education.

The editorials lwamoto published in essentially every issue of Jogaku zasshi display the
development of his ideology regarding women’s education and reflect the changing climate in
which the educators had to operate. The period of more than two decades (1885—1906) during
which he was an active educator and opinion leader can be divided into three different stages,
which will be discussed in detail in the following sections.*¥’

2.b.2.a. Stage One, the Formative Years: 1884—89

Iwamoto formed the basis of his understanding of education during this period. At the beginning
of the period, lwamoto appears to subscribe to the ideas of Fukuzawa Y ukichi and Mori Arinori,
without subjecting them to critical appraisal in his publications. Yet, early on, from Jogaku zasshi
11, he expresses a critical stance, finding himself in disagreement with Fukuzawa regarding the
understanding of women’s position in society; later on, in Jogaku zasshi 65, lwamoto also
indirectly criticized Mori for his participation in the Rokumeikan’s masquerades.

Unlike previous opinion leaders, such as Fukuzawa and Mori, who spoke to men, lwamoto
approached women directly, urging them to act, and reproached those who he believed mistreated
them. However, having shouldered the responsibility for Meiji Jogakkod since March 1887, and
after his publishing activities were reprimanded following the Shinbunshi jorei, Iwamoto tempered
his public argument. He instead concentrated on a type of education for girls and women that
would provide the practical skills and knowledge needed to successfully function within a society
that largely rejected the changes in the position of women advocated by lwamoto.

According to Iwamoto, women’s education fell into two extremes at that time: some were
promoting a forced and shallow Westernization, while others endorsed a limiting education that
was seen as “traditional.” He criticized both camps.'® Also, he cautioned against aggressive
demands for rights and reminded that rights come with responsibilities. He claimed that for women
to gain equal rights to men, they had to make their stance known both on the private and public
level: appear in society (“outside,” signified by omote [f1) as professionals, while also playing their

136 Kischka-WellhiuBer, “Japanese Feminism’s Institutional Basis,” 145.

137 Inoue, “A Study on the ‘Jogaku Zasshi’> and Kischka-WellhiuRer, Nadja, “Japanese Women’s Writing: Between the Bounds
of ‘Literature’ and Individual Expression—Women’s Writing in the Early Meiji Period’s Women’s Magazine Jogaku zasshi,”
Ryiikoku kive FEAFLEL 25, no. 2 (2004): 123-38, suggest their own chronologies of the development of Iwamoto’s ideals and
policies, yet the first one deals with the development of the jogaku ideology, while the latter concentrates on the developmental
changes in Jogaku zasshi. As | am treating the developments in Iwamoto’s educational strategies, I use my own chronological split.
138 In “Woman’s Resolutions in Life, No.IIl., Be Conscientious.” (“Fujoshi shiishin no kakugo, San, Shinmitsu nare” i i 11& 5
OEIE, =, E&#72h), Jogaku zasshi 133 (October 27, 1888) Iwamoto writes how the purpose of education for women and the
women’s rights movement is to remove the barriers for women to express themselves rather than to enforce dogmas: “41# &
B OEHEIREDIEY 2 5721, B CA T2 L CHEAOAE LY L BLEBLOALTHICHET. RABDIERIC
LV TRBRICHNE L= 580 2T EE A L3 512l
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role as able spouses and mothers, making their husbands and sons their allies from within the home
(“inside,” ura £),1%9

Rather than providing clear-cut guidelines, during this period Iwamoto aimed at convincing
the readers about the need of an education that would allow women to develop intellectually and
express their thoughts and feelings, stating that women have the power to change things if they
were permitted the right education. It was also during this stage that Iwamoto set the base for his
future educational goals. Most notably, he established the dormitory system and the science-based
curriculum that included subjects he believed were necessary for women to improve their health
and their livelihood: biology as the basis for maintaining hygienic home; physiology to support
one’s daily life, but also in pregnancy and childcare; mathematics and chemistry to improve the
economic management of clothing, food, and the house, etc.'*’ Yoko Iwahori writes that at the
time when women were mostly kept away from studying science, lwamoto included in his
publications knowledge from fields of medicine, agriculture, and manufacturing, and criticized
conventional education for stressing only the cultural and elegant aspects.4* Iwahori notes how
columns on domestic science published in 1886 were insubstantial as there were very few practical
publications to referred to; thus, Jogaku zasshi and Meiji Jogakkd had to establish the new field
themselves,'#2 an ambition that shaped the future direction of the school and influenced it to
publish materials providing scientific knowledge that could save lives.

2.b.2.b. Stage Two, the Turning Point: 1889-90
The second period in Iwamoto’s educational activities was framed by speedy political
developments. During this period, lwamoto was still hopeful about the positive influence political
change could bring to society. He especially promoted the necessity for women to have an interest
in the field of politics, so that they themselves could affect the choices made by the government.
How the topic of politics became more important to lwamoto during the period is seen
from Jogaku zasshi 178 (September 7, 1889) that ran an editorial titled “Patriotism” (“Aikoku no
jo” E[E D) which stressed that women perfectly qualify as patriots, accentuating the link
between their love for the family and their love for the country and drawing attention to the need
to listen to their opinions, too. Soon after, an editorial in no. 183 (October 19, 1889) asked: “Why
has Jogaku zasshi become a Political Magazine?”, while the opening page carried the following
passage in English:

The Jogaku zasshi from this No. ceases to be simply a literary magazine and will
become amenable to regulation laws concerning political periodicals. [...] It will seek
hereafter to be also a friend of the common people and the poor, aspiring to help them
entertain pure, just and philanthropic views in regard to their duties as Japanese people.
[...] Therefore Jogaku zasshi, without identifying itself with any political party,

139Jogaku zasshi 69 and 71, published in June and July of 1887, ran an editorial titled “The Two Ways of Extending Women’s
Rights” (Joken shinché ni uraomote no nito ari ZHREMRIRIZRE D "% H V) that spoke about the public and private stages for
working towards the furthering of women’s rights.

140 Twahori, “Construction of the Ideal Wife,” 403.

141 His criticism can be seen in such editorials as “Woman and the Scientific Study” (“Joshi to rigaku” %;¥- & ¥2£2) in Jogaku
zasshi 42 (November 25, 1886) and its second installment in 56 (March 19, 1887).

142 Twahori, “Construction of the Ideal Wife,” 403-04.
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proposes to give free and unbiased [reports] on the political movements of the times
[...]%

With this, the magazine sought to inform and motivate women and those friendly to the cause to
drive the necessary political changes. However, subsequent events affected the political climate
and the educators not in a way that lwamoto anticipated. The promulgation of the first modern
constitution in Japan (the Meiji Constitution (1889)) was followed by the assassination of the first
Minister of Education Mori Arinori the very next day; the establishment of the Diet (1890), that
Iwamoto hoped would open up opportunities for women, was followed by the promulgation of the
Imperial Rescript on Education (1890) and its interpretations that threatened the existence of
Christian schools, while Shitkai oyobi seisha ho 525 K Bifti% (1890) prohibited women from
participating in any political activities.

The discussion surrounding the suitable model for the modern system of education, and
especially moral education, which dealt with the Confucian and Shinto traditions, and
consequently the status of the Imperial family, was intense, particularly as during the Freedom and
People’s Rights Movement the government had perceived Western ideas and teaching methods as
a threat. Thus, a need was felt to centralize education and to strictly control what and how was
being taught or said. With this, non-mainstream schools such as Meiji Jogakko were left with few
possibilities to develop.

At the same time, as lwamoto had gained a certain level of experience and confidence as
an educator, he also argued for a more varied education for women—to suit their needs, interests,
and all the roles they were discovering they could perform in the modern society. As there was a
shift in Japan from Enlightenment to Romanticism in intellectual discourse,'** and as lwamoto
attempted to define Meiji Jogakko as fitting within the national scheme of education that came
under the influence of Kyoiku chokugo and its limited interpretations, there appeared a new
emphasis on art, professional, and moral and physical training in his writing. This was likely
triggered by the effort to clarify the school’s uniqueness by differentiating it from missionary
schools (which taught morality, but did not respect Japanese customs, according to lwamoto) and
public schools (that “left out moral training,” which was often conflated with Christianity in
Iwamoto’s thought). Finally, this seems to have been the time when the school grew, moved, and
consequently faced enhanced financial and managerial strains.

2.b.2.c. Stage Three, the Disillusionment: 1891-1908

The second period was followed by public shaming of Christians and fukei jiken, or lése-majesté,
incidents. This is when Iwamoto appears to have lost trust in the government. Instead of advising
to take part in politics, he started urging women and men to act by furthering education and taking
up charity activities beyond the borders of Japan; he also promoted interest in commerce. He
argued:

The greatest deed in life is to make people good. The best way to make people good is
to bring good to their hearts. To do so, the most direct means are proselytizing and
education. That is why, in any age, in any country, if these two are missing, urging
change only on the surface is not enough. However, proselytizing and education have

143 «“Why has Jogaku zasshi become a Political Magazine?” (“Jogaku zasshi wa nazeni shinbunshi jorei ni shitagau ka” 1 B2
VTR BT R BIT L2 4 5 ) Jogaku zasshi 183 (October 19, 1889).
144 Fujita, Meiji jogakko no sekai, 259.
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a lot in common with economics. Economics has its mysteries and depths, and there
are numerous areas to which it pertains. Through economics, one can not only create
merit but also make oneself and others independent. In this sense, all the greatest
virtues pertaining to economy—development and promotion of industry, diligence,
thrift—are similar to the various merits of teaching and proselytizing. That is why, by
fulfilling the call to do good by conducting righteous business, one can achieve the
greatest deed. Becoming a proselytizer, a teacher, or an economist has an immense
value to the country, which can be achieved even without entering politics.4

This message is quite pragmatic. lwamoto tells the readers to forget politics and become
independent by 1) looking beyond the matters of Japan and turning to new areas that “need
Japanese help” by proselytizing; 2) educating oneself to gain a profession, or educating as a
profession; 3) earning an income and becoming independent.

His pragmatism is evident also in the way he sought to provide educators with practical
tools by compiling his experiences in Wagaté no joshi kyaiku and Kyéikugaku kogi 57 22 i 35146
(published in 1892 and 1893 respectively), and in the specialized section in Jogaku zasshi covering
issues in pedagogy, titled Kyoikugaku %5 . Jogaku zasshi also carried an appendix of the same
title in numbers 321-40 (1892 June — 1893 March).

As the education for women became more established and legally defined since 1890s,
Iwamoto expanded his horizons to circumvent the rigid boundaries set for women’s educators and
to find new and yet undeveloped niches. He urged his students and readers to discover practical
ways to contribute to the society that was experiencing economic hardships, natural disasters, and
war. He spoke about the rights of children, the need for orphanages, and the education of girls
from countries under Japan’s influence, and Meiji Jogakkd welcomed exchange students from
Taiwan and Korea between 1898, after lwamoto went to inspect the education and social
conditions of Taiwan, to 1909, when the school closed.'#’

Iwamoto was aiming to establish a university for women, where the gifted and persistent
could conduct high-quality research and become specialists in various fields.*® Even though his
plan for a university was left unfulfilled, Meiji Jogakko is said to have provided university-level
education at that time. Soma Kokkd and other students were aware of Iwamoto’s plans, yet they
did not know why they were not fulfilled. Soma wonders: “Why did Meiji Jogakko, which was so
wise, and carried out education so extensively, face such a sad end? And why did the director of
the school, who was secretly planning to establish a university for women with his own two hands,

145 «K okuji oyobi seiji” B & OB, Jogaku zasshi 339 (February 25, 1893): “A LD KX, A&2FELT2IZHV, A
EESTHHMOKEFIZ, HLEELTDICHY, MLT, AOLEESTLIFED, BE bEERIEL £E
LHELITH A, BT, MO, ALOME LTS, A b ZREEZRE T, BICREIMNED Z LIZOH
FELUTEEDETH LEREG THLI DM, ML T, BEEEE LIZ. ROICRE LOFELHBT, REFEOR
FTROWERY | HEAT2ABLIA L, RFIFHICELEL0EICH BT, N AEEDLDERY | #iic, fipE, B
¥ B, REEL AL A0 EORITKIER, BEROEE LOBEBICHOEET, A, RIFOEZIESLT,
ZICHEO R ZEE Liedid, NMERKFO—L9, [.] 3L, BEME2Y, B, HEET LR, BITRER
L7pnh, HEXINBURICH DI 5 L E BB TEREFORKRLR DL HOH.”

146 pyblished on May 19, 1893, it was meant to serve as a pedagogy textbook that represented what the advanced students (of the
kotoka course) covered in the period of a year, two hours a week. The National Diet Library has preserved a digital copy, yet it is
mostly illegible.

147 Aoyama, Meiji Jogakko no kenkyii, 564-65. Refer to Jogaku zasshi 464 (April 25, 1898), 466 (May 25, 1898), 473 (October 10,
1898). Prior, in several Jogaku zasshi numbers starting around 1894-95 (e.g., 405, 409), Iwamoto is urging women to teach abroad,
framing it as proselytizing (dendo 1=35) activities.

148 Wagaté no joshi kyéiku, “Jogaku fukyii no keirin” 12243 K D&, 207-08.
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failed at fulfilling his dream, having to eventually give up even Meiji Jogakkd due to
bankruptcy?”!*° Miyake Kaho = 1E[H (1868—1943),1%° who studied at Meiji Jogakko in 1889,
also wrote: “Meiji Jogakkd was a school that could have become a university; its level was
immensely high and, at one point, it was truly flourishing—if only Mr. Iwamoto pushed a little
harder and carried on the same way...”%! It is clear that the students were not aware of all the
issues the school faced in its late years.

In the period of decline, the school was kept afloat by the enthusiasm and creativity of
students and teachers. Soma Kokkd, who wrote of her experiences at Meiji Jogakko in 1895-97,
argued that while the desks and tables were flimsy, the facilities minimal, and teachers’ stipends
covered only their transportation fees, the students, even though few in number, were among the
brightest in the country, many coming from good families, daughters of prefectural governors and
other officials.’®> Meanwhile, Iwamoto, who was gradually losing his peers, the “ddshi” that he
had relied on for his model of education to be sustainable, kept on researching and experimenting
to find new means to support the school until its closure.

Gradually, however, the feeling of disillusionment and powerlessness became prominent
in his writing. In Jogaku zasshi 511 and 51653, he wrote how the new education is all about form
(using fancy tables and chairs and ebicha-colored hakama) and not about content. lwamoto
perceived a decline in the quality of women’s education instead of the progress that he had
expected. He gradually discontinued his career as an educator and journalist from around 1904,
when he resigned from the position of head editor at Jogaku zasshi. He remained connected to
Tsuda’s Eigaku Juku until 1908, where he carried out speeches and supervised the dormitories
from 1904, thus maintaining his ties with the world of education. Eventually, as was possibly
predictable from his supportive evaluation of entrepreneurship, he decided to turn to business
himself.1% Such a decision emphasized his pragmatic nature. The final years of Meiji Jogakko
seem to have been less appealing to scholarship, possibly due to a lack of sources, and many issues
remain unexplored. Iwamoto’s life, after he stepped down from his position, is also largely
unresearched. 1%

Iwamoto retired from the world of education and journalism due to numerous reasons, the
most evident being the practical ones: financial, managerial, and personal strains. Especially trying
was the fact that the school buildings burned down on February 5, 1896; only a week later,
Iwamoto’s wife, Iwamoto Kashi, died, and he had to face the responsibilities of being a single
parent. In addition, there was the lack of acknowledgment and support. Nakamura Naoko mentions

149 Soma, Mokui, 57: “BATR LRI H T O BFRISSL - T, BNIEIT OB R LR S (Wi#dh ARITRENM L
SHBLZZDOTL X 9, RBTUIHARCEFRFORAREADEHIDFTL, OZNCH L TOWTAKERER, £
DEDEELE Z A, PHERFRT D RETRFIGED I M & L TRhbRIX R 6RO T T L £ 52007

150 |_egal name: Tanabe Tatsuko 13 HEF-.

151 Miyake, Jitsuroku bungaku E#KICE: 1, no. 3, 67: “[BARFRITEL T RFAIL] 2> TOWER T LTz, ZHITKRER
EREL LTRIIBATIENWE LD, HOFETHL T - T, BAIANRLIDLEI T HLE—

152 Soma, Mokui, 71. “BLb FF 1~ & 27237z, BRAIFO A TIZ, BLFERFR T L, ZEF LB D2BHEARLOH O H
T BbhEd, Lo LAFRERIVE IS T LR, FTEVRILENWH LIAT, REOHM
2L, MEOBRENVI IR ABRSBYELLY

153 «“Shinjogaku kaigi jidai” #74c 2253551, Jogaku zasshi 511 (July 25, 1900) and “Darega jogakké wo kései nari to iu” 7>
B B RS 72 V) & 5 5, Jogaku zasshi 516 (June 15, 1903).

154 Tsuda Juku Daigaku %t FH ¥4k %, Tsuda Juku Daigaku hyakunenshi 4t FHZAA % 100 4E 5, Tokyo: Gydsei & & 9 H\», 2003,
73.

155 Mizuno, “Jogaku zasshi ni okeru joshi koto kyoikuron,” 293.

156 \We get to know certain elements from Aoyama Nao & Li72 %, “lwamoto Yoshiharu no ko” AN H D1, Kokubungaku
Kenkyi [ESCEEAF4E 7 (1971): 93-100, and Fujii Yoshinori, “Yoshiharu Iwamoto who remains silent.”

48



rumors about lwamoto himself as one of the reasons behind the closure of the school; being a
widower, but working with women, lwamoto was an easy target for criticism.'®" Finally, the
country was concentrating on winning yet another war and the ideal female education increasingly
meant nurturing women for housework and childrearing. For instance, in 1898 lwamoto described
the increasing emphasis on domesticity:

Recently, there seems to be a strong tendency to heatedly discuss the role of
nationalism in education. [...] Nationalism is being promoted to men, and the ryosai
kenbo and shikka 8 ideology for women. [...] This is foolishness and simply
advocates nationalism. What is necessary to be able to run a household is for one to
know the world outside it first. [...] There are people who say that a woman who does
not know that outside of the household there is a whole wide world can still run a
household proudly and with no problems for her entire life—even when the lives of
these selfish people who claim such things get more affluent, and so do their
households which such women are meant to supervise. Such people do not strike me
as knowing anything at all of what is truly important in a home.1>°

Paradoxically, the ideas that lwamoto had criticized himself later came to be associated with his
own writing, earning him the label of someone who was too “backward” for the times.

2.c. Meiji Jogakko: Modern School for Modern Women

2.c.1. A Variety of Meiji Jogakko: Changing Locations, Students, and Teachers
2.c.1.a. The Locations

Meiji Jogakko opened on September 30, 1885, between the publication of Jogaku zasshi numbers
5and 6. Due to the changes in the location of the school and the ensuing differences in accessibility
and facilities, the history of Meiji Jogakkd can be broken down into several periods depending on
its location:16° Kudanzaka, Handachd, Shimorokubanchd, and Sugamo. The initial buildings were
close to Yasukuni Shrine, in current Kudanzaka'®. Jogaku zasshi reports 45 applicants at the time
of opening.1%? As the students grew in number, the school managed by borrowing nearby buildings,
yet eventually had to move. Around 1890, the school grounds were in Kojimachi, Handacho.*62 It
moved once more in 1892 to Shimorokubancho within Kojimachi. %4 Even with the student

157 Nakamura Naoko HH#T1E ¥-. “Meiji Jogakko (Meiji Girls’ School): Its Aims and Legacy.” (Meiji Jogakko no mezashita mono,
nokoshita mono BT DO X Licb O, & L7cb D). Tokys Joshi Daigaku kiyo ronshii B ¥ KEEACE E 62 no.
1 (2011): 63-88.

158 Shikka 2£ ¢ was a more concervative word to refer to the family. lwamoto himself had switched to using the term instead of
“homu.”

189 «Shikka shugi wa hi nari” Z 5% 2613972 ¥, Jogaku zasshi 467 (June 10, 1898): “IT X L VW . HBICEF LR L =5%
e A Z EWATE VL )BMOBICEFEREZWSOE, ZEOBICEFEHEFHL . JCNBRICEFEEREFZ L

DBREFRIBOLIZH LTR[L.IJLLS BFZEZRSD bDOIE, BRUANBICK2DHb0HD 2 L 2B T2ICWE D[]
BFEOIMINIAE L LTRMH D Z &2 5E LdT, M L THORBREIEO LT & L Thtx 72 2 ROURICHBIE LD
NEBO, ZORMIBMER D EBFERONE LTEILHAMOMICESHEZELTL LOALE S, BENEICEIZER
DEATREZLZHDLODEFE G AR

160 Indeed, Soma Kokk®d and researchers like Aoyama Nao seem to have been separating Meiji Jogakkd into its “eras” (jidai F¢{X)
depending on its location.

161 Then called Kudan Ushigafuchi JLEE4= 2 .

162 Jogaku zasshi 18 (March 15, 1886), the shinpa ik section.

163 <RI X AR AT, Tokyo yigaku annai, 1890, 172.

164 «HIT X R 7S MT.” Ibid., 1893, 210.
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numbers growing, the school’s financial situation was unstable. The greatest change took place in
February 1896 when a night fire destroyed most of the school’s buildings, including the
dormitories for teachers and students. At first, the school could use a neighboring mansion. Then,
in April 1897, with financial aid from all over the country, new lodgings were arranged for in Kita
Toshimagun’s Sugamo'® (present Toshima in Tokyo). Iwamoto writes that the location was less
central and not as favored by the students.®® The school stayed there until it closed in 1909.67

2.c.1.b. The Students
Aoyama provides the following statistics about the graduates.®®

Table 7: Meiji Jogakko’s graduates 1889-97; 1904

Graduation date General course Higher course Total
(futsitka) (kotoka) number of
batch graduates | batch graduates | graduates

1889 (July 16) 1 1 1

1890 2 1 1

1891 3 14 14

1891 4 10 10

1892 5 29 1 3 32

1893 6 24 2 3 27

1894 7 27 3 4 31

1895 8 22 4 4 26

1896 9 15 5 3 18

1897 10 15 6 1 16

1904 17 27 ? 4 31

The small numbers of graduating students do not indicate that the enrollment was small; rather, it
shows that not many could stay at school until graduation. Meanwhile, some of the students
graduated from more than one courses.®°

While the numbers are approximate and it is not clear which levels of education are
included, it is said that there were 45 students in 1886, 141 in 1887, 224 in 1888, and more than
300 in 1893.17° As we can see in Table 8, there were around 16 teaching staff in 1890. The number
increased to 35 in 1891, and decreased to 32 in 1892. Supplementary information can be found in
Tokyo yiigaku annai. The 1893 version announces more than 22 teachers and numerous students
in the general and higher departments;*’* the 1894 version states that there were more than 20
teachers and 100 students;'’? the 1895 version gives the numbers as 22 teachers and 103
students;*”3 the 1896 version as 17 teachers and 73 students;*’* and the 1897 and 1898 versions
both as 15 teachers and 73 students.’> When this information is added to the one from Table 7, it

165 <l . B ARTANEAT . Ibid., 1898, 284.
166 Twamoto, “Mushé zadan,” 12.

187 Tokyo yigaku annai, 1911, 190.

168 Aoyama, Meiji Jogakko no kenkyit, 564.
169 |bid.

170 Ozaki Rumi JZI% % 7*, Wakamatsu Shizuko: Reimeiki wo kakenuketa josei A+ Z2HHH A BR 1T $1F 7= & (Tokyo:
Minato no Hito #£™ A, 2007): 327.

1 Tokyo yigaku annai, 1893, 210.

172 |bid., 1894, 151.

173 |bid., 1895, 172-73.

174 1bid., 1896, 195.

175 1bid., 1897, 214 and 1898, 203-04.
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becomes clear that the fluctuations in student and teacher numbers likely did not affect the
persistently low number of graduates.

Figure 1: Meiji Jogakko’s students, teachers, and graduates

1886 1887 1888 1889 1890 1891 1892 1893 1894 1895 1896 1897 1898 1899 1900 1901 1902 1903 1904
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2.c.1.c. The Teachers

The main founders of the school were Kimura Kumaji and Kimura T6ko who, according to the
establishment permit request (secchigan 5% & J#4),1’® were not satisfied with the education that was
being provided for girls by the missionaries and established Meiji Jogakkd as a more balanced
equivalent. Secchigan introduced Kimura Kumaji as the principal and English studies teacher,*’
Tsuda Umeko as a teacher of English language, geography, zoology, botany, and mineralogy,’®
Hitomi Gin A R.4R (years unknown) as English language, history, chemistry and calligraphy
teacher,1’® and Mitoi Tora & /A% (1866-85) as a teacher of kanbun and arithmetic.® In
addition, Iwamoto, Tokd’s younger brother Taguchi Ukichi, and his friend Shimada Saburd are
known to have helped from the onset, while Tsuda Umeko seems to have lent only her name at the
beginning.*! The reason why Toko’s name is not mentioned is unclear, yet she is known to have
been the torishimari Hit#, or acting director, and the supervisor of the dormitory.*8?

Around 1890, there was a conspicuous increase in both the number of staff and the variety
of their roles. The following table is created by building on information provided by Aoyama Nao
on Meiji Jogakkd’s employees and their responsibilities in the period from 1890 to 1892.183

The differences in how Meiji Jogakko defined responsibilities of a teacher (kyoin Z(2),
lecturer (koshi 5#HT), and assisting teacher (jokyo BhZX) are not entirely clear.

Table 8: Teachers in 1890-92

Name (in Position Specialty/ Subject(s) i changes and additions in 1891 changes and additions in
1890) 1892

176 Secchigan is included in Aoyama, Meiji Jogakkd no kenkyii, 781-82, and available in original at Tokyo Metropolitan Archives
(along with other official documents such as requests for the employment of foreign teachers or permits for the change of location
of grounds). It states that Meiji Jogakkd’s purpose was to provide a Japanese equivalent of the education for women provided by
the missionaries.

Y7 Ibid., “RER AT RN

178 bid., “J% 3B I BR - ARE) P -

179 Tbid., “Se RN AL

180 |pid., “VESCFHECF”

181 Noheji, Jogaku kaihé shisé, 120-21.

182 Refer to Fujita, Meiji Jogakko no sekai, and Aoyama, Meiji Jogakko no kenkyii, for details on the Kimura couple and other
people involved in the management of the school.

183 Aoyama, Meiji Jogakko no kenkyii, 586-90.
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Kimura principal bachelor of American | same position

Kumaji (kocho 1) arts and crafts

AKARE (beikoku gigeishi

(1845-1927) KER L)

lwamoto vice-principal same position vice-principal and lecturer
Yoshiharu (kyoto Z(EH)

AR

(1863-1942)

Uemura lecturer same position

Masahisa (koshi F5m)

TEAFIEA

(1857-1925)

Shimada lecturer, same position member of committee
Saburo member of

B H =ER committee

(1852-1923) | (giin #E)

Kimura lecturer bachelor of science same position
Shunkichi (rigakushi 77 1)

AR BEE

(1866-1938)

Terao lecturer bachelor of

Kumazo agriculture

SFRRE= (nogakushift# =)

Kanaya lecturer same position

Akira*

SR M

Yagi administrator same position, plus calligraphy (sho teacher and supervisor
Kenshin84 (kanri % £E) %), Japanese art (waga F1[H), and (torishimari Etf#)
Ui kangaku teacher

Matsuda manager same position, plus Accounting teacher and supervisor
Ryiikata*!8° (kanji 29 Department (shukeika 3= #1%}) teacher

R EEST

Mrs. Harris* teacher English

IvkR . (kyoin #8)

NY A

Mrs. Kadi* teacher English English studies teacher

SvEA-. (eigaku Z5272)

hF

Mrs. Stanley* | teacher English

IvkEA -

AL —

Mr. Harris* teacher English

S AR

N A

Aoki Masa* teacher English and music same position Aoki Masako*
HARES #H A FE &, teacher
Saitd Tome* teacher kangaku J5%~ and

WREE O arithmetic

Hirose Tsune* | teacher English studies assisting teacher (jokyo B ), Hirose Tsuneko*

IN) SV ol mathematics JRHE-D 42+, assisting
(1855-?) teacher

Takeuchi teacher English studies kangaku, assisting teacher Takeuchi Mumeko*
Mume* PrNTe b1, assisting
TNt teacher

184 yagi is also listed in Tokyo yiigaku annai of 1893 (210), 1894 (151), 1895 (173), 1897 (213), and 1898 (204) as one of the

teachers.

185 Matsuda is also listed in Tokyo yiigaku annai of 1893 (210), 1894 (151), and 1895 (173) as one of the teachers.
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Yoshida teacher science head and teacher at the Teacher Kichida Nobuko*

Nobu* (rigaku BHZ7) Training Department & -, lecturer

HHO (shihan kacho Fli%isRE)

Kaminaka teacher Western art same position Kaminaka Itoko*

Ito™ (vogaifH) fHI & - teacher

PN E

Tomimasu teacher knitting

Mitsu* (amimono #w#7)

[CEae)

Yamaguchi teacher kotoZE

Hatsue*

Aoz

Kimura teacher English studies,

Yiikichi kangaku

NI

(1865-1926)

Kimura teacher Japanese studies

Keisaku*

KRR

Nagata teacher mathematics

Koichiro*

7K HIE— AR

Isogai Yutaro | teacher literature and

e 5 KR mathematics

(1865-97)

Hoshino Shin | teacher naginata-jutsu lecturer, budo lecturer

SR HETIHiT

(1862—1950)

Morita teacher gymnastics taiso teacher

Takeshi* (taiso-jutsu RERAT)

FRHR

Kamiya teacher etiquette for women

Gin’ichirg* (jorei ZctL)

FRA R AR

Watanabe teacher sewing (saiho#eHE)

Tatsugoro

T3 = AR

(1844-1907)

Ogino Gin*¥ | school doctor same position Ogino Ginko 3K & A1,

FREFER (koit% =) doctor and teacher

(1851-1913)

Kure Kumi supervisor sewing no more sewing, an addition of jorei Kure Kumiko

Bl H (torishimariHz B < BT, supervisor
#if)

Taguchi member of same position same position

Ukichi committee

H A peE

(1855-1905)

Iwamoto Kashi'®” A7~ L (1864-96),
English studies, teacher

Kitami Saki* 4t /L & &, nursery school
teaching
(hobojutsu £RFEHT), teacher

186 Ogino is also listed in Tokyo yiigaku annai of 1893 (210), 1894 (151), and 1895 (173) as one of the teachers.
187 Iwamoto’s wife, known as Wakamatsu Shizuko.
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Nemoto Tadashi'®® & iE (1851
1933), lect., American philosophy
(beikoku tetsugaku K:[E#7 %)

Takatsu Kuwasaburo®®® i 8k = HS
(1864-1921), lect., bachelor of
literature (bungakushi 3C%: 1)

Watanabe Susumu* JEiJ 78, lect.,
bachelor of medicine (igakushi [ *%:1)

same position

Saitd Otosaku 74 i <. 1E, lect., bachelor
of agriculture (nogakushi)

Saitd Otosaku 745 5 1,
same position

Saitd Uichi'®® 77 ff5—, (1866-1926)
lect., bachelor of agriculture
(nogakushi)

Suzuki Hingd* A4S, lect.,
BIIFL 25 24 [ Fili, school doctor (together

with Ogino)

Miss Harrison* X 2 « /N1 >/ >-eigaku | teacher
teacher

Miss Prince* X A - 7’ U > &, eigaku

teacher

Suzuki Tokie* $5AHKF . koto teacher

Yada Kiku* %% H & < sewing teacher

Yada Kikuko* &M & < 1,
teacher

Suzuki Hiroyasu®* $i AHL7S (1844
1897), Japanese literature (wagaku)
teacher

teacher

Senju Chiyozuchi*92 T3 F{{AE,
mathematics, teacher

assisting teacher

Matsui Man 234 % A stenography,

Matsui Manko a1 F A7,

assisting t. assisting t.
Itd Natsu* 72>, Accounting Dep., | Itd Natsuko* 72> F,
assisting t. assisting t.

Kichioka Toshi* H & L,
mathematics, assisting t.

Tsuchiya Tame* LE7= 9,
mathematics, assisting t.

Tsuchiya Tameko*
TR 7- %1, assisting t.

Kuroyanagi Tei* B -C\ > assisting
supervisor (torishimari ho Hfi#if)

Kuroyanagi Teiko*
IERNC V-, same position

188 Known as a politician.
189 Known as an educator and researcher of the Japanese language.
190 Known as a Diet member and agricultural reformist.

Inukai Keinosuke*
KRFEFE2 B, lecturer

Owada Takekil%
KA A (1857-1910),
lecturer

Oda Yiiho'® & FHIfEEY
(1864-1937), lecturer

Horiguchi Sanso*
I O £ =, teacher

191 Suzuki is also listed in Tokyo yiigaku annai of 1893 (210), 1894 (151), and 1895 (173) as one of the teachers.

192 Wife of zoologist Godd Seitard . f57E ARR (1867-1935).

198 Known as author and poet. Owada is also listed in Tokyo yiigaku annai of 1893 (210), 1894 (151), 1895 (173), 1897 (213), and

1898 (204) as one of the teachers
194 Known as an educator.
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Okada Kisaku [ FH 21,
teacher

Nassho Benjird
#IFT SR B, teacher

Matsukata Sotei*
#2545 H, teacher

Yamada Mikiko*
[Li FH # & 7+, assisting t.

Sugiyama Teruko*
#2111 T % ¥, assisting t.

Regarding the staff of the later years, Soma Kokkd mentions the names of “the unique group of
young teachers”% that were teaching at the school at her time (1895-97): Kitamura Tokoku
bR (1868—94), Shimazaki Toson, Togawa Shiikotsu /7 )11FKH (1871-1939), Baba Kochd
555 AN (1869-1940), Hirata Tokuboku *F-HFEA (1873-1943), and Hoshino Tenchi. It seems
that even though as far as their literary production is concerned, they had branched off from Jogaku
zasshi into Bungakukai, they did not necessarily sever their ties with either the magazine or the
school. Soma notes that the teachers were close to the students in age, and that they treated them
with respect.'®® Her memoirs show the way in which these young and creative men’s perceptions
of art and literature, of the relations between women and men or love influenced the students in
how they saw themselves and the world.

We do not have complete records of who was teaching which subjects and when. However,
some details apart from the ones listed above are available. Aoyanagi Yubi & #ll 5 &
(1873—1945),1% known as an author, and Arai Osui HH-8L3% (1846-1922), known for his
research of Christianity, were also among the teachers; furthermore, Onishi Hajime X 75, (1864—
1900) taught philosophy, Motoyoshi Yjird ot 55 X R (1858-1912) psychology, and Uchimura
Kanzo (AT =, 1861-1930) biology to the Higher Education Department students. % Iba
Sotard JHEARAER (1851-1907) is known to have instructed kendo at the school in later years.

2.c.2. Structure and Curricula

2.c.2.a. The Basis

In the request for the establishment permit, the planned curriculum for Meiji Jogakkd is described
as follows.

Table 9: Meiji Jogakka’s curriculum in 1885'%

1t year (14 hours a week, 242 days over 12 months)

English (4) spelling (tetsuji £%57), penmanship (shiji & 5), reading (yomikata ¢ J5),
interpretation / reading comprehension (kaishaku fiER)

History (1) Asia (ajia L)

Mathematics (4) addition, subtraction, multiplication, and division (kagenjajo N FERR)

Chinese literature and writing | reading (dokusho &), writing essays and reports (sakubun kiji {£3CF05)
(kanbungaku #3C%2) (4)
Ethics/Morals good words and good deeds (kagenzenko %% = E4T)

195 S5ma, Mokui, 39.

196 S5ma, Mokui, 71: “SEA V> THEER QLR L L TR LEDRNE I REE I T, [L]EFLTEDRAES Lotk
LICKT D DIC, EIHEOEL N >72bDTT

197 Given name: Aoyanagi Takeshi* FHE.

198 Aoyama, Meiji Jogakko no kenkyit, 572.

199 Building on ibid., 783.
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I (shiishingaku &5 %) (1) I

2"d year (14 hours a week

English (4) same as 1% year
History (1) same as 1% year
Mathematics (4) fractions (bunsit) 53%% and small numbers (shasi /D %%)

Kanbungaku (4)

same as 1% year

Shiishingaku (1)

same as 1%t year

3" year (15 hours a week)

English (4)

grammar and dictation (bunpé kakitori 3C{%3EHX), essays and conversation
(sakubun kaiwa 1EC2EE)

Geography (1) geography (chiri Hi2)
History (1) world (bankoku %)
Mathematics (4) proportion and pricing (hirei shoshiki L3155 2C)

Kanbungaku (4)

lectures (kogi ###%), reports and articles (kiji ronsetsu 72 S 7miai)

Shiishingaku (1)

same as 1% year

4™ year (12 hours a week)

English (4) same as 3" year

History (1) same as 3" year

Physiology (2) physiology

Physics (2) physics

Chemistry (2) chemistry

Mathematics (4) extraction of square (kaihei Bfi*~) and cubic (kairitsu Bf37) roots

Kanbungaku (4)
Shiishingaku (1)

same as 3" year, reading (dokusho)
same as 1% year

5t year (19 hours a week)

English (4) translation of English into Japanese (eibunwayaku FE3CHNER), essays
(sakubun), rhetoric (shiji 1E&F)

History (1) same as 3" and 4™ year

Zoology (2) animals

Botany (2) plants

Mineralogy (2) minerals

Mathematics (4) algebra (daisi 1X%%), geometry (kika &)

Kanbungaku (4) same as 4" year
Shiishingaku (1) same as 1%t year

Thus, around the time of opening, the subjects in the main department were English language,
Geography, History, Physiology, Physics, Chemistry, Zoology, Botany, Mineralogy, Mathematics,
Ethics/Morals, and Chinese classics and writing. The suffix “gaku,” as in shiishingaku rather than
shiishin, could have been used to emphasize the focus on the scientific or critical approach.

In contrast to the curriculum promoted for girl students by the government in 2.a.1. that
emphasized the “more feminine” sewing, manners, and moral training, Meiji Jogakko proposed a
unique curriculum concentrating on the English language,?°® mathematics, science, and kanbun in
a way that a boys’ school would. The absence of kokugo, or Japanese language, reflects that at the
time it was most likely conflated with kanbun,?* while the lack of emphasis on moral teachings
(one hour of shiishin each week) raises questions about when and where the school, which

200 The emphasis on English can also be seen from the high numbers of English language teachers at the school around 1890, as
per Table 8.
201 Suzuki, “Women and the Position of the Novel,” describes how the two were sometimes perceived as overlapping.
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described itself as Christian, was providing further moral training in accordance to its religious

affiliation.

The above curriculum was created by Kimura Kumaji and represented his understanding
of what was necessary for the education of women at the inception of the school based on his
experience gained abroad. Under the management of lwamoto, more subjects were provided, with
an emphasis on professional skills, arts, and morality. His definitions, however, were fluid, and it
is often left unspecified where they fit in the curricula.

2.c.2.b. Iwamoto’s Innovations

While many details are unclear, the developments at Meiji Jogakko under the influence of lwamoto
can be summarized in the following table and figure.

Table 10: Meiji Jogakko’s departments

Department Years Specifics Since

Professional budoka While these classes were available before, they were made into | 1891

(shokugyokakZEF}), 5,202 independent departments, possibly to bring Meiji Jogakko closer to a

Accounting others 2- university.

(shukeika=31F}), Martial | 37

Arts (budokailiEF

Teaching (shihanka), shihanka Same as above. 1890

Stenography (bokika), 4203,

Domestic Science bokika 2?

(kaseika FZEF})

Free electives 2 Students could choose among 3-4 of the following: philosophy, arithmetic, | 1889

(jivitka B B Ft/senka 25 German language, comparative religion, domestic science, music, and
drawing. This is an inconclusive list as the availability of subjects
depended on the availability of teachers.

Higher (kotoka 5% F1); 3 For graduates of honka and teachers at institutions of higher education 1889

later reshaped into (2by (kotojokyoshi 5% 12 #1F). Subject sample: Japanese history,

Vocational 1895) psychology, logic (Uemura Masahisa); Western history (Kimura

(senshitka AEE} in 1904 Kumaji); biology (Uchimura Kanzd); physics and astronomy (Kimura

and jisshitbu 323 5hin Shunkichi); economics (Kanaya Akira*); English literature (unfixed);

1906) sociology (Shimada Saburd); Chinese history; Japanese literature; and
pedagogy (lwamoto).?4

Regular (honka #A<F})205 3-4 Since 1887, split into general (futsitka % i#7%}) and vocational (senshitka | 1885

(renamed futsitka 58 F} in H{&FL) courses. Futsitka was described as for “wise wives and good

1904 and futsiibu E@E in mothers” in the advertisements. That is, it was defined as covering the

1906) basics needed even if one was planning to become a housewife.

Preparatory (yoka TF}) 3 Corresponding to higher elementary education (k616 shogaku 755/, | 1885

Elementary 4? Corresponding to general elementary education (jinjo shogaku= ¥ /M), | 1892

(vonenka s F-F})

202 Hoshino, Mokuho, 200.
203 |bid., 1893, 210.

204 Aoyama, Meiji Jogakko no kenkyii, 572.

Figure 2: Meiji Jogakko’s structural development

205 Honka and yoka were named in 1891; prior, they constituted a single unnamed unit. Aoyama, Meiji Jogakké no kenkyii, 565.
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Teaching, Professional,

Elementary D., Preparatory D., Regular D., Higher D., Free Electives D., Stenography, Accounting,
est. 1892 est. 1885 est. 1885 est. 1889 est. 1889 Domestic Science  Martial Arts D.,
’ D.;est. 1890 est. 1891
General C., Vocational C.,
est. 1887 est. 1887

While younger students were officially accepted into the elementary (yonenka) department from
1892206 to at least 1895,2%” Meiji Jogakkd under Iwamoto was mostly concentrating on secondary
to tertiary levels of education. At the time of the founding, to enter the school one had to have
completed education at, or equivalent to, higher elementary level. That is, the applicants had to
have experienced about eight years in education and be aged around fourteen. In 1901, the age
requirement was lessened by a year and having completed three years in higher elementary school
or equivalent became enough. In general, to enter the second year and beyond, one had to be of a
suitable age and also undergo a test.?% In 1905, the conditions were lowered to being above twelve
and having received two years of education at a higher elementary school or equivalent.?%® Finally,
in 1908, the requirements were again brought back to being above fourteen and having graduated
from a higher elementary school.

To graduate from Meiji Jogakkd, it took students five years that were later segmented into
two years in the preparatory (yoka), and three years in the main (honka) departments. In 1887,
honka further split into general (futsitka) and vocational (senshitka) courses. The higher department
(kotoka), when added in 1889, was three years in length, yet in 1895 it was shortened to two, where
it remained until being replaced by senshitka in 1904. In 1895, the option of electives (senka), that
had been added in 1889, is removed, and the yoka and honka division is no longer seen; instead,
futsitka is described as four years in length, joined by kotoka of two years?!?, yet the preparatory
course may have still been available.?'! Senka reappears in 190122, but is no longer available in
1908, when the general (futsitka) and practice/training (jisshitbu) departments of three and two
years respectively are the only two options remaining.?*

Meiji Jogakkd’s main department (honka) into two separate majors—the general (futsika)
and the vocational (senshiika) in 1887, and then the higher education (kotoka) and free electives
(jivitka) departments were added in 1889. He did this to enable the first batch of graduates to pursue
further studies and also add flexibility to the educational paths of the students. Next, let us explore
how these departments were created and functioned.

Throughout the years, Meiji Jogakkd’s honka was advertised as offering the following curricula.

206 An advertisement ran in Jogakusei 20 (January 23, 1892) for students from six years of age, offering an option to board. Two
reasons are given to explain why this addition was deemed necessary: 1) the insufficient education of morals (dotoku) in elementary
schools (no details are provided on the moral education implied) and 2) the need to set an early base for the education that Meiji
Jogakkd wished to carry out (by serving as a preparatory school for Meiji Jogakkd). The stance of the advertisement seems
defensive, stating that the target is parents who agree with Meiji Jogakkd’s mentality and goals (seishin kibé ¥&#f 7 22) as the rest
will be the same as in a regular elementary school approved by the ministry of education. The possible differences with other
institutions could have been the option to board with older students and thus learn from them, as well as be instructed by them in
case they were training to become teachers.

27 Tokyo yiigaku annai, 1895, 173, does not list the option anymore, yet Joshi Tokyo yiigaku annai (1901, 103-06) describes the
preparatory classes as available on demand.

208 Joshi Tokyo yiigaku annai, 1901, 103-06, and others.

209 Tokyo yiigaku annai, 1905, 218.

210 |hid., 1895, 173.

211 Joshi Tokyo yiigaku annai (1901, 103-06) describes the preparatory classes as available on demand.

212 |hid.

213 Tokyo yiigaku annai, 1905-11, 190-91.
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Table 11: Honka throughout the years

1890214

189525

1901216

morals (dowa JE7E)

morals (discussion: kowa %)

English language (eigo J%5#)

English studies (eigaku 5%%%)

English studies

studies of Japanese and kanbun

Japanese (wabun F13Z) and

wabun: Yibun yomihon 47 SLFiAS—%% (unidentified)

(wakangaku F1{52EL) kanbun kanbun: primer Jihasshiryaku —J\ 5 &, Mencius
7, Shiba Sen’s /&% (2 C. BC - 1% C. BC)
Shiki retsuden 5 F5fx

arithmetic (heisan zentai “F-% 42{£), mathematics
(siigaku 3302 principles (siri ##), algebra,
geometry)

literature (tosho [X|3): Japanese and Western
(washoydsho FNZEFEE)

rika: physics (butsuri), chemistry (kagaku)

kasei: bookkeeping (boki {#&7t), child rearing (ikuji
B2, nursing (kango 7 ##)

Sk 2,

arithmetic (sanjutsu &ifi7),
algebra (daisi 1%4%), geometry
(kika ()

literature (bungaku 3CE%)

mathematics (sizji #5)

science (rika)
domestic science

science (rigaku FiEL)
domestic science (kasei ZZEr)

physiology (seiri 4= Ei)
essay writing

hygiene (eisei f#j4)
essay writing (sakubun {E32)

writing practice/dictation and essays (kakitori
sakubun EHUESC)

calligraphy: standard style (kaigyosho FE1TE),
phonetic alphabet (kana {44 )

calligraphy (shizji &) calligraphy

manners (reigi L) etiquette (reishiki #L=X) reishiki
drawing (gagaku [ij£2)217 drawing (zuga X))

music (ongaku &%), singing singing singing
(shoka "BHK)

PE (taiso 1K#h)

sewing (saiho #ok%), and knitting | sewing

(amimono #F#)

geography (chiri 1) geography: world and topography (chiribun H¥E37)

history

natural history hakubutsu: botany (shokubutsu ft4%) and zoology
(hakubutsu f&4%) (dobutsu Bh#)

psychology (shinri /> 2H) psychology, summary (taiyé KX%)

pedagogy (kyoiku 2 H) pedagogy, summary

social studies (shakai #1:4%): society (shakai) and
economy (keizai %)

discussion (kowa)

The 1901 description of the contents of domestic science as bookkeeping, child rearing, and
nursing shows how the interpretation of classes provided by the school was fluid and how it is hard
to judge what was actually taught without knowing the details.

On the other hand, the disappearance of physical education means rather an establishment
of it as a separate course. Sewing might have also migrated away from honka to senshitka due to
being established as a vocational skill that could secure income. Hygiene and physiology may have
been included under the guise of domestic science, like nursing was. Literature was likely

214 Tokyo yiigaku annai 1890, 45.

215 |bid., 1895, 172.

26 Joshi Tokyo yiigaku annai 1891, 104-05.

217 By 1890, hoth gagaku and zuga may have referred only to the drawing of topographical maps and plans, to artistic drawing, or
to both. Refer to Kono, “The Meaning of KEIGA.”

59



subsumed under eigaku/wagaku/kangaku, and, together with history, allocated to the higher
department.

Table 12 shows the curriculum of the higher department (kotoka) aimed at the graduates of
honka and others wishing to deepen their expertise as teachers, etc. The data is available for 1890,
when it was established, for 1897, when the school had just suffered a fire, and for 1901 before
being subsumed under the vocational department.

Table 12: Katoka throughout the years

189078 1897%1° 1901220
English literature (eibungaku %3¢ &%) | English English literature (eigaku 5%5%)
literature
Japanese literature Japanese Japanese literature (wagaku F1E%): Makura soshi
(hobungalu 3 3CEY) literature Bk B-(1002), Genji Monogatari (Gengo J35) and
(wabungaku | pmyrasaki Shikibu nikki 2G5 A 22 (both 11th C.), Noh
FSCER) Utai (yokyokushi FERIE), Man yoshi J5 3 (778" C.),
essay writing (sakubun)
Japanese history
(nihon rekishi F ASE 5)
Chinese history
(shina rekishi 3z AR i 5)
Western history (obei kodai kindai shi
ROK AR
science (rika FEF})
astronomy (tenmongaku K 3C£%)
economy (keizaif&izr)
social studies (shakaigaku f1-r £%)
psychology (shinrigaku /[»¥£%)
logic (ronrigaku fFLEL)
pedagogy (kyoikugaku Z(HE £)
Chinese kanbun: “classical treasures” Kobun shinpé 15 LR ET,
literature The Analects of Confucius (Rongo ##i#5), history Zuo
(IfkanbL‘mgaku zhuan (Saden Z={8) (8" — 5™ C. BC), Zhuangzi (Saji
LSS #£7-), fiction Toshi shunden £7-%4= (Toshi 411, date
unknown), Shijing (Shikyo #F#E), essay writing (sakubun
TEX)
discussion (kowa ##=5): aesthetics (shinbigaku %35 £2),
contemporary Japanese history (shinnihonshi 387 H A< 52),
science and philosophy (rikatetsugaku FEF}#7£2)

After the fire in 1896, the school could not bring back the previous variety in subjects and later the
kotoka seems to have concentrated on literature in its bungakubu 3C5%%5 consisting of Japanese,
English and Chinese studies. In 1901, however, a discussion course is added to cover some of the
missing subjects and with the goal to develop the rhetoric and analytical skills of the students.
The vocational course (senshitka), that was a part of honka but aimed at those wishing to
gain more professional knowledge, was advertised in 1893 as four years in length and offering to

28 Tokyo yiigaku annai, 1890, 45.
219 1pid., 1897, 213.
220 Joshi Tokyo yiigaku annai, 1891, 105.
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major in English (eigaku) or Japanese language (kokubun), music (ongaku), drawing (eiga),
sewing (saiko), etiquette (jorei), stenography (boki), and teacher training (shihan).?? It is
interesting to see how all these subjects were seen as capable of securing employment. The course
offered the legally required basic education and the additional training in the major(s).

The free electives department (senka) was open to the students already taking courses at
the school, but also older women, essentially offering life-long education. Here, the courses seem
to have been aimed more towards personal cultivation: domestic science (kaseigaku), German
linguistics (doitsu gogaku), comparative religion (hikaku shitkyogaku), drawing (gagaku),
mathematics (sizgaku), music (ongaku), philosophy (tetsugaku), etc.?

In addition to the above developments, some of the subjects were deemed important
enough and saw sufficient development at the school to grow into independent courses. In 1890,
alongside the new teaching (shihanka) and stenography (bokika) departments, Jogaku zasshi
announced the appearance of the domestic science department (kaseika), whose graduates would
be qualified to supervise modern households.

In 1891, there also appeared professional (shokugyoka),??® accounting (shukeika), and
martial arts (budoka) departments. There were plans to create departments for medicine and
nursing??* that did not materialize, most likely due to financial reasons. Yet, as we saw in 2.c.1.c.,
the school employed teachers like Ogino Ginko and Watanabe Susumu*, who could have been
instructing in both medicine and nursing even without the school establishing such independent
departments.

Overall, the initial bias towards science was maintained throughout the school’s history, with the
inclusion of rare subjects such as astronomy and psychology that showed the innovative side of
the school. However, there were some significant changes from the initial curriculum devised by
Kimura Kumaji. Firstly, the addition of the vocational course and more flexibility aimed at
answering the practical needs of the students and helping them to secure employment to empower
them. Secondly, as Yoko Iwahori writes, in 1887 there were complaints from fathers and mothers-
in-law that their secondary school educated daughters-in-law were bad at housework. It was in
response to such public bashing that lwamoto tried to establish a special education system for
women, by attaching a dormitory to Meiji Jogakkd in order to create a “family” atmosphere, where
the students could receive training in practical aspects of housekeeping and cleaning,??® without
such training overtaking any of the time allocated for other subjects provided at the school. Section
2.¢.3.b. explores the dormitory system.

Iwamoto was also the one to add domestic science to the curriculum. lwahori writes how
Jogaku zasshi linked domestic science to women’s education before the Confucian-backed anti-
Western backlash of the 1890s that essentially promoted housework over science. She notes that
the girls’ school dormitory system envisioned by Iwamoto was based on a Western model. The
reason why Iwamoto took such a step can be found in the 1988 debate on domestic science, which
proposed domestic sciences as a way for women’s liberation, as society was getting more
industrialized. Nitobe Inazo, for instance, while studying in Bonn, sent his thoughts from

221 Tokyo yiigaku annai, 1893, 210.

22 Tokyo yiigaku annai, 1890, 45.

223 This was an early endeavor, as government-supported professional schools only started running since the 1900s.

224 “An Address to the ‘Meiji Gakko’ Pupils. The Present Educational System,” (Meiji jogakké seito ni tsugu, meshita no
Jjoshikyaikuho BIVRFRAEFEICHE <. B F O & 7-2E1E), Jogaku zasshi 207 (April 5, 1890).

225 |wamoto explains such intentions in Jogaku zasshi 49 (January 29, 1887), “Joseito no tsuma” ZZEfE D3, 50, “Joshi no
kishukusha” %7 %45 4 (February 5, 1887), and 222, “Jojuku bessha shugi” 7 #3114 33 (June 19, 1890).
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industrializing Germany to Jogaku zasshi. He emphasized that the wife’s freedom was greatly
enhanced by improved efficiency in household management. Thus, he stressed the need for
mechanization in the household, the employment of scientific knowledge, and encouraged Jogaku
zasshi in its role as a scientific magazine to direct the improvement of home life.?%6 Nitobe also
predicted that numbers of female factory workers would increase, the number of maids would
decrease, and domestic science would become much more important.??” lwahori comments on the
“three steps to reforming the position of women” described by Nitobe: 1) in the kitchen, 2) in the
parlor, and 3) on the podium of public life. According to him, only the U.S. was at the third stage.
Japan was at the first, moving toward the second, and it thus was important to establish domestic
science before trying to rush into anything else. He also ventured into giving some practical advice
on housework.??® Interestingly, Nitobe saw domestic science as a technical discipline. In addition,
his perspective was that in a household that could afford it, the wife would be happy to become a
full-time housewife rather than work outside the home. Iwahori notes that according to the German
doctrine he was espousing, this was regarded as a luxurious way to live, and Nitobe recommended
it to be popularized in Japan. This line of debate was further developed until 1890, when no. 241%?°
marked the appearance of a revised Jogaku zasshi, carrying a higher proportion of articles on
housework and domestic science. lwamoto also invited women as contributors in scientific fields,
yet not all invitations materialized. Thus, these tendencies were reflected at Meiji Jogakkd not only
with the addition of the independent domestic science department but with urging the women to
enter the scientific research sphere, teach and publish.

2.c.2.c. Gaining Confidence and Building Networks: Advice on How to Establish and Run a
Jogakko (1892)

In 1892, Wagaté no joshi kyoiku?® described the reasons behind Meiji Jogakko’s establishment,
reiterating the ideas promoted by the founders, and also explaining the school’s position vis-a-Vvis
its curriculum and style of management after six years of running. Apart from the emphasis on
practical skills described above, Iwamoto stressed the need for higher education, balanced
curricula, networking, in addition to including open criticism of the government’s education
policies. As the source offers a valuable insight into the school’s curricula and policies, it will be
explored in detail below.

Firstly, Wagato no joshi kyoiku’s introductory paragraphs mirror the secchigan by restating
how the establishers founded the school as they felt a need to stop relying on foreign methods of
education, such as those provided at missionary schools. While stressing the fact that they are
grateful to the missionaries, described as the only ones furthering the education of women in
Japan,?3! Wagaté no joshi kyaiku points out that the time has come for the Japanese to take the
education of women into their own hands and adapt the curricula to suit the needs of the students.
To realize this goal, Meiji Jogakkd’s curriculum is described as aiming to balance the Japanese
(wagaku), Western (yogaku), and Chinese (kangaku) ideas, aiming to avoid leaning towards the

226 Nitobe wrote as Ota Inazd A HfEi& in issues 110-11, May 19 and 26, 1889 under the title “Katte muki ni okeru kéan” W5 1
WM B %22, or “on selfishness.”

227 Iwahori, “Construction of the Ideal Wife,” 404.

228 | bid, 405.

229 published on November 29, 1890.

20 Wagaté no joshi kyoiku, “Introduction” (Jo /), 1-4; Chapter 14, “A new plan to promote woman’s Education in Japan” %z £%
A K D, 207-13; and “The Supplement” (Hogen /i 5), 214-17.

231 In contrast to the government that is seen as not doing a sufficient job. The position illustrates Iwamoto’s disillusionment with
the efforts of the government to promote women’s education around the 1890s, as described in section 2.b.2.b.
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extremes as conservatism (jukyii ~¥1H), progressivism (gekishin 34i), Western (seiyofii Pa7£)R)
or the outdated (kyitheifii IH%EJE\) styles of education. With this, Iwamoto diverges from the
secchigan: if Kimura Kumaji’s inclinations fell into the category of Western-style education,
Iwamoto’s version underscored the need for a balance between traditional and new.

The more detailed explanation of the curriculum starts by introducing physical education
at Meiji Jogakko as consisting of calisthenics, etiquette for women, and martial arts—the
combination that, as | shall explore in the following chapters, was a recent development at the
school. The fact that it was mentioned ahead of other things also indicates the importance of this
conceptual innovation at the school. Next, the general aim of education is described as
enlightenment and cultivation?®?, avoiding memorization?® by trying to come up with ways to
nurture the mind for original ideas.?3* For moral education, while Christianity is described as
forming the basis, proselytizing activities?*® are described as refrained from. Instead, instinctive
self-improvement is noted as indispensable.?3 All of these elements are given as fundamental
concepts in the understanding of women’s education and practices at Meiji Jogakko.

The introduction goes on to describe how Meiji Jogakkd is organized. The school’s
organizing committee, or the “group of friends” (doshikai [F]75%Y), chooses the headmaster, who
then nominates the remaining positions. The management and maintenance of the school is then
decided in meetings of all members, including a student representative whose position is equal to
other participants’. The members of this committee are pooled from among individuals who want
to dedicate their lives to female education, follow the principles of Meiji Jogakkd, and are
Christians who have pledged to help and support the school and further the education of Japanese
women; they are not interested in acquiring influence or power. It appears that with this, the
potential committee members are being addressed, signifying that one of the reasons behind the
publication of Wagato no joshi kyoiku was to secure support. The preface further refers the readers
to the end of Wagato no joshi kyoiku for more details on the management of girls’ schools, and is
signed by the “elected head of Meiji Jogakkd’s group of friends” (doshi hyogi kaicho
[FIERE#ESR), possibly lwamoto himself.

The section at the end regarding the management of the school, “A new plan to promote
women’s education in Japan,”?¥” describes the goals and tendencies that influenced the formation
of the curriculum and the school’s management, in addition to echoing the concepts of rydsai
kenbo and jogaku discussed in section 2.b.1. It starts by stating that providing basic education to
women is not enough—general education must be paired with higher education (following the
example of Meiji Jogakkd). According to the passage,

There currently are two ways of action that need to be taken to facilitate the growth of
female education. The first one is to provide universal education to the general
population and thus allow girls to become cultured and to give them a chance to better
fill the roles of modern wives and mothers. The second is to provide an even higher

ik

232 “Introduction” (JO J¥), Wagato no joshi kyoiku, 1-4: “TEFE i & >

233 [bid.: “HEER O R &2 BT

B4Ibid.: L L CHIRZ#IT Lip &

235 Ibid.: “f5iE.”

26 Ibid.: “K5tF_ EARARROEEEZ M L

7 < Jogaku fukyii no keirin” 1 E:3% } OfEH, Wagaté no joshi kyoiku, 207-13, and Jogaku zasshi 280 (July 29, 1891).
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level of education to the very brightest and thus boldly strengthen the basis on which
the female education stands and clear the path for further free development.?3

According to the text, the first method will create the ryaosai kenbo who will change Japan one
home at a time, make the husbands “good,” raise wise children and thus, benefit the whole
country.?® With the second method, extraordinary students, with the initiative to lead and educate
by example?? should emerge, spreading out throughout the country and becoming great teachers,
invigorating jogaku. The reasoning seems to enforce the one already mentioned in 2.b.2.a., seen
in “The Two Ways of Extending Women’s Rights” of 1887,24! by simultaneously targeting both
the inside and the outside of the household.

The text deems the above easy to achieve: asking the government to help is not feasible
(Iwamoto’s disillusionment is clear here), but the power of the regular people?*?, who are keen to
help each other for the benefit of the cause (women’s education and betterment of society), is
enough. While such a stance may seem reminiscent of the Freedom and Rights Movement, the
following passages delve into the minutiae of what needs to be done, revealing the need felt by
Iwamoto to put the ideas to practice rather than develop ideas.

The text suggests that, first of all, two-year regular girls’ schools (futsii jogakko) should be
established to accommodate the graduates of higher elementary schools (koto shogakko). They
should prepare the students to become ryasai kenbo, using Japanese language and texts for
instruction. Since two to three teachers are enough, the school entrance fees?* should not be that
high, and four or five students could cover their salaries. If that is difficult, those in support of the
cause would provide some aid until the student numbers increase. The text explains that even
though such arrangement might not be on par with the government’s girls’ high schools (koto
Jjogakko) or the missionaries’ eiwa #Fl1 jogakko (managed by both foreigners and Japanese), the
first have the shortcoming of exclusively catering to the nobility (kizoku), why the later
overemphasize English language (useless in the countryside) and fail to provide knowledge that
can be put into practice, which is the reason why not many enter such schools or find a way to use
their knowledge after they graduate. The argument here displays the belief that general education
for women will undoubtedly succeed if it is aimed at the practical needs of the students from
middle-class families of contemporary Japan.

The next step to take is establishing facilities for higher education (koto jogakko) where
graduates from regular jogakkos can deepen their knowledge for two years, returning to teach at
their alma mater and ensuring the school’s survival. The text claims that as long as a zealous
teacher is present, everything else is secondary. Thus, the two levels should be set up in a way to
ensure the constant exchange of students and graduates, providing stipends and support for
aspiring teachers. The text concludes stating that if no bright and aspiring students are ready to be
sent to acquire teacher training, the current students at Meiji Jogakkd’s higher education
department are readily available.

238 Wagato no joshi kyéiku, “Jogaku fukyii no keirin” % ERE J OFEk, 207-08. <5 O EAMRIZYE /25 5 —EH 0, il
— LBV DOEEELMI LT Riek oML RE LU TEROEK L& T4, H—b7, BILHERIEEL.
ol EABOFBm AR, SELREOHBEEZE B LB LD T, UTRKMIEFHEOREH 2, XD—
kg

239 Tbid.: Husbands: “E A3 KK & 72 5,7 children: “E E.”

20 CTETERE R

241 |bid.: Jogaku zasshi 69 and 71, June and July of 1887.

22 Wagato no joshi kydiku, “Jogaku fukyii no keirin™: “FEfIN.”

23 Ibid.: “ A%
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Finally, such educational work is framed as a mission to further jogaku—I.e., “research-
based activism,” as framed by lwamoto. His position is made clear by him stating that the above
argument might be empty words to “those who do not share the vision”?* and that it may seem as
a hard thing to achieve for the “cowards” ?** who depend solely on the efforts of the government.
Subsequently, what is needed to implement this mission is those of “independent mind and
spirit”?4¢: people moving toward a common goal (doshisha), “those who rouse them,”?*’ and
suitable materials. Regarding the latter, the text mentions that Meiji Jogakkd has begun to compile
textbooks for domestic science, sewing, and morals for women and urges those knowledgeable to
come forth and contribute texts in the Japanese language.

What is clear from the statements above is that by publishing this text Iwamoto is trying to
promote an educational system that would function on zeal and human networks. The system is
visualized as sustainable by relying on two levels of education that would facilitate the exchange
of sources and motivated individuals. It is seen as running independently from the government and
not relying on missionaries, either (both of which are criticized for not providing the education
needed by the middle class—the majority of students). Finally, lwamoto is also advertising Meiji
Jogakkd as “the” koto jogakko for maintaining such affiliations with futsi jogakko, conveniently
situated in the capital and ready to accommodate the students sent on stipends from the regions.
The underlying goal was likely to strengthen the foothold of the school, in addition to securing
positions and livelihoods for its graduates. While it is hard to evaluate how successful such plans
were, they nevertheless provide us with an idea about Iwamoto’s and Meiji Jogakkd’s future
aspirations.

Enforcing Iwamoto’s theories described above, the “Supplement”?*® at the end of Wagato
no joshi kyoiku describes how to formulate the curriculum. It explains that students would usually
spend two years at regular girls’ school (futsi jogakko) after graduating from higher elementary
schools (koto shogakko), yet in the prosperous areas, or where the level of education is more
advanced, there might be a need to extend it to three years. The table below reflects Iwamoto’s
ideal (and pragmatic) curriculum for a two-year jogakko. lwamoto seems to have modelled this on
Meiji Jogakkd’s honka, yet abbreviated it to two years.

Table 13: Curriculum suggested for a regular jogakko?*

15t year subjects (30 hours) 2" year subjects (30 hours)
Subject (hours) Description (hours) | Description
Domestic science (2) science for the home 3) nursing babies, children, and patients;
(kasei rigaku Z% B HLEL) home hygiene (kanai eisei 5 Nfi4E);
hands-on practice (jisshi %)
Science (rigaku) (3) science, natural history ) physiology (seiri)
(rikahakubutsugaku FLE} {H 4 £2,)
Literature (3) Japanese/Chinese language and writing | (3) Japanese/Chinese language and writing

24 Ibid.: “fEm7e = N

25 Ibid.: “BLIEE.”

248 Tbid.: “ANE D BAR & K#h.”

247 Toid.: “ifd = >

28 Wagato no joshi kyoiku, 214-17.

249 The guidelines following the curriculum reiterate the previously described points by explaining that all the necessary
preparations to open a jogakké are finding two suitable teachers (one is enough for the first year), an elderly lady (rofijin % \)
to become the supervisor (torishimari), and gathering the funds from the supporters (yiishisha) for the location and buildings of the
school. At first, 10-15 students is a good number to maintain. According to lwamoto, after two years, as there will be graduates,
the base of the school will strengthen.
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English (1) basics (2) basics

Mathematics (1) proportion (1) extraction of square and cubic root
Bookkeeping (1) home bookkeeping (2) hands-on practice

Drawing (zusho [& ) (2) | Japanese and Western (2) Japanese and Western
Calligraphy (2) (1)

Etiquette for Women Q)

(jorei) (1)

Economics (keizai) (1) 1) origins of products, understanding

goods’ ingredient lists and practical tips
on managing the household finances

Society (shakai) (1) discussions regarding events in society | (1)
Morals (dowa) (1) discussions regarding the morality- )
related subjects
Women’s Arts tea ceremony, flower arrangement, (3) same as 1%t year
(jogei ) (3) playing koto, choir, etc. depending on
the locality
Women’s Crafts sewing, knitting, cooking, sericulture, 4) same as 1% year
(joko % T) (4) producing tea, paper, lacquerware,
weaving, etc., depending on the locality
Physical Education (3) calisthenics, martial arts, etc., 3) same as 1 year

depending on the locality
In that the recommended curriculum allocates English language few hours, lwamoto is building
on his argument about the lack of usability of English in the lower levels of education or in the
rural areas. Meiji Jogakko itself did not limit its English language education so strictly. Above,
skills and knowledge for the home, in the form of domestic science, bookkeeping, economics, and
crafts for women (which would also possibly secure an income) take up eight and ten hours for
the first and second years respectively. In addition, the emphasis on assuring the girl’s health is
seen from the presence of physiology in the second year and the emphasis on physical education.

While in the curriculum there were such modern subjects as science and physical education,
there were also arts and moral education to balance them out. Drawing, calligraphy, and women’s
arts together take up seven hours of the first and six hours of the second year. While morals are
allocated only an hour each year, depending on the interpretation of the teachers, the “discussions
regarding events in society,” etiquette for women, in addition to the unspecified texts for the
literature class, making up six hours together, were possible means for moral instruction as well.
Thus, the recommended curriculum was likely split into more or less equal parts of 1) practical
knowledge or vocational skills, 2) science, physical education, and English as modern subjects,
and 3) arts and morals as “traditional” ones. However, many of the subjects fit more than one of
these categories and all of them used modern approaches in Iwamoto’s interpretation.

While the above example illustrated the general patterns in Iwamoto’s thought on devising
curricula for the general jogakko throughout Japan, Meiji Jogakkd’s structure is also given as a
reference, a model to emulate. The last page of Wagato no joshi kyoiku provides the school’s rules
and regulations and serves as a description of the institutional basis the school depended on in the
latter half of its history.

Table 14: Meiji Jogakka’s rules and regulations?>°

1. The school has four departments: 1) the elementary department (yonenka) offering general primary education for
students of young ages; 2) the preparatory department (yoka), equal to junior higher education and lasting three
years; 3) the main department (honka), graduation of which is enough/necessary for those who wish to become

250 «Kisoku ryaku” HLHINE, Wagato no joshi kyoiku, 214-17.

66



wise wives and good mothers (ryasai kenbo); and 4) the higher education department (kotoka), lasting two years
and preparing the students to become teachers at institutions of higher education.

2. For the older students, we provide the free electives department (senka) in which they can take up any of the
available courses.

3. For students of the main department who wish to specialize in a certain field, we have established departments
for teacher training (shihanka), English language and literature (eigaku), and Japanese and Chinese language and
literature (wakangaku) among others.?%

4. The school fees are 30 sen for the primary level, 1 yen 40 sen for the preparatory level, 1 yen 60 sen for the main
course, 1 yen 80 sen for the free-electives course, and 2 yen for the higher education course. In addition, there are
many other classes to choose from: English classes are available for 50 sen, instruction in koto for 30 sen, organ
for 70 sen, and stenography for 30 sen.

5. The dormitory fee is 3 yen as a salary to the supervisor (geppo A %) and 80 sen as lodging fees. If the school
fees are 1 yen 40 sen, it is 5 yen 20 sen in total per month. For personal expenses, it is enough to prepare 1 yen
(per month). There is very little expense incurred from purchasing the reading materials.

6. The regular admission of new students takes place in April, September, and January. However, as long as there
are openings, you can be admitted anytime.

7. Students arriving from the countryside should find a guarantor within the Tokyo municipality. In case there is a

guarantor, they are allowed to arrange matters with the school.

Commuting students are only allowed to stay with their relatives or in the lodgings approved by the school.

9. Those in need of the full version of school rules and regulations should post us a letter with a return stamp of 2
sen.

®

Tokyo, Shimorokubanchd.

Judging from the above, the students were free to take independent courses if they wished to, such
as organ and koto, usually taught under the course title of “music.” It is unclear whether the
trimester system was kept throughout the school’s history, but the students seem to have been able
to join according to their circumstances.

In the later years the variety and flexibility in the curriculum at Meiji Jogakko diminished
due to various reasons. According to Aoyama Nao, in 1904, the only options remaining were yoka
(shortened to one year instead of two), futsika and senshitka (lasting three and two years
respectively),?? and vocational training replacing higher education. In 1906, only the futsiibu
(three years) and jisshibu (two years) remained, yet lwamoto still had grand plans and, before
leaving Meiji Jogakko in 1906, devised the changes described in the following section. His plans
are reflected in Sotsugyoseikai hokoku F2E4 23 no. 30, “Gakka no kaitei” £ D UE, or
“the revision of departments.” Sotsugyoseikai hokoku was a publication distributed among the
school’s alumnae notifying them of the new developments at the school.?®® The changes did not
materialize due to various challenges yet offer valuable insight into Iwamoto’s aspirations.

2.c.2.d. Aspirations of the Later Years

Sotsugyoseikai hokoku provides the background details of the changes that took place at the school
after 1904. It describes how the plan was for the general course (futsitka) to be left as it was, while
the vocational senshitka was to be used as a replacement for the tertiary-level kotoka. Kotoka was
most likely removed due to financial strains and lack of applicants in the later years. As senshitka
was two years long, and in 1905 three years of study were necessary to meet the requirements for
a professional school set out by Senmongakko jorei, the school decided to make it possible to
remain for an extra year and choose the subjects freely, thus using their experience in running

251 Referring to senshitka.
22 Aoyama, Meiji Jogakko no kenkyii, 565-66.
253 1bid., 580. Aoyama evaluates the following curriculum as advanced, ambitious, and science-bent.
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Jjiyika as well. By following the Senmongakko jorei, the school was likely attempting to align with
Tsuda’s Eigaku Juku and Naruse Jinzd’s Nihon Joshi Daigakko. Iwamoto’s plan was as follows.

Table 15: Curriculum designed for the vocational department (senshiika) (1906)%5

1%t year, 1t semester subjects

2" year, 1°t semester subjects

(seibutsugaku), psychology (shinrigaku),
recent world history (saikin seishi),
hygienics (eiseigaku), nursing (kangogaku),
economics (keizaigaku)

Subject (hours) | Details (hours) | Details
Japanese Manyoshii (Manyé T3 5%), Genji (3) Continuation from before.
(kokubun) (3) monogatari (Gengo J7), history of
literature (bungakushi SC£57)
Chinese The Analects of Confucius (Rongo #i#k, 3) Shijing (Shikyo 5%, 8—7t C. BC), Shujing /
Classics 5t_3d C. BC), Mencius (Mashi .1, 4 C. Book of Documents (Shokyo Ei#%, date
(kanbun) (3) BC), Tao Te Ching (Roshi ¥, 6 C. BC), disputed), Zhuangzi (Sgji it+, app. 3" C. BC),
Liezi (Resshi %17, 4t C.), history of history of Chinese literature
Chinese literature from Shina bungakushi
K ARSCEL S (author/date unidentified)
English poetry of Henry Wadsworth Longfellow (8) poetry of Lord Byron (1788-1824) and John
Literature (1807-82) and Lord Alfred Tennyson Milton (1608-74), plays of William
(eibun) (8) (1809-92), poetry and prose of Oliver Shakespeare (1564-1616), essays of Ralph
Goldsmith (1728-1774), prose of Nathaniel Waldo Emerson (1803-82), Francis Bacon
Hawthorne (1804-64) and Washington (1561-1626), and Thomas Carlyle (1795—
Irving (1783-1859), K616 buntenr=: %5 3¢ it 1881), rhetoric from Shijigakuf&HEE:
(publication unidentified), history of (publication unidentified), Eibungakushi
English literature from Tsubouchi Shoyd’s
Eibungakushi 5% 3¢ 52 (19017?)
Discussion astronomy (hoshigaku), geology and philosophy or introductory philosophy
(kowa) mineralogy (chishitsu kobutsu), biology (tetsugaku oyobi tetsugakuron), social studies

(shakaigaku), logic (ronrigaku), pedagogy
(kyoikugaku), art or art history (bijutsu oyobi
bijutsu shi, legislations (hdasei taii)

15t year, 2" semester subjects

2nd year, 2" semester subjects

Subject (hours)

Details

Subject (hours)

Details

Kanbun (2)

English language (6)

continuation

English language

(6)
German language (10) German language
(10)

Arithmetic (6) triangle (sankaku), algebra (daisi), | Arithmetic (6) dynamics (rikigaku), calculus
equations (banpashikiron), (bibun), integral calculus (sekibun),
proofreading in printing (kaihan advanced geometry (koto kikagaku)
shikiron, kaihan), geometry (kika)

Geology Physics (3)

and Mineralogy (3) and Science (3)

Lectures Physics, Psychology, Nursing Lectures Astronomy, Science, Physiology,

Introductory Philosophy, Pedagogy

As the previous curricula included the majority of the subjects in Table 15, it is clear that the
variety and the detail of the contents here illustrate the experience the school had accumulated
throughout the years and the emphasis it placed on higher education. While the courses above may
not necessarily have been characteristic of the later years of Meiji Jogakko, they were or would
have been carried out when teachers and funds were available and can be safely said to have
represented the realistic estimations Iwamoto had for Meiji Jogakko and its later years.

254 1hid., 580.
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2.c.2.e. Curricula of Tsiishin Jogaku Kogiroku

Tsishin jogaku, which was essentially a compilation of texts used at the school, reflected what was
covered in classes held at Meiji Jogakko and thus offers deeper insight into the school’s
educational agenda. The following passages explore the curricula for the cycles of 1887 (April 15,
1887, to November 29, 1888) and 1890 (January 20 to December 16, 1890, yet possibly beyond).
Each yearly cycle during which the texts circulated to students with distance learning subscriptions
was slightly different, reflecting students’ questions, the availability of teachers who prepared their
contributions for publishing in installments, and their growing expertise. They also show the
development in the school’s approach and reflect the external influences.

Table 16: Tsashin jogaku kagiroku’s curriculum (1887 Cycle)?%®

Female Physiology (joshi seiri), 15 installments, by Funakoshi Kentaro* #liif AR,

Childcare Training (ikuji kokoroe), 15 inst.

Basics of Literature (bungaku ippan), 14 inst.

Outline of World History (bankoku shiryaku), 4 inst.

Western Etiquette for Women (seiyo no jorei), 7 inst.

Questions and Answers (mondo sowa)

Domestic Science (kanai rigaku), 12 inst.

Physical Geography (chimongaku kogi), 3 inst.

Japanese Painting (waga kogi), by Yagi Kenshin.

Stories for Children (kodomo no hanashi), 18 inst.

Hyakunin isshu k6gi 19 \— B %25, lectures by Suzuki Hiroyasu $5AK54L7§ (1844-1897) put in writing by Yagi Kenshin, 7 inst.

Prevention of Female Ilinesses (fijinbyé no gen’in), 2 inst., by Hasegawa Tai 43175 (1842-1912).

Economics (keizaigaku), 3 inst.

Basic Physical Science (rigaku ippan), 3 inst.

The first installment of Tsashin jogaku (April 15, 1887) carried Iwamoto’s opening remarks
providing a glimpse into his ideas behind devising the distance learning course. There, lwamoto
lists the subjects of the course, briefly describing their purposes.2>

First on the list are the sciences “necessary for the home”: hygiene and economics,
followed by subjects that teach knowledge “necessary for mothers,” and knowledge “necessary
for a civilized nation,” i.e., literature and science, history and geography, and Western manners. 2%’
That is, after describing the science-based knowledge related to the health and livelihood of women
and their families as the basis of education necessary for women, lwamoto adds other subjects,
that he believes having no knowledge of is an embarrassment.?% The idea was that these subjects
were necessary to allow women unable to enter schools to “catch up” with those who did. Overall,
the writing seems to indicate the fear of women being left behind as society was “moving ahead.”
It is unclear whether the students were truly worried or the fear was imposed, yet we can discern

255 \With reference to Koyama Shizuko /N [T+, Tsishin jogaku kégiroku / Nihon shinfujin / Fujin sekai fukkokuban kaidai 815
R A A e N AR [HEZIR] f##78 (Tokyo: Kashiwashobo 15, 2017): 4.

26 “Tsiishin jogaku hakko no shushi” 815 2 53847 DHR'F and “Ryakusoku” &8Il (April 15, 1887).

257 Koyama Shizuko /> [Li#7-, Jogaku Zasshisha Zc B 455 +L, Tsishin jogaku kogiroku 3815 Zc 5% 758 (Tokyo: Kashiwashobd
FHE 5, 2017): 6. From “Tsiishin jogaku hakké no shushi” 8{5 W BEITOME: “—F 2 & 21213, FNELE. FRKEED
FHEMDHE LT, BEE208E, BROLHEREZ, BIFE bBEVBNRIIHNES T, FricithBx Bt L T, 2B
DHVEGEMR 24 BICEZ Y TEICERE—JE LY, BHR#MEORE, KO, FEFELMXO— L8 ZRmE
B, KiedFaessrtbdboi”

258 Such a position was reiterated in the “Ryakusoku” BRIl and the announcements of the course made by Jogaku zasshi, etc.
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an attempt to stress that these subjects are also useful in the daily lives of modern women. Let us
look into the contents of these subjects in detail.

The Physiology section began by claiming that good physical health is the premise for any
education.?>® Such opening indicates the importance the preservation of women’s health had in the
overall structure of the course. Indeed, the topic seems to have been the most extensively covered
in the cycle. For instance, installment 1 (pp. 5-16) begins with advising women to make sure they
are “sturdy”?®° and look after their bodies as vessels of their souls??, thus drawing connections to
the Muscular Christianity movement.?6? Then, it delves into the topic of menstruation and advises
against early and late marriage, before concentrating on pregnancy in the following installments.
Koyama notes that the selection of topics in comparison to contemporaneous textbooks was
progressive.?8® Later, additional subjects such as “Prevention of Female Illnesses” and one-off
talks on glasses, for example, were most likely seen as extensions to the Physiology course.

Domestic Science course that began in issue 3 (pp. 49-56) started by announcing that it
will cover the topic of “heat” and went into detailed scientific descriptions, proving that it was not
a mere course on household chores.?®* On the other hand, “Childcare Training” was based on very
practical advice and described how to wash babies, shave their heads, when and how to breastfeed,
when to wean, use the solid foods, and so on. Some installments were written as responses to
students’ questions.

“Basics of Literature” discussed the Japanese script, promoted genbun icchi, and explained
grammar. It also introduced various types of writing, including kanbun, describing the changes
and instructing in correct usages. By teaching about language, Tsishin jogaku kogiroku followed
the tradition of oraimono for women, yet its approach to the subject was more systematic and
influenced by Western linguistics.

“Outline of World History” described in its three chapters (pp. 37-47) the primitive,
modernizing, and developed peoples?®. While on one hand the section seems to have built upon
scientific ideas, on the other it introduced the origin of the world from a Biblical perspective?%. It
mentions the Tower of Babel and the scattering of peoples?®’, proceeds to issues of race?®, and
finally introduces the history of ancient civilizations in Mesopotamia?®®—illustrating how religion
and science still went hand-in-hand in Japan at the time.

The “Physical Geography” section was, most likely, a partial translation of Sir Archibald
Geikie’s (1835-1924) The Teaching of Geography, Suggestions regarding Principles and

29 Koyama, Tsiishin jogaku 1,9: “Se3H RO LKA B NE 720 >

260 Thid.: “H-fao k.

61 bid.: “TBW ORI L b S &HEKE, B L<fREL T

262 It is unclear how exposed Iwamoto was to such ideas, yet his fascination with sports in women’s education may have stemmed
from learning about examples of women’s physical education in Christian circles.

263 Koyama, Kogiroku kaidai, 5.

264 Koyama, Tsiishin jogaku, 3: The subtopics for “heat” were: tectonic plates (H1EK FIRERD i K V5233 )7 D), heat and
living beings (IRZ\ & 44 & D BILR D FF), measuring heat (15244 | % ), reflection of heat (IR ST =), warming things
(IRZNA 3 < 5), preservation of heat by moving bodies (B {4 2324 % # .54, the properties and usages of heat (IRZADHE
A7 12 Zhle O =), the effect of heat on the living things (GRZAD A BE 12N T 2 %0 O =), ways to create heat, such as by burning
coal (A TR 12 H7 iR =), movement of air and ventilation (225 i Eh il 12/ ] D =), and tools to create heat (1RZL % 15
28 B D).

265 Koyama, Tsiishin jogaku, 1: “AB8. B, BA{LRDOZ &
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Methods for the Use of Teachers published by Macmillan in 1887. It described the shape of the
earth, explained the notion of day and night, the composition of the atmosphere, and other scientific
subjects. The translator is not disclosed and it could not be ascertained whether the translation of
Geikie’s work was accessible through other mediums. Therefore, it was likely an original effort
by someone affiliated to Meiji Jogakko.

The “Western Etiquette for Women™ began by speaking of introductions. It described how
to behave when being introduced to someone and explained how to carry out introductions in
writing, exchange name cards, and hold conversations. It treated such topics as showing somebody
around, writing letters, going for walks, and types of accessories. It also spoke of parties and table
manners?’?, occasionally using English phrases. The addition of this section is particular to the
introductory stage in Iwamoto’s educational policies. Later, Iwamoto’s understanding of manners
necessary to Japanese women evolved and diverged from the “Western etiquette,” yet the
underlying principles in his descriptions survived in his definition of jorei.

“Economics” appeared late in the cycle and spoke on how to accrue profit and on other
finance theory. “Stories for Children” carried, among others, H. C. Andersen’s (1805-75) The
Emperor’s New Clothes, translated into Fushigi no shin ’isé /R 8.5 O #714< % by Iwamoto himself.
There was also the “Question and Answer” section that addressed such topics as studying later in
life, Western-style clothing, and ways of recreation that would help escape the summer heat. Other
topics included equal rights, introduction to publications, and Western-style knitting.

Overall, the first cycle of Tsishin jogaku, while addressing the issue of becoming a good
wife and mother, also seems to reach out to women with “enlightening” and possibly “liberating”
advice, with the hope of dispelling previous “misconceptions.” Thus, while the Meiji period was
the time when such figures as Inoue Enryo # -[ T (1858-1919) saw the need to rid Japan of
religious superstitions with scientific explanations of the natural phenomena, lwamoto and Meiji
Jogakkd did something similar for women. However, while Inoue made numerous talks and wrote
in newspapers making light of the old beliefs, a subtler way to disseminate the knowledge on
women’s health must have been preferable in the society of the time. The fact that Tsiishin jogaku
kogiroku was delivered to students’ homes in a style of correspondence, and that questions could
be asked in private letters, must have been aimed at making the readers feel comfortable to ask
personal questions.

The 1890 cycle of Tsishin jogaku kogiroku boasted more content both in the length of
articles and in the variety of subjects. It also contained illustrations and included authors’ names,
displaying the fact that Tsishin jogaku kogiroku had become a more “established” publication.

Table 17: Tsashin jogaku kagiroku’s curriculum (1890 Cycle)?™

Subject Pages Teacher
(year/month)?’2
World History (bankokushi) 450/38 Kimura Yiukichi
Japanese History (nihonrekishi) 200/16 Namatame Keitoku*
Arithmetic and Bookkeeping (sanjutsuboki) | 100/8
Physics and Chemistry (rikagaku) 100/8
Physiology (seirigaku) 100/8 Bachelor in Medicine (igakushi) Mishima Michiyoshi*

HrotE TF—=TND I X
20 |hid.: “R AN F ¥ Z2od; & 2 EooFGogE”
271 The announcement of the curriculum made in Jogakusei 1 (May 21, 1890). Teachers as per list found in Tsiishin jogaku kogiroku
numbers 11 (November 15, 1890) and 12 (December 16, 1890).
272 The numbers of pages do not add up as they are approximations.
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Zoology (dobutsugaku) 100/8 Isogai Yutard, a teacher at Meiji Jogakkd, and Kichida
Nobuko

Essay writing (sakubunhé bunrei) 200/16 Suzuki Hiroyasu

Japanese Poetry (eikaik k) 50/4

Japanese Reader (wabun tokuhon) 300/24 Suzuki Hiroyasu

Kanbun Reader (kanbun tokuhon) 300/24 Yagi Kenshin

Domestic Science (kaseigaku) including 300/24 Western cooking (seiyé ryori ho) by Mrs. Kadi*

Hygiene (eisei), Childcare (ikuji), Nursing 715 - Hhd N, Sewing (saiho koza) by Watanabe

(kanbyo), Cooking (ryori), and Sewing Tatsugord 3% = TLER, and Hygiene by Mishima

(saiho). Michiyoshi*

Geography with graphs (zu-iri chiri) 150/12 Isogai Yiitard

English Studies (eigaku) 100/8

Table 17 is based on advertisements published before the cycle. The courses, however, were named
slightly differently from the above and also included jorei. With the inclusion of the section on the
Japanese history and the exclusion of the Western manners, there appears to be more emphasis on
“native” knowledge.

It seems that both the staff and the students at Meiji Jogakko fulfilled a wide range of roles
and that the staff, even when not officially employed, would collaborate with the school in its
projects. This is made clear by the fact that the “Jorei” section was written by a student taking the
class at Meiji Jogakko?’3; the “World History” was supervised by Kimura Yikichi (whom Table
8 describes as a teacher of eigaku and kangaku in 1890); the “Physiology” section was assigned to
Isogai Ytaro (teacher of literature and mathematics in 1890, cf. Table 8; he also edited Jogakusei,
a magazine Meiji Jogakkd published to promote girl students’ writing and genbun icchi); and
“Physics” and “Chemistry” were under Kichida Nobuko (teacher of science in 1890, head and
teacher at the teacher training department in 1891, cf. Table 8; also the person behind compiling
the domestic science textbooks according to Wagato no joshi kyaiku). The names of Yagi Kenshin,
who was responsible for art, kanbun, and management at Meiji Jogakko (cf. tables 8, 16, 17, and
22), and Suzuki Hiroyasu, who was responsible for teaching the Japanese language and compiling
textbooks (cf. tables 8, 16, 17, 20, and 28), are also commonly seen, signifying the important and
varied roles they played in the school’s activities and underscoring the connection between them
and the school’s policies.

The approach to mix between faith and science in teaching history has not changed between
the cycles. The “Japanese History” section in the first issue covered the distant past and, just as
the “World History” had been explained from a Christian perspective in 1887, it started from
Shinto mythology.

The “English” section described English by comparing it to Japanese and spoke of the ways
of instructing, learning, and practicing the language. Meanwhile, the “Kanbun Reader” kept the
more classical approach and provided a reading exercise using parallel text—one page was in the
original Chinese while the other carried the kanbun readings.

Image 1: English (opening, left), Kanbun (closing, right), Tstishin jogaku kagiroku 1, 1890

273 Jorei class held by Kamiya Gin’ichird* in 1890 was written down by student Ando Taneko* ZZJEFE 7.
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In Image 1, we see the name of the authors of the English section. They are Ms. Yamakawa [LI) [
(lecturer) and Suzuki Masao &K IE#E (who recorded the lecture). The section begins with the
lecturer urging the students not to forget that they are citizens of the Japanese empire?’#, even while
learning English. Meanwhile, the “Japanese Reader” section in Image 2 begins by stating that
Genji monogatari would be a good piece to use, yet, due to it being rather difficult, Yoshida
Kenkd’s & FH 4 (1283-1350) Tsurezuregusa FESREL (1330-32) was chosen to be analyzed
instead. Both texts, now considered classics, were not yet commonly taught to women.

Image 2: Japanese reader (opening, left), Nagauta (closing, right), Tsashin jogaku kogiroku 1, 1890
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274 “Eigo” HerE, Tsiishin jogaku kogiroku 1, 1890: “ K H AT [E D A.”
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The “Zoology” section illustrated and explained such things as the anatomy of insects and reptiles,
while “Geography” included maps.

Image 3: Zoology (left) and Geography (right), Tsashin jogaku kogiroku 11, 1890
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The “Physiology” section included such topics as urine and sweat, while the “Physics” section,
also illustrated, introduced the law of Archimedes and Pascal’s principle among others.?”

Image 4: Physics, Tsuishin jogaku kagiroku 12, 1890

275 n this particular cycle were covered: water pressure (7K ™ JE 77), relative density (EbE), properties of gases (KUPKEA D
&), gas vapors (% A 7&%.), weight of air (485D & X), and air pressure (Z2/E71), etc.
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“Jorei,” included in the 1890 cycle, issue 12, replaced the previously introduced Western manners
while following its style to offer very specific advice. The section covered topics of the traditional
polite ways to use language, enter places, eat, drink warm beverages, snack, receive visitors, offer
the tea or tobacco tray, cross over something, stand, sit, bow to the guests in the seat of honor, bow
in line, leave in line, dust in front of one’s senior, open and close doors, prepare meals, deliver
chopsticks, carry atray, serve rice, offer beverages, and offer tea after food. This was not the whole
role jorei had at the school, however.

Since Meiji Jogakkd’s teachers constituted the majority of Tsiishin jogaku’s authors, we
can deduce that there must have been an overlap between its contents and the materials used at the
school. This assumption would confirm that, judging from the contents of Tsishin jogaku kogiroku
and the other available syllabi described above, the scientific approach was used rather consistently
in teaching the subjects at the school and was combined with an emphasis on applicability in
women’s everyday lives. How the two elements met in Iwamoto’s thought can be best illustrated
by the subject of “Domestic Science.”

Mizuno Machiko notes that Iwamoto saw the domestic science department as instructing
in purely scientific subjects?’®, and thus stood out from his contemporaries such as Naruse Jinzo.?’’
However, in order to clarify how subject titles and hours allocated in the curriculum did not
necessarily provide the whole picture, lwamoto wrote the following passage explaining how he
found a chance for moral training even when it came to studying science.

The Domestic Science course is important not only for teaching girls how to housekeep.
As it teaches scrupulousness, patience, being diligent without seeking something in
return, and other virtues in women, it is not a subject to be belittled. Learning the
traditional techniques of cooking, sewing, home management, etc., is required; yet, the

216 Jogaku zasshi 421, April 25, 1896: “—FlDfisR 7= 5 Bl »
277 Mizuno, “Jogaku zasshi ni okeru joshi koto kyoikuron,” 291.
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goal of such study is to research and improve those traditional techniques. Discoveries
do not only take place in physics and chemistry; in the kitchen, in doing laundry, in
keeping notebooks, etc., there is a wide berth for making discoveries; however,
scientists have not approached these fields yet. It is thus a great joy to research and
improve them ourselves. | urge you to pay more attention to this process of discovery
and enjoy it fully. Especially in the case of those living in dormitories: you have to
prepare meals and manage finances, so please carry on with even more care from now
on, meeting every day for thirty minutes to discuss the prices, recipes, and accounts.?®

It is clear from the above quote that curricula or textbooks cannot provide enough insight into the
connections the subjects at Meiji Jogakkd had with each other, and how they were meant to be
approached, or reflected, in the everyday lives of the students. To provide such detail, the section
below will explore what kind of education took place within the school’s grounds in the hours
outside of lessons represented in the curricula.

2.c.3. Examinations, Dormitories, and Extracurricular Activities

In Iwamoto’s thought, there was a connection between examinations, dormitories, and
extracurricular activities. All three were seen as ways to put the knowledge gained at the school
“to the test.” Students, encouraged to autonomously supervise their progress, were advised to use
these venues to give shape to their education in order to assess their own and their peers’ progress.

2.c.3.a. Examinations

The record of students’ grades or the examination criteria would provide helpful insight into how
Iwamoto’s policies were (or were not) materializing into the students’ output. However, such
resources could not be located. Instead, let us refer to Iwamoto’s description of the assessment
process.

In case of students in the teacher training department only, there will be a need for
some memorization. As they are to take the Tokyo municipal examination for the
teaching licenses, we cannot do things only as we like. However, as | have already
argued, memorization, or intensive study for exams, is forbidden in our school. [...]
Being well-read is more important than being able to memorize extensively. However,
what is even more important than reading is the ability to think—to consider something
thoroughly without depending on anybody, and to have an opinion regarding all
matters. Even when reading to prepare for exams, you should aim to develop your own
ideas. Now, as our school’s wish is for you to develop your strengths in this way,
grading you during the exams on whether you remember things or not is treated as
something secondary to how well you have developed your critical reading and

218 Wagato no joshi kyoiku, 20-21: “FEEOF|IAHE THIZEEZFI<K AL, FEIZ—F 285 Z LOBIIKEIZR S
DI BT, AR OME ., DM, EABEMH, FOXRHALERLT DD~ ST THBIIBETELEZORAR
Do WEHRDOEIET O FEIGE %2252 L3/, BrHLRE LT O EIEELITET 29 08T~ &
7Y, BHITECED LICORRL T, ZEFTe, WEOML . REOMN T L ORPTE#HLH Y. ML T
FENEIRIZMOBARN FEEF T I LESRYD . ZEWRELKT 2OMRFT-FFICHOLT, SF—BIITERL
THELS ZEWROETAZ LBET, TICOBEDEFIT, HRT TITA P B2 BE U CHAR 2 TkiIn-5 2
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thinking skills. And that is why it is unnecessary to prepare for the exams in any special
way—just take an approach to study that will best develop your skills.?”

In the passage above on methods of studying, reading is described as important and memorization
as “secondary” (yet not “last”) on the list. Iwamoto in his explanation is contrasting the school’s
assessment methods to the general practice. If the students wished to be licensed outside the school,
they could not be excluded from general practices and thus the school could not reject
memorization. However, the emphasis on the fact that Meiji Jogakkd was against evaluating
student performance based on how well they remembered things is significant. As already noted
in 2.c.2.b., the opening passage of Wagato no joshi kyoiku, that is, the official description of the
school’s policies, also forbade the traditional way of rote learning and encouraged students to
formulate and express original ideas. We can thus derive that lwamoto urged teachers to judge
students’ performance by how successfully they applied study techniques that suited their needs,
that is, whether they exhibited informed autonomy.

If applicability was an important factor to Iwamoto (as I argue), the command of skills and
information that he deemed applicable must have served as a criterion to evaluate students’ overall
performance as well. This type of evaluation was made possible in a variety of settings (such as
dormitories, extracurricular activities, and chances to undertake professional training) and was
employed at all levels of education at the school.

2.c.3.b. Dormitories
First of all, in helping with the running of dormitories (essentially, “large households”), students
were encouraged to gain new skills and practice their “bookish” knowledge. From the passage
quoted above about domestic science, it is clear that the daily tasks of preparing meals and
managing finances are included in the category of education. In addition, how well one fit into the
dormitory’s community was open to assessment by one’s peers and dormitory supervisors.
Iwamoto illustrates the importance he ascribed to this arrangement by conflating housing with
educating in his writing, the tendency particularly clearly expressed in “Three practices of student
housing”?®, In it, Iwamoto wrote of three ways that, according to him, education for women was
carried out in Japan. First, and indicated as the most common, is the practice of placing hundreds
of students into a dormitory (shukusha shugi 1/%44x 3= #%). The second is placing small groups of
around ten students into dormitories while mimicking a household (bessha shugi %! 3-5%). The
last alternative, described by Iwamoto as the traditional way, is placing up to thirty girls in a house
of an educated female to create a juku private academy (hobo shugi f&F:F=5%).

Iwamoto proceeds to evaluate these methods of housing/educating one by one. To him, in
large dormitories, the students feel like they are living with strangers, there is no harmony, and
there is little emphasis on teaching domestic science, except in theory. In home-like lodgings,

219 Wagato no joshi kyoiku, 23-24: “FEiR LT ITBICHEFNOREEL =L HZ bbb DD~ fiIHELBESERLIITD
HHZ25F, A UIEIRHRLEREMRS E CEAN, FlChETm, @x Lty XERBo/BIc e TREICMIRT S
FEROEY 20, [.] BETLHL0 LB NERSZ ENREYLRY, RUIRZEL NI b —ERYLR 51355
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280 Chapter 9 in Wagaté no joshi kyoiku. Based on Jogaku zasshi 228, “No Teacher, no Pupil. Three Methods of Educating Girls.”
LAHBEIC =D Y that was published on August 30, 1890.
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students study together in large numbers, but also get a chance to relax and “naturally” acquire the
knowledge regarding the management of the household. Juku-style housing is described as similar
to being educated at home by one’s parents. The only difference raised is that, instead, the girls
are lectured by a woman knowledgeable in the “enlightened” studies.

Iwamoto goes on to compare the conditions in Japan and the West. He concludes that there
are few differences regarding the developments of housing. First, he describes how on both sides
at first only the private-academy-style housing existed, and the goal was to rear ladies. In Japan,
Iwamoto remarks, this stage is illustrated by such schools as Atomi Kakei’s B iAEER (1840-
1926) Atomi Jogakko’s B 57 Zc 2245281 with live-in students. According to him, as education
became more accessible to women, the method of placing students in large dormitories was applied.
Iwamoto describes how in Japan in 1874-75, and then again in 1883, large dormitories were
increasing in numbers. He notes how, as various drawbacks of such housing were noticed, home-
like lodgings, where students look after each other, were promoted instead. To lwamoto, the large-
scale support for such type of housing, together with the improvements upon the classical model
of juku-style hobo-shugi lodgings, signifies the tangible level of maturity in the education of
women in Japan.

Here, while Iwamoto acknowledges the progress of women’s education, he also disagrees
with the modern invention of large dormitories as lacking the benefits of traditional lodgings. The
latter are also criticized, as one person is not deemed enough to teach girls a variety of skills and
expose them to varied opinions. Something in between is desirable to lwamoto: an organized
dormitory system where the student-teacher ratio is suitable for establishing close connections and
maintaining small communities. It is in this particular way that Meiji Jogakkd’s dormitory was
modeled.

When Soma Kokko was a student at Meiji Jogakkd (1895-97), she described how she lived
in a terraced house (nagaya =) where one 10 mat (app. 16 m?) room was shared among four
students.?®2 From Hani Motoko’s memoirs, however, we get to know that the students living
together in the dormitory in 1891 were numerous and thus the housing did not fit Iwamoto’s ideal
image of a snug family-like environment. She describes her experience as follows.

About one hundred students lived in the dormitory of Meiji Women’s School. At seven
in the evening, we would gather in the auditorium for a prayer service and stay on to
study until nine o’clock. I worked on manuscripts during this period. At the school |
learned of the benefits for mind and body of a regimented daily routine. For a country
girl like myself, it was not easy at first to get up early in the morning, to wash in a
crowded washroom, and to eat and bathe expeditiously. [...] One of the dormitory
supervisors, a Mrs. Kuroyanagi, was a widow who combined the graciousness of her
native Kyoto with the high spirit worthy of a Tokyoite. Her competent management
and creative imagination contributed immensely to our health and enjoyment. The
chief maid was a stocky authoritative woman; under her direction, rice for one hundred
boarders was cooked to perfection three times daily.?83

It appears that Meiji Jogakk®d, in response to an increasing number of students, had to compromise
its ideals.

281 A predecessor to the currently-running Atomi Gakuen #f /.5~ in Tokyo.
282 K okko, Mokui, 52.
283 Translated by Irie-Mulhern, Heroic with Grace, 248-49.
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According to the “Three practices of student housing,” only the best-educated women are fit
to supervise dormitories, as they establish close and personal relations with the students and thus
exert great influence upon them. The above-mentioned Mrs. Kuroyanagi was more than the
supervisor of lodgings. According to Hani, she helped her secure a job, and let her board at her
home when needed. She writes: “I happened to meet the daughter of Mrs. Kuroyanagi, the Meiji
Women’s School dorm supervisor. As a result of an introduction from her mother, | obtained a
teaching position at an elementary school in the Tsukiji area, and soon moved into Mrs.
Kuroyanagi’s house.”?84

From Iwamoto’s reasoning seen above and from the students’ experiences, it is clear that the
women working in the dormitories were an important part of the educational scheme at Meiji
Jogakkd. Introducing another woman in such position, Kure Kumi, who also taught at the school
and later took over Iwamoto’s role as the principal, Soma Kokko wrote the following.

The dormitory matron Kure-sensei was the older sister of the famous statistician Kure
Ayatoshi (‘2 3CH, 1851-1918). In her youth she served deep in Chiyoda, lived single,
and even though a woman, had quite some grit. From the students she required the
bushido-like manners that she had herself acquired and it must have been hard for her
to persistently caution the youngsters.?® [ ...] She believed in Iwamoto-sensei until the
end, protecting the school and serving as the matron of the dormitory that was slowly
turning into a lonely place.?%

These women took part in running the school within and without the official hours. They formed
bonds with students that extended beyond the school, serving as role models to them, and provided
the support that the lectures in the classroom could not. In return, the school acknowledged their
achievements and character and provided them with a livelihood and a place to belong.

2.c.3.c. Extracurricular Activities and Professional Training

Next, there were the school’s clubs. To Iwamoto, they likely embodied the ideal means to cultivate
all the qualities he promoted—autonomy in education via critical and independent thinking, hands-
on training, self-assessment, and learning from peers and role-models. lwamoto describes the two
clubs that were running around 1890 in the following way.

Maria’s Friends and Literary Society (Bungakukai)

Let us keep the two clubs flourishing: you learn from the teachers, but in the clubs you
get a chance to carry out your own research, and a chance to apply your knowledge to
real life.

Maria’s Friends, please keep pouring even more of your strength into collecting
money by knitting, sewing, doing laundry, making raised cloth pictures, folding
envelopes, et cetera, during your free time for the purposes of charity—at times
consoling the sick at hospitals, at times alleviating the suffering of the poor.

284 |hjd., 254-55.

285 K okkd, Mokui, 52-53: “&E D REAITHEFE & L TAR - D RGE T, HWETFRBHORIZ X T, £l
KT o LMETHELTERLNESTTHY, KRBPLLRERDHY ., TOHIZHOWEREEN LMD Lk, %
DEFFBEAEAEICLEND LA, HBVFILITHOND L) RERZINLZ 2 EVEEOZ LT, BEBHOL
FHRGDOZ ETERhoTzl, Ao THInIENneosnEzd”

26 1bid., 63: “Z D HIImBEE THALELF L, FREH#ES T, FATTAMLL 2o TIT FESICHED b3 &
LLToED”
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Bungakukai members, it is fine to keep on writing essays, making speeches, and
conducting debates, just pour more energy into editing the magazine—make it your
goal to finish one issue within a month so that you can share it with the students of the
school and enjoy it together. It is fine for both the clubs to be independent from the
school as before, but they should also help out in the school as much as possible. As
Jogaku Zasshisha is lending all new publications of magazines and newspapers to the
Bungakukai, you should share the knowledge with others by reading worthy articles
and getting acquainted with the current affairs, as well as reading the new publications
and discussing them with others. This should be seen as genuine education carried out
in the shape of extracurricular activity.?8’

Maria’s Friends was a club based on the Christian concept of charity and was not unique to Meiji
Jogakkd. Soma Kokkd wrote of her experience of a similar club at Ferris Jogakk® that she attended
since 1893, before entering Meiji Jogakko. 268 The Literary Society (Bungakukai), which
encouraged students to publish their own magazine, seems to have also been practiced at other
schools, yet likely with less vigorous support from the school. (In the writing above Jogaku
Zasshisha seems to be conflated with Meiji Jogakkd, confirming how important the publishing
activities were to the school.) It is unclear which magazine the students are encouraged to edit, yet,
as the first issue of Jogakusei appeared on May 1890, a month after lwamoto initially made the
above speech, he could have been referring to Jogakusei or its precursor. When lwamoto and
Hoshino attempted to promote the practice at other schools via the medium of Jogakusei, they
approached schools with Christian inclination to join the Jogakusei Alliance.?®® The number of
member schools did not seem to extend over twenty at a time, yet by their willingness to participate
we can know that the schools either had functional literary societies before joining or were inspired
to start such clubs due to being introduced to the idea by Meiji Jogakkao.

Iwamoto, who himself participated in publishing magazines during his education and who
relied on printed media to acquire knowledge, must have seen the benefit in Meiji Jogakkd’s
Bungakukai. Connecting the literary society to Jogaku zasshi in the above quote, he demonstrates
one way how Jogaku zasshi (and other publications made and owned by the publishing house)
were circulated within the school in a textbook-like manner.

The extra-curricular activities did not end with the two clubs. It is unclear for how long the
practices continued, yet Iwamoto in the following quote describes how the students were required
to cooperate with teachers by attending cultural events outside of the school as well as gatherings
at the school, and by participating in the school’s management.

%7 Wagaté no joshi kyéiku, 24-25: “~ ) T2, BCEBEGO ZGE, SRVEWEEAICE L L, ZENICE L CI3EE
FTZEED, WEOSIZE L UIANLIFRE LEAZHEE L, AL EHOZEAEL & 04, Aligh, <
U7 2RI TIEERIREZ LLCHRY) . e, Ve, 7348, IERIRY . REZ L T2 B2 2 BBEOFRITHO, KR
Wb E RO TRAZRD, XELEAEZKORERLDHZLIC, A Bah LE~, SCEGITH X, CE,
HiL, T, ZE2 0252 ICTHL, M 2 HGE2RET 22 LIc—BRI L, SBT3 X%
LAHAELT, AIC—HILO6TBELTY, EROAXIZAELZRLIITREDLRL, K o>OE KRB L TERD
FIR IR LN E S, BEICTHIRHA L LTI~ U, 28R & 0 I3 CoR MRS 355 4 082
TR 2 B 5 5 DT, EERT RS D RHIIE X A A CREROREZ Y | IRErEZ AT
HEMNIEFEZEL AL, BEITER, BRNOBRAFTL LS &

28 Kokko, Mokui, 36: “RIEF4s (X7 A R—F =V AT7—) B’HV., SEITFROKIZERDRYZ OM
ODFMEEZLTCLEZIY ., ZNERIIHO, BITEF T BEEMIIMEESFEOFTITMA TR H L) —fEDZE
EThHVELRY

289 Refer to Annex 2, section 5.
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Every Friday evening from now on [April 1890], a friendly get-together of teachers
and students will take place. Discussions regarding such topics as literature and society
will be carried out in a relaxed and open fashion and the teachers, while answering and
asking questions, shall be ready to provide proper guidance to develop your critical
thinking. In addition, when there are such public events as exhibitions or fairs taking
place, the teachers will accompany you to them, and, upon your return to the school,
will listen to each of your impressions, thus aiding you in developing your critical
abilities. Similarly, there will be an Advice Box made ready, into which all of you are
encouraged to contribute your opinions regarding the matters of education and
managing the school. The purpose of this is not only to raise your awareness regarding
the methods of running the school but also to make us aware of what we lack and make
the school a better place—something which will benefit both sides.?%

As we can see from the existence of the Advice Box mentioned above, and the fact that there was
also a student representative who would participate in school meetings, the students were involved
in the management and had a chance to acquire insights applicable in their future careers. This
right was also a responsibility, as the students must have felt that their input was tied to the school’s
performance as a whole. By nurturing this sense of community and camaraderie, Iwamoto
extended the requirement for self-assessment and self-guidance from individual to school level.

2.d. Conclusions

When missionaries and Japanese Christians became active in the Meiji period, they started
promoting the modernization/Westernization of Japan, which, as we saw in this chapter, focused
on women. With primary education becoming compulsory for girls in 1872, the Christian
involvement in women’s education became increasingly visible, and, by the end of the 1880s,
numerous private academies had been established. Meiji Jogakkd can be said to be the first
successful enterprise of the Japanese Protestant community,?°! a response to both the practices in
the missionary schools and the ideological frameworks set by the government. Interestingly, under
the management of Iwamoto, the school formed and grew in ways that were not visible at other
Christian schools. It was a noteworthy institution due to a variety of reasons. First of all, it stressed
amodel of shared and equal management (among a wide range of individuals) and the involvement
of students. Secondly, as its support-line, it relied on Japanese intelligentsia and like-minded social
actors. Rather than trying to gain backing by maintaining affiliations or defining itself in a clear-
cut fashion as the other schools (missionary, government, or small private academies), it devised
an original approach to education under the independent banner of a network of intellectuals who,
following the patterns of their own education, combined in their practices various ideas stemming
from within and without Japan. Thirdly, the school was attractive to students as it attempted to
cater to their needs and provide flexible, varied, and advanced courses. Fourthly, unlike other
Christian institutions, Meiji Jogakkd emphasized the usage and production of the Japanese-

20 Wagato no joshi kyoiku, 24-25: “X =5 J5 4R H O J7 3B R AL OB G 2S5 L, FTHL A& T8 it
T EEOREER L, MEKEFIHETORBSNE2FEETSL, XWEGomEdic ONGH 5 & X THM, 61
LRATLCZ &R, RO LFET-8#x OBIEE URA Z M HMFE 2T <L, XGRTL v fm~E< AR
OPNIZFE TN LHH IR LERS S & i3, HERTRLUTEEL DXL, ZNINFE 72N B BEIC#
DEBAZBRBS>OTRAD BT, BHEZANOHEEZMD Z L2, BTIEAEROLEMD EHET, HicES~N
T llenth>

291 Kischka-WellhduBer, “Japanese Feminism’s Institutional Basis,” 132.
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language materials suitable to students and pushed for improvement of language in order to make
knowledge more accessible. Finally, while also serving as a bridge between classes and religious
inclinations, it kept as its target audience the majority of the population (middle classes) and
attempted to reach as many people as possible through various educational enterprises and creative
solutions.

The goal Meiji Jogakko declared was educating women in order to strengthen and improve
society at large. To achieve this, it set for itself a twofold approach. First, it catered to a variety of
educational needs and offered high-quality training to find employment, carry out research, or
supervise a modern household for independent and confident modern women. This approach
translated at the school into the encouragement of student autonomy, promotion of critical thinking,
self-, peer-, and group-assessment, and the emphasis on extracurricular learning. Furthermore, the
school