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LR LT, HEEE T2V v VLD T 7 A MERDHEREH 2 IR DUGEED T
IND, FIEROEAE, BEEE T2 v LTI RS, bEDIFET IR DY
Y VOVICRAE OB E 2 TR L Tz, BRSCOREICIED (R a 7 & 22l EssE
HEE I DI L U TS L 72 TOEFL ITPPD A a7 £ OEEHIZRB I Ng o7, &
fECTOEHETHL Y v VILDOBRMEE I LD 2 EDIRB I NN, ¥ % VL DORHZE
WD DL, LT 7 u—=F2ZIF AN, 77 A DR AT 7 £ DRI %
B Z D 2 e R EZ B ETE2DTIE RV EBEZI N, ARORERIX, &
FHITY v VLV ORHAZIRIICE D AN - DICEELH D EEZ sk,

F—TJ—R Py, a—nR2, A—7, ERERE

Developing genre awareness in an academic English course:
A case of Japanese first-year undergraduate students

Motoko Asano

Osaka Medical and Pharmaceutical University
2-7 Daigaku-machi, Takatsuki, Osaka, 569-8686 Japan

Abstract This study investigated whether an on-demand course of genre-based academic
English for first-year undergraduates would help learners raise their genre awareness and
whether the degree of genre awareness would be related to the students’ English proficiency as
expressed by the TOEFL ITP® scores. In the thirteen weekly classes, the participants performed
various tasks such as extracting research information from science news (SN), analysing moves
of SN texts that communicate research article information, and summarizing SN texts in a
research article abstract style. Analyses of summaries from 41 students revealed that 20
participants (48.8%) improved or maintained their organizational performance in summarizing
research information in a research article abstract style. The performance scores seemed to have
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no clear relationship with the participants’ English proficiency based on their TOEFL ITP®
scores. The on-demand genre-based academic English course successfully raised some students’
genre awareness, focusing mainly on the rhetorical organization of genre texts. However, the
degree of genre awareness may be related to whether or not learners accept new approaches to
pay attention to genre-specific features of texts. The findings may be useful for effectively
incorporating genre frameworks into classrooms.

Keywords genre, moves, on-demand classes, corpus

1. FU®IC

SEMPEREAE OmAE HERR, 42 oGO SEOfvGLasazr—varyoRy
ANZEGT LI L EIND (REAY, 2016) . “ATREEE TREE HIOIEEE ) (HMEF, 2009, p.130)
(English for Specific Purposes, DA T ESP) @ F % 72 fii& % 5 & % (Anthony, 2018; J¢ N, 2010) . ESP
1%, Swales (1981, 1990) 12X %Y ¥ Y IILorHrz R HIE L T E 7,

¥ VOVOBEEIIIEIE, FUICESP, Kzl &9 S New  Rhetoric IR, # & UF Systemic
Functional Linguistics (Z772H I 41T & 72 (Hyon, 1996) , L TlE, 316 DFIRIFA IS L 7%
HDTIEHR L, BE L THBEHGIGHI NS Z £ 23%\»> (Johns, 2008 & 2013) ,

WA, PrvoL kil TEEL SHEPES SO (Hyon, 2018, p. 3; MU, Wih 3% F1uIHA
FEAUIEFICL D) THBH I EITMAT THRIT, s ns 2 LiXoflivirzis
9, & X4 (Hyland, 2007, p. 149), T#&iG@E L CHEAEI N5 b Dy (Miller, 1984, p. 156) &9
BERDE S 3, SCREE N T3 (Swales, 1990, p. 18; Gentil, 2011, p. 7; Tardy et al., 2020, p. 288)

ESP DY ¥ VILDEZIFIZOWTIE, 772 MoExsdiHT 2 Lt o Lw) Ak
AT SN TS (Swales, 1990, p.89) EFih, HE SEIA T4 v IV EBIHEEZRIZL
721 (Hyland, 2003,pl18) & I3, L22L, ¥ % Y IVcHO SEERHMICEIT 2% L bR T2y

e VOV, RSO S BRI RN 7 TIEEFEDE T | “rhetorical movement” T &b b

"L —7") “moves” (Swales, 1990, p. 140) THEL S 1L % 2 L DH S I I N7tk i L ED
NEDHND-ODT 7 A N ZRNICHAEET2DICHMNZTEE L THEADT 7 A M
JGH Z 41T % (Biber et al., 2007; Dudley-Evans & St John, 1998; Flowerdew, 2012) , ¥ ¥ ¥ )L HTIC
DI, Swales (1981,1990) I2 X % TA—7 DR,  “move-structure” (Bhatia, 1993, p. 31) 2B
BIRROMEA T2 % VLW BT 5 L — 75 ”a “move” in genre analysis” (Swales, 2004, p. 228; 5| H
FOMMEZFICLZ) 2 Ta o= —a v EoKiEZ H ) %60 F 72 1 XMERE O BT
(Swales, 2004, p. 228) & T B2 HFE A WA IN, "L =791 “move analysis” (Kanoksilapatham,
2005, p. 269; Moreno & Swales, 2018, p. 40) & b3 N5,

P VVEEWMR ORI A Z B L 72 Tardy 5 DS (2020) 1%, 2% v ILOAGER,
“genre knowledge” (Berkenkotter & Huckin, 1995, p. 13; Swales, 2004, p. 62; Tardy, 2009, p. 20) % ¥ %
VOVRFE DHEE L “genre-specific knowledge” (p.294) (A5 L C, LT OEED THAVE->TEE
BRITEINAARRICK DS RILD S D) LEEL TW»5,

1. Formal [knowledge] (e.g., content, organization, lexicogrammatical features)



2. Process [knowledge] (e.g., composing, distributing)

3. Rhetorical [knowledge] (e.g., discourse community, social relations)

4. Subject-matter knowledge (e.g., disciplinary conventions) (Tardy et al., 2020, pp. 294-295)

Tardy 6 DW%E (2020) ICX B & T2 v VLD 1 TPy VAR EXlE, TPv
VVOE 2RI L, BT L= v VgL, ¥, #FET 500
WL (p.296) LEFRIND,

'Y Y NDEZFIHDISHE 70 7 F I “genre-based teaching programme” (Marshall, 1991,

p%ciC&fﬁiA%XW®¢T%t?&%KOmT%ﬁ%#OW%%&@%%ﬁ?GMm¢
2007) ZOHTH TP VOFERICET % ﬂﬁ‘ijﬁj “genre awareness pedagogy” i3, Tardy 6

_%ibﬁéﬁm#%@®%%yvzw77xb_%ﬁ%éfé¢ﬁ,%_%ﬁkiméﬁvﬁ
F5, L3 (p.290), FEIT TWHHOEEEDEE ) IZHAVTWS p.291) , 2L T ¥y L
ICHE-D K # A7 5 (Hyon, 2018, p. 130) (& TEFE~D Kk LD 72 DIEH);  “rhetorical
consciousness-raising activities” %\, ¥ ¥ VIV OAGKR%E T $ %) (Tardyetal, p. 291) .

FIRAEDEBEOHI & L TIX, Johns (1997) 12 X Z2ALKDRFATHFELZRFEL L WPEE 2R E
L7 REFEEDH 5, ZDBFE  (Johns, 1997) TliE, EVHEDL K— D TS —Hik—kER—
#%% (IMRD) H#i&, (Swales, 1990, p. 134) ZHfEI ¢ 272012, £V FAOHE L HFT, KHD
FLLR—FE2HAAICEHES TV, ZEE 537777 « Ty A OBRICENZEE LD
HITL A —FOFHMICTNBEL, ZNEEETIEAS 2 LD, 77 A MEEICHT 5255
ZET Y UNOEHRERT Z EICOLRD o7 L Z 1D (Johns, 1997),

HARDKEAEZ NG E L7 Yasuda (2011) DIFFETIE, v Y MIHEDIS FA4 T4 v 7 a—R
T, EXA—NV%2EHLF AT %2479 BRIZ, “real-world context” (p. 117) ZH\»T, X —z2FH HIY,
ZAEHE, SfHICEEL, RSS2 TR > LR, ¥ v v 2w TEE LR 5
MO XNRNDEEFEDHBETH 5 Z LRI N TV S

i 5 XWRZ2 R T 5 2 Ll2DvT, fha ﬁ@khf@/?/w% it U 72 Miller DWFZE (1984,
pp. 156-157) TlF THHlOSURIE, BIE L 282 82 2 L2 U CHIRADH 5 b DI
7% % | “the new is made familiar through the recognition of relevant similarities” & fll S 41, {EEFIY7%
MRIZFLC D DD KR L TiEARl, UL bDOWNRIE L R BT 2700, AL23Z oMM

TRk L CHEBIL 2B E R T 2 EERBL Twd, 20 %E Tardy 5 DBFZE (2020,p.301) T

I THURIE, “recontextualization” EFRL TED, ZDBRIIFEEE X METISURZ 81 < #8ak L
me%%ﬁ%%%&?%Jmﬁm)kﬁ#h%o

VX VOV OB A L 72048 (Negretti & Kuteeva, 2011) Tld, AW = —7F ¥ DKFADPGE
BEKEO BTN L TASLCRIERLDOY v Y Vahia E%21T9 & 2 F—IlcB VT, 2#H
23 T T 7 A b O HIY, BER, BN RL—T7, BLXUOHEREDY ¥ VIVICBET 28 E0
Wik (p. 104) 2T 7 A MDA EZ Yy A DIAL T4 v ITHO L ESINS, ZOMETIE
SMELENEEZEL T, 7T7AMEEREDY vy VT2 2 L 2T 2720 T 7



ATAVTIHOEIENTEL LIRS T, T7AMIFERHZDIEZDT 7 A b
PIRPIIEC 7 HWNZET 2720 THL EVHIHRICRSZDIEAETHo 7 EMEI NS
(Negretti & Kuteeva, 2011) , ¥ ¥ Y IVOFBFKITMAZEZD A & 72 HEIc DWW TiE T4 oE
ZIARRT 2 II3ERDIBIETH S (p. 106) LS, HFEHHSLIIINTVLR,

KE DR CIERFFERESE & WR E T 24M0E5E (74—~ Vs =2 — RGeS, HREE, it
X E) DY v LD ) —F 4 v a— 2D 1 FFRIOBIFHE 21T EICB VTS,
¥ VOV 2 BRI R AR IEIC X AR HE L 72 Z EAVR I NS0T, FAEICK - TR
ICEDRD 6N & b (Hyon, 2001)

AWHETIE, BITMAZEE 2 C, SEEDENA v T~ v FEEICE W, MEERRZHRET
2P ALV A=a—A (BLFSN ERET) 7 7 A PZFMCTY v v VIS ¥ A7 | (Hyon,
2018,p.130) {707, WA v LT 4bb SNEB LML K— D HW, [HFHOZTTF,
T 7 AN EIZOWTIREE T ALY X7 (@) ~D7 4 —F Ny 7 %@L THR
B ZA T, 77 A MERICERZYTEILET, PEVSN YV ILDT 7 AMTEAGNS
EIZ oW, IRV A= DT 7AN 77 b DT 7 A MEREERL CERNT 22 L23TE 3
£ ) R,

TOEFL® (Test of English as a Foreign Language) |3 3&REIERIGERGH O IEEMBE 2 ET 5 7
AP ELTHFESN, FICAKRORER EOBBERETHIBRICHE L SN HEFEZH 5
(Educational Testing Service, 2020) , TOEFL®¥ & (N Z DM D gL % SFfidesh:, BHESEE, TOEIC®
DR L IR L 727KA (2006) DBFFE T, TOEFL® DR IZEFINICEE L VWb i) Tldk(, %
MEFEDFER IS ND D TH D, TOEFL*DREEEDHET 5 Z L2600 LT 5%, TOEFL
ITP® 1%, “Reading, Listening, and Structure and Written Expression” @ 3 DD+t 7 ¥ a2 ¥ TR I 11
2 RN DS ELEIRA DT A FTH B (ETS, 2022) , WARMEB TOERHSC (BLT Writing F) D
2a7x T2 v )VRPE OAEE ) (Tardy etal., 2020,p.294) D22 %22 bD EHZ S
By, MEEES M O YERBE N 2 5 TOEFLITP® & & THEIBRZ A T2 2 & I H 3
Z LIZHMTSH %5 (Bachman, 1990, p. 248), AT, ¥ v v LDl & AMidEFERE )] &
DR %#£5 T 5 72012, TOEFLITP*D A a7 %S 7=,

2. Ak

2.1. BREYY—FIIRAFIY

AR DOHIZ, PEINEFEZETD % IS ¥ 27 (Hyon, 2018, p. 130) Zi#E L
T, VX VNVDOREBRINE L E)PERIETHILETHE, HHVEDDOHMNIL, Yy
Dk & PMEEEARE I DIEEEE LTS L %2 TOEFL ITPPD A 27 & ORI EEMED A 6 1
ZPEIDEHETLIETH L, TOHNDIDIZ, LFDYV Y —F 7 T AF a3 v EREL T,

RQI: HIRGBRDEFISC (Writing F) DRI I, FZZEHVEO BRI (BUT Writing 1) DRERL

EHRTZAEBA SN TH A ) D>, (Writing F & Writing 1 D FHR)
RQ2: Writing F DREICHD K 2 a7 & TOEFL ITP® DA a7 IHBEBNAS NS TH A ) D,



(Writing F & TOEFL ITP® A 2 7 @ L)

Writing 1 # & O Writing F D7 7 2 F 2T a— S AZmEL, WMREZ2zE%E L Ca—F
@4 v TR T, BNEEORGARZEIERL, RV A—LD7 7 A b7 7 MR 2 iR
F OB E D E B LLRE (Dunning, 1993) Z W CTHE L 72, a2 — S A DOSHE D Hilg
WX IER A Z i & L2 RHBOREEHEMEH S 115 2 £ 23% > (McEnery & Hardie, 2012)
=T 4 VI OfREA AT, AT OMRERHEL /2,

TOEFLITP*D A a7 £ DBHMEICHOWT, HET VA DR a7 2B EAZLTETY VD
MBI@REEZEH L7, 7Y v OHBIREIT 2 D DL DO EIEIR O % 2R 4 28 50c, M
REOHGICHSNE (TN - KA, 2014) .

2.2, WREF

AWFZEIE, 2020 AFEEEICHEME S N7 RAREERNS | AAE D AMRGERE~DOSME Z /R E L
7o, WZERIH (EBS S 1 CEEE) o & LT, HlEIX 90 ToxfmizE#s 15 MK 2 &
25, MBI, aurMTREL TS, B, HERE2ENOFEER I A VPV AT
L (LMS) X DEMET % 13 MoElEA >~ 7= v FIEZEL 2 0, WRRERD A D50 CHEME X
Too FHENB H% 2 77 AT T2 HOHED 1 77 ATOHEL L 7z, KT, FEHHE
WL 564D) LD, TRTDT—INZ 5570 414 (B 264, &l 154%) 2R E L7, 41
£ D 2020 4 A 1 HRFROERE 19.5 % (BEHEMR 21X 1.5), ThFUMEIX 20 T, o Fs
DLEDSEAL 165, RGO A4 L 258 TH > 72, 20214F 1 HICFHEME S L7z TOEFL ITPY A 2
7 D3 475 (BHER A X 42) TH o e,

2.3. {BKRME

BEOME 22 1 1R LT, AREEZETIE, “AMEREOE A L5 2 AAEDIED B ERE N OGN
LxRoWwe LT, ERREZRET A2SNEZEME L THOTW S, 20105418 D Scientific
American 60-Second Science \I K31 DREOR Yy F¥ v A +T, HEERZIL (b7 A2 T
N EBIHILOMEGR X e END Y v 7 BRI T 5, 2014 AFICFET S WG X 2 /8 L
7z Scientific American 60-Second Health DRy FX ¥ A FDESZHLI L 77 A 2 L 7205t
BWT, HEA (Lead), A (News), fiiam (Conclusions)& \» ) [EHIER DR BIZE I 1, LD
o5, AU, MR, fim, BIUEEDE D (punch line), LD R & ##H DS (References) 7% &
DOEEPMH T3 (Asano, 2022)

1 RIHDOBETESP LY Y IVDEZ % 4 ROWELTATHN L, 20T, 2ENPHIE
THREEHEOF E LT, aa-MTEET 2 DR T 25 2 5 HARDERHEFH D
5 DOYEEEIC X 556 (BBC,2020) DOFFEHBICI2ESHILZRALL, Py LT 4 A
2—233 2254 D& (Swales, 1990) 1IZDOWT, K¥EDEHEICEB I 2HA L2k Lo
225 % 28 B A 720 b — 712D T, Gibbons (2007, pp. 280-281) 12Xk 3T v v 7 L HDK,
ZHOT L= 70N OREINES> T, HAGETE» 07 "THRRER ) (Hukumusume.com, 2022) % F



WEEREHABE L, BoSE0PHICB Y 28 S COHM L EEERE % K L 72 Cook
(2010) & "EE—FRBIC X 2FHDIZH D3, DBV (p.23) EFLTWV S,

K1 REONBLIRY HRE

&= () ELANR LI R7 @&
1 ESPL Y v Y VDEZ T DRI, 157 H O DR &k
2 SN1 Hifi#, WHEOERIZ, Pk EDF S
3 SN2 iR, WFEDERIE, bH— 70
4~5 SN3~4 HiRIDOHEEM, WEfE, WHEOERIERIER, &— 70
6 ESPL ¥ % VIVDE Z 7 + SNI~ADIEE - BIHERR
ARl DB ZEER, SN2OFEY (Writing 1), $%3%
7 SNS HiifiE, ek
8~10 SN6~8 Ififi#, WHFioTfZ, L— 70T
11 ESPL Y X VIVDHE ZJ7 « SNS~8DIEH - BFHEFER
HiElDOALER, SNTOERY, &
12 SNI~8DH W, HADERNER, L—75H
13 Pt (ERI) D E AZENR

SN D% ¥ 7T 7 A b RAOEHHICEE L T, ETKI) 77 A 0 T hEuttaElyE
FSCHRICHED A 72 b D (Swales, 1990, p. 44) TH 3 L WIHHRZR T EZHMNE L T
“OCHA” (Noguchi, 2003, p. 3) Bk L “PAIL”73HT (Noguchi, 1997, p. 311) Z#E/ L TREAH L 72,
IS DT TY v VN A X — <@k 12 Hv, ERIGERNTEEZH ) 2 L TE,
ZNm SEOMME D S o TE 2880 2 XET 25 WP - 3#11,2010,p.30) . A¥X—~<&1x T
ANDBUEDFEAEH Z DIRVUCFF BIAL FRTO AR, (Johns, 1997,p.11) THYH, 77 ALDT—=
TbbINAEAFX—=<, “contentschema” & HBI &R & DA A ¥ —< 4 “formal schema”
R 3, PG ICBIGAD YD % L B HETr & I35 (Widdowson, 1983, p. 105) . SN 7 7 &
FMZBHL T, 2MEOIEDBITICHIg A v EHEZ I 72729, OCHA JE#¥E L PAIL 40T
ZREDIRLEND 7,

OCHA BEE, 77 A MBI 2 FHEDOM % TH#I%E) (Observe) L, BIZSHER %2 8
L T8 (Classify) L, SaafifcBIdT 2 Mk, 28 SH L (Hypothesize), 2 I 2=/ — 3
12 TS (Apply) T 5 &) BFEfZ2 459 (#11,2009,p.11) . PAIL &7 7 A @ THIY,
(Purpose), XfR, (Audience), 77 A MZ&EFENS TE#H, (Information), ¥ XN TSEEMVEF
0 (Language) #4722 2L, FHEHOWHXFZMN->72bDTH % HFH - #il1, 2010,
p.31) o SNOY ¥ LT 7 A2 MZBT % PAIL OflE LT, “AHiEEICHER S L8 XD NE
ZILABHMNT, —BOALICHTT, DI £ %, HKPESZSEZHOTGEL T3



ZERBHAL 7, OCHA BEEZHWT, SN DYV VT 7 A MIBWTEAEDfTo7 2
T —EAMEHOTEBIICEIAL Twb TR EICERL, 2D 2 L Z2ftho SN
T A MG 2 R R L 7%,

SN D% > LT 7 A R CEEIHIGOMER I OWTEN L T3, L —TrOHNE
AT, ML EZ2HAL, 77 AL 727 P OHRICOWTIE, SN O£ 2 A THRIIZE
AT,

2 M HDBEOEZETIE, FHIE LT 1 o1 >0y —FIBLT Ay F¥v A b
ENTVAZ Y 7P EHAWT SN 2L, SN TIEZ SN AWMEDHE, ik &R, fimzn
TERRZ D 2 BAORETCHNEDOHEMRZMI L 72, SN 77 A D L—T7 07 EOHETT
7 A MRERICBIT 2 8RR X o 72 (X 1) . 72, BIRIOBZERE LT, ITFD X9 Awico
WCERATILMS ICHE L TH 507,

1. YA LV A 2= ATIBAONTMETOL 72 EIdRI2D,

2. Lh—T X7,

3. PA LV AZ2—=ADL—=T DI L, Hook DL—7TiHENDHNEIZEALLHE (B

) ZFFo T30,
KA OFEICN L TE, EETHICEE2 74— PNy 22757,

B 1 LMS LOREEHOF (£ : BWR, &: L—T3H

BOEORICERZRETT.

BFORE, D—03—M4x—SEBALEEOTT. J-J5— MOEMcEL T 38 AS B SRLBETE TORRBIDBA TSy FOYTUTE
au,

ABRDTT.

(o ) [ ] (oo ][] ] [ ] Lo ] ] [ ] [ ] [

s e ] ook ]_rer [ w0 | Sam ][ umo] [rook 1]

SNOWFRDONEITITEH L THER T 238z FZEMMFIC 2 ML 7z, 1 2OZEY —FIC
BILC, ELA—FDT 7RI 27 D XHic, 5, Hik BE EHewIECTHLE
R oH 2R L, MOy —FIZOWTHEED R F £ )L T 70~80 FEICENT % X ) 12
ALHE — P2 HEL -,

LMS ki, #Ey — P 278N L EE G EOBREKN L FIREZ £ Lol T 4 2 i
L7 (K2) , FIEOEHIZOWTIE, LMS kI bR L %2, Writing1 (1 [H[H) 1<BIL TiE, 1o
DIEY—F (SN1) OEHOHIZ R L THDOIZEY —F (SN2) IZOWTHEKTZE L L,
FHISCDOEHICHD FHLETHTIC, BESP £ ¥ VILDEZFITOWTREL FAIC L 21EH, SN1 D
HE, ERoploBlzt, BXUSN2 OEEZIT) LI IR L7, BHE, HEZFHS £



BT, Ridfaz LMS LOFTEDSNCY 4 7L CTINT 2 X 9 ICLMS LoXELEET
TR L

K2 EHEERE (Writing 1) [CBT 3 LMS EOETA EXEDE/TRDH
Summary Writing

@ | Orientation for Summary Writing 54

Summary WritingsRREDESH A &R L CLNET. FTTOETAZER
BUT, PAILEOCHADZE R AZEBRULIZ LT, UTOIRETEDIHE
ATLIEE0,

. COETADIRER

. Study Guide (EFTA3)D1ER

. SunscreenDiEE

. SunscreenMHY Y — = EIZ

. Breastfeeding®D1E 23

. BreastfeedingDHU YU —S45 1 >0 (FEZ-F1TAN)

o s WN -

FRISE LMS ICEB L TH S, filx ofti¥icit L <, LMS ETERNT 7 A + DRz
NS, T27AMIEHEENLER, SQECEY & E2RAINHW L TREL, 74— KXy 7%
f1o7 B1,2) , FHRIZCKD 74 —FNw I7\DT7 7 AMEETH -7,

1 Z—a2—ADWMEEZMET 22 %2 L C0ET, HFIBIHSYTIAETL AN LB LW

TL&I), b9 LEZoNE T, (ID 114)
B2 WEZMBETINEZLTOETE, YA Vv A2 —ADOMEICR>TWET, iff%
ZEET 2PIMOMEICOVWTEREL T A OEEZB#HOL 7, (ID 120)

WIARGAER L, WNIHCHEMEL, WETOREEIFAELZLEY —F (SN3) IZBL T 70~100 &
WCEFILTH 557 (Writing F)

2.4. J—IKRX

PRI & HAAREABR DO FLHYSC (Writing 1 & Writing F) Z W Ca— S A %2 #RE L 72, Writing 1
X, LMS Lofii% otz vua—RFL<T7 7 A MUL 7, WritingF 1%, fREADO Y %
FrEETELL THOW,

2.5. BXOA—FT1vY

JeDWE (GREF - R, 2021) THOMTEMOWRIC X DEFE L 2 b D2 RSO T 7 A b S
LTRIELZ, #7727 A MBI 278D E S (Introduction, 1] 3), /515 (Methods, 4l 4), #H
R (Results, 1 5), #&if (Conclusions, ¥l 6) Z{ZiET 250ib%2 L —7 & L7z, fiwdL—71CD
WTI, ERXDT7 7A L7227 bD LI, T7AMDRBICHETL2dDE2a—T 47D



WNRE LT, ﬁm@lj\]@b%%@%wt IR EINDEGEW ), X OEHORBKIC SN DiE
D% B (punch line) Z L TW: 254 (B 8)7 £1%, SN ICHEBIN A BELZFMEL 2D L
I L CT—HICHookE WS 2 — %:ﬁ'%uw:o

f4l 3. Researchers investigated whether bre[a]st-feeding has a good effect on respiratory symptoms.

(ID 109)

5 4. Firstly, researchers investigated the health records involving Facebook users and non-users,
(ID 135)
51 5. They found that non-breast-fed infants were more inclined to develop respiratory symptoms than
breast-fed infants by 27 percent. (ID 138)
1 6. The researchers point that they need to research another group in order to ensure whether the
results are correct or not. (ID 113)
%l 7. Having friends online is related to the better health. (ID 141)

#18. [W]e all could use better ways to let affected individuals breathe easier. (ID 123)

HoL—7DHBUZ DL TR B EH O g2 EER 20To %, ¥ v YOI EIT 5 —8)E
PEHMEICBYT % Rau & Shih DFFE (2021)I2EBWT, T3 “percent agreement” D AHE)

Th D EfEmMfIonTws, a—74 v 7 O—KFKIL, Writing 1 5¥95.1%, Writing F %% 95.6%
ThHoTz,

=T VI ORRE S BECcRaTbL, T7AE TV OB TTRTOEENSHET
BIGENT 5, 3DDHEREEDHE T 285412 4,2 DOMREEDADGEHIZ 3, 1 DDOMEEEZD
HDOGAIT 2L L, SNICHEBINARERENHBT 288, ZOMOMREROAERIIELS 1 &
L7,

2.6. O

#7017 74 )T T, FIT CasualCone (Version 2.1.7; Imao, 2019) & Langtest.jp (Mizumoto,
2022), —#BIZDWT R (R Core Team, 2021) ZHWTHAEL 7, B XD a—7 1 v 7 L B
AR DEFE %, Microsoft Excel (Version 2111) % I\ TiT o %, WNEOLE HBIE I D W T,
Langtest.jp (Mizumoto, 2022) % Fl W CTHE T o> %, F7z, NEALEHZ /MK (2019)12HE
Microsoft Excel 2\ TEHRLL 72, €7V v DHBIRENZ D> TH Microsoft Excel & Langtest.jp
Z Mo TR L 72,

3. BREER

3.1.RQ1 Writing F & Writing 1 DELE

PEEBE O B (Writing 1) OFRGEEUL 3,1895H, 70 D EEBUT 37558, KU T & iU
65~91:5T, ﬂﬁi’a 1% 78 (EHER 2213 6) FE T 37) 272, ,ﬁﬂaknﬂi%ﬁf DEER] (Writing F) DFRGESL133,594
B, Wi 0 EEBUZ 3815E, BHUSL I E DFEEE 7T0~1105ET, P % 88 (BEMEMR 21X 11) i TH -
7 ﬁ;%ﬁzc;ﬁﬁ%ﬂ’] CERBEDPRD SN (idr“o)z%‘é MEICED 1 =—52, df =40, p



<.001,d=.82), Writing 1 & Writing F D FHURIIR23% 4 70~80 5 & 70~100 5 CTH > 7= 7= L HfE
HZIN5,

Writing 1 DAL _FA7 10 381X the, infants, of, breast, and, fed, to, asthma, that, symptoms T, K03
SN2 DAAEE A 10 55 (the, of, to, a, and, breast, in, infants, they, fed) & B# L T\>7, Writing F IZ
DWW, B EAT 10 58I facebook, users, the, of, and, to, a, they, that, health T&% V), SN3 DAL
A7 10 BB (the, of, and, facebook, a, that, in, is, like, to) WZHIL Tz,

77 AY =00, T OBPEZEE L ORL, HENEWb DR E LD T T RS —
2S5 (RH - /MK, 2013) , 1,000 G5 72 D OMDNEIE BA7 SosE2 VT —2 ) v Nl
e A —FEICKB 7 728 =W %4T9 &, Writing | (5l 7 7 A% —) & Writing F (/£
o7 725 —) ic R, HEEONS 7 7 A5 —DIFIR K DMREEICEIL 727 7 A b 23
FELwZ Ebmrmans (K1),

Cluster Analysis

B1 ZNTIANOEMNEE LM S0FICLD VTR -1

YT 7 A MBI %L —7 T L OFGREDHREE % 3 2 1R L 7, JIRRER O ZH ST,
SN DK EFZEZ B L 72 5 — 7 (Hook) DAGAEICHEFHANICHE 2D 058 & v ok
bR IC X BfiEHE 107, df=1,p<.001) , A v XLIZ.53 TH D, FEEHEOBRCE EXRTIZ
EPER L 72,



R 2 Writing F & Writing 1 DA—7'ZEDFIRE (1,000 F5E 7= D DIEXILEE)
Writing F Writing 1 S ELL p fE 7w XL 95% (SRR XH

Introduction 95.4 25.7 453 <.01 3.99 [2.56, 6.24]
Methods 362.0 254.3 27.3 <.01 1.66 [1.37,2.02]
Results 292.4 358.7 10.0 <.01 74 [ .61, .89]
Conclusions 191.4 256.8 12.3 <.01 .69 [ .55, .85]
Hook 58.7 104.4 14.1 <.01 53 [ .38, .75]

YT 7 A bR, 5k R, L w0 ) EUTRR U 22 L, BEEBVE (Writing 1) T
X544 (12.2%) TH o723, WIARGBTOERY (Writing F) TiX174 (39.0%) THhH, BHE2IE
MABFED &Nt (£3) . WA TOERLOHIZ IR L7 @lo, DT, SCRIcEINTm
L7cb—7Dfd# & MRC X 2 ESIC L D) .

51 9 [Introduction] The researchers investigated the connection between Facebook and the risk of death.

[Methods] The first study population was 12 million Facebook users and non-users controlling

age, race, and gender. The second study population was people having similar status. [Results]

They found that Facebook users had a slightly lower risk of death than non-Facebook users by

both studies. [Conclusions] They concluded that online world might reflect real world ties and

interactions on Facebook might reflect actual human relationships. (ID 122)

Lo L, BEROE IS Z il L CSND R A V&2 B L 7 A4EDY Writing 1 12144
(34.1%), Writing F 12164 (39.0%) #&& &7z,

< 3 Writing1 & Writing F DLA—7 « X7 (N=41)

Writing 1 (%) Writing F (%)
5 (4 D DR HIHRE D HIBL) 5 12.2 17 41.5
4 (3 D DREREFE DB 20 48.8 8 19.5
32 DDEEHNHIL) 2 49 0 0.0
2 (1 DDEFEDHEB) 0 0.0 0 0.0
1 (SN DR BB 14 34.1 16 39.0
g (EEHE(R ) 3.05 (1.55) - 3.30 (1.84) -

Writing 1 & Writing FOMBIREIE r= 40T, PREOHEPZED SN, a—T 4 v 7IcHD
CSERBED R a7 2 i e Al 2 L THBHRBO AL (TN - KK, p. 122) 23EU 72 7] HE
MWEEET 2 EMHERH 2 L A AR 5,

il % D2 D Writing 1 & Writing FO R a7 2 ik 2 L, Ra 72 LA L A%EZ174
(41.5%), ZALDA S Nl o 72242131644 (39.0%) TH o7z, BB A S Nikpol2ED R a
TOWIHIE, 50334, 434t 1RO/ TH > 7, 9% (22.0%) DEEITEWTR a7 DA )37
LNz, ZD I H8%AIIWriting FO A AT ThH o7, D DIKIEES» 641 L TED,
Writing F(Z Introduction D G 23 A & 172725 72,

WIARB COTRIUTBWT, RAa7P LA L7174 L R 3 7235 THEFF S 7234 D0 451204



(48.8%) DRI, FEEHELE RS H 5 \0I3EGE L 70550 6 7,

Writing FO A 2 7 DFFlE, Writing 1 &K D Ei22 o 7223, X602 ENKEL, M ANICERER
EIFRO N rot, L L, Writing HILMSZ# U 72 HZE/NTD ¥ A 7 ¢, Writing FIZ AT
TR EIAARN DA O - TH o7 T L 2FRET 5 L, BRA YT~V FEETOHET
b, WPEHDFEICENTY v VLVOREMEESI NI L VW25 TH AT,

FHOERZEET 2 &, Fnd L LoFA I B T, RS T S (WritingF) D
A 2 7T RIS e UGS SR ST 03, NEDN 64 L7, Mt AN AERZ TR 6
2570 T, AEMDN PR D E I TR, BIREBRDOZEHI L DIZ ) 3R a7 O PIEE L,
X6 2EHREDPo7, £/, Writing 1 &£ Writing F& b IZBTFFAAEDIZ ) BLTFFELD T D
IZEP 12D, A a7 DMK FHAEDIR ) DHETH -7 (£4) o

R 4 Writing1 & Writing F DA—7 « X7 (E#mHl - BLHl)

Writing 1 Writing F
wR (A Py PR T FEHEfR 2=
SEAERRLA L (16) 2.94 1.57 3.75 1.69
SRR (25) 3.12 1.56 2.92 1.91
B4 (26) 3.19 1.55 327 1.87
AR (15) 2.80 1.57 3.20 1.90

Writing 1217 9 BRICHIRIOFZED AL L LT A 2V A2 — A TRASNMAETHY >
7o Z LDy & ™Move & 13 fa[2> ) LW RIGIZH LT, 2,1,0 O3BFED R a7 CTakili L 7 &
Z A, 2h3314 (75.6%) &334 (80.5%), 1374 (17.1%) E8% (19.5%) , 04334 (7.3%) &%
FL (0%) THY, HEFEEZETEL L DFERS ¥ VVICHT 2 EEZ B L Tk LRI N
%, LL, MRz oA RBICE T 2 BRI SCOMBICHIT 2 2 L3 T&E DI
BOFEIEE -7,

P VLD BIEIIBH L T4 74 Y Il i 2 L 1F, TEE ToRIEICEIR
lfrbira LD (Tardy et al., 2020, p. 299) . Eg"j‘ﬁﬁ)mb)?ﬁgﬁfﬁ%@%ofi), 5
Bl E2AHL R WIRDLTIL—VIZHE > THEZ 1T ) 720123y vy v VoA 2T 5
LSRR LE B,

F72, 77 A MERICIEH L7 Johns (1997) DIiEIC X - T, FEMIEL R—FDRAF A )L
IRV LI, Py Y OoWTHET 2 70123 EICE o TH L T T —F 2 0E
T 5, AFEOSINE L H U EERBEAREE4EEZNR E L HPISEERE O Y v v VIickD
CEZED AR D A & AT G E e I DIEE & LTS L /. TOEFL ITP*D A 27 £ Dl
Bz E A RSN ohd (R, FAMS,20224E1H13H), [AAEDOBEPISEEERH O Bl &
BEFREH o 3 H G O B 2 JA A7 PR T TR SEEE R H o fF i & RO R LI
EHRREOMHBEN D 2 EHBIL T2 (W5, IME, 20229E1H19H) . lZAFEO2AE & T 5
ZERDVTEHEELVHDH LD, CNoDARPS, HILVT 7v—F 2FMmIIcZE L <
FETHIEDY vV VORERZ RO 5P L T2 2 A[RBIEDRR I NS,



3.2.RQ2 Writing F & TOEFL ITP° 2 A7 LS

Writing F & TOEFL ITP*D 2 2 7 OFEIRENE » = 16T, HERRD S nied o7z, FHEDY
REBE L BROMBIRELE, BB LT r=21, BEEIZBWT r=.02THH, HS
MBI A S D o 7o, AT EOEEICE VT, r=29, RO AEICE VLT,
=.05CTHh D, FEIMRHPFHY LD EEIZE LT, A TOHBENED S,

79 v AERRREEE T 2R RNRE L Z2CummingDIFZE (1989) TlE, HFEEMAREN & 7 A
T A YT ORI TEEBMHAEERADRD o krot) (p.118) E3Nb, £/, B S H
&N BT 2 W98 /575 % & U 72 Jourdenais (2001) 1& TS =BRETD 74 74 ¥ 7 O, —
B 7255 S EMAE N X DV RFEETD I A4 T4 v VORI T 2 AfREMESE ) (p. 363) &
BTV %, Cumming (1989) &, BB _FiBEEHE D TSEMHN, REEOWK, B 7% & D FE[D
BRI (p.127) ICHEHSE 2 2 L oHREEMEZFICTE D, PAILZHT (Noguchi, 1997) DFH
JHHED R I 5,

DI EDAAIC B BT, Writing FO Y SCC FEENBAR 22 G523 % & 41, Writing FO
A 27 & TOEFL ITPCHIl & 11 % 24 SEGE R ) & OIc b $ 2 MBI s iz, TN
(2000, pp. 56-57) (& TEAANDERZLHAGRCERIZ, AX—<MENI2BEL DT a %4 71
SREEREER E L CGRUEINTE D, WEOFOHL, HiE, WAEMRZ L, & 5w 2 R%0NEE)
WBIfRT 2, L@l Tws, Uy I VICBT 2 HEDOHGERD ThiAaE Z OB Z T 2 LT
DY v Y% X DHICKA S X 5127 %) (John, 1997,p.21) & I3, Bk BRI T
HLWEZ S ZZRL, 77 A ZFIICRZ S 2 EBNTE L0 E) R LR B A[REMEN D %,

7% ¥, TOEFL ITP®®Listening & Reading, Listening & Structure and Written Expression, Reading &
Structure and Written Expression d 2 27 OMBAREUZ, 84 r=.62,r=.52,r=32TH Y, HH
DRIz,

4. ¥bbic

AWFZETIE, KRAVEEZNRE LA iEGEoERA v 72 v FEZET TP v vLicio|
% A 7 | (Hyon, 2018, p. 130) Z{7\>, L v YV ILDOBBIMEINBE 0 E ) 2 REL -, 25
ZB5SNE XOWIZEL X — FOHW, HWMOZITF, 77 A PORRE EICOWTREETA B X
VCHEND 7 4 — PNy 75 8% N L TBA % 2 LT, FPEDPSNTIBZ 5 NELHEICOWT, b
LR —FDTT7AL 77 DRI ANZER L TENTLILEDBTELLIICRDINE ) D
2R L7z, 2L T, ¥y vV OREk L ANRGEE M) &L OBENEZ BT 572 D12, TOEFL
ITP A 27 %S L TGt L 72,

Fonl AR 2L TICRT,

RQI: HIKEBRCOERI L (Writing F) 128\ C, #EEEHED RIS (Writing 1) & FEXT, 17

% (41.5%) DFEDAATICEADBAGIL2MD R aT7R5ThHhol34%MAD L,
20 % (488%) D¥EDZ a7 N ERE L IIMEF SN, FE#IEHM EicsnwT
Writing F DSLHYSCIC FUBC I BEE 7 B 034 6 7z,



RQ2: Writing F & “Ali s HEE I OFREE L LTSI L 72 TOEFL ITP®®D A 2 7 1 B3R
SN o, FRDVEHU LA E VT, HTOMERREO s r=29) .

AWEICB T 28 TIE, SN D77 ANz 27-007E LT, MEWD, 260
LW DERIZR, T 7 A Mo, Hee, BRRELHNGET v —F %1757, John (1997) I3,
TIALRET D7D DFMEICIIRGEL, AEL, HENREIEIERb0H D, HEE
DEDDE D DFEDELZ DIFIEIZDO\WT T X & BAIREER)  “metacognitive awareness” %ﬁo
THRIZE LT DDA TEHMEEEZ L N2FICOF 5K IET EFHVTVWS (p.
13) . ¥, EREEEE COERNEZ EOAMAED 7 4 — FNy 7D 7 7 2 ZMLEETH D,
FEDBT 4 —F Ny 217 7 AL E ) DIFHERTE TR,

Negretti & Kuteeva Dfiff%E (2011) TlX, "2 v VIV DOFRKIZ X ¥ SBAINAIRE & 2 12 OO
TWw3, EFrs (p.9%) , A m%n& &, FIER &R (2010, p.23) 12k B &, X & ERAIRE
DM R EZ #2472 Schraw & Dennison Dfff%E (1994) £ 0 TADMul2 %z 22 SR TDOEEE
(reflect), Hf# (understand) Z L CTa ¥ bu—)L (control) T 2860, THDEERINSG, P
EIEH (2010, pp. 24-25) 1%, X ZFBHD, A ¥ ZRANCET 2 H5k7 &0 VARRRIE ) & ERFID
7R, RAOE=F VY, arviu—LizEo NEENAIN, coBEINn EHE, TH
AkIMNAT) (X, Schraw & Moshman (1995, p. 352) I & b TESIVAGR, FHiEAGR, MM E
HIE%)  “declarative, procedural, and conditional knowledge” IZZHI N T W5 EFHHL T3

FEEDY v VIVOHGEKIZ, Tardy 5 OWFFE (2020) T, 727 A M abik £ %@ LT?%&H?%
bD% T2 v VBT 2ESNAGR  “adeclarative knowledge of the genre”, ¥ ¥ > )L 7 7 A b
DWEREZBLUCEHET200% TPy VIVICBHT 2 R EMAGRL  “a procedural knowledge
of the genre” & 3BIIND (p. 295 A ¥V v 7RIIEFICKS) . AV =2 —T vV DORFEDIGE
BEBGHREOPEZ R E L 72098 (Negretti & Kuteeva, 2011) TlE "#ifi7 7 A DY v VL,
iRah, BEXMBEEHCBET 2 AERICBIT 2 X ZERAIOME ) 2 TX YRR Y v )L DRk
“metacognitive genre awareness” (p. 96) EEFL T, TRTOPED TXIBHNMNLY v VDR
Wk TFREMCHIHL L) E L) (p.104) EBXRTW%, Negretti & Kuteeva DL (2011) T
&, TSGRICHRIDSS 2 Z LIRS OT0S L w ) BEEWAREDZ DR Z WS Z LB TES
E) Pl EWAGRRIC R 2000 Ltz (DeKeyser, 1998, p. 48) £ W) EZZLFL T, Vv
VOVORHIICBIT 2 AEROER SN, ZOHGERZ VS &) PR WARRIGER I 20
HHETH 5 LIBRTWS, Lo L, KiFZETIE, T¥r v licd-o< ¥ 27 (Hyon, 2018, p. 130)
DY v VIVORBEZED D E ) #Mﬁlﬂ‘?‘% EZAFTEL, TPY U VRFEDAE (Tardy
etal., 2020 p. 294) EAXIZEET 2 FEICITE > T2\, 72, Negretti & Kuteeva®D %8 (2011)1C &
LD K9 7%, FE TR TE SRR 23E 72 &2 U <N FRRE 2 AR 127 % (DeKeyser,
2007, p. 9) &\ 9 FEHES (Lightbown & Speda, 2012 & 2021) ZIGHT 2 Z 12OV THE5HED
WHEE L L 72,

Writing F & Writing 1 Z 575 L 7255, FIEROAEOEN T 7 A M, R OREEH 2 »
FYEEIIRE N, BRTOMETHY v Y VORBMBILES 112 2 LRSI N, Lal, &



D DEF DA, BRI BT 2SNY ¥ VI ORSREEZEOFHBIR 2 a 7 Ojfid 7 E 34
SNTe, ¥ VLD & EMRGEEMNBE I DR & LTSI L 72 TOEFLITP*D 2 2 7 & Dk
BB IR I N o T, RIFRORREZEE AT, Y v LoikicidFHiL ey 7 —F
ZZIFAN, T 7 A ORHEPHAT & EORWZMRIICHRA 2 2 L &2 Bl e § 2 ApelE
DWW TH EHE SRS L 720,

T

AREOBMEIEE L T, RBRRFAREGES G LR HIME RB0%, 5 REwWIERIZ, KPR
REERIAY: R SERIERIICERE RS2 Wi Wi, KIREREERIAAIRE Wi Rl =R
TG RO ZZ T 7, UL THEEZRT 2, AROED ZTXRTEH T 5, Kifsk
1%, SCGHRAEBIATT RIS BRTZE C GIVER 5 18K02966 WHFLAFRE BRECERE Bd%)

MR 2E SRR D 7 0 DIRATNAE T 7L DR (2018~20214EfE) DB %32\ TiThi
726
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