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1. FUHic

A &I 2 BRIEITIEFITH LB R TR0 & Wb T % (Talbot & Gruber,
2021), 1960 MO A F X TIL T 7 UV AGETOA ~—2 a VEHEMTONDL L DIZRY
(Cenoz, et al.,, 2014), THETIT T FORETH DB 70 £ OHFE 2 S ERE
PR HREMTONOOH Y | FEESLHEIORFEL SN TOERETOT 1 7T A
JEZHL TS (Talbot & Gruber, 2021), 2000 AR LAREIZ 1%, EMI (English as Medium Instruction)
NI —nmy N TIHRERILKAE T TE Y (Wachter & Maiworm, 2014) | 2016 4D
StudyPortal |Z X #UiX (Talbot & Gruber, 2021), bk ¥ 7 1000 D KFIZIBVTIL, 72500 D5
MEGT 7 77 5030 | 700 LLEOFTH CTHEMI ATV D, Hix 2558 COFPEG T 1
7T LB INTND OO THEE] IZLD2FIE T 17 7 A0 K6 < H Y (Dalton-
Puffer, 2011), &2 TOHBEME & SN DH/FR, T, PR, RPEEEIC IV TRZEN
FEhfi SN TWBIRILTH D (Talbot & Gruber, 2021), ZNHDONE & SiEE AT 5528
EDOIENR Y LRRAERD &, TNENDERE FIZ X - THAN & FEEITH L TRRS L
TWHEBEZXDOND, NALSEERATH2FETHHIETIE, SHEORCEREE S RE
B CTH TR, ZRBIEZ5 1 SRETZIT D E VI BEHRAEWVTH W, 6o T, #ifis
FEFNNIHE 2 RRERENTNOEERH 0 | E7okkx RE 212 L > TR L B0
EIFEIITELUOHE SR H Y | HERRE T 0 77 AOBRBOLERELE X b, ©
DIz, KFETIE, £7 WAL SHBICEDLLIERIEOERICT OV TERDY M, Kz, it
FHTEBSNTOWHINE L SFEICEDLLEICCLILICET 270 s T A& L, o
Bl & BB OBRIZEET 2 FREIE, BB T 1 7 7 4 ENOHE FE L HRICoOWn
THEBLT 2.

2. NELEBCEDLIEBEDESR

Talbot & Gruber (2021)iX, WA L EREICED D 7 0 7 T MIITXFEM DB ITB W TSR
CHEETHEERLTVD, flxIE, A ~— 3> (Immersion), PN M 0 i ik
(Content-based Instruction: CBI), /31 U > H/L#E (Bilingual Education: BE), NWAEMRDO S



AL (Content and

o

i

FE##% 1L (Content-based Language Teaching: CBLT), %
Language Integrated Learning: CLIL), &% E 21T 5 NASEH S (Integrating Content and
Language in Higher Education: ICLHE), #hEGEIZ & 2 R H O Z#% L (Foreign Medium
Instruction: FMI), &4 BRI H & 3 5 8d% 1L (English-medium Instruction: EMI), %53k
FERELICET 5 HGEE M &3 5 #dRE (English-medium Education in Multilingual University
Settings: EMEMUS)% 730 %, WA L SBICBED D 2N 0HERIEDOH TIL, 2 TOHR %
SRR CHIR T 558 A ~— 3 (total immersion)CHE R 2 5 SRR CHIR T S
EMD2 6, SiHFEICERNZES ELT OBIRIECED ETHRA AN 2= a v hid D
(X 1 28, AfTHRY4%S CLIL T, BAHAYZ CLIL [IWNA & S5O W 7 IR E D
NTnHEE%x%, CLILIZBWTY, 21Zr3 XL 91T, CLIL @ BW9IZ & - T Soft CLIL *
Hard CLIL 3% ¥ | #J£(2 X - Tl& Light CLIL * Heavy CLIL 3% V) . #4125\ Tl Partial
CLIL - Total CLIL 2% v . F3&fEH 25V T Monolingual CLIL - Bilingual CLIL (2% 5 %
THEA AN T— g VR D EE 2D (M2 BH8), Marsh (2008, p.233) 1= LU, CLIL
FHEEVASARREER, FE0X O RT T n—F 2 HfRik e T 500 & o Thix 728
FNHRHZ 5N TR Y | Hittner & Smit (2014, p.163) 12 X #UE, CLIL OFEf@IRMLIL, Zh
ENORFE T EBMO=— XL > TTONL TV D EER LTS, ZHUE, by T F T
M, BURFOZEBOR ECTHEIE STV D Oh, BRI EHE T (policy initiative) T 7441 T
WDDD, DT, B LT TEUTHEN DT > TOD DA K- THERIRIUT 2R Y
238 % (Talbot & Gruber, 2021), “FEEREE F DR VIC K-> T, CLIL CHE L SiEICERE
B BIEEOFERZED L RZENELTNDLOD, I, ZNETIATONTVWDLIHNE L
SEICBT 2 R A ENS O R E L TELET 5,

Type 1 Type 11 Type 11T Type IV Type V
content | language content | languag language content | language content | language
cognition culture cognition culture cognition culture cognition culture cognition culture
ELT Weak CLIL Ideal CLIL Strong CLIL EMI

1. ELT-CLIL-EMI continuum (Ikeda, 2017)



WEAK CLIL STRONG CLIL

Soft CLIL Hard CLIL

@ oo °
Language-led Subject-led
Light CLIL Hosvy CLIL

@ ooooooooos °
Once in a while On a regular basis
Partial CLIL Total CLIL

- - oo os °
Part of lesson Whole lesson
Bilingual CLIL ‘ Medium of Instruction | Monolingual CLIL
L T T °
L1 & L2 L2

2. Types of CLIL (Ikeda, 2017)

3. F—nmy O
3.1 HETOR R 2 R A T HTSE

BEROWRSE I 2727 4 > T > ROBFFETIL, Pappa Q02D 7 4 > T > NIZBIT 5 2 4
D/NFERED CLIL Mzt L CT A T > 7 47 4 2P (identity negotiation) (2R3 25 %
FoTWD, BEIOT A F 2T 45 4 ZWITHONWTIL, AESBREA B & 8 A 0O BEK 23 Zefi
O CLIL DHEERICEEL 52 ET-RERIC, BEfiORIE i CORBRN, HAOT A 7
T AT 4 RRBICEENR DD Liw Uiz, Pappa QO2W)EIEETOT AT 27 47 4 3k & LT
DRI EN DY | BEIOT AT 7 47 1 5 CLIL &2 IRk L, Fdikioxt LT
MENDMERLDLRETHD ES K LTS, F7= Pappa Q021 XHHATORENE 1L, Holfi %
LD ZTORMERDTD, ACHIEZITONEThHDLEEKR LT,

F—A MU TR DHAME xS L LIZERIMFZE TIE (Jin, Talbot, & Mercer, 2021), 7%
HEHEBS (Higher Education: HE) T® EMI XI5 7 A4 77 4 7 4 (BT 2 0A& % E
ML TW5, X EMI BREE T COSREEMAII T 2 EHEMIC O OWTE R L., EEEHEH
TOHMBE 28T 510X, SiEaMAHE & FPARRITST 2 BENLETH D Lk~ T,
72 EMI B & L TOREENIKT LT, ZOMRIZFENERHD LEZ D0, HDHVITHEG
FTRENEWITATUT 4T 4R DH ERRTND, EMI #ENIZEEOT AT 0T «
TANRDY  RRIEITAT T 4 T AT EIFTECTOROWA FHZIET AT T 47 412



BRSO LZNEL TCWDIEENS D LM LTz, EFEICA—R U T CTORIDHN %
*f5 & U7-MFSE (Talbot, Gruber, Lammerer, Hofstadler & Mercer, 2021) Ci%, CLIL - EMI ZkHifi
et b U/ « ks « REETOZEE TR LT SWB (Subjective well-being : &I
) IR DA AT o o, ERIRSEREZIET 5 72 OICBAMAIRE NS 25 HE O A
AR B3 R AT T COMBRIZ OV TOEMA e 7z, #EiR e LT, /NFE CLIL
AT EMI 20l & LEie L CL H2A4% CLIL Bl O =REAMRN 2 & 3 B2 e o 72,

3.2 AfEOR R E R A THISE

I — 0y NOEFEIE T OELE DR S A AFEERNZ B 5 FEIENFZE TIR, A~A
VERT =T UNET HIDH, AL L OWFFEIL, T AL E TIT Lasagabaster & Sierra (2009),
Lasagabaster (2011) O#fF%E723% ¥ CLIL ¥4 & Non-CLIL FE#H & O HBARFT 217> T
%, A~A 1@ CLIL 5855 FIZ3\ T Lasabagaster & Sierra (2009)1%, Az %4 L LT
CLIL =¥ & Non-CLIL =83 O S FEREE (Language Attitude)(Z B3 278417 - T
WD, ZOWEOFFEHREIL2HETH Y . 145E~15 OBEEL 15 E~16 K ORED 2 FEN
Wkt G &7 o7z, iR L LT, Non-CLIL “F#E#E D57 CLIL FH & & i L CEibFH
REFE MR Z &N B8 72 o 7=, F£7- Lasagabaster (2011) OHFZE Tl A5 R & L
TEME ST 20984 CLIL 28 & EFL 28 E 25 L LTEBL TN D, Fike
LC CLIL %=8#F O JiH EFL FEE LR LT, BTN E <. BEMMICATHEWES
T AR - U A HMICH D EFE R LTWVD,

Thompson & Sylvén (2019) 23To72 A 7 = —7 » COMEMFAA TIX, CLIL %% & Non-
CLIL %38 & % %14 & LT, Grade 10 (15 5~ 16 %) DA & Grade 12(18 m~19 7%) DI I
BOTEHEEZITV, FEEOBMESTE2IIUH LT 2 EREROELOMEm Z 2 <
W5, ZOWFETIE, BXULA~OREL, 2 2 =7 4 —~OREE HAME SNERE~OR,
L2 AR H O CFERIGEZ T HEO A D) S0 EENRER & F—(b~0Hb, B EEF
LEFR, AMEERLO X5 RADOEKIIHOWTOEMMKHEZTHh -, fiF L LT, CLIL
EEEDTT N, B A~DELRLRERE | BT 129V T Non-CLIL 2484 & Hli L Tru
BEZ & Y | [F—{b~ DR B RE O EROA LR EDOADERK ) Non-CLIL ¥ & &
el U CIRWEANC H 5 Z L S S SR o T,

FEB B GE LRI E SR A0 B ST BERICET 228 E %
KRELTEHRER T —m o "B LN ENTWVDIRTIIZRY, LALARRLINETO
W EARE T 5 & Bz, FA VIS8T H A iED CLIL %23 # (Abendroth-Timmer,



2007), A ¥V RIZEIT HHEELIALO CLIL %:3#  (Coyle, 2011) (2T 2 WFFEAE R & [FIERIC
CLIL F#EFOEES T NS ELHMICH D EOHRENH D Z D, CLIL 1XFEEOH)
BOTICHBERLD L EZOND D, 5% I —0 v _FEHTOE LR HEOEEIY
BIhXi,

4. HFTHOWRE  BHERFE 07T A

B E TR, NERERAZEZVE (Content-Based Instruction) (2 B 4> % Zifili o Bk BE BH %
(Professional Development)& F ik L T < 72912, McGill KFEA2HF.LE LTHB S0/ 7 L
23BH%E S 72 (Ashard & Lyster, 2021), CBIIZD 5 4 U & 2 7 ABSECHRIEICHE TS 7 1
7T LREFESN, FV—r v ay TRERSN, ZOHERET ST LATE, UV—
7vay 7 5 EIZES TThi, 2B RON Y F 2T MG, X T T U— 2kl
L. BFEOHNKIZET 27 —~ Bl 2 W m~DOHER L A ST 57 LB T —va
UIMTONTZ, BEETNANDEDOREEDRNLEIICEbE T —~ 2R, ZOHEFET IV
21X CAPA EFREILD 4 DDOERE S Y . Contexualization, Awareness, Practice, Autonomy
TR SN T\, V=7 Y a vy 7IchiE, 840HMExG L LT 2 EOERMK, 2 ED
MR, BB S, oM T, SR INER BB SR £/ T & A L (Hermeneutic
Phenomenological Paradigm) & FEIEN 5 FIEIC L > THO &, K3 18T 6 DOERNTH
% . Enthusiasm, Enlightenment, Confusion, Collaboration, Satisfaction, Reservation & ffiE S 417z,
BEHEX 3R T &9 A flfiBR ¥ VAR L T D LS S, #AEo CBLIZBEDL 512
5%, Enthusiasm- Enlightenment— Confusion—Collaboration— Satisfaction »Reservation T &
0. R ORBRICE D DA BRO G MR EE L TV HHE LT\ 5, Ashard & Lyster
(2021) 1T &ZAuiE, CBIZHNIZRE LT MceGill K723 L7z & 9 ZRkeBBHR 7w 777 L%
BEZE S THETHY, £72 CBI AT 2 72DIZITH Y ¥ 2 7 ABFS CBI T O A B
FOBEBEMEZ S KL TN D,



3. HHoORERICE > DA RO J 1 (Ashard & Lyster, 2021 22 1R)

5. ENOBEEERE LHFR
ENTITA# R 77— EOFRRIZ LD 2008 12 SCERAFEE 13T E B L SR i 3
(7'm—r9130) CCERRFFA,2008) 4248 L., 2020 4RI 1AV TR 30 7 AGHEIDSSRE
SNz, ENRS 13 K5 G30 DIEE &2 T M6 DR FEITK L TR K55 <
VETHZ L L, ENFENEFAE LT TR CE 2 HREO P CEENAM &
BT DI ExHEME LTV, BIUKO P TIIIRE CORELIT O T DI~ 720
B7m 77 LA S, FEEIC L DA FE AR FEBENR T CIER %D, EML
CLIL, CBI EH %497 (Sugita McEwon, Sawaki & Harada, 2017), Yamamoto & Ishikura
(O1B)IZ LAUX, EANDOEE 2 2 RFIZEB W THGE CER A AR L7 0 7T L3RS S, Irie
(2019) ([ kAuE, FEBERFETIECLIL - EMI O 7' 11 75 L & [EFR 25 Chlag LT
5 EWME LTS, [EANO CLIL X° EMI IZB 5 FEFEMFSEIZIZBR Y 238 % A3, Nishida (2021)
TIEAARANKRFEELEH 255 L LIz CLIL OZE N ATBN T, NIEHIEHRES T ik
PEAK - B 8 1 I E T CRER T AR AR 2 TV 5, F 72 Nishida (in press) Tl&[a]
R T4 % VT Motigraph (23 - CTEARED 1 FZHR OB ST OB ZH 2 TV D03,
D BN LR T HEN D D L DL EIT o T D, EMIIZEE T 5 FEREMFJE Tld, Kojima
QRO2DDIFFEIZIENTEH, ENRFD EMI BEIZHEWTHARNFEHE 2505 & L CEREF



JeZA1T\V, EMI =R EES 1T, SREEMRES) (TOEFL-ITP) (ZB9 2 A& %217V, EMI %4
FITNFEIEEST DLV 85 S IEAEIE-S 1T o T CHOMUFEEE A E < | L2 BARA O Y2
EVMEIICH D & WA Lz, REEEE LE O &9 5% 7 (Intended Effort to Learn English)
LHGEA R T HREE (Attitude to Learning English YO BIZFRWVIEDAHEEN H 0 | F 7= SFEE
MHET) (TOEFL-ITP)D i\ VB 1, S 1) & i\ < | IEOFMREE M O 7 E R & £
LA LT,

EWNIZIBWTIENE & SFEICED 28O CIE BT 2 EZiE N T o ->od %
LOD, SHERDHMFEEBEBRY CORBEPNLETHY S5O 71— % iRz T
b BT HCBTHHEENGR L LEARLSHEEAMRE LA ) %2 7 ABRRBOEIRIE
B 2 S IO BT 28 BRI 7 1 77 A (Professional Development)® X 9 7¢
HBEEZANRE LT BBEEERNBLELIRA S,

6. BHYIZ

Talbot & Gruber (2021) 235 &7 5 £ 912, 2000 FFRLIEIC 72D & 9 —1 v X CTid EMI 28
PER%E B TR EEA RIS 7 0 7T ARRAR S, xR BB TR L S5
A LIZHEEEN TN T 5, CLIL ° EMLIZE N2 70 77 ATiEH 5 Oy
BE~DAMHLEZOLND 2 ENE, BEICH L TUIEERE T 0 77 ANESHLELE
2B, R, BRESEM OBBNEE TH L EE2bND, FHFIZX L TIX

PR EE AR LRI GE L H IO T 2B <=2, BMMSZ SGEIC K-> THIRT 5
Lk, SMmCHERERCOYR— N2 52 LN TEDLDO+5 50T (PR —
N MRELIRA S, BIRITHER A HEDINE L SHEICHDLIBERIETIH DN, 5HOSH
72 % BB FEB O RMGE & FEREM TR O ERE DI S D,
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