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1. [FC®IC

HEMZ X D380 — Ak - FEICKDINE - BENC L 284t / 7+ — KNy 706725 IRE/F
HEH DLV FY  (Mehan 1979; Sinclair & Coulthard,1975) (2R &S5 [0 FEIC K - CTHigy
LTV 33— FTORLYVED | 1, COHEEBIZHLALNLDI LD TH D, AfE - FAEDRIEITK
THIMR T 4 — RNy 7SS, 23— F TOAEEDORSZEHEMMAETS VL D Z & TF
B ~DOHLEAR LT . 7 T ZABEA~ORRITKE LT E DA B SR 720 R % 8
WX 2EPHIORME LTERZLZYD, D WITERBEITK U TEP IR T TOIREEND
7 T ABROEBNPRI-T-REE Y 2 — 71T L TREVEIE LI R— VA2 N0 T 57
EL BENE3FR O/ N— FERIEH L T4 2BBTEE 217> T 5 (e.g., Jacknick & Duran, 2021;
Lee, 2007; Nguten, 2007), D82 L A4 « FAEO HRESI) 20 L CGEEFEEN D 7R
— USSR E CIRIA < Z 0% HY 2 BB IR 2 BT 2 2 & ix, #AIOMAITAREID 12k
THIENTELIEA D (Walsh, 2012), Tik, AfE - FAEUSNOSHEHO [$F3¥E2M) 2N LT,
BUXED LD RBE R Z EETE 572550

Bl & AELE - FAELDSMIBZ EE DV DERET, HBEICBWTRLTE LWL D TIERY,
AL AL COPGERMZE TIT A RN EANE NS T (ALT) (2L 2 H[EFENER X
NTEY, FLERFCBNTHANERER HOERBEER . EREH e EEbic, RFBRAER
EAENT 4 —F v TV AZ N (TA) & L TREOHBIZIT ) RENERE SN TS, |
FIZOWTITHARANZA E ALT & OMBEHE N EBRCED L H 2RV D IZL > TERIILT
WD DA EEESTHT (Conversation Analysis: CA) FIVVTH 60 L72FZE23 72 S 4TV 5 (Ishino,
2018 72 &), —J7. BEROMY BFITE L TiE, HMEMTHIDO D DO3EE (ESAP) #&#¥% L T—
AT H D72 D GE (EGAP) ¥ETOHETE TA & OW#%E CA 12X > THd L=
(Okada, 2015; [iH,2020) ZFRW\NT, £ 95 LIZFRITIZIE 2 S TR, ED X DI TA 2%
IZBIMESEDLZETEDL ) RBBEEHEZERETX 00, LWVWIHRIEINDLINEHYE LEE,
MOA~OEIZEMZFEE EVICESNTEE, ZORERET TA BRESML VDL E0)
BEMNMIELTND EEZD,

AWFFED HAEZ 5 L7228 a e 5 X< EERD TA ORESIMNEMBRAN W L, Z Oft %
N TA ORESMOBENME2#ERT 52 THDH, BHEAFMIRIET L 3/3— bbb
HEHICHE S EZ YT, BHIOTEIZ L > TR ENT TA DS - BV & ZIITHT D HEI O
NRLTWDZ EEMIAL, ZAITEICLS TA © [BESM) 2Ah L TED LD REBEEEN
JEBA I RER DN E EET D,

2. ERITHR

HBENDFE - R LIC Ko TR ENTAERE - FAEDTKSORBDNITKH L THMN L I IGET L0
2y, LD 38— MEEHTOR 3 /35— FOBEREIFIR L THEE SN2 b D TRV, BT -
FADFEFELIRIE DRI O PR 72 & 2 B FE LIRDUCHD U 7= 2B 18 8 2 kI B 4~



KBFEHDN=FETHA L LTNDZ LS, HRx RIRFELIRIT LTBRRIBIIED I 528
oTHY, 3= MEHTORVWMVITEEREFER THLZ LA RINLTVD (eg,
Cohrssen & Church, 2017; Jacknick & Duran, 2021; Lee, 2007), Jacknick and Duran (2021) T, *&h
ERITEE & LICBEMBH ORZEICE W T, BiORBISIS CIAfFDOES~D 3FEH D/ A= T
DHEBDE W RN ENIE LIRS b Da 5 LT D, FF1o 1 -5Tid, “what kind of
thing hinder may block an effective communication” & > 9 Zhifi O ME AV VE IS %9 5 A E DRI
“personal thought about the person” ~, Z(filE “okay” & [FIZ DY 25RO 7= £ T, “we call itnoise,
psychological noise ” & “we call it X" &> THMGE TIIfTL WD HFEZME O 002 H A T
W5, IHIT, VX OIS LA TR AT TELZETZ LT, 7728
RIZZ DO REOHENFEN R L 70D 2 b amd, 0 T EEZB BT LTV 5, Cohrssen
and Church (2017) 1% 4 iR ROWEELE % I LI EF O3, ZiMoREI T 5 A0 RIE H
DWVNE AR REEZ T, KB EFE SE TV HEL LT3ERDO/S— A
FCER SN TS Z L2 BRI LTV D, REICHESREZIAICEZSE, &I L OREE
BAERTA NAR—RIZZ T b LI OS5 Tl Z o7z 3 78— MligHO M Cix, o &4
B &% L7250 “how many people like yellow?” ~DHERIZE L9 5 2 X— h &5 1T 7= BT,
ZLAM7N “look at the number up here” & 77 7 Z {52 LN GIERT HE WD H 3 /35— K TOIT4
O LTWD, £LTIDOH 33— hDIT81%, RE HEH L 72— H723Ic X 58 T
72 < WEOBMRE 2 W - 72 L TOXARCE L= BFEE (77 7)) o8 L LTS, i
FERAN EHAANE - FAED RESM) (TRICEEZMHET 27200 b O TER L #EZREE
EPSIZOOERE L THASNL2EDTHL L E2D (Lee, 2008 Z ),

BV TA ORZESINCET 24580 T, ME (2020) X777 47 - 7 —=7RO—fi%
EHTEIDOT- D DOFFE (EGAP) EICBWTRAD T LE YT —v a VRRIITDRTZAR A k- o8
T A=V AT 4= Ry JPETOHAIE TA DOV 20 LCW5D, FEDOT LY
TV a T DT 4= Ny 7 & TA BEEIORDITIEC TT - 728, Bl & o X5 72238
WA S L AEE 3= N TRTONERY EF, #AEOT LB T—va X LT TA ©7
4= RNy 7 LRICEFIA S VA2 RmTHEOLEZE ) TRV DORHLHZ EEH LN LT
Do AL AD—BIL TA DREZBHEST ~S bD L L THERMNIT 2577, A —EIL TA
DFEEOMEZ FTTLEI AMEENH DL ZE2HERML TS, LnL, #ETOFEIC L > TR
ENTETADOREEZEERMIZED LI ITER T2 L TE I Vo BEERLEML T 2500,
LN Te T L ETIIMES AL TR,

LB E 2 AHFIECIE, B TA &0 33— MEEHTOLY Y of T, 3FED/— |
DEDEIRTFALBE 23— FTO TA ORFESME EOLSITTEM L. £Vl #EH %
JBHHT 2 Z L2200, #HLMNCT D,

3. T—ARUSHFE

e TA LOXVEY ZX5 LT 5720, BARDRKFETOEED EGAP/ESAP ¥4 R L
72 376.5 W13 B R D BT A a — R R Z RO SR T —2 L35, ZOETHa—R2x
XHARD 2 ODOER D RKFTITONIZ RN 24 (FRFIC14) ICLDH5207 77 ¢
7« == 78O BEGAP/ESAP Z¥EA R LI2b D TH Y, R 1IFZOMETH D,



£l TIT47 « FT—= 7 RIBEGEREET 4 a— X AE
BIFEASE  BHREY RN RIS TA O
() PAEHGD 14K - BEHBEOMRT a2 N 97 TR HOESHEAERE
[EISL K2 HBl1EAA OFLELTF— g H X158 W2 KRFAE
7= EEEA
(2 BEE#GO  1FK - BZMEOMET 0= v 1205 HOSHEHELEY
[ElSL K2 H2BEAR DRAZ—F v g Ul AX15 W DR

H— =¥ES
(3) HEdE#F O 1EFEK - KZMEOHET e Y= b 17T A FEHO LRATIE
FAST K2 HWl1EAR OFLEUTF—T g sl X KIZF UIR¥EE %=
H— 3FREME GELUREES -

53 T A

4) BwHEso 24K - ZERED T N—TICK DM 9 T A FERO LRIAE Tl
FLASE RS Fl1EvAR TVl hOT4_X—FE X KiCR C¥EE
B — RENVT 4 ATy arfily 27800 ELUREESZ-

RE S e
5) BEwHSsDo  3HFK - B2 EOHEMSIICKITS 177X FROLERATHE
FLST R o2t AR WETu s oS LBy X5R¥E EICRURELT
H— F— g o 9 it LIGRRIE T 72 -

7=

TA OEENZDONTIL, (1) & 2) DT —H TliX, RFFRETE _SHEHABTEFATODKERAT
BEE TR, Vol TR ZWEIRETITY) DX TH -7, 3). @) £LT (5) T
b, BFEEICHE URELZBE LR UEHRO ERAETH Y, ZAEOHBEZT 5. Lo 7B n
RENTND, FEERIZIE, (D~@) OFFENTIE TA ITFARLEO I NV—T T — 7 (T NV—THNT
Ol NOFEEFER) ~OSM, & L THME « REBER-FOT 4 — Ry 7 TOaxy

h Vo 7 ZEZH S TN, (5) OFETIL, TAIXFEPRBATL R L OMGEE T 4 AB v e
UADEIMBE ORIERERFO 7 4 — RNy 7 TOa A Ko TUz,

AR TIZ LT —F %, DS (CA) ([T > THT 5, felkomby . HhiiEEc L5
3F—UTDOTA LDV IZEBWNT, TA DHE - IBEWIC LD HRESI) (Tx3 2 A
HBIX—VINEDE I RHBEEEEZZER L TWVDEON (HDHWITLTWRWDD) IZHESEZY T
THHTEIT 9, CA FHAESFTHEZF UM AT A% Z5H R L ORGELIESFEORME VRIS
STHRDVEEIND | DOVATLELTIRZ D, B5HEORESLHESHEORE NIV AT A
T 2 TH Y | ENENDOEE (FEE - HFEEFEDOIRIEE ) OERITBEE L 72th i & o
BN SIS T/ D &) S A ELD (Bilmes, 1988), CA IR HEATADHF THE & 5\ IS
b3 D3GR - IRFENTRPEDBERZFF2E 5 FHiE . DOF VTR OO T TRIEDFGE -
RENEITH>CVD HZHALMCTDEZ E2H W E LTERY ., BRSO IIIZER TN OREE - IE
PO B MR 7R R BIfR 2 B 555 2 L1272 % (Bilmes, 1985: Sacks, Schegloff & Jefferson,
1974), CA ZH\\2% Z & T, AREFFRIZHEATE TA £ DO 33— FEFECTHEINDIEREH S
DCL, SHICEDHEMEREBLEZL TN ZENTELLEEXD,



4. DWRUER

AT, F2/3—=FTO TA OESIZH LT HEY T 2175 2 & T, #HEOHELEKL
BB L CW D HEEIZ 1FERRY BT, SR 0 247 5, Skl 11X Lk (4) o¥ENLHETE TA
DD 33— MEHAIY BT Tor&EiTo, ZHEFHRREERE LTIA—FTONRRALT 4
AH v arEBEEZTIEBADFESNDRAN « NI —< AT 40— Ry VW THY | Zil
NTAIWZET 74— R 7 52T D, 38— DOEFENBELILOTHD, K108 RT

I, BRETSTEFELLEHEEORGFLEMIE > TBY, FA—7THALIEAT A K&
BINEER T DA )= N ENT-E E I > TV D, TA BRI, AT L REINT-
FRNZJESTEY, BEIIVATORAMMTIEL LA AT PBITRYINIREETWHS

X 1 ﬁ@1(1ﬁaﬁ,)10ﬁ$@%%

Whe1r (T=#0, o=A4 T & (Ta). S1-S5=RE LI%4LH)

1 T T, BRI TXN0ET

2 (1.1)

3 T: >EFLEDLL (0.2) AHEIANG:.
4 (0.5)

5 0: H 1Tv=

6 T: =3V,

7 $(1.1)%

S1-5%0 D EME, KIAEFENPZNLEFHELZTDHS
8 0: IHUNEHSITINFELE.

9 (0.4)
10 0: X &x&: (0.5) £HTTR LAh: %;o&—ffth?#ﬁEu

11 HO: B BARTIWVWRSTZ0 T:, LoD #ETETHRH

12 STHEHWE L.

((AT7A4 RERORLT XITxT D ax sy Ml 22 17481K))

35 0: IV, bERhA» XAy b (L) 2TV ﬁ&&hf#

36 (0.9)

37 0: HD: Fobhro T b BEEARIZNVRAA—URHLHALT:, (.)

38 %@(4Ti7%ﬁ41&#d(&of<ék Z A %;ok—

39 ATy b= (0.3) @ (0.4) 19—~ ITiF- Brok- x+ViEI2HH-T

VIESEEIEDO T L E LT, ¥ *O LI REFITHFED D WIEHE R DORVIREED FIZJK A TR &
NEEEOBM ER TS Z/RL (BH5E T LIRS E2EH). o DX I ITEHR « JREBTITD N
IO RENTZ b DIEZF0IEEE R,
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54 +3H <
52 Vil <
BEUNTHAT.
(0.2)
O: °x&° BEIEELIT: A =& (0.2) VAR 7 av
SIHTZWNR< (0) +ZFNIE A=y b +RATTIE .
54 +iR < +5E<
(0.7)
O0: H:D: HHELT: <A Ty b> 2TCEFHIDIE | HAFEO+X A v |
54 +3H <
VXiZ72 > TCLEIALT: >H o s RAd< SVHEZNTZ LWL
sz ViE<
53 *3H <
L oBnwE Lz, BLETde
$(0.4) t(1.5)t
S1-5sPBEEE T 5
? Pt
T: IV HOREITINET.
(0.5)
T: >FIHTTHR: SGAVEA T X IANST > TN TRV 1< (0.2)
S1 ABRND FIZEZ 0T 5
52 VT D F I Z T 5
S5 tHEMOF I Z RIS B
Zo&: (0.3) +1CTF—2F EOVIHIEKRT XMy b
S4 +HET O FZEE AT 5
S THD D2
(0.9)
T: >EEIZ< <AKFETWHI> LTy soT °Z&re
S1-5 $EH <
(0.5)
T:  JRADERTD Lo T s°Z ke
S51-5 sai <
(0.2)
T: >TEB< (T AT AU T ENDT DR 2: =T 74 bEMnoT
FEWETTE WEEZE >Z2D< KREMET D L 2 ATTH5T
W) BHRLST=E <7 4T 407> D >T=5A—F< (0.4)
S5 R <
W2V +:, (V) AT 478D (L) STRAN £FZiEbrod
¥ VEBEHEEZ T 5
S4 +BEHEEY T 5
o= HMNDWEE S | sHENSA T X ZAN- (1) >F AT v bM<
S1-5 $EH <
<BE>S o TWV) >A A—TUNRHND T HFEZ L.
A(0.5)A
S1  A3JEHLA
T: 72 h >EFEFIT U< T ke
A*E(0.2) +*A
51  AgELZA
53 *EH S *
S5 +EA< ¢
T: Al FETZD L FOWIEERE: ORRMERTZ 725
TAT LT ED: OFNRVVNWEEIAT:, FZiIbrod
<FHETr:i> (0.2) L TATLEE W,
S5 $aH <




70 $(0.2)%
S1-5%7A< 2

BITH COHAENDER Z 32T, TA DA X (l4) 13, 84TH THAILZ AT LT, 1017
HOORERIZHT LT 4 — NNy 7 %2179, ZORERETIZR LRV IRY Z#:0 kL T\Wer
Do, B DO BRI R EZ T b AT XIY — BB THRAEIZBT TRS E2ITV,
BEIEZUCKI L TR TWD Z & TAH X DITANEE THLZ AR L TWD, AT XX 10
MO RATRIZNT T, =T A= AL LTHREZLTWEBEOBEORE (TLomh#E T
ETCWDHRen ] ) ZHETAZLICE- T, £0a Xy FOEFE,EFE DO (Holt & Clift, 2007)
BEMRTMAEIT D, ZOBL Y=V ZRFL, X744 RERORST ST L CEM 2 FEAG %
faz iz BT WD) 35SATEDDIZIN—T RN TFr—<E LTHW: T4y b LWV )RS
IZOWTHEERRFHE 21T > TV <,

FAHIEXISITHT, Thehir] LREEEZ AN LT, XM=y b EWOEEZEID |
F5, L, AEICZOHFEIZONWT I AL M50 TR, Faos XL, kB 3617
H), ZL T IHo:] R TESLRroTWI &) Lo HIREH 3717H) 2 W TREZ T
LT, HERED O ABRICEE AR LTS (Bilmes, 2014), D LT, T&FIEHR-WR
AA=UNHDOINT:,] EXATy NEWIFEEICKTOIAHORMAERL, HIBRERD ([HD:))
ERBRE AN BT, AL ES T T2 %A X L LTOERANTHE ATy MEHH
THILEEETD (3840 1TH), ZOFEDKEGEEZ RTZ & T, *ARBKREOEEZRL
TW5 (Bilmes, [Al ), A A ZIF0EKR 41 17H) ZEEATEIHIZZ =020, BREELE L TIX
[(H—RY AN 7 ar] EWIBENEYT 42-4317H), EENC L DX A4 = NI THAGE
DEA Ty b >TLE D EETIE (Macbeth, 2003 2 8) 21T\, ZAUL[HFETOE A = v b
CIRRRLZE, ELTHELLD X4y b OEHABREY ThH o722 & 2RET 5 (45-
46 17H), ZL T [EWVWHEINTZHWWR] L) EE, [ERWE L) LiRER T
LT, ERICESTE WS BHOEE L LN B ET, TUETT EEFDOT ¢
— RN\ 7 &z D @T1TH),

IO LTEL DEEITAZ > TEBRS T A L ENTEEENT 4 — Ry 7 TR LT, %
AT BITA91TH THi- CHEZ T2 EWIITAZIR L TWD, BHEINA T X 264 LI2%O 717
HCTbMAnaxy bTAENCHI > TREHEL T2 Enb, AU PWMEE RTNEHEFL
LTHRAEEBICIRZ BN TWAERDND, L, ZA—FOTF—<E LTHEALTWEZZA
Ty hEWVIFERICKT D LD T 4 — KNy Z7iZxt LCE, FEZLORIGIES TN 5,
S41%39, 43 F L T454TH, S2 & S31239 N N461TH CREE ZIKLTRY, AHXZDT 4—F
Ny ZIZHEATEIML TS Z AR LTWD, 391TH TOH L DHE X, 381TENL DA T X
DFGFE, [P A XL o T 2o T DE: L Brok- 4Ty F-(03) ® (04) |
I—AIE- brok-l [Hrok-] OEHZIITONLTEY, BE» LT ENLERE R
L0 RFICHH, BRT-b0 (7P A XOERE L TH ATy hEWVIFEREEZMH D
VN BES TATAIIKTT AR - I e sz & FRUCK LTV TN A Z & - ZITA
NTWDHZ EERTZEIE, FE - HHEZ T TCWAHIE L CEYN OSBRI NDITATHD
(Bilmes, 1993 ), 2 45~461TH T?D S2, S3, S4 DiHZ b, FALLIZ L > TUXA BT H O

2 Bilmes (1993) 13, B EOITANEY) & 72 D552 K OITA0MER SN D 00T, GEESCHIR 2 & DL



DOETENRINTZHETHY, STEEZZIT TWVARINFTEZRNTWAZ L - ZIFANLTNS
Z BRI BT OBIE I NS1TATH D (Bilmes, [FE), LU, S1 & SSIEA T XX
A=y MZETL2HEST, MOERIGERITIZEEZ OO TS, BIRINE T DITAEIT-T
WRNWZ e, Sl & SSIEAHEZDE Ay MIETH7 4 — Ry 7B L Tz &y
Stey AT AKTHEEMRIEEEZRLTCWDHERDLZEHTED, 29 LT, —MORES
EDORMIZLZVAEELEZEERDZELTED TA DHLDT 4 — KX 7 250, BHEE 3 /3—
e LTOITA%E2T A LTINS,

HENTET NI HoREHI>TINET) @91TH) &, BEOHRERIG L THE2/3—hTY
4 — KRRy 7 LW REBINEAT ST A T XITHEZ IR, 52 /35— N TOWM L OIT 4D )T
ol Z bZxmrT, ZLTSI{TH, BHIZ 25 TTiy EHE2 - TOT 41— K7 %%
F1kD 72 ECAHFORENOREEITI a2 TETDH, it T 53 TXEANRF > TN
BINZ:) EFATEDT 4 — KN 7 B EHEENCFHMEL ([EoT<z) ), TEHIWIERT
ATy MESTDHANR?Y EFAT-BIZBWVINT D, £9THZET, XN E L THL
D EFZEBFLREE L TR TS Z EERiE L L, ZORBEEIEY FiIF < (51-5417
H) FAEDHFTEATENE A =y MZONTa AL b LRI T, ST & S5, £L T
S2 1% TAH# ) AR TR CEEMO I A AT, BTOR S5 LTI BB %2R LT
W5, S4 % [CF—24) S1ATH) ORFRCTHENIEZ BT TWDN, S3 130 AT Do
JESTWAHFADE LR | HOMEXIIAHTHD, ¥4y hEWIFEFELEHE - ZEKICET
LHERNHEZBNE ZOBOWEE N SN2 (54 1TH) 2 & & R, Emic BAGE
TEIFA Ty hoToZ ko) &, AlREMED S DA% % & AT BRI SC ORI E M 2 EHE L,
FERAICHD 55 1TH), ZHUCH L THRAERDITELS ZETHET D (55 17H), ZEhxs
HIZ THAETEI XA Ty b OBWE [ZRANEETZY LinoToZ L2 LRERL., P4~
BIXEET D 57T17H), FEDOREZZIT, BT 59015 624TH T, FAELLOEKLI-Z &
T LTEEEEDRER (VA v T 4 & (S —F WA, (21TH) E#RET S, Zh
IR L TIES2 & SAMTHE FIF 5 Z & CIREZZIT IO TWD Z & &R, Loy LEGRIEHET T,
(T 4T g7 en) CMICHELIEHEERSD ZEARR LI ET, 223t ol
FIRNNERS | LRELNASBY CHEUREEEEZ 2D EHERT D, S1 D S5O
AT BITEBENAEIZEHLS 2 & T, TOEREZITIEOTWD Z & &2Rd, Hhidkeir < T
IZA BT X SN & TA OLAFHTE DT, TOLETHENRS 72 T4 4=y MIBRBEEATZ WA
A=) B747H) & XAy MIBFS TV IA A=V NRIBNOTHGEL L] (63 1TH) &5
WHLZ . AT X ERICHARZEZERA LTSI EERLTWS, ZOFWRIITIFAZLOXY A =y
KWV FEEDOHENTIZOWTEREIZE o 7oA T Z ~O %A 7~k (Prior, 2018 ZPR) & [RIIFIZ,
FHTEOHEENBENNPORTHIELWEDTH D Z EERAIFAH D LD, BEMIXHESE
=B TRELT U2 TT L2 (65 1TH) EFELLORERAZGTETND I L 2R
L7 ECARRDFEFGETOX Ay N WIFEENEWT L L ZALDREIT> TV, Dk
T EED &0 W) HIROEEHER) 2 BT 25818 1747 47 LDy

¢
v

BRICELASHD E LTS, #LHSCTIEICH L UINKET 22 B shnsBmb om0 ES
B, REOFENTHELZL I REMHFENLDT 4 — KRRy 7 RN ENTWD ZOSEIZE W T,
BN TnDZE - ZTANTND I EERTZENMBESND, ZOERMEXHAEIOFE 3 X\— DT
FA DL HHLNE RS TND,



EO AT, EEEEYARRGEDOEEE R LI ET, ANTELTATIES N, ¢34
ICHEMRFEHEZTRT D, Zhazld, E$EE1T-725 AEERAEICEHL 2 & T, TR
BT AN TWD Z & &2RT,

%3 /85— RN TCHEHINW OO OHEEKR LB L T b, EFTIEE 23— N TEIRER ST
2ODMBEOFRTH D, 1 DXFETLOF A Ty FEW D FBEESOBMRIZILS Rl 2
A, ZLTH I 1 20FFDOMEICHTLHFTZ DT 4 — RN I Rn—EOFET-HIZZ T ANG
NTWRWAEEMEOH DR TH D, HEIF A =y NCBET LA DREE (A4 TX S
WE > TNIEHTWZ:) G1ATA) E]Y BF72 BT FALLD 44y b IZL > TEK
L7 ZAZERIZEL > T THTWER, BEOERSEIMT L5 TH A=y MIH
TDHTL— RNy T BTN L, T Z L ZORBEICET 7 4 — Ky 7 BikE 172
W2 ELRIRFETH 72, LL, HE LA X LRI CHAZA LIEE#RZ G L VWD 2
EEPRTDEIICEHEINN— 2T HA L THIET, THXDT7 4 — w7 &5 F AT
RWENICRZDFAEEBIIR LT, kD7 4 — KXy 7 BNHEAIOH NS R CH@EYTh 5
ZEERTIERERLTWD, £ LTHEFHZ, TA EWO NGO RELERS 5 (MH, 2020 &
) THLATZITK LT TA & LTRACHEMT-EREZ522 2L bERL TS, S HIT,
FAOEW LI ZATZEMT LI L THOLEZEBZIALLNDL (BNSEREL) Y TiF5Z
LICE ST, FAEZLPEOIZ THAETE 29X A=y b« HEELD EhoTZ &) %2 HEA
MR - AT D) EEWHLA . ZRICKTT AU REEEOREREE LT [Ty T 4 U]
BN ONBLEHOND TS5 —FN] b0 L LTERT S, 295 LTHEDHEME S
DOWERICEGETD XAy b & [Ty T 007 EOERZRTZ LT, FAEB X
Axy M ZEHLRWCOOXGEENRIFEZER L TWD, BhlXS b, TEFEZT LR
WTT LA?) (65 1TH) L FAEDENEZHAR > TIHAETETNDH Z EICHELZRD D LV RE
FErREDHZET, L EDOTR—ILEEEL TS (Nguyen, 2007 2], HIZ T7 4 w7 1
T1HE) XOFRTHOTIE RS, ZLTHELTATLEIW(691TH) L EFETHZ LT,
FAEEODICERICFEE T2 LR R L TWD, TIVLZORENEETLT 7747 -« 7—=
VIRBREONNERBUL L TNWAZEEE I ENTE D, TA ICL DM LOBRENED—T
H72 7 4 — Ry ZIEOI RIS E AR SR - 72 S1 ROV S5 & ZilC %t L Tldfl oz R CH
IEEN A BOR SN AT A (62 X ON701TH) TREL &0V ) M2 B8\ 21T 5 2 & ¢, Zii
DT 4 — RNy 7 ZH#EATEEGT 5 %8 %R LT\ % (Jacknick, 2021 2 /),

ZOEIN— FTOHEEEKE L THANLS 512, KBS 7 2 U — (Hester & Eglin, 1997) & L
TOHAE LTDTAT T AT A RZER LTS, TA THOIFTHENAAETEI XA T Y
FOBERPEEICITEENRNZ L EFHA LT TR -0 L, #lEE Z0vb 512
HEATHEIZLNRER LT ZADPD (74T 7] LW BEMERRTHZ LT, TA LI
F70 DRRAOSL BALE (Heritage, 2012) (IZWHZ EEZRLTCWD, S LA T X OIS % [FENIZ)
LRSS 2 & T (621TH). BE OFRERAYELBME (Heritage, [Fl ) ZRTRfbESETW5D, 25 L
T, TA MUY BB IS L CEOMUMEZ RS, TA KA RLS>oH TA LV b
B LTENEG D DR 7 4 — Ry 7 24T, JIRE R 5P AT B bl R nE E 5 & 3 2
T, B E WO RE T Y —ITRRAT W TR, O F 0 THER, &S, BHE. AR, FEE LT
HEJJ) (Hester & Eglin, 1997,p.5. &) Z#FHE L, ZOREICEBWTHMTH D Z & 2N E
LTS ESZ D,



5. &hVIC

TIT AT« T—= TRIORZEVEGERETD TA ORESINNED L I RBEEKR L DD
MEEBLET LD, AR TIZEERFETD 3 /28— b b 2 T S 2 T, Zffio
Ko Th&iz TA OFE - IBEHNEZNICHT HHEMOINEN /2 L TWAHZ EaRtRE L, 1
HEDFEF 2 2 O Lz, FEE LD N—TTF LB T — a VN &N % OBE., Zih
NHDBEFEICL > TRENZHE 29— MIBWT TA iE, £ DX — %2R L, FEEZBORE
RORNWE ZAZEDLHET T, WEEOFEFEORM & WV o Tl ik 2 B ER7R 7 1
— RNy 7 (5 To TV, ZHUFEEIOFE 1 X— "0 [CLob AT X SANDE ] EWV )RR
RTHY, GEEITAEZRIR Lo 7d b E 25, TAD T 4 — Ry 7 3R T O
HTHHEH, ZNNETORLYRD INOLMERDOLILTWNDDON Gl b TOZ e
ZAbND, 74— KRNy ONFEFRTE W=D, < HI/N—RFTHE 23— % (15
JEBR S B D720, HEMNITE W [HE CTOMEATARET ] (Walsh, 2012) 23RD b5, Hifililx
TA IZHEZ R LoD, FRINA X A% ) HbE oot A ORI EBMEZ R L, F4ED
EBREZIANTT 4 — KRy 7 ERBETHZ LT, RBWVEEHBRREOSEMGD 1 2 ThH D 7R — VB
(Nguyen, 2007) Z Rk L, FAELZ LMW ED O DR REZIT AN EBEEFEH LTS,
P LORBOEAIE, TAITMZ THAER S R UREZEN 72D &0 0 oGBS, il omilE
IZEDbD, EEZDHZELTEDESH, L, ZTRBBHEIOTEICL > ThENnz TA ©
2= TOT7 44—y I 03HY, ZNEEH LEHBAMOEHE 3 X— MR bolehb 2L F
2D, TXUT 38— NEEHA W UM S TA & OWBRESMOABENERZD 1 DL ERHT
5, AENIHE 23— R EE 38— N EOREENDIWINLEREIT T2, SHITE 13— KT
DR EF 2 38— FOMEENBRZRES Z L T, TA ORESDNOEREBZLZL TN Z LD,
TA OFRESNFLEEZDOEREILS BETH-DICHNEL EEZEZ2 B,
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B ifd

AWFZEIL ISPS BHifFE: JP18K 12450 [T HEID 72O DHFEI I 2 =7 — 3 3 IFE~D HEE 7
4 — Ry 7 FEOFET ] FOVIP2IK00734 [7 275 4 7 « T —= 0 FRIRSFIEER LI BT
% TA ODERESINEDET MU MO OB Z 51T TIThhiz,



SRR O [3REC 22 5 A EREHRE T (ALT) OEBEHNL HALE
— T U —DT 4 —TF U TREOETF SN D —

FH R

1. [FC®IC

I E CHNERERREI T (ALT) ZR5E LR T, D OFEEN 2N bArEN LI LI
PUHIBVIZER U b TE 2 (e.g., Miyazato, 2009), # 21X, A ARGEREERSE S OREEANEN (JTE) & O
BEHOTHIT I ERINIBETH D (e.g., Mahoney, 2004), IT4ETIL Z D L 9 72 BBEIZK L,
BT ALT O%E Z KT 57200 JTE OEEXHRE SN TWD (A8, 2021), fit); TR
OFEZ T TIERL, WEOHDEED 7 T 7 EHEERICE T D ALT O HALE & JTE O
ZDFEN ALT OFFREREAREICT H VW MELHEINLTWD (eg, £H, 2020; A%,
2018),

ZDO X RBEWNLOHALEDZEN ALT OHEREZRNEIZT 25 &0 9 fafilE ALT ~OmisEH
ELEMBEHAEICD ESNTEY (H5,2018; K4F,2007), BARIZED XK 512 ALT OHEEEE
ZREZT DD OVWTIFFEIES N TORY, 2 TAETIE, THEEDT 4 —LT 4 —F
T OFFEGKE T — X 035 JTE & OEBWINL HALE D ZEN ALT OHE LB Z REEC LT D & A
LD ER &R, BARRYICIE, $2ETP O JTE OBMSAY 72285 £ H 2% L C ALT 28 gk % [E)RE 4
LIRDEENESEZH T, DO ORENSZ DO FEH LT D,

2. RTHR

F. BEHRICBIT 2HEOREORE L ZOHBENRE HOM - T ATIFR 2 E T 5,
ZD D ZTARREBIONTHEG & T2 JTE OIKIERHOGE &R L. SATICB W CEERBE L 72
% Heritage (2011) OHEOES & RO RGBT 2 #am 2 58 5,

2.1 HHEBAEICH T 2HEORIERS

HEMDNRER EOBE L H TR T 2KIBEIZOWTIZINE TELL DI ERIThNTE -
(e.g., Jacobs & Hatvey, 2010; A}, 2010; HEFE, 2014), L L < DA, Zblirnk 4 2 & HE 135
Bl S RBR T DG L IX RS b DO THD (eg, KK, 2010), HffC L - T, REFOKIE
2R L. BRBICEORRY Lo @2 RNT 25 2 LIdREDO~ RV AV MR R 75
ETHY, HENOFMM:LE KX B D (e.g.,Jacobs & Hatvey, 2010), = D L 9 72 #Ef O E R H
Z O )W TIL, BE B OET — X %58 L CEOREA TR T 2 FIERL D (eg, H
BE, 2014; Ishino, 2016),

B 2 IXHEE (2014) 1, REBIS CORE LORIERIICE B L, 8lT — & & X512 % O FEE
ZRRLTCW5D, LT, REEND T E L ONEIZE X 20T 2 72 DI X A 72 &g 2 %
HL7Z0, FELOEREZFEHTEDICERMICFELDORICH ST T HREHEDEIEFD
F M 2B 5 25T L7z, F 72, Ishino (2016) 1AL THERNEL Y LI L Ix & Vo To AR PLR
HORHEZHBEERE L THAT 2 EEZ DI LT D, FERICET 2 E5EREOsE T — ¥
TR, BT AEEOITENZEET 2 OIPEE L 0 b RICRPuEEoREE2H WD Z L 28
HMZ LT,



ZO XD R BEI OB RO FEERICET 20581, 2o B ABROER L ZOHEENNRE
T D0 L FEBI LA H T2 (e.g, AFF, 2011), FIZIEARF (2011) X, FhioH ABR
X DHBEWINREWRGET B2 DI B 1 FAED 7 T A YT D 24 0HMERGE L7
4=V RT =7 %4ToTCWD, £ L TCHIMDRIESE TIT O B CHRIZOWT, FrICHET D3GR
WCEH LI z21T o7, oW ORER, #s B H O LCMER %2 BHRT 5 BE 0 3 CRIC
X, EEOFEEREET DMENH D Z L 2WE LTS, HIZ, #EMNEEREEFNRLN
5HACKREEZET 2 Hm AR SIXHAIORIEOBRERETE S L MELTWD,

B DOFE EEIT 1T AR & Zl O B XA 70 i&dE O BR 72 &35 FSE T, Ishino (2016)
DR LT B AP ORI A RIS 2 BB R L O L2 R CTEER D, HIZIELL T
Pl ZHTIEL, 2O S 5 PR 1 FAEDRFEDORZED RIS T, ALT 23 JTE ThH
% Yoshikawa (Z How is it going? & I CWALEH TH 5,

R [1 4 AfHIEGEA B —TF]

1 ALT: ah::::: how- how’s it going mister yoshikatwa?
2 JTE: OH I am gu- |ah:: well(.)I’'m not great.

3 ALT: no? yoh:.

4 JTE: last week(.)end <I did a corre- aa: checking
5 the tpapers [for the test=

6 ALT: [oh o:kay ril[ght.]

7 Ss = [he hehehe:]

8 JTE: and their test was terrib[le:]

9 Ss : [hahalhaha haha

10 ALT: £oh hohoh ok[ay]f

11 JTE:-> [so I was really]sHO:cked. ‘yeah”.
12 ALT: oflh:ho:.

13 Ss : [hahaha haha

217 H @ Yoshikawa O%E55 T, Yoshikawa [3HE DV QN L W s Bz lzdb b, 417N BITZ
DI F L 72 HWEE (e.g., Sacks, 1986) X U5, £ L T8ITHETDFEY T, Yoshikawa 23K
WAL DLDOT A MDA Z L T2 L&, BARBRDNOEN-TZ ENFELIL. ZOWRED
F L& LT, Yoshikawa @ Iwas really shocked & V> 9 JEfERRER BRI N5, WH, 8 BIEE
PMENWZ LIC—FE L a v 7 22T EIFEEARAANTHA S, B E LTL, #HRATITDH
BIH 5 TR TFATNRNE W) FEITH L TAEEEZRETHZ L6 TE& %D, LA L Yoshikawa
DR LTy gy 7 L0 ) IEREBRITIFEEDRIGICHFEVIR) bDO LA D EN&E D, DFED
Yoshikawa 732 Z CARPEE DR Z N TR TWD Z LIk, A HORRERIRIZR L TE
FEEBIZHFEVIRD, AETEDHERILCE Iy a v 7 22T 58I Th D Z & DR TH 5, Ishino
(2016) Tix. T D& 5 72BAMDOAPIENE D A BEM A ERE & OIEHEBR A FEEET 2 72 0 O HREK
72 EETH D LT LT,

ARG THH L72Woid, 2 Z°C, Yoshikawa DG 2 H O FEEIC MBI H#E D > T D ALT O
ROFENTH D, Yoshikawa DERIEHY QNG R DOE T2 11 1TH LR 256, 21THITVWDY
% empathic moment KOS (FFH )] (Heritage, 2011) DALETH DH, FHITLH T DT —
X% FAR L7 BRIZ ALT O 12 {THEBEOIR 2 BB AREUNC A X DO Th D, AR Tl Rl
TNZ 2 D DN ONT, KEEIHT O R 2 AW THRET 5, £ L TEORRND ALT & JTE O
BEWSLHAED AL . ZDZEN ALT DBEEKIZH 2 5B HOWTilkimd Do



2.2 HBOBWEEHBOEK

bOMEREZ LILB RN ORBRICOVWTEES L &, HEFITIIFE L FORBREE L2V EE L+
ERICAS U A%R LT 9 5% (=moral obligations) 73547 % (Heritage, 2011), Heritage I3
Z @ & 9 72 moral obligations {Z X > THIE SN OB ZIEOBEE L ER L, ZOWEFELFO
=2 —AXIRR H1T# (e.g., Maynard, 1997) <°, ¥iE% 552174 (e.g., Sacks, 1974, 1986) |2k -
THZFICbZbsnDH & LT,

LIrLEEFIE CoX BB THRERTIChlo T LI LIFEE LW REIZZZEND
(Heritage, 2011) , 72872 HILEEZ R T LV 9 BERITIE, BORRBRL TWRWT & 27§25 &
) FRERAOMEIL D 1RAL (Raymond & Heritage, 2005) <°. 7 L T 81 A 72 JEAE 1 5k 0D REIE |2 Bk 7
A E WS T TR E RERS SNDH 026 Th S, Heritage (2011) X & FAZ O X 5 2RIkt
g2 H51EE LT, 5 DOMBEATAOFEKREBILZEL TW\5D, £ L TEILDH% Ancillary questioning

MHREER] (EF# V)] . Parallel assessments [ FEFERFAMT (35E 7)) . Subjunctive assessments [ E
AR (B FRV)) . observerresponse MBIKII)EG (FEH )] . Responsecries [JHZERULON GEH
) EEFE LT, ZIZHIE Heritage (2011) MBIREL 727 — 2N L DSWNWTENEND FEE A
e LT <,

PiBe 2 13 Heritage (2011) AFREE OB E L OR LT — 4 CThD, ZOT —Z |3hfigk[E+T
HoHwy7 (LOT) L=~ (EMM) OEFRFHETHY, By THhRA P n) gttt anI R
DT =)V T2 > THRT 2 RFE TIKWEZ L Z25E LTV D,

¥ 2 [FTREERY: Heritage (2011, p.165) X v 5[]

1 LOT: so I:sabel’n I e-en(h)w(h)e swam in

2 th(h)et p(h)ool until two uh’cl (h)o [ck in the] morning.
3 EMM: [Oh::, ]

4 LOT: =i (h)I[n then n Ju:de.

5 EMM: [#Go::d# ]

6 LOT: .hh u [ho ho: G Jod ih wz:]fun.=

7 EMM: -> [°I:sn’t°sheljcu::::te ]

8 -> =.hh She still drinkin’ er liddle dri:nks?

6fTHD B v T OFRFETIE, B v T ORBRICH &SNV TEIE 2R S D, Heritage 1ZE% D 717
HCmv»Ru v T OREETHLIA T L TR T4 L. Fi< 84TH T LD A
MOBIBIZO W THRTATAZ, SRS AR 2178 L0 LD, ZLT, 2O LXIIT
HFES IV TEE L FOZE L LB RICET 28MOEMA1TH Z L 2R EM & ER LT,
ZOXIITHREE R, FELTFOFEICKNLTWD Z E/RLDDL, A ENCTH LCH
T FENMEOME Z[FET 2 EE 2D TH D,

WOPFE 3 1 Heritage (2011) AHIEFHMOFBEIICH W 2T — 2 O—HTh 5, 117H & 217H
TIEH AT (Dia) N7 LA 7T (Cla) IZxf L TP =7 (Jeff) DNESTZT AT T ANA DE
R oW O RBRZFES TN D,

P 3 [ EERTM: Goodwin & Goodwin (1987, p.24)2 L 0 5| H]

1 Dia: Jeff made en asparagus pie

! ZXZ I Heritage (2011) O —AMRH L, N7 A7 U7 MIETOEEZMA TN 5,
2 Heritage (2011,p.168) THIH &Nt DA HRH L TV D,



2 it was s:::so0[: goo:d.
3 Cla: -> [I love it. °Yeah I love tha:t.

3ATHDOIEOE T LA 7 d Hoveit LFEE L, £DEKIZ [ovethat & FVVE L, it % that
IEE L TWA, Heritage IX, ZZ T LAY T RS TWNDLZ EFIXAT VIMERZY 2707
ARG HANRA TlEIe L, TARTHA—WER LR L TR EZT H L TWDZ &2 8087
Lz DFED ., HEDOXSHRE 72T ANT HANRANEESHZ D LICK-T, ¥4 7L
R URRBRCTIZRNWZ AR OMNI L, ¥4 7 ORBROFEBICIZSAZ FTICHEELRT Z LI
L TWAHDTH %, Heritage 122 D & 9 e F2H 2 OB & &2 L=,

Pl 4 1 35FE 3 Ofi & T, Heritage (2011) 2MREMFHBIOFIREIZH W ZT — 2 O—HTH 5,
ZZTIEHA4TERL ITHEEK L TV AR, 44 TENG ILATHTIIZA 7 o By = 7OfEo 72
T AINT T ANRA DFEMAE L TN D,

P4 [RUERYREM: Goodwin & Goodwin (1987, p.24) X v 51 /]

10 Dia: =[En then jus' (cut up)/ (covered it with) the broc-'r the
11 asparagus coming out in spokes.=

12 =°It wz so good.

13 Cla:-> °Right.

14 °°(Oh: Go:d that'd be fantastic.)

RATEDZE AT DT AXT T ANANTKTT 2 5HM It was so good (3, Fr7z e 3 OE= 2 > <
DIZLTWD, 2K LT LA U7 14T7H TIRERFZHWTRIG L TWAD, B HIRIZ
EAT L ERUT ARG RAZRBRETHRLIE, ZOWRITHRGEL Lol bRnRn & n
ITHMECTHD, THILTT LA VTIEEA T v ORRBRO L & MR AR S 72\ 02 V) 7 T~ 4k
EZTRT LI L TN DDTH D,

Pi#E 5 1% Heritage (2011) 73 observer response (Bi&ZHISG) OBIREIZ W=7 —4% T, =a—/
(Nic) L LDKED Y 5 —F (Sha) L DRFED M TH D, Z I TiE==—/b (Nic) 2%, LLAf
REEL TV B 371TH D He) &< TGN, AL DBAED LB FOE (truck) # iR
LTHMWzE W EEE LTV D,

PFe 5 BRI Heritage (2011, p.172) & 0 5[]

37 Nic: He w’s like "Well who’ truck you drivin;" (‘'n)

38 I said "My boyfriend's,"

39 Sha:-> ((smile)) Eheh! .hh (1.4) God I wish I coulda see’ his fa:ce.

374TENG 38 ATHIZ=a—VOWFED 7 T4~y 7 ATHY | T 2 T=a— LXiED H % &R
LTE7ZD? 29 LIETORZBEF T OEMIC My boyfriend & A 2 TRo72 58D, 2F 0., b
IMDEZBEAFNRND LN RO B DB URTIOLZEHEFITR LI WO DI T D, Zh
kLT 39 1TH T a — T EM Lo REIL, £ SICZOBRBEOEE BRI role b 5 BlE
W72 )i Cd % (Heritage, 2011), Heritage 13X O X 9 BRI SUNMIOWT, BE AL T
OYFEIZIRS AV IAATVWE Z LR LDDb, B ETHEELEWINIGEZ L HZ L THET
(ZFR OGN O I A R RS L i LT 5,



$h¥ 6 1 Heritage (2011) 7% Response cries (JSZHIMUTY) OBIFEIZHWZT —Z D—HTH 2,
ZZTIERTMRIZA T DOENKKICH 5723y & (Pat) 23X=— (Penny) (% DHKFZFHE-> T
L% TH D,

PR 6 IR Heritage (2011, p.175) £ Y 51H]

8 Pat: It happened within minutes.

9 .hh Within a half hour the house wz go:ne I guess,=
10 Pen:-> =0hhh go: (d),

BITHMNG 9ATHIINT TNy R EDL LWVWDEF TENRERE L= EHHT 525, iz
%f L C~X=—|% Ohhh god &M E %A% THEHEZENHT S, T @ Ohhh god &9 HEEIT/ Ny MT
ISEHEHERTHHOTIHRL, N=—0DM Y 5 & LTH%EM LS DHEETH D, Heritage (2011) 1%
NRE=—NIZDOX ) BREEFRICHND XOICHAXDHE %tﬂm%M»@dmm1%n%%wfﬂ
v MIIEBMICEF VIR S 2 & 23 L T\ 5D & 43T L7z, Heritage 132 O X 9 728809 TON T
BORBR EEAVTHEENR SR E R T I LN TELEHEEBELHE L, LML LT, S
BRI OO B DFEFEITITILE R & 7R D FERA~DOERWVEFERL, FELFICHFVR-TNDH &%
IRIVRTER R FGERF SN D 728, HBFEOFGEIZ L > TUIHKO TR E LT WVWEKTH
HEarLTnd

PLE, ::iTMm%umn)®h_@%Akﬁ_@%ﬁ BT 20thafd Lic, 20X D
7 Heritage (2011) OIEDOHESITEIT D013, Bt OILE LT —~ & LIL < OWFEOIERE L
7257 (e.g., Kupetz, 2014), Bl 21X KA VEEEGEICE T D WEDOFEEK A ~ VT £ — X IVEFEIHTO
FRAJEE /> HHRFE L 7= Kupetz (2014) 13 Heritage (2011) Oifam% FICRE S, g2 "9 0o 4
HATADBARENNCS5FH NS D RBCBUE OIERFE~DOE R TH L Z L2 TREL TS, K
i T%. Heritage (2011) 23EF LI WEOEERZ DT OEIE S L, ALT OHLEOESIZHBIT HiR
HEENNZOWTHETT 5,

3. T—ARLEDWAE

ARG THERT 5T — Z1XEE D 2012 £ D 2016 4EIT0 ) TRITE DAL R B I L7z 3
FEREORE T — X DO TH D, TR E LTI 2012 FIHER 1 FEED 2 DD T T A
TR INTT 4 — LT 4 —F L TORETHD, ZOT 4 —LT 4 —F U I7REZX, WInb
JTE T& % Yoshikawa & ALT @ Brian T{TOi 72 (& THEA).

SFTIITHERZETRE LR OFiEE Wiz, IS TERFESIT TRV b
% Jefferson (2004) |2 X5 3LFALDJFHIZ ML CEEXRE I LD TH D,

4. S

FTPHE 1 THIT L7= Yoshikawa & Brian D7 4 — A7 4 —F U 780 (Z 2 TIEkFE7 £55)
ERIGELBIET D, 2O 1 FAORFEORETIT, ZEitnZh & EEDOREDLD &)
PEE TR bENT ., EENER L TREOELLDEHCIADL LWV IR L REE{LEIL T
Too BB 713, 20 X 5 7R BB L 7o 1a CTAFE 51T how is it going? & #3272 Brian 7% Yoshikawa
WZHE L L 5 IZ howis 1tg01ng9k#3@5%@’6§>5 T —H D72 )T Yoshikawa 235 KT 5 test &
W) DILZ ORENTRE SNTZRTOBICAEEL NS TT2FMT A o Z L TH D,



HRET [14E AFHSRGEA B —T]

1 ALT: ah::::: how- how’s it going mister furukarwa?
2 JTE: OH I am gu- yah:: well(.)I’'m not great.

3 ALT: no? |oh:.

4 JTE: last week(.)end <I did a corre- aa: checking
5 the tpapers [for the test=

6 ALT: [oh o:kay ri[ght.]

7 Ss : [he hehehe:]

8 JTE: and their test was terrib[le:]

9 Ss : [haha]lhaha haha

10 ALT: £oh hohoh ok[ay]f

11  JTE: [so I was really]sHO:cked. "yeah®.
12 ALT:-> olh:ho:.

13 Ss : [hahaha haha

14 ALT:-> o:[h oh: I see ah::.]

15 Ss : [hahaha hahahahaha]hahha ha

16 JTE: yeah,I- I almost cr:y

17 ALT:-> oh real[ly atah ha well ah]Ja.ha(.)hu:m

18 Ss : [hahahahaha hahaha]

19 ALT:-> hopefully to[day they will be-(.) all, do nice(.)=
20 S? : [( )

21 ALT =[ah speeches.

22 JET: [ah ye::s ho-(.)I hope so

Yoshikawa 23K L2 OB R RV E W) AREIEICISE T 5 3 17TH T, Brian [X no? &
Yoshikawa OJSED—HZ< D rx L, [N E L 2WRRZFET 72O DFE Y Z{E3 (Robinson,
2013), %= LT 447 H D B 1% Yoshikawa D ARHRIEENE D1 5 & 72 D55 (Sacks, 1986) 23FEH LD,

BELI-WOIX121TH & 1447HZ LT 1747 H® Brian D¥EETd 5, 1147 H D Yoshikawa D
I was really shocked &9 FEFEIFIEE & HEHOFIIZ L > THHEHIZDND B THI > 72
HERHE LRI TS, ZORERHICKIGET S 12 7H T Brian (X Oh: ho: & JGZ ALY
(Heritage, 2011) (2 & » T2 HE 58, ZORFEITEELDEWEHEHAL D, HOAEES DK
VW L E 72 B )25 T oh oh: 1 see ahi: KRB ONVEPEH T 223, ZAUZHET T Yoshikawa (21 &
FIIZZ VIR D & 9 235513 EH LTV 720, Yoshikawa O RPRENE OJRIKOFE Y 1% 11 47 H Treks
LTCW523, #i< 16 17 H T Yoshikawa (% I almost cry & APElE OFEE % shocked 2> HRE< AF E
(Favy 7 Thd) EWHREICE RIFTWD,

HEETRET 17 17H O Brian OFEETH 5, Brian (32 2T, @HEBWVBEEHO®Z TGS
N5 Lo EEi e s V- KA RO T2 < (Kupez, 2014), ohreally & =2 —AD%Z
FHELY (e.g., Maynard, 1997) % 7/R 9 a2 &> T, Yoshikawa 3NEE Z 92722 & BIRZHT L
SHE D DEHRE LH o> T D, Z O Brian ORIGIE Yoshikawa DEIFERER X By OZi &
D PREEAZ IR TS D TH D, £ LT Brian 28 194TH TE o - EEITFEEEZ D LBICTH T &
WO fTREE R & RO SEE CTd - 7= (Heritage, 2011), Brian |3 hopefully today & V> 9 3565 T4 H D
FRETAEELDERDMIrZ 222> TV GBEA Y —F OFEEA IR T 5, 7T A FOFERE NS
HEDO\MEDITENZ L > TH 7= 5 X372 Yoshikawa O RPLEAE OREBROEEEN D, EED DR
KOITENCEEEADEREZTH L TNWDDOTHD, ZiE, Heritage (2011) BNARREER OG5 CTF
K UTfEEEZ T 590 ) EHSORBEOFEK L FETE 57259, 2@ Brian OILEHESO
[F138E% 22 17 H @ Yoshikawa @ YesThopeso & W) IREIZ L > TkEN LTz & A2 5, LA EDS3HTH
O, Brian (£ 121T7H. 141TH., 1717 H O KOS TISEWRUADITEFBIIC T VIR D & 5 70t



A RT (Kupetz, 2014) Z & 137 < BAEHNTIZ 191TH TRl 2T 54 Z LI L » THROES
% [Al8E (Heritage, 2011) L72Z &35,

Brian /3 Z Z TIEEI 72 KA RS 2o 72, HDWIERER - 71;%?% IOWTHIZHF L
VW, ETINEZ ZCOMAEATR DM S G Z MR L T <, #H 7128175 Brian OEHE
DOEATADOFTIE Yoshikawa TH VY, AL 2 TIHEEE LW HINEST THD, L LA
RRIZ, T2 CIAEETDZANC LI EGRIC LD RFE & W ) S CAEELICHNE D RERFHEE LT
THA L INTNDLZ bbb, Ao EE EO@EY) R LE (1317 151T7H) SWiEDn 7
TA= Y I APEF SN THWDAE (T/TH) TRVWEZEHLTWLZEnD b, AEEDBHED
ZH2OMEFL L TR TWDLZ RN,

FOERIZBWT, ZZTO Yoshikawa D RREIFOFEIL, E/fEOT A FOHROEIITAL
LIEEYVa v 7 B2 DBEBEICBORHEANOSRTS L WZ 5D, % LT Brian 23— OHEOKS
TR LTEDIE, £D X 972 Yoshikawa DREEREHRZ =2 — A & L T%F L&, Yoshikawa (ZfF
B E T 2 L DR W O$E/R T H, Brian | Yoshikawa (Z FEIERFAS>{E B9 FEAM
(Heritage, 2011) Z 3 L CTHEEZRT Z & TEILTED, 2O LI RFE KL L > TR,
I ML OND EAZ 21X Yoshikawa DFE D (%13 5 BARBY 72 BRAR-CIE BN 72 T D ISV REND 2
ERHIRFEAD DY (Heritage, 2011), 20 L AIGERIWOOEH (144THR171T7H) TIXEDOR| ST
IELRC well & WS 72REEFEHO N7 7 AnNEE S, —#HOIEOHES T Brian OIR 5 EV )

LBIERTE 501%, EEDOFEEREITHT D Yoshikawa DJEAERER & OIEFETH D, L7203 -> T,
Yoshikawa (2 & > TIIALE & OIS HEBIR A2 28 < HEIK & U CSEE S 72 B R BR O BA/R A3, Brian (2
EoTETFVIRWAERT Z ENNEELR RO L LTELHENTZOTH D,

ZLTCZoHEOHRIT, FCHRE BICHIOBETHHBE SN, K8 IXF A ICHKE S
1 EBMTOT 4 —L T 4 —F L 7HESE TH D,

PH8 [ 14 BAHIGEA B —F]

1 ALT: ah okay. how’s it going mister furukairwa?

2 JTE: OH I'm- I'm pretty sa:::d.

3 ALT:-> SA:d?=

4 JTE: oh well ah- I- I'm actually very sho::cked| (.)I gue:ss.

5 ALT:-> Shocked?

6 JTE: yes. I have very big big bad things ah: last week(.)e:n du:.
7 ALT: oh really?

8 JTE: I was correcting hum some grader:’s: TEST.

9 ALT: I see::.

10 JTE: and that was terrible.=

11 Ss: =uhahahahahahahahahaha

12 JTE: [I'm really SHOCKEd.

13 Ss: [heheheheheh [hehehe

14 sSs7?: [eh:::::

15 ALT:-> oh: really?

16 Ss: hehehehe|

17 JTE: [so I feel very sa::d.

18 ALT:-> oh yeah, that’s right they had test on thursday last week.
19 JTE: mm hum.

20 ALT: a:i see::.(.) we:ll. (.)humm:.

21 (1.2)

22 JTE: it’s[ (a past)

23 ALT: [hopefully-

24 JTE: [twell. We can not change the past(.) but we can (.)change



25 the future:[:.

26 ALT: [that’s true:.

27 JTE: tso: (0.7)I let them work very hard.
28 ALT: mm hum.

29 (0.3)

30 ALT: okay, good. (.) yeah:,

8 4T H 7 © Yoshikawa [THH#: 7 & FIERIC R RIEIGE OE R & R oWk 2585, € LT 121TH THELE
HOEWEERY 72035 I'm really shocked EWREDFER & L CORIGRBROMREITY, L2 A
73 Brian (32 Z CHHHEOWESTH S 15 1TH T oh: really? & =2 — R & LTS 1k D FEG% FE
HT %, 20O Oh FHEZFHOLTZ & bR HASHEEINTND Z Lnb, BN (Heritage,
2011) LB L0 LB TE D, T E%1T T Yoshikawa (% 17 1T H THOVRPENE RS OB
REFTH, L2>L 1817 H T Brian | X oh yeah, that’s right & #7172 72 ZakA0 2L & /R $ AR EEFEEE oh 7>
DRFEEIAT D, ZORET VA VK- TERTELNEHORBERIZT A Nzt Z %
Brian [Z5 BV LEEFEZTHL 0O X HI2H o> TnD, LB ->TI O Oh I ZERIOHDD
FEE (1517 H @ Oh really) 25, BEFIOEHAZHIHHME LTS T LE T2 & WD NEEIPEE RO
% oh ( Heritage, 1988) 722 x i b,

19 17 H @ Yoshikawa @ mm hum & V9 FEEIE Brian O R A REFEEZE L TR Y, RIS
WO EER AT H DO & HEIETEX D, L2 Brian IZZELH EN7=201TH ook
W, aiseewellhum & SVEACHEED G EIZ L 2 HWNTEDLEOERZHLE TS, £ L
T 12D DHIT X 5L PEH &7 hopefully & U 9 3E5E1E. Yoshikawa 0 22 47 H O It’s a past
EWVVOFFE L HAR D EFERET TR ST LE 9,

24 17 H T Yoshikawa DFEFENRL-> TV D Z L1, D A #1C Brian N FEEE L 7= (1947H) 68
THLEEEZLND, BEOZ LIFEZLNBROPBARKIIEZ S5ND &V Yoshikawa DFEfE
L7-E8REIZ, 26 1T H T Brian 1% & 9 <2< That’s true & [FlEZ /57, Zi%3T Yoshikawa IZH %>
DBALE U 7o AR FE D BGRE A IRIC T D RIREIG oWk %, 7206 22 —/EmmI e 25 0o A
OORFDITENOHERK & L THODPWEMIETLE S, ©F Y, Brian (28R L2 RO %
HOENL72DTH S, % 9 LT Brian 7% 30 17 H T okay, good & Yoshikawa D AR DITENZ 4
AE BN T 2 & T, O RS OB RO ITK T TS,

PRy 7 L RFEICHEE 8 T Yoshikawa D37~ U 7= ARPLRAT O 2 HILZ Brian O HEFEFEM-O EHIEE
fili (Heritage,2011) & W0 72 EITIEE S L7270, 124TH OARPEE OR ML 15ITHDO ==
—ADZFIEDIZ Lo TEDEES AL, 1717 B OARPIEIE OFR T 18 7TH D, oh yeah that’s right 7>
BIBEAT A NOEAEZESEBVWH L7200 L 912H2h>9 Brian OFEFIC L > TSN ZD T
bbH, BETNXIL, S LT ORENF L BIZITOI TSR TH D, Yoshikawa 234
PREAE BT 2 ek 2 BAR L7-REAUC, Brian 13k 7 OO0 L0 OFAERTHETEITT TH
%o LU Z 7 A2 WT Brian (TIEOSIZH T 2 FERY ROz K2 EEL 720 | 4
IR SN OME TREOERICHIENR D 2R LY (k7 © 174TH, #E:8 @ 20
ITH) | BEEZ T H L7 D LT Yoshikawa DO ANPREAF~DOILFIT R TN, £ O & iRk
ZELIEL BN E AT TNV,

LbZikE x5 &, FEDRONE CI-AREE S &9 DX, Brian DR DT K o THEH S
NIz Z NOZER OIERIFR R 72 o 7200 b Lz, ZHUE2FE 0, AEOT A FORL 720



Al RN 2485k L7z Yoshikawa &, ZORPREE L ITEBEA B X, EENRT A N eI
ZEEENTW X IICIRAEE S Brian & W ) IR BT ORI T 5,

. FLHLEER

AFTIE, FFROT 4 — LT 4 —F » 75EIZEIT 5 JTE ORGRN &, 23T 5 ALT
DOty & UTREUNC A2 7o FR A2 RIS, T Z DB ARE NI 2D DN DN TEEEHT D
FREE s BT LTz, 20T OFE RIS 0272 5 72 D1 ALT & JTE O H 5 EED T A s FI%
THIEHIR S TH o7z, ZOIEMHIEL, &V DI ALT OE/KEOFZEHFERIE ~DORLOH X
EHLBIRTEDEIITREIN TV, TOERIZEBWT, ZZ2TO ALT DIES WL, £EfEL D
BIMRERICB W T ABEENIC A X DIEDHON LR X HNDS,

ZOXIRIERDEE DR L LT, JTE & L7ZFED ALT O Z OFRIZI T D3 HALE D 7E
ICEALTEBERLY, EENT 4 —/V RU =7 Z{To7c ZOFKTIE, ALT 13RFETHELZH X
L, IR T A MO XS RBA -NEOES Z X0 HIEIEEL L 2 LR dolz, 7
A N DOVERRCESES %ﬁkwok¥%ﬂéfﬂE®ﬁ$T%U\MI%%@%@iF%@ﬁi?
=y VRETH- T, ZOBEREZZETH L. AFETITE BNFEBIC LTCAEREOT A MRERITH 3
% Brian O T, ﬁ@%%@%ﬁ%iﬁﬁéﬁ%ﬁﬁﬁokk%%ﬁ%ﬂéoLtﬂof\;;
THIZ 7z Yoshikawa O AR PENE ~ Brian O KOG (REUNCAZ DR DED) 1T, #15
DHERNLBEDOEWVZL>THEbENZE bWV,

5 LTEN2ITUER 5720 DX, Yoshikawa & Brian OB RENEZ G 6b 7= FE 2> 5 OBl 5
— A PIUETE RN T2 Th D, WEITBEOR T LB TNE 2B80H AT 2 HWTIRET 5
B, ZOHIE 1 BEOHATORE TH T, AT TIIREC L <72 & CHE 2 /KR
WEINTODH (Kupetz, 2014), AHFFE T Brian DEZICET A I A T EBE N T2, 2
DGENZIIT D ORFGOAFITIRA D Z kﬂf%f“ﬁ“o_@ﬁ@]hm@huﬁ%T@ﬁ
HEZ DU T Yoshikawa O UGS DBIZIZH & SWEoHTIZIRH TV 5,
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The role of affection in language classroom discourse to assist younger learners’ participation
Haruka Kikuchi

1. Introduction

Children’s playful nature and their strong interests in their surroundings help them uniquely learn things
around them, and second language learning is no exception (Bland, 2015). Younger learners, who have not
yet developed language learning strategies like adult learners can do, heavily rely on their implicit mechanism
to learn the language such as through rhymes, picture books, playful activities, most notably through
interaction in CLIL (Content and Language Integrated Learning) and immersion classrooms (Bland, 2015).
This implicit language learning makes the classroom instruction more meaning-based rather than grammar-
based (Bland, 2015), strongly embodying the notion of classroom interaction as both a vehicle and object of
learning (Seedhouse, 2004).

In such everyday classroom interaction, it probably goes without saying that younger learners
appreciate fun and enjoyable moments (Hidi & Harackiewicz, 2000; Tomlinson, 2015). It is suggested that
emotions learners experience in the course of learning, such as the sense of happiness, surprise, and sympathy
along with others play a critical role in their language acquisition (Tomlinson, 2015). In this sense, classroom
interaction, no matter it is between the teacher and learners or among learners, can benefit from their affective
engagement.

Up till the present, it has been the pedagogical aspect in the formal language classroom discourse which
has gained researchers’ attention, and there still lies room to uncover when it comes to the teacher’s and
learners’ affective engagement in less formal and casual interaction (Waring, 2012). For younger learners
who learn the target language by being involved in interactions, it is considered that participation in the
discourse is a prerequisite before they achieve learning (for participation as learning, see, Walsh, 2013).

This paper aims at revealing the interactional work of emotion observed in the interaction between
younger learners and a teacher, focusing on the accomplishment of discourse participation by employing
Conversation Analysis (CA). It is hoped that this study will contribute to the design of a fun and enjoyable

classroom discourse for younger learners.

2. Literature review
2.1. Less official classroom interaction and identities
Language classroom discourse has long been investigated within the framework of IRF (teacher
Initiation, learner Response, and teacher Feedback, Sinclair & Coulthard, 1975) as it is considered typical
and ubiquitous teacher-fronted discourse (Seedhouse, 2004). Although this three-part sequence has gained
much attention, it is also unquestionable that the IRF is not the solo discourse type observed in language
classrooms (Waring, 2012). In fact, the off-task talks have received less attention from the researchers.
Some research has pointed out how interlocutors of classroom discourse occasionally engage in less
legitimate talks by orienting themselves to shifting identities based on the dynamic and fluid flow of the
conversations, away from their situated identity as a teacher and learner (Zimmerman, 1998). This shift in

their identity is suggested to contribute to the design of more communicative interaction (Richards, 2006).



Zimmerman (1998) identified three categorizations of interlocutors’ fluid identity, namely,
transportable identity, discourse identity, and situated identity. Transportable identity refers to the visible,
physical, and cultural identity of an interlocutor, such as male/female, nationality, or one defined by their
hobbies such as an art lover, whereas discourse identity indicates their status which shifts in accordance with
the organization of the ongoing interaction, such as a speaker, listener, and a questioner. Situated identity,
lastly, derives from the relative situation and activities of the moment, therefore in a classroom context, a
teacher and a learner.

Employing this framework, research has investigated off-the-record (Richards, 2006, p.57) and /ess
legitimate (Waring, 2012, p.191) teacher-learner interaction. Richards (2006) showed that learners who
invoked their transportable identity relevant to their hobbies or their nationality deviated from the traditional
classroom discourse style in order to illustrate a particular matter that they have more knowledge about than
the teacher. The teacher, simultaneously, oriented himself to the transportable identity attributable to his
nationality to display his contradicting standpoint from the learners (Richards, 2006). The contribution of
interlocutors’ shifting identity is also analyzed in terms of playful interaction in classroom discourse. Waring
(2012) displayed that interlocutors successfully negotiated identities and released their institutional identity
when engaging in language play, meaning, talks that involve humor. It was demonstrated, for example, that
a learner overtly imitated the teacher to offer an evaluation to another learner, which mobilized laughter from
the class. Thus, dynamic identities of the interlocutors create the flow of interaction which is not necessarily

categorized under the framework of IRF, consequently exposing them to multiple types of conversations.

2.2. Emotion in classroom discourse

Teachers and learners are also observed to engage in various types of interaction by utilizing their
emotions, and it has been discussed that their affective stances expressed in the flow of conversation are
observed to impact discourse participation and engagement in learning activities.

Generally, in CA, the terms emotion and affection are not distinguished but used interchangeably
(Ruusuvuori, 2013; Tainio and Laine, 2015). Instead of relying on any hidden, inner state of mind, emotion
in the CA study is analyzed as something that is made publicly available to the other interlocutors in
sequential positions of talk-in-interaction and is context sensitively adjusted (Couper-Kuhlen, 2009). Thus,
the term affective stance is often employed in CA, defined as the observable practices the participants orient
to in order to display their affection and emotion (Tainio and Laine, 2015). It is an attitude that becomes
available for analysis through verbal and non-verbal cues (Tainio and Laine, 2015).

In a Swedish primary school, negative affective stances of a young novice immigrant learner and a
teacher’s attempt to have her engage in learning were analyzed by Cekaite (2012). In response to the learner’s
unwilling stance toward learning, the teacher employed overtly positive assessments and an explanation of
the appropriate behavior. Additionally, Cekaite (2009) also investigated how a young novice L2 learner of
Swedish successfully receives the teacher’s attention when she needs help. It was by utilizing and upgrading
her affective stance represented by her body postures and prosody that summons were effectively designed
(Cekaite, 2009). Apart from language classrooms, Tainio and Laine (2015) examined affective stances
displayed by teachers and pupils following the pupils’ incorrect answers in Finnish mathematics classrooms.

It is suggested that the teachers’ affective stance which treats mistakes as natural and appropriate parts of the



classroom discourse can help learners create a positive attitude and self-confidence towards learning, as well
as foster their participation.

It has been revealed that teachers’ and learners’ shifting identities and emotions in classrooms function
to add both pedagogical and communicative functions to the classroom discourse. Besides younger learners’
formal classroom participation studied by Cekaite (2009, 2012) and Tainio and Laine (2015) mentioned
above, what needs to be further investigated is the accomplishment of discourse participation by much more

novice and younger learners, and the work of emotion by the participants of classroom discourse.

3.  Research objective and question

This research aims at identifying ways in which younger learners accomplish language classroom
participation in relation with their own, and the teacher’s use of affective stances.

Therefore, the research question is set as follows;

(1) How are the teacher’s and learners’ affective stances contributing to accomplishing younger
learners’ discourse participation?

Implications will be made in regard to ways to utilize affective stances to create opportunities to

participate in the discourse for younger learners.

4. Data collection

The data recording was conducted in an afterschool located in Japan, where children aged 3-12 engage
in communicative interaction in English with teachers and their classmates through various activities and
language tasks. All the students and the teachers are expected to speak English as long as they stay inside the
classroom, although they all share the same first language (L1), Japanese, except for one teacher from
Australia whose L1 is English.

Classroom interaction was videotaped and transcribed for the research according to the CA’s standard
(Jefferson, 2004), and multimodal transcription systems (Mondada, 2018).

The teacher who participated in the present study is referred to as Ethan (Pseudonym). He is a mid-
thirties Australian teacher who has taught at the present school for about one and a half years at the time of
the recording. He has completed a month new teacher training program offered by the present school,
especially focusing on classroom management for young learners. The new teachers received on-the-job
training under the supervision of a teacher trainer and were taught teaching methods of specific classes based
on the curriculum, such as phonics, book reading, worksheet, vocabulary, circle time, and other activities as
well as material based off-the-job training basics of childhood education and child development. Information

of the learner participants is provided at the beginning of the extract.

5. Methodology
5.1. Conversation Analysis
The present study employs Conversation Analysis (CA) for the analysis. CA attempts to investigate the
ways in which interaction is processed based on social norms (Sacks, 1972) and analyze how one social
action influences the next social action in talk-in-interaction (Hauser, 2015, Hutchby & Wooffitt, 1988). What



distinguishes CA from the other discourse analysis methodologies is that it utilizes the interlocutors’
perspectives for analysis without applying exogenous theories (Okada, 2010; Seedhouse, 2004).

This study particularly employs institutional CA (Heritage & Clayman, 2011) in order to focus on how
production and interpretation of social action are organized in a specific context of a classroom, and how

interaction is formed by interlocutors who have the contextual identity as a teacher or a learner.

6.  Analysis
6.1. Extractl

Below shows two extracts of the interaction between Teacher Ethan and three preschool girls. The
learners are sitting in line on one side of the classroom with a fan in their hands. The floor is filled with
balloons, and the teacher is inflating some more balloons for an activity he is about to start, which is, blowing

the balloons to the other side of the classroom as fast as possible with their fans.

Figure 1

image of extract 1
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Table 1

Learner participants in extract 1

Pseudonym Age Gender Learning experience at the present school
S1 Four Female Three months
S2 Three Female Three months
S3 Three Female One month

The first extract demonstrates how the teacher’s affective stances can elicit a self-selected turn and
encourage the active participation of the learners. In this segment, the teacher’s sequential actions with
affective stance (shaking his head and body, followed with the breathing sounds) are effectively utilized to
elicit affiliation from the learners, which is consequently leading a learner to participate in the discourse with

initiatives.

Extract 1.1. : Okay? (Recorded on July 3rd, 2021. 16:20-16:21, 33 seconds)
(T=teacher, S1, S2)



25

26 S1: [HHHHHHH

27 S2: [HHHHHHH=

28 S2: =HA HA HA HA HA HA HA HA

29 T: *(4.5) *

30 T: ah: (0.4) ah ah ((making noisy breathing sound))
31 *(0.8) -—>

32 Sl: £o::kay? £~*

33 S2: [oi:ka:i:i:y

34 T: *[Im otkay *

The teacher inflates the balloon with a distinct posture of shaking his head in line 25, to which S1 and
S2 align with laughter (lines 26-27). After placing the inflator on the shelf (line 29), he produces some noisy
breathing sounds dropping his head at each outbreathing (line 30). S1 asks the teacher while laughing, “okay?”
(line 32), which is subsequently repeated by S2 without the questioning prosody. Simultaneously the
teacher’s answer to S1°s questions, “I’m okay” follows (line 34).

The rather exaggerated manner by the teacher in line 25 is serving two important affective functions
for the construction of the following sequences. First, the emphasized head-shaking action is oriented by the
learners as doing being funny as the learners’ affiliation shows (lines 26-27). Simultaneously, this action (line
25) along with his wheezing (line 30) is made relatable to another affective stance of his, tired. These double
affective stances of the teacher, fun and tired, therefore are expressed through this sequence of inflating the
balloon.

Interestingly, careful observation of the S1 in these lines reveals that she is able to utilize these two
affective stances, being funny and being tired, to take a turn actively. While S1’s question (“ £ o::kay? £ 7,
line 32) clearly demonstrates her affiliation to the teacher’s wheezing, therefore demonstrating her affective
status as a worried student, she also includes laughter in the question by affiliating to the teacher’s affective
stance, being funny. By orienting to the teacher’s state that inflating the balloon tires him and thus it concerns
her, and also it is not too serious and something laughable (Glenn & Holt, 2013), she successfully creates an
interactional space, or space for learning (Walsh, 2013) on her own. From the teacher’s perspective, his
affective stances offer one very beginning learner with non-verbal resources that she can hang on to in order

to actively participate in the discourse.



Although the learners’ laughter was already elicited in this extract, the subsequent sequence observes

how the teacher’s conduct is upgraded in order to elicit greater affiliation and participation.

Extract 1.2. : Shared laughter (Recorded on July 3rd, 2021. 16:21, 22 seconds)
(T=teacher, S1, S2, S3)

35 T: *ONE more one more one more *
36 (.) *

37 S1l: o::ne tONE MORE:::
38 (.)
39 T: hh hh hh hh ((rough outbreathing))

40 (0.1)
41 S2: hhhh
42 T: hh (1.1)[#(2.9)

43 Sl: [HHHHH

44 S2: [HHHHH

45 S3: [t YAAAAAA ((screaming))

46 T: *(0.7)* (0.4) *(0.2)*
47 *(0.9)

48 T: ah: (outbreathing)

49 (L.5) ~*

50 T: *:AHHHHH, *haha=*
51 S1: =hh (are you) [o:kay?

52 T: * [so

53 (.)

54 T: yes*

55 S8S2: (yes) oka::y
56 T: we’re gonna play a gaime

In line 39, interestingly, the teacher produces his distinct outbreathing sounds before inflating it with a
head-shaking posture, while attaching the balloon to the inflator. S2 already affiliates. Line 42 observes the
teacher’s inflating action with the shaking head, but this time in a much greater manner compared with the
first extract (figure 4). The learners start to produce their laughter after about a second, also in a louder
volume (lines 43-45). The teacher subsequently displays his tiredness this time by bending his body forward
(line 50), to which S1 asks “(are you) okay?” The teacher attempts to explain the game he is going to start



simultaneously with S1’s question. S1 receives the answer in the following turn (line 54), while S2 repeats
S1’s question without the questioning prosody again.

In this extract, it is observable how the teacher’s upgraded design of his posture is utilized as a means
of inviting shared laughter of the learners. Firstly, the teacher produces his outbreathing sounds (line 39)
before he initiates the balloon inflating turn, which projects the heading shaking manner of the teacher in the
first extract. Following this, S2 initiates her affiliation with this preceding outbreathing and produces laughter,
although she has not seen the teacher do being funny yet this time.

Subsequently, the teacher inflates the balloon in a greater posture by shaking his head and upper body.
This invites shared laughter even by S3, who is not involved in the laughter before. By being oriented as
funny in the first extract, his posture is demonstrably upgraded. This indicates that the teacher’s display of
affective stance is clearly designed as a means of eliciting affiliation. As a result, his upgraded affective
stance accomplishes three very beginning learners’ participation, including S3 who is left behind when the
affective stance is not upgraded. S1°s another self-selection is also witnessed in line 51, again orienting both

of the teachers’ tired and funny affective stances.

7.  Discussions and conclusions

In this study, the affective stances and discourse participation of young learners were analyzed. Not
only did the teacher use them as a means of attracting the learners’ attention, the two extracts witnessed how
they were oriented and recognized as an interactional resource also from the learners’ side.

The present study set the research question as follows;

(1) How are the teacher’s and learners’ affective stances contributing to accomplishing younger
learners’ discourse participation?

To answer this question, in extract 1.1. and 1.2., the teacher’s overt affective stance of doing being funny
successfully elicited participation as the laughter of two young learners by being affiliated. Additionally, in
the second extract, the most novice learner’s participation was mobilized when the affective stance was
upgraded. The teacher’s double affective stances, being funny and tired, were also utilized as a resource to
initiate a self-selected turn by a very beginning learner.

Although it is impossible to directly observe the teacher’s will, it can be indicated that the teacher chose
to upgrade his posture and utilize it as a means of eliciting more laughter from the learners because he
confirmed that his head-shaking and overt breathing can mobilize laughter in the first extract. Considering
this immediate choice-making, it is suggested that the teacher showed his ability to immediately adjust his
affective stance for the learners’ more enjoyable moments.

Because affective stance is considered a necessary part of interactional competence (Cekaite, 2009),
creating a discourse in which learners can express multiple affections can be an important work that language
teachers can realize. Furthermore, it is implicated that teachers’ ability to use and adjust affective stances in
the discourse may embody their Classroom Interactional Competence (CIC, Walsh, 2013), as shown in this
study that affective stances can provide interactional space for learners. In this regard, learners are also

encouraged to develop and use their own CIC by expressing multiple emotions.



Further research is expected regarding more diverse types of affective stances in various types of
classroom interactions, such as handling negative feelings of learners or assisting learners’ participation

through picture book reading.
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Appendix

Transcript notation

* *  Interlocutors’ embodied movements
continue between the two identical

Consent form for data recording

CONSENT FORM .. Py
K B LR SR symbols. (one symbol per participant’s
=5 WOETE line of action)
AREmAES *.-->The action continues
20204F10H

---> * until another symbol appears.

AR CONBORME SR EDEE: DV TORRADTEHE BT ... .
SEOTT, FPRIANEAT 2 =7 — v DR E BBEL THET. £0—RE Preparation
LT HEABFIANTH S5 I AR FT 743 TIREL, BARHLL TR E T :

o ; ,.,, Retraction.

RN SEATIET,
EF. Ay 3R Foo 280N TR E. CREN RS T ESSED

WELET.

© BAERTT.

+ FRCETIEMI O TERRIILET.

¢ FEERCATATATORL-RECE W T. EALMNET SMMFLEINED
SHHUERA.

FIEERSE (FEL TR 3HECF 27 B AR TESN)

¥ ForeTEcSET I ERbET,

8 EFTF-2eAERRTLLTHIT- SNSRI RT3 emnET.

O ¥FEErIAMILLSDTHENL. F- X ERARRBR L THIT-22EE%C
ERTAILEEDET.

Rt F—FERBOLDCER TR T LEEDET,

H XF(EAFAMLESDTHNL. F— 2 ERHOTDCHETEAT 5 ER

BHET.
s -%__A. 8
EZ WMETE
Theauthor'scontact address, -
email address, |
and phonenumberhere+

>>The action starts before the extract.
-->>The action continues over the extract.
(Mondada, 2018)
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