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Progressive Adaptive Learning Assistant—
PAILA, and what she can do for teachers, learners,
curriculum planners and administrators
in language programs using
the Common European Framework

Antonio F. Smith

1. Background

The Progressive Adaptive Learning Assistant, or PALA, was developed by the
author in partnership with a computer software company, Lingonetwork, in 2011.
Its self-assessment component is accessible to all 1% and 2™ year English major
students in the School of Foreign Studies at Osaka University via the Internet, and
several teachers in English Area Studies there are examining the data it provides
to plan suitable curriculum together. Any full-time teacher in the English major-
program is invited to become a user for free and gajn access to all student data and
statistics. PALA can also be made available to other language programs at Osaka

1
University or other universities.

2. Applications

A student can see only his or her own information and class averages; a teacher
can see only his or her classes’ self-assessment and their various statistics; the
teacher can also add lesson plans targeting specific Can-do’s. The administrator(s)
of a language program can see the data of all the students in the program, add or

subtract users (including students and teachers), modify Can-do checklists and many

1 Please contact the author if interested, antoniofsmith@gmail.com
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other things. The administrator can add administrator-like capabilities to those of any
teacher on a case-by-case basis as needed, with the click of a mouse.

PALA is well suited to the learning of CEF abilities/Can-do’s, but it could be
used to monitor and facilitate progress in the learning of anything that can be broken
down into sets of abilities that build on each other, such as how to cook French
food, fly a jet, or use English for Specific Purposes in Science and Engineering.
Essentially, the set of self-assessment Can-do checklists currently employed by
PALA was introduced to the author by Fergus O’Dwyer of the JALT Framework and
Language Portfolio (FLP) Special Interest Group (SIG) of the Japanese Association
of Language Teachers (JALT). The checklists are based on the set of English Can-do
checklists developed by David Little from the Common European Framework (CEF)
item bank, which is open to anyone, for the Confédération Européenne des Centres
de Langues de I'Enseignement Supérieur (CercleS), “European Confederation of
Language Centres in Higher Education”. The CercleS checklists are the standard set
used by universities and other centers of higher education in countries throughout
the European Union (EU).2

In the future, the checklists on PALA can be adapted to include “plus levels”
(A1, Al+, A2, A2+, B, Bl+, B2, B2+, Cl, Cl+, C2), such as those offered by the
Association of Language Testers in Europe (ALTE).3

The plus levels should help to encourage Japanese learners to remain motivated
by giving them meaningful achievement benchmarks at closer intervals. If it takes a
few years for a student to traverse B2, for example, s/he may fail to see the relevance
of the CEF levels/scales and become discouraged. Some textbooks are already
beginning to use the plus levels. Other adaptations to the checklists can be made

to suite the Japanese educational context. However, the “Japanese context” should

2 http://www.cercles.org/en/main.html

3 http://www.coe.int/t/DG4/Portfolio/documents’ EAQUALS%20Bank%20as%20checklists%20-%20Dec?202008.pdf
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never be used to justify changing or diluting the checklists to such an extent that their
validity and connection with the European version(s) and the CEF are jeopardized,
such as by eliminating Can-do’s involving authentic radio, movie, television and
Internet content, all essential links to connect Japanese learners to the world and to
support the development of practical language ability in the international context,

which is what the CEF is mainly about.

For use in Japan, especially by lower level students, we have added to each Can-
do up through Bl a Japanese translation and we will soon add Japanese translation
up through B2. Thanks to this, any of the many language programs at Osaka
University, or elsewhere, can adapt PALA to their target language by keeping the
Japanese part and adding Can-do’s in the target language by translating the Japanese.
The English may be kept or deleted at will. Also, in the case of most European
Languages, it should be possible to find a relevant list in the language by searching
the Internet. If so, a language program could replace the current Can-do’s used by
PALA with whichever list they want. A language program can also add original
Can-do’s to any CEF list they wish to use or subtract Can-do’s from any such list.
ESP programs may, for example wish to integrate ESP can-do’s with those already

on PALA.

3. Phases of Development
PALA has six parts or phases of development:

1. Self-assessment: Internet based self-assessment can be taken at the
university, at home or on a smart phone; results and statistics can be
viewed instantly by authorized teachers, administrators and students. This
part is functioning now.

II.  Materials database for English: Simply by clicking on a Can-do that a

student cannot yet do, the student is shown a wide variety of existing

— 121 —



L

V.

Progressive Adaptive Learning Assistant

materials with which to acquire the ability. Little by little, original
teacher lessons and student suggestions will be added. This part is to be
operational in April 2012.

Efficiency Calculator (for “E.C. learning”): This phase is not yet
complete; when it is, it would work as follows. Periodically, such as
once a month, students click on the missing abilities they wish to acquire
by a certain date, such as the end of the month; then they cut and paste
items from the materials database onto a schedule that includes at least
that month; they can also enter original ideas about how to study for a
particular can-do, ; at the end of the month, they self-assess again and cut
and paste new materials onto a schedule. This is akin to reflection and
goal-setting in the ELP. When a “cannot do” changes to an affirmed can-
do in self-assessment, PALA will note which materials were used in that
time period and build up empirically correlations between real progress
and materials used. Such objective correlation ratings will be visible in
the materials descriptions students see; subjective ratings volunteered by
students and by teachers may also be shown. This will allow students,
teachers and administrators to select effective materials and is intended to
lead to more efficient learning.

Facts About Unlisted Textbooks (“FAULTs”): After phase Il has been
operational for perhaps a year, users should be able to see FAULTs in the
textbook part of the materials database; when no textbook listed in the
materials database includes lessons proven to be effective in bringing
about acquisition of a certain Can-do, teachers and students can search
outside the database for new texts/materials or create them to fix the
FAULTs by adding these new materials to the database.

Objective Test Correlations: Self-assessment scores and test scores

entered by a student or teacher can be correlated to help understand what
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self-assessment means in terms of a test and what a test means in terms of

self-assessment, which can help testers, teachers and students to become

better aligned; administrators and teachers can view student test scores

and see correlations any time; tests can be those created by a language

program or those created by a testing syndicate, like Cambridge ESOL

or step Eken, and they can test specific skills or multiple skills; valid

test results can help teachers, administrators and students keep track of

student progress objectively, which can contribute to efficient learning

and inform curriculum design. It can also provide feedback for test

makers

V1. Language Portfolio: In the European Language Portfolio there are three

parts: the language biography, a dossier and a passport, as well as an

Appendix with self-assessment checklists. The preceding parts of PALA

have evolved mainly out of the checklists; however, in the future PALA

may try to incorporate other traditional elements of the Portfolio. For

example, students could write their language-learning background in

a language biography to help students plan autonomous learning and

allow teachers to better understand every student’s language history;

students could put evidence of their having achieved specific can-do’s

(or collections of them) into a dossier (probably an electronic one) as a

reference to help them plan autonomous learning and let them prove their

abilities to others; maybe PALA could even become capable of printing

out for students something like a language passport, showing a snap-shot

of their language abilities including test scores and CEF levels in multiple
languages to show others as a quick reference.

The remainder of this paper focuses on I. Self-assessment, and IL. Materials

database, how these were used in 2011 and will be used in 2012 by the author, as

well as how the data from I and II can be utilized by teachers.
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4. Self-assessment via PALA

Here we examine the case of the first year English majors in the School of
Foreign Studies at Osaka University, which refers to the CEF in its achievement
goals, as do all language programs in the School of Foreign Studies.

Before starting, however, readers should be aware of the fact that there is a
phenomenon typical in English programs in Japan but atypical in other language
programs, such as German, Vietnamese or Swahili, except when students return
from study abroad: students with diverse levels. At Osaka University for example,
because students in most language programs in the School of Foreign Studies start
as true beginners, the curriculum planners and teachers in those programs know
exactly where to start: at the beginning. From there, they can systematically go about
teaching whatever is necessary for students to reach Al, A2, B1, B2 etc. over four
years. Students in the English program, on the other hand, start with a wide range
of overall CEF levels, and wide variation within each CEF skill area: listening (L),
reading (R), spoken interaction (SI), spoken production (SP), and writing (W). In
fact, the levels range from A to C!

By identifying students’ levels and students’ missing abilities within a level,
according to self-assessment using PALA (possibly in conjunction with objective
assessment like BULATS), teachers can try to select appropriate materials and
devise appropriate lessons. Nevertheless, it is difficult to find or make materials that
are suited to all the students when their levels are so varied. Please see the first year
self-assessment results from 1% and 2" semester in Table 1 and Table 2.

In first semester, the author asked students to take PALA self-assessment
independently in order not to waste class time. But much class time was required to
remind students to complete PALA and students took it at different dates, reducing
the clarity of the results; therefore, in second semester the author escorted two
classes to the Cybermedia Center on the Toyonaka campus at the end of November

to complete self assessment. No room could be booked for one class, so those
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2

students were asked to complete it on their own. When a teacher checks students
detailed responses s/he can see the date the student last submitted self-assessment;
students who did not complete second semester self-assessment were contacted by
e-mail reminding them to do it. Because at least one student did not complete the
program at the time this publication was written, the second semester results should
in reality be just slightly higher than indicated below (assuming the students who

have yet to do PALA a second time have marked some improvement).

Table 1.
English Li ing | 1" er | 1% ter 2" semester | 2™ Difference
Weighted Average | 2.89 {A2+) 3.43(B1) 0.54
Al 1 student Average score 100% | 2 students 89%
A2 18 students Average score 83% 6 students 91%
B1 34 students Average score 79% 29 students 80%
82 11 students Average score 79% 21 students 78%
C1 1 student Average score 70% 4 students 65%
C2 0 students Average score 0% 3 students 62%
lish Reading 1 1% Semester 2™ semester | 2 semester | Difference
Weighted Average | 3.57 (B1) 4.08 (B2) 0.51
Al 0 students Average score 0% 0 students 0%
A2 2 students Average score 92% 0 students 0%
B1 26 students Average score 87% 17 students 86%
B2 32 students Average score 76% 32 students 77%
C1 4 students Average score 68% | 10 students 73%
2 0 students Average score 0% 6 students 65%
Eng. Spoken inter, | 1st 1st 2nd 2nd Difference
Weighted Average | 2.37 (A2) 3.06 (B1) 0.69
Al S students Average score 78% | 1 students 0.0%
A2 34 students Average score 83% 16 students 86%
B1 23 students Average score 73% | 31 students 72%
B2 3 students Average score 67% | 13 students 67%
C1 0 students Average score 0% 3 students 60%
c2 0 students Average score 0% 1 students 55%
Eng. Spoken Prod. | 1st 1st 2nd 2nd Difference
Weighted Average | 2.66 (A2} 3.29 (B1} 0.63
Al 4 students Average score 88% | 1 student 0.0%
A2 23 students Average score 83% 9 students 92%
B1 29 students Average score 75% 31 students 7%
B2 9 students Average score 71% 20 students 70%
C1 0 students Average score 0% 2 students 64%
C2 0 students Average score 0% 2 students 77%
lish Writing 1st 1st 2nd 2nd Difference
Weighted Average | 3.15 {B1) 3.69 (B1) 0.54
Al 2 students Average score 78% 2 students 39%
A2 13 students Average score 83% 1 students 80%
B1 25 students Average score 73% | 20 students 83%
B2 23 students Average score 67% | 35 students 79%
Cl 2 students Average score 0% 6 students 70%
C2 0 students Average score 0% 1 student 61%

(1=A1, 2=A2, 3=B1, 4=B2, 5=C1, 6=C2)
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5. Analysis of 2011 Self-Assessment Data

5.1 Levels: On average, CEF levels went up by 0.51-0.69. That represents from
half of a CEF level to sixty-nine percent of a CEF level (1 being a whole level) from
sometime in first semester, usually between May and June, to the end of November.
Probably, there would be even more improvement if self-assessment were performed
uniformly on the first day of class and the last day of class. Therefore, in April
2012, students will be escorted to the Cybermedia Center as early in the semester as
reasonably possible to obtain self-assessment results from a longer learning span.

The greatest numerical gains were in Spoken Interaction, 0.69%, from A2 to
B1 (3.06), and Spoken Production 0.63%, also from A2 to BI (3.29). These are
good results, but SI and SP were students’ lowest areas when they started, so it may
be easiest for them to make advances there. That is, students entered with strong
B1 reading ability on average, so they likely had knowledge of B1 grammar and
vocabulary, but did not practice using these enough in speech prior to entering the
university to be confident about affirming B1 speaking ability in first semester. Then,
after practicing the better part of one academic year, their speaking performance
began “catching up with” their internal knowledge or competence.

Nevertheless, to help students reach high B2 or C1 by the second semester of
their second year—the level needed to study abroad at a good university—they need
even more progress in first year. To reach high B2 in S.1., for example 4.7, in second
year, they need an increase of 1.64. That is more than one-and-a-half CEF levels
and probably impossible to achieve without a radical increase in speaking practice.
If the average speaking level of incoming first year students is 2.37 in April 2012,
the gain required to reach 4.7 in S.1. (high B2) in two years is 2.33. That is 1.165
CEF levels per year. If progress in speaking ability and speaking practice are closely
related, as the results seem to indicate, then a large in increase in speaking practice
should result in better speaking progress over two years. The scientific way to test

this hypothesis that more speaking practice leads to better speaking ability is to try
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it, as the Ministry of Education is now doing with Japanese high schools.

5.1.1 Average levels conclusions:

1. Teachers should consider possible measures for increasing students’
speaking practice, such as increasing student “talk time” and requiring
everyone to use the target language in the class as much as possible.

2. Input that supports speaking, such as extensive reading and listening
of graded material, should be implemented and is scheduled to be
implemented in 2112. Graded readers have been purchased and will be a
required part of first and second year general education classes for English
Area Studies majors. Graded readers with audio will be a requirement in
first and second year English Area Studies major classes taught by the

author.

5.1.2 Individual levels conclusions:
5.1.2.1 Score prediction

While considering ways to increase average level is important, thinking in terms
of averages may reduce predictive power for individuals. To illustrate, consider a
hypothetical example in which the first semester S.I. score of student X is 2.5 (A2)
and student Y is 3.5 (B1); averaging their scores only obscures clear speculation
about what X and Y’s individual scores are likely to be after one year (not to mention
what materials are suitable for each). The averages seen in the above table probably
do indicate that a gain of 0.5+ can be expected from every first-year English major in
every skill area. However, if we take the average of A and B in first semester (2.5 +
3.5 and divide by 2), the result is 3. Thinking only in terms of the average we would
expect both A and B to become 3.5+ by the end of second semester, but it would be
wrong. In fact, X is likely to become 3+ (2.5 starting score plus 0.5+) and Y is likely

to become 4+ (3.5 starting score plus 0.5+).
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At the current average rate of learning in S.1.,, roughly a 0.7 rise per year, or
extrapolating, a 1.4 rise in two years, only students starting with 3.3 will reach or
exceed 4.7 in second year, on average. As we can see from the table above, twenty-
three students had an S.I. level of Bl in first semester. Most of them will have
a chance of reaching high B2 by end of second semester in second year. Three
students started in B2 and should be able to reach S.I. Cl in second year, if they
study and practice C1 S.I. materials. Probably, the 34 students in S.I. A2 and 5
students in S.I. Al first semester are unlikely to qualify for a good university in
2" vear in terms of S.1. unless they receive substantiaily more spoken interaction
practice in classes where they received little before or they do substantially more
practice outside of class. However, perhaps they could qualify in third or fourth year
or before graduate school if they continue to make progress after second year.

Let us examine all the skill areas along these lines
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Table 2.

L 1% sem. 1¥sem. | 2™ sem. 2% sem. | Diff.or | Predict | 20112 | 20122%
Av. 2y, yr.mid. | yr.end
gainfyr. | 2"sem. | 1stsem. | 2™ sem.

Notin

Wgt.Av. | 2,89 (A2+) 3.43 (B1) 0.54 3.97+ 3.24

Al 1 student Av.100% | 2 students 89% 1

A2 18 students | Av.83% | 6 students 91% 5

B1 34 students | Av.79% | 29 students | 80% 21

82 11students | Av.79% | 21 students | 78% 18

C1 1 student Av.70% | 4 students 65% 0

c2 0 students Av. 0% 3 students 62% 0

Read. 1" sem. 1% sem. | 2" sem, 2™ sem. | Av. gain

Wet.Av. | 3.57 (B1) 4.08 (B2) 0.51 4.59 3.64

Al 0 students Av. 0% 0 students 0% 0

A2 2 students Av. 92% | Ostudents 0% 2

Bl 26 students | Av.87% | 17 students | 86% 17

B2 32 students | Av.76% | 32 students | 77% 22

C1 4 students Av. 68% | 10 students | 73% 1

c2 0 students Av. 0% 6 students 65% 2

S 1st 1st 2nd 2nd Av. gain

Wet.Av. | 2.37 (A2) 3.06 (B1) 0.69 3.75 2.82

Al 5 students Av. 78% | 1students 0.0% 1

A2 34 students | Av.83% | 16 students | 86% 14

B1 23 students | Av.73% | 31students | 72% 23

B2 3 students Av.67% | 13 students | 67% 4

C1 0 students Av. 0% 3 students 60% 2

Cc2 0 students Av. 0% 1 students 55% 0

S.P. 1st 1st 2nd 2nd Av. gain.

Wet.Av. | 2.66 (A2) 3.29 (B1) 0.63 3.92 3.23

Al 4 students Av.88% | 1student 0.0% 0

A2 23 students | Av.83% | 9 students 92% 5

B1 29 students | Av.75% | 31students | 77% 26

B2 9 students Av.71% | 20 students | 70% 11

C1 0 students Av.0% 2 students 64% 2

Cc2 0 students Av.0% 2 students 77% 0

W, 1st 1st 2nd 2nd Av, gain.

wgt. Av | 3.15 {B1) 3.69 (B1) 0.54 4.23 3.73

Al 2 students Av.78% | 2 students 39% 1

A2 13 students | Av.83% | 1students 80% 3

B1 25 students | Av.73% | 20 students | 83% 8

B2 23 students | Av.67% | 35 students | 79% 28

C1 2 students Av.0% 6 students 70% 3

C2 0 students Av.0% 1 student 61% 1

(1=A1, 2=A2, 3=B1, 4=B2, 5=C1, 6=C2)
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5.1.3 27 year 15t semester 2011 deficit

It is interesting to note that the 2011 27 year 1% semester results are
substantially lower than the 1% year 2°¢ semester results taken on or around
November 20, even though the 2nd year 1st semester students were enrolled at
Osaka University five or six months longer when they took PALA than were the 1%
year 2™ semester students. They are 0.19 lower in Listening, 0.44 lower in Reading,
and 0.24 lower in Spoken Interaction. What happened to these students?

Maybe for some inexplicable reason the average incoming level in these areas was
substantially lower during the year the author was absent, but we cannot know because
student data could not be collected while the author was absent. Had PALA been used
with them in first year, this mystery could likely be solved. Consequently, longitudinal

studies with PALA should be carried out to see how students actually progress.

6. Materials tailored to individual students’ needs

As mentioned earlier, unlike students in language programs other than English
in Japan where virtually all incoming students are true beginners, students in the
English program arrive with various backgrounds and widely varying levels of
English proficiency according to the CEF. The question is, “What materials are best
for students of different levels?” Should students of different levels study the same
materials and receive the same assignments? If so, should they be graded according
to the same or different criteria? Should they use different materials and complete
different assignments? So far, the tradition has been to not do the latter. Probably, this
was at least partly due to the fact that it was impossible to know students’ individual
levels in each skill area (L, R, S.I., S.P. and W) and what specific abilities they
lacked in each skill area when students arrived. Moreover, even if this information
were known, it would be very hard to know which materials were suitable for each
student and to manage classes with different students studying different things. The

situation changes, however, with PALA.
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6.1.1 Why pay attention to self-assessment?

With PALA, we can be pretty sure of students’ levels, especially when they
are corroborated by an objective test like BULATS and by teacher observation.
However, even without objective tests, it makes sense to let students study and
practice to acquire the abilities they feel they lack. For example, if a driving student
does not feel confident about his/her ability to parallel-park, then that student
should study and practice until s/he does feel confident. It does not really matter
if s/he happens to park reasonably well on a test once; if s/he lacks confidence, s/
he still needs more study and practice. Conversely, if s/he practices many times,
always does well and is highly confident but fails on a test by chance once, it may be
appropriate to take the test again right away with little or no additional practice.

Moreover, the ability to use language to do things is largely mental. If a student
has no confidence about being able to express an opinion or invite someone to
a party, s/he will likely be unable to do these things in real life. By studying and
practicing these things in class, a student can gain the confidence to do them outside

of class.

6.1.2 Action Research: Materials and lessons that match student level

6.1.2.1 Class texts selected according to self-assessment and lessons that match
student LAC’s (Least Affirmed Can-do’s)

In April 2012, the authors’ first year students will take self-assessment at the
beginning of the term and then order a speaking-and-listening text within a series
that is designed to match their CEF speaking and listening level. When a student
self-assesses with PALA, s/he can click on any ability s/he lacks within his or
her level and see appropriate exercises in the text as well as many other materials
designed for their CEF level such as graded readers and CD’s. Students with the

same level will form groups and take turns leading activities from the text (or
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elsewhere) that treat their “least affirmed can-do’s” (LAC’s). These are the Can-
do’s that the greatest number of students within a level have yet to affirm. The
teacher will assist as needed. This activity is intended to take up about 30 minutes of
a 90-minute class. Students will be asked to videotape themselves to document their
abilities to do specific S.1. tasks. These can in theory be uploaded into a database as
evidence. Where these should be uploaded to has yet to be decided. One option is
an electronic dossier that can be made part of PALA. But extremely data-heavy files
may weigh down the system; another possibility is to use free cloud storage, such
as that offered by Amazon. Student grades can be influenced by the quality of their
recorded performances. Another possibility is that the teacher can go to each group
and record its members when they are ready to prove a can-do. In any case, the class
could be divided into four groups of students, those with an A2 text, those with a Bl
text, those with a B2 text and those with a C1 text. During group work, if a student
does not share a lack s/he can work independly. Then the teacher could up-load the

recording after each class.

6.1.2.2 Autonomous learning based on missing Can-do’s
If a student is missing can-do’s that are not LAC’s (that is, not missed by many
in his/her group), s/ne will be assigned to study and practice his or her personalized

missing can-do’s for homework and/or with the teacher during office hours.

6.1.2.3 Other materials matching students’ levels

If the exercises in the text are insufficient, then the student(s) can consider other
materials displayed in PALA’s materials database that target the student’s CEF
level in general, including web pages, graded readers, graded audio recordings and
screenplays, or s/he can look at other textbooks micro-linked in PALA to CEF self-
assessment Can-do’s. If this is not enough, then they can meet with the teacher to

devise a plan or find new materials independently.
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6.1.2.4 Least Affirmed Can-do’s can inform curriculum

The first year English majors are divided into three classes: A, B and C, and
each class has approximately 22 students. These classes continue into second year,
but are dissolved in third and fourth year. Because language programs in the School
of Foreign Studies refer to the Common European Framework of Reference in their
official achievement goals, it is important to identify what CEF abilities students
already possess when they enter the English program, as well as the abilities they
have in the middle and the end of the program. However, it is just as important to
check which abilities they lack. The following Appendix copied and pasted from
PALA shows the abilities most often lacking among the first year students near the
end of second semester, November 2011, Hopefully, every 2™ year teacher in the
English program will examine this data and use it when planning his or her classes,
because when students arrive in their second year classes, they will likely still have
the same missing abilities (LAC’s): Note the number of lacking students in the right-
most column. Below are possible ways a teacher might react to LAC’s:

1. S/he could give different assignments to different students at least for part
of the class, as the present author intends to try; this is complicated, but
could work. For example, students could order whatever reading text, or
writing text matches their CEF level, and work in groups organized by
level.

2. S/he could give assignments that are suitable for the average level, but
sometimes few students may actually be at the average, and students far
above and below the average may be ill-served — bored if the text and
pace are too easy and frustrated if they are too hard.

3. They can give assignments that are suitable for the largest number of
students; for example when looking at the CEF Reading level of students
entering second year, we see that the largest number are at B2, so the class

could start with texts suitable for B2 and try to move students toward C1.
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Higher-level students can be encouraged to challenge themselves however
the teacher sees fit. Lower-level students can be assigned independent study
using PALA self-assessment and materials database.

4. The teacher can ignore the students’ self-assessment data and teach
whatever s/he wants. If the teacher really likes the material, that is nice
for the teacher and the students can perhaps feel the teacher’s infectious
enthusiasm, but if the material does not suite the CEF level of the majority
of students in the class, then it is probably not the most efficient way to
help students raise their CEF level.

5. The teacher can give assignments that can be done in different ways,
according to students’ level. For example, an A2 student could have one
set of goals/grading criteria for writing, reading, listening or speaking
assignments and a C1 student another. This is tricky but possible, and the
author does this with first year students, as they select the appropriate level

of extensive listening and reading material.

The Appendix includes a sample of 1% year English major LAC’s in or around
November 20. In the right-hand column the number of lacking people can be seen.
That is the number of students who are in this overall CEF level, or who exceeded it,
but said they could not do this item or they could do it only a little. No student name,
student number, or class is indicated in the Appendix. These are only available to the
student, teacher and program administrator(s).

Although not included in the Appendix below, in PALA itself the self-
assessment data of every first and second year student is included and can be seen
with the click of a mouse including: average level by year, LAC’s by year, LAC’s by
class, and detail of exactly which items were affirmed by which students on which
date. Hopefully, many teachers will become PALA users, perhaps at first just out of

curiosity, and eventually find PALA’s information useful when trying to understand
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new students and planning classes and/or overall curriculum.

As is, PALA could be used by any school or program to structure classes by CEF
level. Incoming students could self-assess with PALA and the results would be visible
immediately. The number of students in each level in a previous year could be used
to estimate the number of classes needed at each level in the current year. The current
year’s results could be used for initial placement of students. If a teacher judges that a
student is misplaced, the teacher could verify the student’s level with an oral interview
checking CEF level (and a mini objective test available from various sources). To
perform such oral interviews, teachers would need some training. Various materials
are available for this purpose including those from the Council of Europe.

When stage V is complete and PALA is properly correlated with objective tests,
she should be a more reliable tool for placing students, but there will always be a
minority of students who overestimate and who underestimate, and these will need to
be picked out as indicated above, or with the help of an objective test for all students.
However, normally, the shorter and cheaper the test, the less reliable it is, so very
short and cheep tests are likely less reliable than self-assessment, and cheap tests do
not include Spoken Interaction, Spoken Production and Writing, so they cannot be
used reliably to place students in classes that focus on these areas. Conversely, the
longer and more expensive a test is, the less practical it is as a placement tool due to
the expense, time and trouble to administer, and lag time before results are received;
tests that include Speaking and writing are very expensive. Therefore, until Al
testing technology is ready, probably any sorting of students into CEF level will need
to include self-assessment plus perhaps a mini-test applied uniformly or by teachers
on a case by case basis, when a student seems misplaced.

If sorting by level is eventually used to sort English sub-majors at Osaka
University, or elsewhere, students could use PALA to self-assess and their teachers
could see student data from their own classes only, while administrators could use

PALA to see all student data and use it for curriculum/program design.
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Appendix: 1° year English Major Least Affirmed Can-do’s (LAC's) by skill area and level

Question

English: Listening ciick hero to view only this category
English: Listening - A1 glick here to view only this lovel

18- Y, BREELTESRE, BYBAORKCMT HBRNTIEC? L—XERBRT I LM TE
3. 1can understand basic words and phrases about myself and my family when people speak sfowly and
clearly.

SKo< Y, BEIZELTLLAM, SRS OVTONMEERRYT ST EMTE S, | can understand
simple questions about myself when people speak slowly and clearly.

2 MM NE, R, SAYPEERT I ENTED, Tcan simple i ions, directions and
comments

English: Listening - A2 click here to view only this level

8 mA—RIHOBHATHSL, BRLT. BALRIT BT LA TE D, | can follow changes of topic in
factual TV news items and form an idea of the main content

9 MBI TR HAE, FLEDZ1—ANRX HHEBORELEQOBAEERTHLMNTESD, |
can identify the main point of TV news items reporting events, accidents etc., if there is visual support

6 MMBLONS, WROTEHFORENLAD B 1 XBAND YRALESOMRTFRBMTE 345<
#\) 1 can follow simple directions (e.g., how to get from X to Y) by foot or public transport

English: Listening - B click hore to view only this lavel

6 MM THEE SR TUNIE, Fa, SULRLIEHICMT 5B COTLERBERMRT S SN TE S, lean
follow many TV programmes on topics of personal or cultural interest broadcast in standard dialect

7 BESRRE. WRTHY. BIGOT I &3 MR b= ~DARFERAL TUDOTHIIL, 2 SADBR
BWEBMRT S EATED, | can follow many films in which visuals and action carry much of the storyline,
when the language is clear and straightforward

9 BERICHEAT SHBORMEREL S, MBTREHREIERIRT S £ACE H. | can understand simple
hnical i ion, such as operating i ions for everyday equipment.

English: Listening - B2 glick haro ta view only this levet

7 | can follow most TV news programmes, documentaries, interviews, talk shows and the majority of films in
standard dialect

8 1 can follow most radio programmes and audio material delivered in standard dialect and identify the
speaker's mood, tone, etc.

9 | am sensitive to expressions of feeling and attitudes (e.g., critical, ironic, ive, flippant, disapproving)

English: Listening - C1 glick hers to viow onty this lovel
91 can follow films employing a considerable degree of slang and idiomatic usage

2 | can recognize a wide range of idi ic exp ions and cofloquiali jating register shifts

4 | can easily follow complex interactions between third parties in group discussion and debate, even on
abstract and unfamiliar topics
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English: Listening - C2 gilck hore to view only this levet

2 1 can follow specialized lectures and p
or unfamiliar terminology.

ploying a high degree of colloquialism, regional usage

3 1 can understand all complex technical instructions regarding a product or equipment.

4 1 can understand any native speaker, given an opportunity to adjust to non-standard accent or dialect.

English: Reading ciick hoto to view only this category

English: Reading - A1 click hore to view only this lovel
No LACS in this level

Enatich: Readi

F - A2 Glick hers to view ooly this teve]

7 Za—RGHERERR DHMPMET. EORBROBEREH DD LM TED. | can identify key
[t ion in short ine reports ing stories or events

SMMGERTHEVTHAE, MREERTHILMTED, F: REFE. WE~OHK) tcan
fations when exp in simple | {e.g., safety, at lectures)

6 BYOEZHMECY LY LI, AZBOLYTIBOE MM CRNEFMEBRT S eMNTEL.
can ur short simple letters giving or requesting information about everyday life or offering an
invitation

English: Reading - 81 click hora to view only this levet

THEOBMEERT H10IC, RUXBCI L HEBLTHEIMBER DY, BUXREOHNRE
B CMBOXEMNS BRIV EMDH YT HI EMTE S, | can scan longer texts in order to locate
desired information, and gather information from different parts of a text, or from different texts in order to fulfill
a specific task

8 BRGBROMBORNRNEEROSHHT LERRTH I EMTES, | can follow the plot of clearly
structured narratives and modern literary texts

4 WY, B BRICHMTSRMEMRPLT, AUILY FEEAMBRROVTFA—LELFLOYRY
FTHIEMNTESDH, | canunderstand the description of events, feelings and wishes in personal letters and e-
mails well enough to correspond with a pen friend

English: Reading - B2 ciick haro to view only this level
8 1 can readily appreciate most narrative and modern literary texts {e.g., novels, short stories, poems, plays)

5 | can quickly identify the content and relevance of news items, articles and reports on a wide range of
professionaf topics, deciding whether closer study is worthwhite

7 | can understand lengthy complex instructions in my field, including details on condilions or warnings,
provided 1 can reread difficult sections

English: Reading - C1 ciick horo to view oniy this Jevel

3 1 can read contemporary literary texts with no difficulty and with appreciation of implicit meanings and ideas

51 can understand detailed and complex instructions for a new machine or procedure, whether or not the
instructions relate to my own area of specialty, provided | can reread difficult sections

4 | can appreciate the relevant socio-historical or political context of most literary works

English: Reading - C2 click hare to view only this tevel

2 | can understand and interpret critically virtually ail forms of the written language inciuding abstract,
structurally complex, or highly colioquial literary and non-literary writings

3 1 can make effective use of complex, technical or highly specialized text to meet ry acaderic or professional
purposes

5 | can appreciate the finer ies of
satirical forms of discourse

[ effect and stylistic fanguage use in critical or
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English: Spoken Interaction ciick hore to view enty this category

g P jon - A1 Glick here to view only this fevel

7 ¥E, B, M. BT 30U & YMRTE S, [ can handle numbers, quantities, cost and time

GMIETLTER > < Y, BHICEL T hAmBTHNE. EAMSRICUT SMBETHITALRRICE
% &HTED, 1 can reply to simple direct questions about personal details if these are spoken very siowly
and clearly in standard dialect

2 HEEBANTE, HISROLACBNERREY., AZBNTHIEMNTES, | can say who | am, ask
someone’s hame and introduce someone

English: Spoken Int: tion - A2 Click here to view only this level
M CRANSHEAFTHI e CED, B MiETHhd. BEOTHET S, BHLBTLL
35, ) !can get simple practical information (e.g., asking for directions, booking ion, going to the
doctor)

9 MMABIEGCHNTED (B BECHRNORMEETH. REEMYRVTLL 5. BHOREFS R
5. MMAEEEEIT S, ) | can handle simple telephone calls (e.g. say who is calling, ask to speak to
someone, give my number, take a simple message)

10 5. BER. HUORGLETHPGOYEYELEY. BEPEIX LY T DI EMNTED, [can make
simple transactions {e.g., in shops, post offices, railway stations) and order something to eat or drink

English: Spoken ints tion - B1 Click hore to view only this levet

SIMRETHRCELT NG, BROXRHIVIMEBOEPMISTMT 2 HE LBV T, BN
AR DZERGELAVESMT S EMTE S, | can take part in routine formal discussion on famifiar
subjects in my ic or p i field if it is d in clearly arti d speech in dialect

WESOBBRZLAETET LN TED, B BECTHWEDYE D, BEERDHE. BEEBET
5. ) 1can handle most practical tasks in everyday situations {e.g., making telephone enquiries, asking for a
refund, negotiating purchase)

8 MHOMELMBEMAL. RITFMETRENEMMLC. RERELE - MRTHEMNTED, foan
explain why something is a problem, discuss what to do next, pare and contrast i

English: Spoken interaction - B2 ciick hare to view only this lovel

9 1 can handle personal interviews with ease, taking initiatives and expanding ideas with little help or prodding
from an interviewer

81 can cope gt with ies (e.g., medical assi the police or
automobile breakdown service)

10 | can carry out an effective, fluent interview, departing isly from prep: i i ing up
and probing interesting replies

English: Spoken Interaction - C1 ciick hore to view onty this love!

2 | can use language flexibly and effectively for social purposes, including emotional, allusive and joking usage

§ | can argue a formal position convincingly, responding to i and and ing complex
lines of counter fluently, ly and appropri

6 [ can participate fully in an interview, as either interviewer or intervi , fluently expanding and developing
the point under di ion, and ing interjections well

English: Spoken Interaction - C2 click here to view only this level

1 I can understand any native speaker interlocutor, given an opportunity to adjust to a non-standard accent or
dialect

2 | can converse comfortably and appropri: L by any linguistic fimitati in ing a full
social and personal life
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English: Spoken Production click here to view oty this category

English: Spoken Production - A1 ciick here to view enty thig levet

2MBGHIBC Y L—X el T, AROEATOABHEBRT 52 EMTED, |canuse simple words
and phrases to describe where | live

IMMBHEBEP I L—ZXEM 2T, MAISDOTHBETAZENTES, 1can use simple words and phrases
to describe people | know

1R ER, RIR. WHRHBLE, BH BT IRARGELINBERT B LA TE S, 1 can give
basic information about myself (e.g., age, address, family, subjects of study)

English: Spoken Production - AZ glick hero to view only this lavel
11 BRORRELFHBOEMABCHT SHELEHOVT, BRETLELF~L 3 VEHEThIET
ST &ATESH, | can give a short rehearsed presentation on a familiar subject in my academic or professional

field

6 HRBHIDWTIERIZBBA LI Y . NI AEEL YT B2 EATE S, | can give short simple
descriptions of events or tell a simple story

5 3tE. 4. MOMRBIS DO TET Z&4TE 5, | can describe plans, arangements and alternatives

English: Spoken Production - B1 ciick hare to view onty this tavet

THESRECIOVTHL BRI ILATES, B BEOERRRIZOVCRET D, ) 1can give
detailed accounts of problems and incidents (e.g., reporting a theft, traffic accident)

5 & FARERMA BRTE HIRMOWMMERMT 5T & AT E B, | can develop an argument well
enough to be followed without difficulty most of the time

1 AROPRELEEPOEMSBROMMIZ DT, LEULFCRET S L4 TE A, BEOLSIE
~HRWFTHH, | can give a reasonably fluent description of a subject within my academic or professional
field, presenting it as a linear sequence of points

English: Spoken Production - B2 glick hers to view anly this eva]

€ [ can defiver announcements on most general topics with a degree of clarity, fluency and spontaneity which
causes no strain or inconvenience to the listener

8 1 can depart spontaneously from a prepared text and follow up points raised by an audience

4 I can outline an issue or a problem clearly, speculating about causes, consequences and hypothetical
situations

English: Spoken Production - C1 glick hara te view only this evel
3 | can give a detailed oral summary of long and complex texts refating to my area of study
11 can give clear detailed descriptions of complex subjects in my field

2tcan a detailed or jve, | i b-th , developing particutar points and
rounding off with an appropriate conclusion

English: Spoken Production - C2 glick hare to view only this lovel

2 I can give clear, fluent, and often ds ipti

41 can present a complex topic in my field confidently and articulately, and can handle difficult and even hostile
questioning

English: Writing cuick here to visw only this catagory

English: Writing - A1 gliek hera to view only this lsval
2T DT H— FOMBGEIBER 2 M TED, | can wite a greeting card or simple posteard

1EEE., ER. BIETE. BABREBULREABRCT Ly — MIBERG T ENTES, fcanflina
simple form or questionnaire with my personal details (e.g., date of birth, address, nationality)
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3ESEBCMTAMMPAE T L—XOXER SEMNTED, (B ECITEATVNIN, RBEHIEIEAL
%M, ) 1canwrite simple phrases and sentences about myself (e.g., where 1 live, how many brothers and
sisters | have)

English: Writing - A2 click hero to view only this loval
QR ERD HIdIc, T RENTIEHEINERGFMER SLMTED. B LRSDT LA b

RFILTCHE[ZDLT) o | can write very basic formal letters requesting information (e.g., about summer
jobs, hotel accommodation)

8 BEWHLPHRUICENAENBEGEHLEDNORNEMN ST, FRTEBINERGFREGL LM TE
%. |can open and close a simple formal letter using appropriate phrases and greetings

6 W LOHEICENLERED L HOEDORMER > T, MULIME (FIR) BB EHTED, |
can open and close a simple p | letter using appropriate phrases and i

English: Writing - B1 ciick hare to view onty this lavet

O BANIMIERE LY, ROLYT I NALFREFR LN TEDS, @ BEERCERT S, &
WIZHIET 5, ) 1 can write standard letters giving or requesting detailed information (e.g., replying to an
advertisement, applying for a job)

8 BROEMSBOLERIRIZONT, HEEEAAEE T, SRCESVEREOEREE LD, B8
L, BROBEREELHDHZ EMTES, | can summarize, report and give my opinion about factual
information on familiar matters in my field with some confidence

S MRBOENH ST LA/ &M TED, Eld. MULMIBER (I L TE D, | can describe the plot
of a film or a book, or narrate a simple story

English: Writing - B2 ciick hore to view only this level

91 can write standard format letters requesting or icating relevant i ion, with appropriate use of
register and conventions

8 | can write clear detailed descriptions of real or imaginary events and experiences in a detailed and easily
readable way, marking the relationship between ideas

51 can write an essay or report which develops an argument, giving reasons to support or negate a point of
view, weighing pros and cons

English: Writing - C1 Giick hara to view onty this lever

31 can write clear, well-structured texts on complex subjects in my field, underlining the relevant salient issues,
expanding and supporting points of view at some length with subsidiary points, reasons and relevant examples,
and rounding off with an appropriate conclusion

4 1 can write clear, detailed, well tured and descriptions and imaginative texts in an assured,

personal, natural style appropriate to the reader in mind

5tcan my case ly and y in complex formal letters (e.g., registering a complaint,
taking a stand against an issue)
English: Writing - C2 click hore to view only this tavel

3 | can write a well-structured critical review of a paper, project or proposal refating to my academic or
professional field, giving reasons for my opinion

4 | can produce clear, smoothly-flowing, complex reports, articles or essays which present a case or elaborate
an argument

5 1 can provide an appropriate and effective logical structure which helps the reader to find significant paints
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