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TV Serial Ramayana as a pedagogical tool
for Japanese Students

Tomio MIZOKAMI *

Ramanand Sagar's TV Serial entitled Ramayana was one of the
longest-running and the most popular series on TV(Doordarshan)
in India. The serial ran for about a year and a half on a regular
basis (from January 1987 to July 1988). It enchanted most spectators
regardless of ethnicity and class throughout and outside of India.
The serial consists of twenty-six video casettes.

I edited the printed version of this serial,which comprised
two volumes. The total length of the work is one thousand and
eighteen pages. The credit for the Hindi transcription of the text
goes to Dr. Girish Bakhshi. The work was published in 1992 by
the Osaka University of Foreign Studies, Osaka where I have been
teaching. Since then it has been used as a pedagogical text with
the help of the videos in the Intermediate Hindi class in the language
laboratory. The video will be helpful to students because it examines
the linguistic and cultural difficulties Japanese students may
encounter while attempting to learn Hindi.

This is the sixth academic year since we began using the
video. So far we have finished showing and explaining up to
Episode 25(Volume 9), where in the assembly held by King Janak
in Chitrakut it is decided that Bharat should rule Ayodhya on
behalf of Ram until he comes back from the forest after 14 years.

* Department of Area Studies, Osaka University of Foreign Studies
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The students have taken 10 units (that is to say, five 90-
minutes class sessions for 30 weeks a year). Although not all the
students are familiar with the Hindu mythology and episodes, they
are encouraged to conduct their own outside reading. In any case
it was difficult and took a lot of time to explain the meaning of the
first song to the students. The passage is as follows:

'sarad ses mahes vidhi @gam nigam puran

neti neti kahi jasu gun karahi nirantar gan' (p.3)

It was also difficult to explain what danav, nag, kinnar,
and gandharv (p.9) are. The following terms proper to Hindu
culture were also difficult for the students to understand:
muhiirtt(p.11), kuldevta(p.11), trikaldar§i(p.12), putrkdmesthi
(p.12),miiladhar cakr(p.39),kopbhavan(p.178),agnihotr (p.191),
chathi ka dudh(p.204) etc.

Even small sentences, though easy to understand
grammatically, require plentiful explanations as in :
us ahamkar ke kdran usne vardan magte samay manusya
aur vanar ke hathd na mame ki vardin nahf mfga tha.
(p-10) 'Because of that egotism, when he had a chance, he did not
avail of it to seek the boon that he should not be slained by man or
monkey." The concept of vardan was difficult for the students to
understand.
kya hamire bad pitard ko pani dene vala kol na hoga ?
(p.11) 'After me (after I expire), isn't there anyone who will give
water to our ancestors ?' Of course, pani dena is not just 'to
give water'. Unless you know the family system of traditional
Hindus, you cannot understand this sentence. The female form
dene vall of dene vala cannot exist.
kol mi kahne vild na ho to strl apne @p ko piirn nahi
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samajhti.(p.11) 'When there is no one who calls her mother, then
women do not regard themselves as whole." The female form
kahne vali of kahne vala could be impossible, either. This
sentence is very important to understand the mentality of traditional
Hindu women.

card bhaiyd ki kundali m& grah-nakSatr kaise hai ? (p.16)
'What is the astrological chart for the horoscope of the four brothers?
The concept of grah-nakSatr is also very important to understand
Indian culture.’

vidya ka vrat lekar batuk brahmacari ke lie savari varjit
hai. (p.30) ' Once a Brahmin student who is practicing brahmacarya
took an oath of learning, it is prohibited for him to ride a vehicle.'
The students were naturally inquisitive why they had to go on
foot!

I teach neither Sanskrit nor Awadhi because of the short
time span. Also, the aim of this class is to acquaint students with
modern Hindi and Indian culture. At the students' leisure, they are
to refer to the back of the text for translation and annotation. The
students are advised to prepare their lessons prior to class. They
may do so by consulting Hindi-English or Hindi-Japanese
dictionaries.

I begin by calling on some student to read the text and
translate it into Japanese. Students may notice a change of scene
from the spacing of the paragraphs. At times it will be difficult to
determine what the abstract vah 'it' or yeh 'this' means without
seeing the scene. Even the name of a character saryu, a subordinate
of the king of the Nishad, could not be judged only from the
written text(p.229).

Besides the cultural context, most of the students find it
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difficult to understand long sentences, and especially relative-
clauses constructions, which do not exist in Japanese. For example:
dharti par jab bhl kol zalim prapnl mdtr ko apne carand
mé jhukne par majbur kar deta hai, to ek saccd insan
uske samne jhukne se inkar kar detda hai kyoOki use
visvas hota hai ki Upar Sakti hai jo uske sath nyay
karegi, uski raksa karegi. (p.10) 'Whenever some tyrant comes
to the earth to compel the beings to vow to his feet, one truthful
human being refuses to do so, because he believes there is some
power above which will see that justice is done to him and will
protect him.'

ham apni kalad sahit ayodhya-nare§ daSarath ke ghar me
janm 1€ge aur asurd ke atyacard se prithvi ki raksa
karége taki dbarti par jahd bhi log satya aur dharm ka
sath d&€ vahd unh& ek hi viSvas ho ki ant m& saccal ki
jay hogi.(p.11) ' With all my arts I will take birth in the house of
Dasharath, the king of Ayodhya, and protect the earth from the
tyranny of Asuras so that wherever people may side with the
truth and righteousness on the earth, there they may have only
this faith that in the end, only the truth will win.’

In this connection, there are obviously two mistakes in the
use of relative pronouns on the part of scriptwriters, as follows:
jiska pati sansarik maya ko jitkar videh kahlatd ho uski
rani aisi adhir ho jde, yeh ucit nahi lagta. (p.138) It is not
proper for a queen whose husband has conquered the worldly
illusion(affairs)and is, thus, called 'Videha' to feel so disheartened.’
jiskd pati tapasvi-ve§ mé rahega uski patni rajsl thath se
jivan bitde kya usko $obha degad ? (p.219)'Will it befit a
wife whose husband will live in ascetic dress, to live her life with
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royal grandeur 7' In both sentences uski should have been vah
grammatically.

From the viewpoint of a standard grammar, Kkarie(in
‘ayodhyapati ki or se maharaj janak ki seva mé€ nivedan karie
ki ham€ apka nimantran svikar hai.(p.113)('On behalf of the
king of Ayodhya, please inform King Janak that we will accept his
invitation.' ) is mistaken , which confused the students.

The sentences uttered by vaSisth was in Sanskrit, namely
saubhagyavati bhava (p.221) 'Be a happy woman.' This is very
effective to create the atmosphere, but difficult for non-Sanskrit
students to understand.

Also, there were two ways of addressing Sita and Kaushalya
as site or sitd and kauSalye or kauSalya respectively. This
inconsistency (the former is Sanskrit, the latter is Hindi.) is also a
fault.

The highly-Sanskritized style of Hindi is the most literal in
print, far from the spoken Hindi used among the common people
in North India. Diligent or honest (sometimes inflexible?) students
may be laughed at when around native speakers if they try to
recite faithfully a sentence like jahd ap jaise puny-vibhiiti ke
caran-kamal 3 ja€, vahd sab mangal hai. d@p ke agaman
se mera ghar tirth ho gaya, mera jivan dhanya ho
gaya.(p.58) 'Where the lotus-feet of the virtuous supreme-being
like you will fall, there will be auspiciousness all round. With
your arrival, my house has become a place of pilgrimage and my
life has been blessed.’

Of course I warn them not to use such a rigid and formal sentence
in daily conversation.

During the first day of class I explain to the students how
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Hindi differs from so-called Pure Hindi and conversational Hindi.
However, memorizing short sentences which are wise or apt sayings
is very helpful for a command over the language. For example,
the following sentences may well be used even orally and the
listners would be much impressed.

mi3 to bhavna ki mirti hotl hai parantu pita ko to
karttavya ke path par calnd hi parta hai.(p.31) ' Mother is
an idol of emotion, but as for father, he has to follow the path of
duty.'

dap se harme meé& bhi meri jit hai. (p.106) 'Even in my defeat
at your hand is my victory.'

yeh hamari betl ki sasuril hai. yahd se kuch lend niti
aur parampara ke viruddh hai.(p.114) 'This is the house of the
in-law's of my daughter, to accept anything from here is against
the ethics and the tradition.'

vivah vyaktigat kdrya nahl hai, yeh ek sdmdjik samskar
hai. (p.121)' Marriage is not a personal deed but a social sacrament.’
ti saut ka vis nahf jantl. saut mittl kI bhi ho, vah bhi
zahrill nagin hotfi hai.(p.173) ' You do not know how poisonous
co-wives are. Even if they are made of clay, they are poisonous
like female snakes.'

itnT akasmat to bijli bhi nahi girtl. (p.199) 'Even a
thunderbolt does not strike all of a sudden.’

sukh aur dukh to keval man ki sthiti k& nam hai. (p.217)
'Happiness and sorrow are nothing but the names of mental
states.'

krirta ki bhi ek simd hoti hai. (p.218)'Even cruelty has its

own limit.' etc.
Certain sensitive words like candalini (p.223) must be
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carefully explained. I differentiate between words that are taboo
in Japanese yet not in Hindi to prevent any problems from human
rights organizations. 'girtl divar€', a famous novel by Upendranath
Ashk was translated into Japanese by Yuichiro MIKI and published
by Daido Life Foundation, Osaka in 1991. Some portions had to
be eliminated by the publisher fearing of attack from human rights
organizations. For example, the following passages in the original
text were completely deleted on the basis of ‘'occupational
discrimination'.
subah ka vaqt tha, aur cdhe myinisipal kameti ke bhangi
aur bhi§ti apna kam pira kar gaye the, kintu gandagi ki
gariyd bhi apna kartavya pdlan kar rahi thi. vastav mé
ghord ke astabald, gandi gariyd ke ahatd aur gijard,
cangalG, bhangl tatha camard ke ghard ka samipya
hone ke karan bhistl cahe lakh chirkav kar ja€, aur
bhangi cahe lakh safai kar jag€, cangar muhalle ki dasa
mé& kabhl kol antar nahl atd.(upendranath ask girtl divaré
cautha samskaran, 1967, Allahabad, p.134, line3-8)

The longest deletion was between page 410 line 4 and
page 415 line 10, beginning with sarak ke kindre baithe and
ending with nai nasl ka avirbhav karma hoga. This part, they
say, included many discriminating terms against leper and other
sicks. Needless to say that there is no censorship in Japan, but this
was 'voluntary control' on the part of the publisher, for which the
translator felt sorry.

I could easily explain candalini (including guru-candali
dos in Bengali) orally, but I should be careful when I publish
the translation in Japanese.

Finally, due to the copyrights of the videos, students may

- 133 —



not take the video home to copy. However, they are welcome to
bring their own audio tape and copy the proper pronunciation.

Also in this text, interestingly, the Arab-Persian loan words are not to be totally
neglected.  For details see Tomio Mizokami, 'Urdu Vocabulary in T.V.Serial
Ramayana ', Journal of Indian and Buddhist Studies Vol.43, No.1, December
1994, Tokyo, pp.520-524
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